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preface

I became a teacher of young children many years ago, when the field of early childhood
education was quite different from what it is today. After graduating from college with an
English degree, I got a job as a preschool teacher in a child care center. I will never forget
my first day of teaching. One reason I remember it so well is that it was so long! Feeling
completely incompetent, I seriously thought about not going back the next day. Then I
realized that although I had a choice not to return, the children did not. They deserved
a better teacher than I was at that time. As a result, I continued teaching, went back to
school, and set out to learn as much as possible about child development and how best to
teach young children. And I have been learning ever since.

Why | Wrote This Book

When I first began teaching, I realized that were too many things I didn’t know about
child development, how and what to teach, how to communicate with families, how to
positively guide children’s behavior—the list goes on and on. I wrote this book because I
wanted to help ensure that every child has a qualified teacher from day one.

In this book I share what I have learned about the competence of young children, their
desire to learn engaging, challenging curriculum content, and effective ways of teaching. To
achieve their potential, children need and deserve highly competent, well-educated teach-
ers. My hope is that teachers, whether beginning their professional journey or continuing
their professional development, will embrace new knowledge as well as the enduring val-
ues of early childhood education, and encounter the sheer joy of teaching young children.

New to This Edition

Early childhood education is an exciting, dynamic profession because new knowledge is
being generated every day, as reflected in whats new in this edition.

o A completely revised Chapter 11 on assessment, with more focus on how to observe
children’s learning and development, assessment tools, and the role of assessment in
meeting curriculum standards, teaching, and accountability.

o A new “Developmental Continuum” feature in Chapters 12 through 15 that describes
the widely held expectations for childrens development and learning from birth
through age 8 and their linkages to curriculum planning and teaching.

o More emphasis on classroom examples of intentional teaching strategies throughout
the book, including teaching dual language learners and children with diverse abilities.

» Examples of developmentally appropriate use of digital media with children, teachers,
and families throughout the text.

o Updated and expanded discussion of current research on brain development, self-
regulation, executive function, and other key developmental processes and implica-
tions for teaching.

 More artifacts and examples of children’s work across the full age span from toddlers
through primary grades.

o Increased emphasis on teacher reflection and application in “Becoming an Intentional
Teacher” features and new end-of-chapter exercises, most of which include artifacts of
children’s work.

o New pedagogical features—tables, figures, and artifacts of children’s work—that sup-
port teacher candidates’ understanding, reflection, and application of their learning.
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o Updated, readable research-based strategies and examples in every chapter.

o New sections in Chapter 2 that present a wider view of early childhood history, includ-
ing that of Hispanic Americans, Native Americans, and African Americans.

o Revised Chapter 9, Teaching to Enhance Learning and Development, and examples
throughout of current research on effective, intentional teaching practices, including
results of teacher observations using the CLASS and other assessment tools.

o Updated Chapter 10, Planning Effective Curriculum, to address the role of standards
in curriculum planning—including the Common Core, Head Start Child Development
and Early Learning Framework, and state early learning standards—and how these af-
fect assessment, age 3 to grade 3 curriculum alignment, and teaching.

o Revised Chapter 15, Teaching Children to Be Healthy and Fit: Physical Development
and Health, with more emphasis on obesity prevention and rough-and-tumble play.

o Expanded Chapter 16, Putting It All Together in Practice: Making a Difference for
Children, to include more examples and student reflection on professionalism and
NAEYC'’s Code of Ethical Conduct.

Organization of This Book

This book is designed to teach the concept of developmentally appropriate practice for stu-
dents because an understanding of its principles is the basic framework on which to build
early childhood programs and schools for children from birth through age 8. Chapters
are organized according to NAEYC’s guidelines for developmentally appropriate practice,
which I have co-authored for almost 30 years.

Part 1, Foundations of Early Childhood Education, describes how the current pro-
fession represents both continuity and change (Chapter 1), the rich history from which
developmentally appropriate practices evolved (Chapter 2), and an overview of its prin-
ciples and guidelines, which are described in depth in later chapters (Chapter 3).

Part 2, Dimensions of Developmentally Appropriate Practice, includes chapters
describing the key factors teachers must consider as they make professional decisions.
Chapter 4 presents an overview of current knowledge about how all children develop and
learn. Chapter 5 addresses the unique, individual differences among children, including
children with disabilities and special needs. Chapter 6 discusses the critical role of social,
cultural, and linguistic contexts on children’s development and learning and how teachers
must embrace a diverse society to help every child succeed in school and life.

Part 3, The Complex Role of the Teacher, describes the role of the teacher in imple-
menting developmentally appropriate practices. Each of the interconnected aspects of
the teacher’s role is addressed in separate chapters: building effective partnerships with
families (Chapter 7), creating a caring community of learners and guiding young children
(Chapter 8); teaching to enhance learning and development (Chapter 9); planning effective
curriculum (Chapter 10); and assessing children’s learning and development (Chapter 11).

Part 4, Intentional Teaching And Effective Curriculum—describes both how and what
to teach children from birth through age 8 in language, literacy, the arts, mathematics,
science, technology, social-emotional development, social studies, physical development,
and health. Fach chapter demonstrates how the continuum of children’s development
determines the appropriateness of curriculum content and intentional, effective teaching
strategies for children of different ages.

Early childhood educators join this profession and stay in it because they believe their
work can make a difference in the lives of children and their families. But to make a lasting
difference, our practices must be effective—they must contribute to childrens learning and
development. This book reflects this core goal by building on the basic framework of develop-
mentally appropriate practice while going beyond to emphasize intentional teaching, challeng-
ing and interesting curriculum, and evidence-based, effective practices for a new generation
of early childhood educators. Each of these key themes is discussed on the following pages.
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Intentional Teaching of Young Children

This text builds on the framework of developmentally appropriate practice
emphasizing that effective teachers are intentional, thoughtful, and
purposeful in everything they do.

Becoming an Intentional Teacher ils

Using Assessment to Inform Teaching

Here’s What Happened Four year old Moses is a gen-
tle boy who plays alone and rarely speaks up. | made a point
of observing Moses with other children during center time and
when we were doing things that interested him. | also spoke
with his mother.

One morning, | observed Moses in the block corner with
two other boys for 7 minutes. Buddy and Eugene were building
a house and kept up a running conversation about what they
were doing. Buddy: “This is the bathroom right here. This is
the bathtub and toilet.” Eugene, picking up a block: “This is the
frigerator.” Moses sat silently right next to them, frowning, and
watching every move they made. After 6 minutes, Moses went
to the shelf, picked up three plastic people, and said, “This is
fun, too.” Buddy grabbed the people from Moses’ hands, put
them in the house, and said, “This is my family, my mommy
and daddy.” Frowning, Moses quietly sat down and continued
to observe. He then picked up the bin of plastic people figures
and went to the table to play with them alone.

Here’s What | Was Thinking Before | can take
action to help a child, | need to know as much as possible
about the child’s skills, abilities, and needs. That's where
assessment comes in. Maybe Moses did not successfully
join the play because he was intimidated by Buddy, in which

case | would focus attention on helping him become more
comfortable expressing himself. Or maybe he was behind in
language and vocabulary development, so | should work on
that. Observing him in different situations was the key. | also
needed to ask Moses open-ended questions about how he
felt about the experience. It could have been that his sad face
and frown meant that he longed to join in the play or he could
have been patiently but unhappily waiting a turn to play alone
with the blocks.

From my observations and conversations with Moses's
family, | now have a working hypothesis. It seems likely that
not participating in cooperative play is related to his limited vo-
cabulary and lack of experience interacting with other children
because he is an only child. To help Moses with both of these
issues, | will set up situations to encourage his ease when
talking with others. | will also plan some activities that work
directly on his social skills. This observation also gave me in-
sights into Buddy’s and Eugene’s behaviors, and I plan to work
with them on their skills at making friends.

Reflection How else might the teacher have interpreted
her observations of Moses' behavior during the play se-
quence? What other tools could she use to assess his social
skills and then plan accordingly?

< Intentional teachers not only know what
to do with children but also know why
they are doing it and can explain the
rationale for the decisions they make
to other teachers, administrators, and
families. To help students understand
this concept, Becoming an Intentional
Teacher features reveal what teachers
are thinking in classroom situations, how
and why they select the strategies they
do, and challenge students to reflect
further on these scenarios.

V Effective teachers are informed decision
makers who adapt for individual differences,
including for children with disabilities and
special needs. How Would You Respond?
features engage students in reflection and
critical thinking about a complex teaching
situation or issue confronting the early
childhood field. The scenarios present
options to consider. Because there is no
one right answer, students can appreciate
the complexity of teaching and diverse

perspectives.

How Would You Respond...”

O

...to Policies on Teaching Dual Language Learners?

The Situation You are a prekindergarten teacher in a state
with a policy that, beginning in kindergarten, children must be
taught only in English. Your school serves a large population of
Spanish-speaking families. The principal thinks that putting all the
Spanish-speaking children in separate classrooms with bilingual
teachers who focus on teaching English will prepare them for the
difficult transition to kindergarten. Most of the families support this
practice because they want their children to succeed in school.
The principal’s intentions are good, but the result is that PreK chil-
dren are segregated not only by language but also by race.

What to Do? In this situation, you face an ethical dilemma.
You understand the principal’s point of view but feel that there is
something inherently wrong in her solution. Following are some
actions you could take based on the NAEYC Code of Ethical Con-
duct. Which of these do you think would be most effective?

« Tell the principal that this practice is unethical because the
Code says that children should be cared for in positive emo-
tional and social environments that support their culture,
language, ethnicity, and family structure.

A01_BRED3330_02_SE_FM.indd 7

« Insist that segregating the Spanish-speaking children be
stopped because it violates the overarching principle of do-
ing no harm to children and is disrespectful and degrading
to them.

« Discuss the complexity of the dilemma with the principal
and other teachers. For example, Principle 1.3 of the Code
prohibits discrimination against children based on their
language. At the same time, this principle states that as-
pects of it may not apply, depending on legal mandates
(note, however, that the English-only law does not apply to
prekindergarten).

« Do nothing because the Code says to respect the dignity
and preferences of each family.

« Tell colleagues and parents that the separate classes defeat
the goal because the children are more likely to acquire
English if they interact frequently with children who are na-
tive English speakers.

How would you weigh these principles and actions in trying

to resolve this dilemma? Are there other relevant principles in
the Code that you should consider?

4 Chapter Summary

age-related change that hierarchy of needs. The most prominent theories of cog-
of an interaction between biological maturation and physi- e Piaget’s theory of i

y L hangeinknowl-  and Vygotsky’ sociocultural theory.
edge or skill that resuls from experience or instruction.

+ ‘The most prominent learning theories are B. F. Skinner’s

« A theory is an explanation of how information and ob-  theory of behaviorism and Albert Bandura’s social cogni-

servations are organized and relate to one another. The- tive theory.
oriesare important because they affect how people think . Research demonstrates that play contributes fo language
and behave. In education, theories of learning and de-  development, slf-regulation, attention, creativity, prob-
velopment affect how teachers treat children, how they jem solving, social and emotional skills, and literacy and

structure environments, and how they teach, mathematics skills,
+ Early experiences change and organize the physical
structure of the brain. Neglect, abuse, and stress pose
serious threats to healthy brain High-
quality, developmentally appropriate early childhood
education can contribute to healthy brain development

+ The Reggio Emilia approach is an example of how theorics.
can be coherently applied to practice. The Reggio Emilia

+ Effective early childhood education is based on knowl-
edge of child development and learning. NAEYC sum-
marizes the key concepts of that knowledge base in
12 principles that can be used to guide practice.

+ 'The most influential theories of social-emotional devel-
opment are Eriksons psychosocial theory and Maslow's

observe, reflect, apply”

1. Here are examples of Grant's writing when he was 3 years
old and then when he was 3%. What do you observe
about his development from these samples?

. One theory can be used to explain everything teach-
ers need to know.
d. Theories do not contradict cach other.

3. What factors might explain the fact that Vygotsky’s
Socio-cultural theory is highly influential in carly
childhood education today?

a. Vygotsky’s theory makes direct links between teach-
ing and learning, and development.

b. Vygotsky's theory helps teachers control behavior
problems.

<. The theory describes practices such as scaffolding
that teachers find useful.

d. Vygotsky's theory explains motivation.

“Answers to multiple choice questions appear at the end of
this chapter.
Classroom Observations

1. Observe in an inclusive early childhood program. Observe

a. Grant got older so his writing skill improved.

b. Grant’s writing is advanced for hs age.

c. Grant may have had more experience using fine
motor skills over those 6 months.

and what types of teaching practices are used with the

child. Decide if a particular theoretical approach domi-

nates the interactions between the teacher/therapists and
i lity and how eff b

d. Grant y
2. Theories of child development and learning may some-

times seem unrelated to everydaylife in classrooms. Why is

itimportant for theory

a. ‘Theories provide a reliable guide for practice be-
cause they don't change.

b. Theories influence how teachers view children and
how they teach them,

2. Observe children’s play in a preschool classroom. Re-
flect on how complex the play is and how engaged chil-
dren are. Do you observe mature sociodramatic play? If
50, reflect on how it supports children's self-regulation
and other skills. If not, decide what the teacher could
do to enhance the children's play.

A Intentional teachers must observe, reflect, and
apply their knowledge using a broad repertoire
of effective teaching strategies. End-of-chapter
features bring teaching to life and engage
students in practicing these skills.
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Current Research on Effective Practices

In an era of standards, accountability, and rapid change in the field, the

text makes research understandable and meaningful for students and
illustrates the connections between child development, curriculum content,
assessment, and intentional teaching.

C o
What Works ~ "¢ °

Differentiating Instruction for Struggling Readers

Among the biggest challenges facing our schools today is
closing the reading achievement gap, which begins early and
widens over time. By third grade, as many as 40% of American
children read below grade level. These children—called strug-
gling readers—actually struggle in school all day long. Because
they cannot read grade-level material proficiently, they also
struggle when trying to read their textbooks in other areas
such as science and social studies. For these children, school
is a constant experience of humiliating failure. Despite billions
of dollars in state and federal funding to alleviate this problem,
most struggling readers never catch up.

What is the solution? Research demonstrates that the
only truly successful way to address this problem is to stop
using “one size fits all” curriculum and teaching strategies.
Unfortunately, this is exactly what happens in most primary
schools that continue to use grade-leveled published read-
ing programs targeted to the “average" reader, even though
children’s individual abilities vary widely. As we know, some
first graders can already read second or third grade texts,
while others are well below first grade level, knowing only
afew sight words. These children cannot and should not be
expected to read the same thing at the same time.

As the model in Figure 5.2 illustrates, the first step is to
provide differentiated materials. In the case of reading, this
means that classrooms must be equipped with multi-level
texts in all subject areas—books with different degrees of
difficulty that are usually designated for different grade levels.
‘Then, teachers must match children with the texts that they
can read successfully without becoming frustrated. Children,
especially low-achieving readers, need to experience a high
level of success i they are to make progress. According to
reading experts, that means that a child needs to be able to
read at least 95% of the words on a page without making a

mistake. In this way, children do not get stuck trying to deci-
pher one unfamiliar word after another, disrupting the flow of
the text and impeding comprehension

The teaching process must also be differentiated in terms
of grouping and the amount of teacher guidance. Teachers
need to work with struggling readers in very small, guided
reading groups of about three children. In small groups, teach-
ers can carefully assess children's reading progress and pro-
vide just the right amount and kind of support a child needs
As a child's reading improves, the teacher needs to provide
less and less direct help—and turn over more of the respon-
sibility for learning to the child—which is an example of scaf-
folding in action.

During this time, more successful readers can engage
in independent reading in content area textbooks or volun-
tarily read books on topics of interest to them. Because these
children are better readers to begin with, their reading and vo-
cabulary is likely to improve via more independent reading. The
best way to become a better reader is by reading more. When
children get to choose books related to their interests, they
are much more motivated to read. This means that schools
also need to work with families and communities to find ways
for children to read more outside of school time.

In order to close or even narrow the achievement gap,
struggling readers’ leamning has to be accelerated. We can't
‘expect them to make up a year's growth if they only make a
few months’ worth of progress each year—they will only fall
further behind. In this differentiated instruction model, some
children will get more teacher-guided instruction. But these
are the children who need it most.

Source: Based on What really matters in response to intervention:
Research-based designs by R. L. Allington, 2009. Upper Saddle River, NJ:
Pearson/Allyn & Bacon.

<« What Works features present research-based
practices in action, including descriptions
of demonstrated effective practices such as
differentiating instruction for struggling readers
in primary grades, father involvement, and how
socio-dramatic play promotes self-regulation.

Lens features present experts’ insights on
culture, language, and including all children.
Preeminent professionals in the field—Carol

Brunson Day, Gail Joseph, Luis Hernandez,

Bonnie McBride—discuss practice through

diverse lenses, expanding the sources of
information teachers use to make decisions

and helping them look at questions or problems

from broader perspectives. Widening the
lens with which teachers view their practice
is a strategy to move beyond the persistent

educational tendency to dichotomize difficult or
controversial issues into “either/or” choices, and

move toward “both/and” thinking.

Language Lens

Individualizing for Dual-Language Learners

00 often, educational discussions
tend to lump children into catego-
ries such as "low income” or “chil-  levels in English:

Following are some research-based practices that are
effective in helping dual language learners achieve at high

Culture Lens
Cultural Influences on Gross-Motor Movement
and Development

hildren’s physical development is
‘ strorgly influenced by biology, and yet
cubursl exper ey role
Consider two very different approaches to infant caregiing
‘and their effects on babies' motor development.

Th Fikler Instituta is a residential nursery (p by
callet an orphanage) located in Budanest. Hungary. that
was fourvded akar werld
out families. or. Emmi Fik
from birth through age 3
ment, which means tht
that they cannot get into
atert placed in restrictiv
chairs, jumpers,or walke:
or asleap, until they are &
move into different posi
ence with children's mov

Alowing nfants to m

compromisa infant development and misshaps heads. Nei-
ther of thesa problems s evidentat the Fikler Institute, even

turn over by themselves. Freedom of movement promotes
‘gross-mator developmentas well & a strong semse of com-

y
laarm on their own wikthout the assistanca of an adult.

Principles of Universal Design

niversal dasign is the craation of
products and that
are accessible o all people—
inclvicuals with and withou disabilities. Obvious examplas
of universal dosign are sidzwalk curb cuts and ramps that
are essential for people in whesichairs, However, ramps also

make noiss or light up 25 they roll or bouncs providing

special
ing the toys more interesting for all children
axcallent example of uni
because there is no right or wreng way to play with
hem. wooden Unit biocks come in varicus shapes and

competence, bekancs, coo , engege with them in multiple
Viskors fothe Pikierinstin s, elderly people, and even toddlers who haven'tmastered  ways. Blcks that have textured sides and maka noise
confidence with which vel steps. Examples abound in today's world including Velcro, add additional sensory clues aswell as challenges for

‘The children know how to automatic doors, non-slip surfaces, closed captioning, and children.
equilibrium, and their boch signs with universally recognizable symbols, = Colorful, magnetic plastic blocks or table toys can be
e R Planning envirorments besed on princioles of universal  stacked and rearranged easily without frustrating children
= ﬁ;:zmu:?:fn design from the beginning prevants the need to modify ot & wiho have physical or sensory disabilties. originally in-
Iater tim in cart vented by i, kncbs en-
e 1aquires trse Major components: access to the leaming able chidren with visUal ImpaiPments & use their sense
prevent su i)
enviranment and curriculum, participation in activities and of touch to successiully play with othars.
Toutings, and adequate SUppOrtfor toachers—all oFWhich = B00KS With easyto (I pages, and Various Sizes of pic-
are faciitated by attention to Universal design. Intentional tures and text facilitate children's independent iteracy
planning and implementation of univarsal dasign anables learning, Thoss with textures, cutouts and sound effects
teachers to promote Interests, Sturdy board books make
ton for every child. Following are examples of practices page-4urning easier, Books on Pad or audiotape help chil-
basad on universal design principles dren with hearing disabilties partcipata in the languags
and literacy curriculum.

However. Pilder was doin
& well, without one SIS
for "tummy time” fear the

« Provide toys and learing materials that have a variety of
textures, scents, and sounds, as well as visual stimul For
exampl s of sizes,
and textures (squishy, soft, of rubbery) faciftate eNgAES-  gign for Leaming”, National Gentisr on Universal Design for Leaming,
ment for children with sensory impaiments. Some balls  retieved saptamber 22, 2012, from www cast orgiudl

s
B=gin with Universal Dasign,” by K. Haugen, 2005, Exchangs, 161
a5, s

<« Current research findings, such as effective strategies

dren with special needs." This also happens frequently with
dual-language learners, despite the fact that there is great
diversity among these children. Consider these 6 year olds:

« Directly instruct children on English vocabulary and cer-
tain aspects of literacy, such as pointing to objects or
pictures as you say the word (“This book is about a bird.

Rosalinda’s father and mother are well-educated and See the bird. Say bird.")

speak both English and Spanish fluently. Her parents « Give lots of opportunities for children to practice the new

have read and spoken to her in both languages since language, such as small group games that require them to

birth. The family fives in an upper-middie-class commu- speak (rather than just point) to take a turn.

ity and they travel to Argentina at least once ayearto = Pair children with English-speaking peers for several ac-

visit her grandparents. tivities. For example, ask a question in whole group and

Manuel lives with his parents, four siblings, and have children turn to a buddy to talk it over ("What do you
other extended family members. They speak only plan to do outside today?")

Spanish at home. His family is very loving and they tell = Support continued development in the home language, in-

‘wonderful long stories but they have few books in their  cluding teaching in that language as much as possible, us-

home. They cannot return to the family's native country  ing qualified teachers, family members, or volunteers from

because of the political situation and also because they  the community who fluently speak the home language.

do ot have the financial resources Collaborate with families to plan curriculum reflecting chil-

dren's cultural backgrounds and language(s), such as read-

ing books children can identify with to help them connect
what they already know to what is taught at school

Frequently review skills and concepts, do repeated reading

« Draw attention to similarities between English words
and the word in the home language, called cognates
(mucho/much).

for teaching dual language learners or children with
autism spectrum disorders, are brought to life and made
meaningful by connections to classroom and community
examples.

¢ The terms and definitions used in this text contribute to
establishing a shared vocabulary for all of those in and
entering the field.

¢ More than 30% of the references are from 2009 and beyond.

Clearly, Rosalinda’s and Manuel’s language learning expe-
riences are different in many ways, including the languagefs)
spoken at home, the ages when they are introduced to English,
the family's resources, and their verbal and written proficiency
in either or both languages. In addition to primary and second-
ary langt Rosalinda's and Manuel's capaciti
and interests differ in countless ways. For example, she loves

viii
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connections Between Curriculum
and Child Development

In the feature, the text Continuum

«° Oral Language

provides an overview of the continuum of learning
in the areas of language, literacy, mathematics, B e

ing. Soon after, they negm to babble, producing

cognitive, social, emotional, and physical G s e Sty o e s
development and describes how child development — j:“fj";":j"j:j:;:jjmm:j‘jj;m o

is linked to curriculum planning for children from o e o e |
birth through age 8. Unlike many early childhood fﬁ:ﬂ;ﬁf}:ﬁan‘;ﬁ;c;,e;:L‘::.:g:;:w;?ﬂ:f;oxi.,mm

18 months.

texts that focus on child development 0n|y’ this From 181024 montns ||+ Experence a urstnvacabuary nd bt combine words o two-word uterarces

caHed telegraphic speech. Like old-fashioned telegrams, they waste no words in commu:-

icating their message: “No nap.”

text shows how child development and curriculum P © s i oty e

w\lh woms in me correct order more D!ten VWheve s my truck?) )
« Speaking vocabulary may reach 200 words
content knowledge are connected. © i sapiesra s ey e tuck now)
 Most children's speech becomes more understandable. Constantly ask, “Wassat?” as they
seem to wam to name eVEV‘/(mnB

Ages3to6 « Have a vocabulary of about 1,000 words.
« Althou

‘may still have difficulty, most are better able to articulate some of the more

ns.
il during kindergarten
with adults and other children.

. Ust
« Usually speak clearly an

brief contents e primary graces « Language developmentcontinues a a apid pace

« During these years, children need a large vocabulary to lean to read and to comprehend

ind are lively c

what they read. Explicit teaching of vocabulary needs to be an instructional goal
« At the same time, the more children read, the more words they learn because the language
of books is more elaborate than everyday conversation. Some researchers estimate that
) children need to learn 3,000 words a year throughout the elementary school years.
PART IThe Early Childhood Education Profession: Foundations 2

1 Continuity and Change in Early Childhood Education 2

7 Building on aTradition of Excellence 34

o proprte e 70 e Play is integrated throughout this book as an effective
& oo st oo s o, means to support all domains of development and
e esens promote learning in all curriculum areas. Today many
people see play as something separate from the rest of

7 Building Effective Partnerships with Families 204

8 Creating a Carng Community of Leamers: Guicing Young Children 236 the curriculum, making statements such as “We can't

O Teaching to Enhance Learning and Development 272 . . "

10 laning fectve Cuicutum 308 let children play because we have to teach literacy,” or

LL s g noaapeceonn o “We don’t have time for outdoor play in primary grades
because we have to get children ready for standardized
tests.” Play should not be treated as a separate part of
an early childhood program or day that can be cut if
someone deems it unimportant. Play, in its various forms,

is integrally connected to every aspect
A Chapters 12 to 15 help early childhood of children’s development

teachers understand right from the start and it builds learning
that there is content in the curriculum for across all areas of the
young children. They describe the goals for curriculum. Therefore,
young children’s learning and development you will find a discussion
that predict success in school and life. Each  of play in every chapter
of these chapters includes examples of of this book.
effective strategies such as teaching children

of diverse abilities in inclusive classrooms or

ways to promote dual language learning.

P Implementing an Effective Curriculum: What to Tea 4

Teaching Children to Communicate: Language, Literacy, and the Arts 3

Teaching Children to Investigate and Solve Problems: Mathematics,
Science, and Technology 41

Teaching Children to Live in a Democratic Society: Social-Emotional
Learning and Social Studies 446

Teaching Children to Be Healthy and Fit: Physical Development and Health 47

Putting It All Together in Practice: Making a Difference for Children 5|

e The emphasis on implementing effective curriculum reflects
current trends such as the goal of aligning prekindergarten
and primary education, NAEYC accreditation and NCATE
professional preparation standards, and enhanced
expectations for teacher qualifications.
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instructor supplements

The following instructor tools supplement, support, and reinforce the content presented
throughout the text. All supplements are available for download for instructors who adopt
this text. Go to www.pearsonhighered.com, click on “Educators,” register for access, and

download files. For more information, contact your Pearson representative.

chapter content. An answer key is provided.

+ Online PowerPoint™ Slides (0-13-298049-5). Each slide reinforces key concepts and

big ideas presented throughout the text.

o TestGen (0-13-298054-1). This powerful test generator for use in conjunction with
the TestGen testbank file for your text. Assessments may be created for print or testing
online. You install TestGen on your personal computer (Windows or Macintosh) and
create your own tests for classroom testing and for other specialized delivery options,
such as over a local area network or on the web. A test bank, which is also called a Test
Item File (TIF), typically contains a large set of test items, organized by chapter and
ready for your use in creating a test, based on the associated textbook material.

The tests can be downloaded in the following formats:

TestGen Testbank file - PC

TestGen Testbank file - MAC

TestGen Testbank - Blackboard 9 TIF

TestGen Testbank - Blackboard CE/Vista (WebCT) TIF
Angel Test Bank

D2L Test Bank

Moodle Test Bank

Sakai Test Bank

Using MyEducationLab™ with This Book

Teacher educators who are developing pedagogies for the analysis of teaching and learn-
ing contend that analyzing teaching artifacts has three advantages: it enables new teachers
time for reflection while still using the real materials of practice; it provides new teachers
with experience thinking about and approaching the complexity of the classroom; and in
some cases, it can help new teachers and teacher educators develop a shared understand-

ing and common language about teaching'. . ..

As Linda Darling-Hammond and her colleagues point out, grounding teacher education
in real classrooms—among real teachers and students and among actual examples of stu-
dents’ and teachers’ work—is an important, and perhaps even an essential, part of training

'Darling-Hammond, L., & Bransford, J. (Eds.). (2005). Preparing teachers for a changing world. San Francisco: John

Wiley & Sons.

o Online Instructor’s Manual (0-13-286799-6). The Instructor’s Resource Manual pro-
vides chapter-by-chapter tools to use in class. Lecture or discussion outlines, teach-
ing strategies, in-class activities, student projects, key term definitions, and helpful
resources will reinforce key concepts and applications and keep students engaged.

o Online Test Bank (0-13-298053-3). These multiple-choice and essay questions tied to
each chapter provide instructors the opportunity to assess student understanding of the
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teachers for the complexities of teaching in today’s classrooms. For this reason, we have cre-
ated a valuable, time-saving website—MyEducationLab—that provides you with the context
of real classrooms and artifacts that research on teacher education tells us is so important.
The authentic in-class video footage, interactive skill-building exercises, and other resources
available on MyEducationLab offer you a uniquely valuable teacher education tool.

MyEducationLab is easy to use and integrate into both your assignments and your
courses. Wherever you see the MyEducationLab logo in the margins or at the end of chap-
ters, follow the simple instructions to access the videos, strategies, cases, and artifacts
associated with these assignments, activities, and learning units on MyEducationLab.
MyEducationLab is organized topically to enhance the coverage of the core concepts dis-
cussed in the chapters of your book. For each topic on the course, you will find most or all
of the following resources:

Connection to National Standards Now it is easier than ever to see how your course
work is connected to national standards. In each topic of MyEducationLab you will find
intended learning outcomes connected to NAEYC Early Childhood Standards for Profes-
sional Preparation Programs. All of the Assignments and Activities and all of the Building
Teaching Skills and Dispositions in MyEducationLab are mapped to these standards and
learning outcomes as well.

Assignments and Activities Designed to save instructors preparation time, these as-
signable exercises show concepts in action (through videos, cases, or student and teacher
artifacts) and then offer thought-provoking questions that probe your understanding of
these concepts or strategies. (Feedback for these assignments is available to the instructor.)

Building Teaching Skills and Dispositions These learning units help you practice
and strengthen skills that are essential to quality teaching. First you are presented with the
core skill or concept and then given an opportunity to practice your understanding of this
concept multiple times by watching video footage (or interacting with other media) and
then critically analyzing the strategy or skill presented.

IRIS Center Resources The IRIS Center at Vanderbilt University (http://iris.peabody
.vanderbilt.edu)—funded by the U.S. Department of Education’s Office of Special Edu-
cation Programs (OSEP)—develops training enhancement materials for preservice and
inservice teachers. The center works with experts from across the country to create
challenge-based interactive modules, case study units, and podcasts that provide re-
search-validated information about working with students in inclusive settings. On your
MyEducationLab course we have integrated this content where appropriate to enhance the
content coverage in your book.

CONNECT modules The Center to Mobilize Early Childhood Knowledge modules
provide dilemmas and a 5-step learning cycle for making evidence-based decisions using
a variety of inclusion and intervention practices. In your MyEducationLab course we have
integrated this content where appropriate to enhance the content coverage in your book.

Course Resources on MyEducationLab The Course Resources section within your
MyEducationLab course is designed to help you pass your licensure exam, put together an
effective portfolio and lesson plan, prepare for and navigate the first year of your teaching
career, and understand key educational standards, policies, and laws. This section includes:

o Licensure Exams: Access guidelines for passing the Praxis exam. The Practice Test Exam
includes practice questions, Case Histories, and Video Case Studies.

o Portfolio Builder and Lesson Plan Builder: Create, update, and share portfolios and
lesson plans.

o Preparing a Portfolio: Access guidelines for creating a high-quality teaching portfolio
that will allow you to practice effective lesson planning.

o Licensure and Standards: Link to state teaching licensure standards, national health and
education standards, and early childhood education standards.

o Beginning Your Career: Educate yourself—access tips, advice, and valuable information on:
o Resume Writing and Interviewing: Expert advice on how to write impressive resumes

and prepare for job interviews.

A01_BRED3330_02_SE_FM.indd 11 @ 06/12/12 6:46 PM
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Instructor Supplements

o Your First Year of Teaching: Practical tips to set up your classroom, manage student
behavior, and learn to more easily organize for instruction and assessment.

o Law and Public Policies: Specific directives and requirements you need to under-
stand under the No Child Left Behind Act and the Individuals with Disabilities Edu-
cation Improvement Act of 2004.

Study Plan A MyEducationLab Study Plan is a multiple-choice assessment tied to chapter
objectives, supported by study material. A well-designed Study Plan offers multiple op-
portunities to fully master required course content as identified by the objectives in each
chapter:

Chapter Objectives identify the learning outcomes for the chapter and give you targets
to shoot for as you read and study.

Multiple-Choice Assessments assess mastery of the content (tied to each chapter objec-
tive) by allowing you to take the multiple-choice quiz as many times as needed. Not
only do these quizzes provide overall scores for each objective, they also explain why
responses to particular items are correct or incorrect.

Study Material: Review, Practice, and Enrichment gives you a deeper understanding of
what you do and do not know related to chapter content. This can be accessed through
the Multiple-Choice Assessment (after you take a quiz, you receive information regard-
ing the chapter content on which you still need practice and review) or through a self-
directed method of study. This material includes text excerpts, activities that include
hints and feedback, and media assets (video, simulations, cases, etc.).

Visit www.myeducationlab.com for a demonstration of this exciting new online

teaching resource.
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foreword

Like all of Sue Bredekamp’s work, Effective Practices in Early Childhood Education: Building
a Foundation has become a landmark. Since its publication, it has been the major bench-
mark against which all volumes related to early childhood practice are measured, domes-
tically and internationally. Indeed, it has been a driving force not only guiding practice
and scholarship, but it has also served as a seminal vehicle to codify and chronicle the
impact of history, the experiences of practitioners and leaders, and the impact of policy
on the changing field of early education. In so doing, it has converted static assumptions
and understandings about early childhood pedagogy into living, dynamic, and far more
intentional practices.

Since its appearance, Effective Practices has been widely read and used to guide early
childhood teacher preparation and practice. Its popularity has placed a special burden
on the work; it, like the field, cannot remain stagnant or isolated from changes in the
social context. Precisely because it is so well used and because the field is changing so
rapidly, a new edition is necessary. Consider for example, the impact that the emergence
of the K-12 Common Core has had on early education: whether one favors or dispar-
ages the Common Core ideologically, it is here to stay and is having profound impacts
on American education generally, and American early education specifically. In addition,
the revitalization of an emphasis on continuity and transition, emerging currently in the
form of the “P-3 Movement,” is altering the way early educators conceptualize and actu-
alize the linkages between pre-primary and primary education. Within the birth to five
year-old component of early childhood, a renewed emphasis on supporting the infra-
structure through the Early Learning Challenge Fund, with its focus on Quality Rating
and Improvement Systems, standards, and assessments, is precipitating dramatic changes
in the way early childhood education services are being designed and delivered. Finally,
new research related to the way children learn and process information is calling forth
compelling pedagogical alignments that address the importance of dual language learn-
ers, executive functioning, early mathematics, and learning progressions.

With the early childhood field changing so rapidly, time-honored questions are be-
ing catapulted to new prominence, often begging for urgent response: What should be
the balance between cognitive development and other domains historically important to
early childhood? What should be the balance between a focus on learning processes and
content? What should be the balance between teacher-guided, intentional pedagogy and
child-guided experiential learning? Note that none of these questions is new and that each
recognizes the critical importance of balance.

Indeed, the majesty of this volume is that it, too, understands and addresses the im-
portance of the contemporary context and the balance in perspective and practice it de-
mands. In this volume, Bredekamp takes a long-haul view; she renders solid definitions
of the field, situating the reader firmly in reality, and provides one of the most thorough
historical overviews available. But Bredekamp does not stop there, nor does she skirt the
tough issues, the new research, or the new demands being placed on early educators.
Rather, with clarity and grace, she systematically addresses them all, setting before the
field a rich compendium of research, first-hand and extremely well-cultivated practice,
and ever-wise counsel. Readers will be impressed by the currency, practicality, and clear
intentionality of the volume, evoking the same from those who regard it with the care with
which it was written.

XV
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Foreword

Of particular importance in this ever-changing and increasingly connected world
is the role of culture and language. Bredekamp addresses these issues with honesty and
integrity, treating readers to a richly nuanced understanding of the important roles of
each in the development of young children. Cautiously, she reminds us that the words
“developmentally appropriate”—although bywords of the profession—must be deeply
contextualized in order to be understood and mastered. Indeed, in discussing how to bal-
ance developmentally, individually, and contextually appropriate practices, Bredekamp
brilliantly notes that “a child with a disability acts like a magnifying glass on the develop-
mental appropriateness of an early childhood classroom.” In turn, early educators must
regard this seminal edition as the best possible lens through which to see and enlarge what
matters most in our field; with wisdom and prescience, it sheds all the light necessary to
advance our evolving, joyous profession and our critically important work on behalf of
children, their families, and their countries.

Sharon Lynn Kagan, Ed.D.

Virginia and Leonard Marx

Professor of Early Childhood and Family Policy,
Teachers College, Columbia University; and

Professor Adjunct, Yale University’s Child Study Center
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