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PREFACE

Early childhood education is i
the most im
oﬁel} neglected field of education in India. This ig S:l)rtrtlirllltlat;;l;

pattern of education is the same

state of affairs require an immediate and urgent enquiry into

early childhood education in India. The present book is an
attempt in this direction.

This book covers the syllabus of the paper Early
Childhood Education in various courses offered by the

universities in India. The aim of this book is to throw light on
the origin, development and existing pattern of Early childhood
education in India and abroad. Contributions of great educators
in India and abroad, curriculum planning, theme approach,
instructional strategies for the young children, development
during early childhood, skill development and activities for the
same, role of parents in early childhood education and various
organizations in child welfare are included.

If this book could serve as an ideal text book for the
students (Diploma, B.Ed, M.Ed) and a reference book for the
teachers, the authors’ efforts will be amply rewaf'ded.
Suggestions for further improvement of the book will be
gratefully appreciated.

Dr. S. Sreelatha
Dr. B. Krishna Prasad



FOREWORD

The present work in Early Childhood Education by Dr. B. Krishna Prasad,
Principal, N.V.K.S.D College of Education, Attoor and Dr. S. Sreelatha, Assistant
Professor, Early childhood Education, N.V.K.S.D College of Education is an
attempt to give a new orientation to Early Childhood Educatioin, which Indian
educational planners have sidelined for the past several decades. The fact that
this sector of education is the one which is practised with utmost care by the
advanced educational systems has not been taken into account by the top
decision makers in Indian education. No state in India has up to now come
forward to bring pre- school education under state control.

The latest move by the Ministry of Human Resource Development under
the dynamic leadership of Shri. Kapil Sibil has created a new awareness about
the need to introduce radical changes in our conceptualization of the role of
Early Childhood Education and the methodologies used for educating children
of this age level. Most of the advanced systems treat the entire age level from

kindergarten to upper primary levels (age levels 4+ to 14+) as a single continuum
for educational treatment. Methodologies for prolonging infancy are accepted
by all progressive educational systems.

It is heartening to note that the Government of India has come out with a
path - setting series of new policies and legislations to upgrade the quality of
Early Childhood Education. The country has assigned an important role to
Early Childhood Education in its six goals of "education for all" which the country
hopes to achieve by 2015.

Modern educational thinkers beginning with the post - modern thinkers
like Jean Piaget and Howard Gardner all believe in the need for a child friendly
new education for early childhood, if the child is to become a better learner in
higher levels and also become a better citizen in the emerging knowledge society
of the 21% century.

This book provides an insightful introduction to all unportant areas
significant for a real understanding of the trends in Early Childhood Education.
The sections dealing with instructional strategies for early education of children,
tools and techniques for assessing pre-school children, training programmes
for developing pre - school teachers and pre - school education deserve special
mention.

I would strongly recommend this book for the use of teachers in
pre - schools as well as teacher trainees charged with the responsibility of

creating new generation teachers for Early Childhood Education and for all
concerned with general educational planning and educational management.

Dr. A. Sukumaran Nair
Former Vice-Chancellor

Mahatma Gandhi University
Kottayam, Kerala State.
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Historical Perspective of

Early Childhood Care and Education

Concept of early childhood education — Need for early
childhood education — Objectives of early childhood
education — Content and methodology for early childhood
education — Early childhood education movement: Early
childhood education abroad - Pre-primary education in UK,
Pre-primary education in U.S.A, Pre-primary education in
Germany, Pre-primary education in Italy, Pre-primary
education in Japan, Pre-primary education in U.S.S.R —
Development of early childhood education in India,
Development before independence, Development during post
independence period— Issues and problems of early childhood
education in India.

The progress and prosperity of a nation is closely related to the
maximum growth and development of children. The child acquires
most of his personal and social habits before the age of six. The type of
education provided to the children before six decides their personality.

The concept of Early Childhood Care and Education (ECCE) is
of recent origin in India. Till the National Policy on Ed«:cation, 1986
(NPE, 1986) used the term Early Childhood Care and Education, terms
like pre-school education, nursery education, pre-primary education
were used to denote the stage preceding elementary education. In 2002,
it was included in the Constitution of India. According to the Article 45
as amended in 2002, “The state shall endeavour to provide early
childhood care and education for all children until they complete the
age of six years”.

Early Childhood Care and Education (ECCE) s generally defined
as the care and education of children from birth to eight years, In the
Indian context, Early childhood care and education is considered as
the care and education of children from birth to six years.
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Early childhood educ
before entering the school at
as an extension of parental chil

ation is the edilcation that a child receiveg
the age of five or siX. It can be conceived
drearing ora way of preparing children

‘o fit into a social order or role that they have to assume as they grow
up. It includes parental, pre-natal and post natal care, that. is, early
stimulation programmes from birth 10 six years, day care facilities for

the disadvantages, family care programmes and so on. N
Early childhood education i1 the broader sense may be divided

into four stages.

1. Early childhood education from conception to birth

2. Early childhood education from birth to 2 2 years
3. Early childhood education from2 Y2 years to 4 years
4. Early childhood education from 4 years to 6 years

The first two stages are the period of education for the mother
and the child together and is informal. Importance is laid on the health
of the mother and the child. In the later stages, efforts are made to
promote regular habits of personal hygine, food and to develop habits

~ of selfdiscipline and obedience.

Need and Importance of
Earlychildhood Education

Research studies have shown the influence of effective early
environment stimulation in the first six to seven years of life on the fater
development of children. A richstimulatingand meaningful environment
with well informed adults will foster wholesome development of the
child. Early childhood education in the present era becomes the need
of the day because of the following reasons.

1. Foundation stage

The age about three to six is the most impressi 1

. ! pressionable period of
children’s growth. The fm.mdation of future adult petsonalli);' is laid
fiown in these years. Creativity peaks during the pre-school years and
if not nurtured, it becomes more difficult to express it later. Brain reaches
its mature bulk before the age of six and the characters advance rapidly

2
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during the early childhood period than during any other period of growth.
So a properly controlled and stimulating environment is highly needed
during this period. Proper early childhood education provides foundation
for a healthy adulthood.

2. Need for proper educational environment

Lack of proper educational environment in homes especially in
villages is one of the reasons for the educational backwardness of the
large sections of the society. This can be met by early childhood

education.
3. Provision for equal educational opportunities
It is a measure of ensuring equity, both socio-economic and
.gender related.
4. Filling the gap between rural and urban children

Wide spread provision for early childhood education will tend to
minimize the gap that exists between the children in the villages and
towns. Also it minimizes the gap between poor and rich.

S. Essential for compulsory primary education

Early childhood education minimizes the wastage, dropouts,
stagnation and thus facilitates compulsory primary education.
6. Physical well being of children

Early childhood education prepares the chi!d to lake care of
personal cleanliness, health habits and build up skills that promote regular
habits of personal hygine. Also it enhances the scope for overall

development.
7. Increasing number of working women

With increasing economic pressures, large number of women
especially from low socio-economic strata have to spend most of their
time in earning a livelihood. Pre-primary institutions are essential to
look after their children.
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8. Nuclear or single family system

Industrialization has resulted in the breakup of the family Structyre
of Indian society. The gradual disappearance of joint family systep,
denied the care and guidance to the small children. So care and Nurturing
of the child has to be carried out by pre-primary education institutiong_

9. Urbanization

Urbanization in India, coupled with large scale migratiop of
people into the metropolitan cities has created shortage of houses.
People started to live in multistoried buildings. This resulted in the lack
of proper place for the little children to play and enjoy. Pre-schoolg
can provide facilities to these children.

10. Preparation for primary education

Early childhood education prepares the children for forma]
education through readiness activities.
11. Enrichment environment

. Early childhood period is considered as the plastic period of a
child’s life. For the harmonious development of the child, highly

mdm environment is essential. Famnilies cannot provide stimulating
play activities and the company of other children that a pre-school
provides.

12. Foundation for healthy adulthood

the personality of . aimsat. the all round development of
adulm 1y of the child and provides foundation for healthy



Objectives of Early Childhood Education

The primary function of Early Childhood Education is to prepare
the child for the next stage. Early Childhood Education should aim at
the integrated growth and development of the children by providing a
suitable and conducive atmosphere and satisfy their basic needs.
Objectives of Early childhood education are four fold. They are

1. Fulfilment of basic needs.

2. Development of desirable attitudes

3. Wholesome development of the child
4. Preparation to the next stage

Kothari Commission (1964) has pointed out the following as the
objectives of early childhood education.

(1) To develop in the child a good physique, adequate muscular
co-ordination and basic motor skills.

(2) Todevelop in the child good health habits and to build up basic
skills necessary for personal adjustment such as dressing, toilet
habits, eating, washing, cleaning.

(3) Todevelop desirable social attitudes and manners, that is, sharing
things, waiting for one’s turn, co-operation, taking care of the
property belonging to him as well as others etc.

(4) To develop emotional maturity by guiding the child to express,
understand, accept and control basic needs and emotions.

(5) Todevelop aesthetic appreciation of the Chlld. o

(6) To stimulate in the child intellectual curiosity concerning b_}s
immediate environment, to help him to understand the world in
which he lives and to foster new interests through opportunities
to explore, investigate and exPeriment. -

(7)  Todevelop creativity, self reliance and mdepcndence.. )

(8) Todevelop the vocabulary and the ability to express his thoughts
and feelings in fluent, correct and clear language.
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Content and Methodology of Early
Childhood Education

Curriculum of Early childhood education should be child centred,
activity based, developmentally appropriate and culturally relevant. The
programmes of early childhood education should possess the following
characteristics.

1 Programme should be holistic in nature. There should be provision for:
— Regular medical check up.
— Snack time
— Rest time
— Daily provision for supplementary nutrition
— Growth monitoring through maintenance of height and
weight records.
2. The programme should be child centred and development and
process oriented.
ECE method should be definitely the playway method.
4. Plavactiviies should expose the childrentoa variety of experiences like:
— Larger and finer muscle co-ordination.
- Language skills
— Cognitive skills
— Creative development
_ Social and emotional adjustment.

w
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6. Daily activities should be according 1o the age and leve] of
development of the children. There should be;
_ Flexible balance for all aspects of developmeny
_ Balance between individual and group activities jnq,,
and outdoor activities, guided and free wiviﬁeS‘and or
active and quiet activities.
There should be no formal teaching of 3R’s
A record of children’s work ought to be maintained,
Evaluation should be continuous and comprehensive.

O ™ N
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10. Medium of instruction should be mother tongue/regional language
with the introduction of English. -

11. Proceed from,

- Concrete to abstract

- Familiar to unfamiliar

- Known to unknown

- Simple to complex
12. Activities should be given in the sequence - real life experiences,
experience through manipulating materials that represent real life
experiences, experience through pictures of real life expenences,

symbolic and abstract materials.
Early Child Education Abroad

History of pre-primary schools on the modem line may be traced
back when Rousseau in his book ‘Emile’ (1762) emphasized the
importance of education in the early childhood period :mnugn play.
Early childhood education movement in various countnes arc

summarized below.

England for looking after
his influence, infant schools We
The real credit for the campaign of pre-

es to McMillan sisters (Margret McM .
E:I)cMillan). They started 2 school in a slum area for two 10 five years

. . . s

eneral welfare of young | . By19.
tlhf::eth\zigabout one hundred nursery xhools in Enm Etd;::&
Actin England (1 944) requi Local [:ducanonAulhonngs .
that provision is made for the childr‘ﬂn of age group two 10 vg fn:ars
nursery schools or nursery classes for the age group three (0 ivey

as a part of primary school.

lswaestanedinvam\lspmoft.hewmy.
school educaii~n in England
(illan and her sister Rachel



Pre-Primary Education in U.S.A.

In U.S.A, pre-school moverment owes its.origin to the Child Study
Association formed by a group of mothers in 1889. _ The Nationg]
Congress of Parents and Teachers formed in 1877 carried out surveys
and organized study groups to find out the needs of pre-school children,
In 1922, a nursery teacher training programme was started by a nursery

school. After that universities have started many (raining pro grammes.

During the thirtees, pre-schools came to be orgamzed in a large number
of Community Housing Projects.

Head Start Programme was introduced in 1965 by Johnson
Administration and was taken up by

Federal Government to benefit
children above the age of four.

Pre-School Education in Japan

Japan has a very larg ' ,
| o rgen gartey
They have 200d physical er '

Pre-anary Education ip US.S.
Immediate afier October Revolutiop of 1914
Pre-School Education wasstartedin USSR - D

irectq

. . The rate of
was introduced in the beginning but latey on, it Wl\:lome .
basis of the €xperiments of child

: ‘ : on th
pre-schools of Russia were worki i Juc Onj N

R.




Pre-Primary Education in Germany

(Germany has developed a systematic programme of pre-school
education. It was the birth place of the Kindergarten movement.
Frederich Froebel, the originator of kindergarten was a German
educator. He started the first kindergarten in 1816 in Blackenberg,
Germany. By 1847, he established ten schools and six teacher training
schools.

Pre-Primary Education in Italy

The Agassi sisters founded the first infant school in Bressia in
1892. The Monplana nursery school was started in the year 1898.
Nigrissi sisters established the Partomaggiore Nursery School on 1919.
The Italian nursery schools emphasize simplicity and economy of
organization.

MadamMommribeganhcrwa'kmmeind\midshnsinthe
cities of Italy. She was the originator of Montessori method. She
established the first Montessori school known as ‘Children’s house’ in
1907. Her approach and work did not appeal to the educators of
Italy. She, therefore, left Italy to work abroad.

Development of Early C hildhood
Education in India

The development of early childhood education in Indxa was very
slow. Itwasmrtedinmelateofninewenthcmmry. E&uuonal thinkers
and practitioners like Maria Montessori, Tagore, Ggu Bhai Badheka,
Gandhiji and Tarabai Modak have contributed their m{ghtto the growth
and development of early childhood education in India.

Development of Early Childhood Education

Before Independence
Contributions of christian missionaries
Christian missionaries were the first to introduce nursery education
in India. They attached nursery classes in primary schools. They also




Loreta convent was established ip

started separate nursery schools. 1 In 1885, St Hilda’s nursery
1874 for the education of young children. ’

school was established in Pune.

Contributions of Annie Beasent |
In the joint leadership of Tagore afld Annie Beasent, tl?e
pre-school education in India has gota definite shape. In 1918, Annie

Beasent started the Central Hindu College at Varanas.

Contributions of Giju Bhai Badheka

Giju Bhai Badheka started working in the field of .pr.c—school
education in 1920, at Bhavnagar in Gujarat. He was later joined with
Tarabai Modak and prepared materials for pre-school teachers.

Contributions of Tarabai Modak

In 1936, Tarabai started ‘Shishu Vihar’ at Bombay which served
as a centre of pre-school education training. In 1945, she established
‘Gram Bal Shiksha Kendra’, a unique centre, in Bordi. In 19 50, she
shifted her institution to Koshbad and started Balwadi and Anganwadi
for tribal children.

Efforts of Dr.Maria Montessori

The visit of Dr. Montessori in India in the 1
encouragement to nursery school movement in Iy,
large number of nursery teachers and opened nyy
the help o fRukmini Arundale and Annie Bease
teacher’s training centre at Adayar.

Wardha Education Committee (1939)

940°s gave great
dia. She trained a
SCTy schools. With
oL she established 5

The second education committee of the Centra] Advig,
of Educaion laid down the important decision that the fovie:
pre-basic education in Nursery and Infant schoo] ishj 1s.1on of
Committee also recommended for the appointment of tray, SSlrabje.

infant’s teachers and encouraging the enrolment in Pre-bagj,



Recommendations of Sargent Report (1944)

The Government of India appointed a committee for suggesting
suitable methods for post war educational development in India. The
committee made the following major recommendations on pre-primary
education.

@ An adequate provision of pre-primary institutions in the
form of nursery schools or classes is an essential adjunct
to any national system of education.

() Separate nursery schools can be started in urban areas.
In other areas, nursery schools can be attached to primary
schools.

(i)  Staff'should be women with special training in pre-primary
education.

(iv)  Pre-primary education should be free.

v) The main objective of pre-primary education is to give
young children social experience rather than formal
instruction.

Work of Rukmini Devi and Dr. G:S.Arundale

Rukmini Devi and Dr.G.S.Arundale who succeeded Dr.Annie

Beasent promoted pre-school education at Adayar.

Pre-basic schools

Shri and Smt. Aryanayakam developed a system of pre-basic
education at Wardha Ashram. Pre-basic schools have been organized
at Vedchti Ashram in Gujarat by Shri. Jugartran Dave, a disciple of

Gandhiji.
The Kasturba Gandhi National Memorial Trust

This trust has undertaken programmes for the welfare of mothers,
women and chﬂdxen.

Work at Kurukshetra

A number of emergency schools for pre-school education were
opened for the first time in India at Kurukshetra in 1947.

11
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Work in Indian universities
University of Baroda, SN.D.T Women’s University and the Delh;

University were the pioneers in the starting of experimental pre-schools,

ildhood Education

Development of Early Ch
dence Period

During Post Indepen
e, there has beena growing awareness of the
significance of pre-school education. Pre-school education drew great
support from the private and voluntary sectors.
Progress of Early-childhood Education
During Five Year Plans

The wellbeing of children has been an integral part of India’s
lopmental planning since 1951, when India became a republic.

Since independenc

deve

First plan

. The first five year plan stressed the importance of-education
for children of three to six years of age. The government urged the
local bodies to organize ‘Balwadis’ in the rural areas. Central Social
Welfa}re Board was established and large scale attémpts were made to
provide pre-school services in rural areas. CSWB started
grants-in-aid scheme for voluntary organizations runnin i
instifutions. S

Second plan
During this plan, efforts to popularize :

: . S pre- )
were intensified. Child Care Committee was appoilfjl 22:17 gducatlon
the welfare of children. y CSWB for
Third plan

During third five year plan, Early childhood educat
ed as the base of national system of education. A c?) ;’r?ﬁ was
ttee

consider
survey pre-school facilities. In 1963, Mip;
> lnlstry Of

was appointed to
Education opened Child Study Unit in NCERT. In 1964, [, H
3 lan

12



Association of Pre-schools was established.
Fourth plan

This plan brought the scheme of family and child welfare to rural
areas with the objective to foster the development of pre-school child.
The government’s efforts were confined to tramning of teachers evolving
suitable teacher guides.

Fifth plan

During the fifth plan, Integrated Child Development Scheme
(ICDS) was launched in India for providing services to young children
and pregnant and lactating mothers. The package of services provided
by ICDS includes supplementary nutrition, immunization, health
checkup, referral services, health and nutrition education and pre-school
education. Pre-school education is provided through Anganwadis.

Sixth plan

During sixth plan, pre-school education for the disadvantaged
sections were aimed at. Voluntary organizations were given financial
assistance from the central government for running ECE centres in rural
areas. ICDS programmes were expanded on a large scale.

Seventh plan

During seventh plan, special plan and policy for young children
was introduced. India is one of the countries which has a national policy
for children. This plan continued the strategies of pr+:i:10ting early
childhood survival and development through programmes in different
sectors including ICDS and pre-school education.

Eighth plan

It was proposed to phase out other government sponsored
initiatives by merging them with ICDS and an accelerated expansion of
ICDS scheme was observed. The training curriculum of different ICDS
functionaries has also been revised and updated. Also the ECE
curriculum was modified. It recommended that admission test and
interviews should be abolished during this stage and there should be no
formal teaching of 3R’s

13




Ninth plan | |
. 1an addressed the issues concemning ECE more exhaustively
mﬁsmhm It recoﬁr:ﬁzsded the institution of National Charter
;ha%ﬁrzn tf) ens;lre taking care of all developmental aspects of the
c(l)lrild. Also Early childhood educatioq should b-e considered as an
indispensable first step in the total educational continuum.

Tenth plan

Tenth plan considered the development of children as thc? first
priority on the country’s development agenda and to a-dopt a Rights
Based Approach to the development of children, as being advocated
by the Draft National Policy and Charter for Children. ICDS is
continued as the mainstream for promoting the overall development of
young children and mothers. During this plan, the support services of
creche/day care services were expanded to reduce the burden of

working women. Also universal coverage under the Universal

Immunization Programme and focused interv

entions aimed at Improving
the nutritional status of children below six years were recommended.
Eleventh plan

It was recommended that ECE shoylq be made a subject under

Issues and Problems of Early Childhggq
- Education in India

Though there is a quantitative eXp

ansion of early chj]qp,
centres both in public and private sector, there is no " 00d cgpe
14
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improvement. Reasons for the slow progress are the following.
Western Origin

Curriculum, instructional materials, methods of teaching etc. are
according to the western culture and sometimes not appropriate to
Indian culture. Various concepts used in rhymes and stories are not
familiar to Indian children.
Confusion in the concept of ECE

Govemment’s policy is not clear for the expansion of Earty childhood
education. Majority of the schools are in private sector. There is no common
structure and programme for early childhood education yet.
Expensive

Since most of the schools are in private sector, Early childhood
education is a costly affair now.

Unsuitable programmes

Instead of giving importance to play activities and developmental
activities, overemphasis is given to the development of 3R’s.
Lack of trained teachers

There is a great shortage of trained teachers for Early childhood
education.
Methods of instruction

Methods adopted in the pre-schools are not appropriate to the
age and developmental level of children. Play-way method should be

adopted for teaching children.
Inadequate facilities in the school

Most of the pre-primary schools are not having specified
facilities and equipments for pre-school children.

Attitudes and illiteracy of parents

A large number of illiterate parents have not realized the
improtance of early childhood education and they are not interested to
send their children to pre-schools.

15
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Contributions of Great Western and
Indian Educators

Contributions of Western philosophers- John Comenius, Jean
Jacques Rousseau, John Heinrich Penstalozzi, Fredrich
August Froebel, Margaret McMillan, Maria Montessori, Jean
Piaget - Contributions of Indian Philosophers- Rabindranath
Tagore, Giju Bhai Badheka, Mahatma Gandhi, Tarabai
Modak. ‘J

Contributions of Western Philosophers

Among the western educators, the following philosphers have
played a significant role in the field of pre-primary education.

1. John Comenius (1572-1670)

2. Jean Jacques Rousseau  (1712-1778)

3.John Heinrich Pestalozzi  (1746-1 827)

4. Frederich August Froebel (1782 -1 852)

5. Margaret McMillan (1860-1931)
6. Maria Montessori (1870-1952)
7. Jean Piaget (1896-1980)

John Comenius (1572-1670)

Comenius was born at vaumtz a Moravlan village in 1 5
He was the first educator to reflect the new scientific Spiritof 92,;;
and 17% centuries. €16

Publications:-
(1) The Great Didactic
(2) The School of Infancy
(3) The Gate of Language
(4) Visible World in Pictures



Main Educational Thoughts of Comenius
Philosophy of education = £ £irp))

everything. He had an exagg
capacity of the people.

- Hebelieved that forces making for goodness are stronger than
those leading towards evil. He believed that ‘Seeds of knowledge,
virtue and piety’ are found in al] normal individuals,

Democracy of education

He has profound Sympathy for the common man. He laid
emphasis to education to masses. He stressed that as far as possible,
all should be educated together so that they stimulate and urge one
another. Hebelievedthatchﬂdrenarenotbomhlnnanbmm are having
the capacity to become human through proper training.

Aims of education

To Comenius, the purpose of education was ‘universal wisdom’.
‘Knowledge, virtue and piety’ were considered as the aims of education.
Comenius made piety as the supreme purpose of education.

Functions of school

The major function of the school is making the young man human.
To attain the educational aims, three things are essential — good text
books, good teachers and good methods. To him, school is an institution
where children work and live together under conditions which resembles
the activities of the play ground. The school must provide opportunities
for movement, spontaneity, social relations, good order and pleasurable
exercises in leamning. He stressed the importance of independent thinking
to see with one’s own eyes and to become wide by using one’s own
mind.

Organization of the School System
Comenius’s school system is divided into four levels of six years each:
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Mother’s Knee

(1) For infancy

(2) For childhood The verflacular school
(3) For boyhood The Latin school

(4) For youth The University and travel.

A mother school should exist in every house, a vernacular schoo
at every village, a gymnasium in every city, and a university in every

kingdom.
Features of the school
The following are the important features of the school.

All schools shall begin at a uniform date and children shall
be admitted on that day only.

Yearly, monthly, weekly and daily plan were followed and
each may have a definite task appointed for it.

e A separate room with a special teacher for each class.

e  For younger children, four hours and for older ones six
hours of school work a day.

No homework required.
Morming hours should be devoted for subjects which taxes

intellect and memory and afternoon to craftwork, music
and practical activities.
1. School of Infancy

Education begins at birth and so home is the first school
Fundamental parts of all sciences are taught at thig stage. Exercises on'
external sense training, early social training, and religious instruction
were given. Fairy tales, rhymes, manual work, mys;je and pla
included. y were
2. Vernacular School

Comenius demanded elementary education fo o irrespecti
, ective

of gender, social status, economic Status etc. It proyjgeg i
for life as well as preparation for Latin school. Vernacy|,, Schoparml.o,1
the internal senses, the imaginatior! and memory in combinaﬁ(;l trams
their sense organs. The curriculum includes reading, wr; ling pr:c n,;:
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arithmetic, singing, rejig; : ,
arts. #1on, morals, economics, politics and mechanical

3. Latin School or Gymnasium

For Lain, his own text books were used.

. In Latin school, there were six classes-Grammar class, Natural
Philosophy, Mathematics, Ethics, Dialectic and Rhetoric.

4. University and Travel

This is the highest level of education. A university is to be
established in every kingdom or province. Admission has to be given to
only the brightest students with high moral character. Admission is
based on a common test after completing Latin school. The curriculum
is of universal nature, including study of every branch of human
knowledge. Research is also a function of the universities. Travel isa
method to collect direct information.

The curriculum
The curriculum suggested by Comenius is panasophic curnaﬂm
It is of encyclopaedic in nature. 'I'lmtisevery(mci.s‘tolmoyvallthmgs,
to doall things and to say all things’. The curriculum included introductory
concepts and principal ideas of all subjects and not aimed at the mastery
of the subject.
He gave much emphasis to vernacular langl%ages. He
advocated the study of modern foreign languages and less importance

was given to Greek, Latin and Hebrew. '
Both Latin and vernacular languages were used for learning

: : . - luded
grammar, arithmetic, geometry, astronomy, and music. Heinc
Physics, Geography, History, novels and religion. He had an

traordinary regard for History. _
ex He urged for the development of the sense of humour or witas
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a means of education. But humour is not merely for fun butemployeq

for the purpose of sharpening the intellects.
Basic Principles Involved in Methods of Teaching

Everything through the senses

Comenius was the first sense-Realist. Everything should as far
as possible, be placed before the senses. If real things are not available,
representation may be used. Charts, maps, drawings, diagrams, models
and other apparatus should be freely employed.

Grading of subject matter
Comenius was the first educationist who grade the subject matter

on the basis of psychological ability.
Everything without compulsion
The school should be a pleasant and happy place. Learning should

be made always attractive. The intellect should not be forced to do
anything for which it does not have a natural bent.
Socialization

Comenius considered knowledge as a social commodity and is
readily acquired when a need is felt to communicate it to others. He
advocated that “Whatever is learnt should be communicated by one
pupil to the other that no knowledge may remain unused’. Through

forming classes and the school into a republic, its senate and proctor.
in the students for self government and social life. ,

Correlation

Comenius emphasised integrating the materials that are learnt
The senses should be daily exercised in conjunction. Words and 1 .
style and thought should be correlated. things,

From the known to the unknown

All the learning should proceed from known to unknown_
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Jean Jacques Rousseau (1712-1778)

Jean Jacques Rousseau (1712-1778) was an educational
philosopher who helieved in Naturalism. He was born on 28® June,
1712 in Jeneva. He had outlined his scheme of education in his book
‘Emile’. ‘Emile’ is called the * Gospel of Childhood’. He believed that
‘Everything is good as it comes from the hands of the Author of Nature,
but everything degenerates in the hands of man’. ‘Return to Nature’

was his slogan. Rousseau tried to replace conventional and formal
education to natural and spontaneous education.

Major Educational Principles

Nature is always right and training is usually bad. Nature
wants children to be before they are man. Do not force
adult tastes and ways over the children. Let children be
children.

Make games an education and education a game.

Teach less from books and more from life. T/se many objects,
illustrations and few words.

Senses are the gateways of knowledge and thev should be
properly trained for theirr maximum use.

Let the child be free. Teacher should trv to win his confidence.
Stimulate the mind of the child with the things which he can
understand.

Teach by doing whenever and wherever possible.

Do no teach science to the students, let them discover it.
No strict discipline and no punishment to the children.

Emile
‘Emule’ is Rouseau’s famous educational treatise. In this book, he divides
the man’s life into four stages namely.
: (1-5 years)
Childhood (5-12 years)
Boyhood (12-15 years)
Youth or adolescence (15-20 years)
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He prescribed the types of education appropriate to each stage,
Infancy (1-5S years)

Rousseau stressed maximum freedom during this period. He

recomm 1 ~ d outdoor games. The
ended country life, freedom, sports an

child should play with natural objects like branches of trees, leaves,
flowers, fruits etc. Language used should be simple and no training in
3R’s. Edmancnﬁ;rmgh natural experiences is emphasized during the
stage. No artificial education is needed at this stage.
Childhood (5-12 years)

This is the largest period of a child’s life. The main aim of
education during this period is the development of sense organs through
natural activities. Selflearning through trial and error is emphasized
during this period. Child is given negative education.

Boyhood (12-15 years)
This is a period of transition in the child’s life. Development of

personality is aimed at this period. llzisisﬁ)captpexiodtobeginfonnal
education. Onl}'bookrecommembyRousseau

during this period is
‘Robinson Crusoe’. Education should be based on the psychology of
the child in accordance with his nature.
Adolescence (15-20 years)
This period is predominant]

y of moral education, He should be
trained for social relationships.

Aims of Education
Aims of education in various stages are;

*  Toprovide the child, the stren

the w
children and functionally usefu] to them dur ants of the

bo
Religious, social and moral developmemy};ooq'
adolescence. Hring
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| , ture, Art, Craﬁ. Bot
Geography, Astronomy etc. can be .dimcﬁ;jy’z.;%mm‘

Methods of teaching

Rousseau advocated simple and direct method of instructions
and urged ‘experience before expression” and ‘objects before words’.
The emphasis was on learning by doing. Heuristic method and

play-way method were emphasized. Co-education was also
emphasized.

Role of Teacher

Teacher is an observer of child’s development rather than a
provider of information, ideals, ideas and will power. Teacher should
not interfere with the activities of the child. Teacher is only a stage

setter, a supplier of materials and opportunities and a provider of
conducive and ideal environment.

Discipline
The child is given freedom to do and leam what he likes. Child

should not be punished. He is of the opinion that ‘Whenever a child
goes wrong, natural reaction is a proper punishment for him’.

John Heinrich Pestalozzi (1746-1827)

Pestalozzi was a great Swiss educator. He began his experiments
in education by teaching his own child. He started a school at Bergdorf
23



to carry out his experiments in education.
shifted to Yverdon which became an Impo
- education. He is the pioneer in psycholog

The school wag later o,
rtant centre of €Xperimentg in

1zing education ang bringin
harmony in the relations of the child with his environment-home, schoo]
and community.
Publications

1. Leonard and Gertrude.

2. How Gertrude Teaches her Children.
3. The Swan Song

4. HisLetterson Early Education.

Educational Ideas of Pestalozzi
Aim of education

Education is the natural,
development of all the power and ¢

Methods of instruction

progressive and harmonijous
apacities of human beings,

y and thereafter appropriate methods of Instruction
should be used.
Sense perception

He emphasized the valye of sense perception.
Nature as an educator

Pestalozzi remarked that ‘Nature teaches better tha, man’
Use of object lessons |

He advocated that knowledge must be founde

! d in sense
Impression. ‘Teach him nothing by words that you cap teach hipy by
things themselves’

Discipline

Children were guided to control themsel\_/es. The teacher Contro]
should be exercised with love and understanding of childrep,
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Importance of family love and ¢are

PeStﬂlOZ?i has - .
. 1 has given family love and care an important .
the li fef and ed.ucation of the child. He believed t:]atm th place in
parent’s affection, the child’s education will be i v absence of

Contributions to pre-primary education
Pestalozzi wrote a manual for mothers titled ‘How Gertrude

Teachgs Her Children?’. This book contains some exercises for
pre-school children. It gives a systematic psychological theory of

educational methods.

JF rederich August Froebel (1782-1852)

Q{*;oebel was born on April 21, 1782 in Oberweiback. a village
in South Germany. He was a progressive educationist and was the
He rebelled against the

founder of Kindergarten system of education.
inative school educaﬁonandresu-ucnnedthcmcd)odof imparting
established a small school in 1816 at

education to children. He _
Blackenberg. ‘Come, letus live for our children’ was the call of this

great German educationist.
Publications

1. Education of Man
5 Pedagogiesof Kindergarten

3. Educationby Development
4. Motol'lber ’s play

un .
Principles Underlying F roebel’s Kindergarten

Method

The law of Unity
is God and all the phenomenon around are




N -~
Education through freedom
Child should be educated in free atmosphere. Freedom means

i If imposed laws.
obedience to §eﬂ\_ P I

Education through assistance
The teacher is like a gardener who carefully nurses and protects
children in order to secure their full and free development along most

desirable lines.
Education through group life

Self activity, self expression, self realization and the development
of individuality must come through a process of socialization. Child can
only be properly educated in the company of other children. Social

institutions like home, school, church, state are the agencies of the
development of the children.

Education through gifts

Songs, gestures and construction are the chief means of
stimulating the imagination of the child.

Development from within

Development of the child is directed by an inner force.
Education through play

Natural development of the child takes place through play. Play

combines attention with relaxation, purpose with independence and
rule with freedom.

Kindergarten
Kindergartenisa (jgr,n@nmord which means children’s garden
Froebel considered school as a garden, teacher as a gardeper anci
children as tender plants. The teacher like the gardener is to |oo) after
the little human plants and to water them to grow to bea

' 10 Deau
perfection. Froebel believed that the process of growth of a. Y and

5 ¢ child ang
plant are the same. The plant grows from within according tq the seed

that is within. In the same way, child grows from within unfolding ¢,
tendencies and impulses from within. e
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, O}-_‘rect‘wes of Kindergarten
e To provide acentre for the free growth of child’s personaiity.

o  Totrain children in personal hygiene and social habits and o ©
guide them in modifying their behaviour as members of a
group. ;,uf)"ﬂ‘”ﬂm -

»  Tomeet the physical, intellectual, emotional and social needs
of the child by providing suitable environment and
opportunities. e

. To give the child, training in the use of Ianguage.

« To enable the child to handle situations according to his age
and learn to mingle with group.

« To provide the child rich experiences to enable him to
understand the world.

-_

o To enable the parents to understand the needs and
developmental patterns of the children and the psychological
methods of child rearing. ' .
Main Features of Kindergarten

i. Self activity

Spontaneous self activity s the method of education. Full freedom
is given to the child to carry out his activities. The following points
should be considered while giving self activity:

— It should not be vague.

_ It should be a sublimated or controlled activity.

_ Social atmosphere is essential to secure meaningful activities.

_ Self activity may either take the form of work or play.

ii. Play
It was Froebel who first understands the importance of play in

children’s education. He recognized that play should be organized and
controlled on definite materials so that it may not degenerate to aimless

play.
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/Eroebel laid down the following types of play
© - Playsleading to recreation and constructive activitieg

- Plays that bring about the development of ima
intellectual capacity.

- Playsleading to the feeling of co-operation and coj

- Plays that bring about leaming of 3 R’s.

iii. Curriculum

Cumiculum includes:

- Manual work.

- Natural science and Mathematics.

- Language.

- Religion and Religious instruction.

- Arts.

iv. Songs

The nursery songs are used to exercise the child’s senses, limbg
and muscles and to familiarize with his surrounding. The teacher selects

songs in accordance with the development of the child. There are
three parts in a song,

- Motto for the guidance of mother/ teacher.
- Averseaccompanying music.
- Apictureillustrating the song,
The teacher is to give the idea of the concept presented as she

d_ernonstrates athing. For example, when she presents a cube, she
Sings a cube song as follows,

“Eight comers and twelve edges see

And faces six belong to me.

One face behind and, one before

One top, one bottom that makes four.

One at the right, at left side one

And that counts siX, if rightly done”.
v. Kindergarten teacher

eCtivign,

Women should be the teacher. She supervises, guides and takes
28



care of the child ina
of the children, enc

general way. Through play, she realises the impul

harmful behes ourages socially acceptable behaviour, discourages
must have talents? o aﬂd‘develops moral values and self control. She
P M music an.d play. She sings songs to help the child to
to th P pr e ideas. During ‘Mother's Evenings'she gives advice
0 the mothers about physical and emotional needs of the children,

vi. Discipline

Discipline should be developed from withiri and not ;
- not imposed by
others. No external restraints and body punishments should be given.

The discipline should be of protective and co-operative type.
vii. Techniques of teaching

Songs, gestures, construction are adopted to bring about the
essential development of the personality of the child. What is to be
learnt is first expressed in a song, then it is dramatized or expressed in
gestures or movements, after that it is illustrated through some
constructive work.

viii. Facilities in the kindergarten

The atmosphere of the kindergarten is pleasant and colourful.
The first room will have a peg with many symbols. Each child has to
know his/her individual symbols and hang his/her coats and bags on it.
There will be a wash room with low washbasins and pegs. There will
be a towel in their respective peg for cleaning themselves. There are
low toilets surrounded with walls of one to one and half meter height so
that the teacher can give proper toilet training to the child.

Play room will be painted with beautiful colours and pictures.
There will be low and attractive furniture. One comer will be doll’s
corner. The windows of the room will be low so that the child could

enjoy the outside views. 2 ;_S"“
. Gifts aﬁ\&b‘ccupations

For the complete education, Froebel devised suitable materials

known as gifts. Gifts are carefully graded. They possess all the novelty
of play things. The activities suggested with these gifts are called
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occupation. Gifts are used for developing various concepts like 0
colour, number, shape. form etc. The gradation and order of gifi. ?.
determined by the principle of development. There are twenty giﬂ:
the important seven are given below. S,

First gift
«— First gift consists of six coloured woolen balls, th,

imary colours red. vellow, blue and three secondary colours o
Pt “._Hm’;md : le. Occupation consists of rolling them about. Th

ree n
range

e ballg
are intended to give the children the idea of colour, material, form,
motion. direction and muscular sensibility.

Second gift

Second gift consists of a sphere, cube and cylinder made of
hardwood. While playing with these, the child notices the differences
between the mobility of the sphere and stability of the cube. He notices
that cviinder is both movable and stable and that harmonizes both qualities
mnone.

Third gift

Third gifi is a large cube divided into small eight cubes of
equal size. The child can build up a number of artistic things like bunches,
doors, bridges, steps etc. The third gift is called the first building box.
The child gets elementar, knowledge of addition and subtraction from
ths.

Fourth gift
| | Fourt.h glﬁ consists of a large cube divided into eight oblong
prisms. EﬂCb prism is twice in length as compared to its breadth and
breadth is twice the thickness. Using third and fourth gifts children can
construct different patierns and buildings.
Fifth gift

It is very much similar to the third gify. ¢ consists of a large
cube divided into twenty seven small cubes, thmeofwlﬁchagain divided
diagonally into halves and three into quarters. The child can construct
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Sixth gift is 22N similar to the fourth gift.

' € and smal| oblong blocks, [t

18 useful for teaching
also to Create various forms.

While presenting the gifts, the teacher gives an idea of the
Occupation to the children through demonstrations,

Merits of Kindergarten Method

. Froebclwastheﬁmteducaorwhosumdﬂnmedot‘m
MOsphmofbmuwmderhdﬂdwlm

*  The school functions as a miniature society where the
rcsponsibilityisslmedbyalLimﬁvkhnlnghnmrespmd

byallandvoluntaryco-opexmionbemgptactised

Childcennedsystemofeducaﬁonstrmtbemaj

instincts and impulses of the child.

. Childmnmmadcwwmecoweptseai}ymm
play-way method.

B hmhskmofmmsunydevebpabve&rmeax!wmhd
in the mind of the child.

Inclusion of productive work develops in children

constructive attitude.

. Tmhingﬂnoughgiﬁshmmadetmabsmctcamememﬂy
understandable.

Criticisms and Limitations of the Method
«  Frobel expected wo much of the child. It is not possible
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for the child to understand abstract ideas while playing with
m- . - .
Some songs and pictures given by him are outdated. They

can not be used in every school.
Gifts are formal in nature and their order of presentatiop, is

some what arbitrary. They do not serve much purpose ¢

There is little correlation 1n the teaching of various subjects,

There is too much emphasis on social unity and litt]e
emphasis on the development of the individual child.

Froebel’s Influence on Modern Education

The pre-primary school today’s is more nearly Froebelian in spirit,
The gifts devised by him are equally applicable now. The songs,

dramatization and stories are equally applicable now. Most of the play
materials and educational games available in the market are based on

Froebelian principles.
Margaret McMillan (1860 —1931)

Margaret McMillan (1860 — 1931) was born in USA and
settled in U.K. She along with her sister Rachel McMillan
(1860 -1917) made revolutionary changes in the education of children,
especially slum children.

The two sisters established the first nursery school in London
in 1911.In 1914, they started an Open Air Nursery school and Training
Centre in Pecham. They established a night camp where slum children
could wash and wear clean night clothes. In 1830, Margaret opened 2

college to train nurses and teachers at Deptford.

Publications
1. Child Labour and Half the Time system.
2. Early Childhood.
3. Education through the Imagination.
4.  Thechild and the State.
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Nursery School Programme

'IheMcMillansistexsstartedtheﬁlstnmseryschoolinLondon
in 1911. Their nursery school programme was progressive in nature.
The major aspects str&ssedbythemintheirpmglanunewcmmfollows

*  Theaim of nursery education is the development of the
intellect and personality of the child.

*  Ahighvalue should be placed on Creativity and play in the
nursery programme. Imagination grows naturally in young children and
if fostered will help them in advance in all aspects of development.
Creativity should be developed in children by providing them expressive
activities, play, art and movement.
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amme should also include

e«  The nursery school progr .
tual motor learning as well as

development of self caring skills, percep
activities for academic readiness. . i

Margaret McMillan was instrumental in bringing remedial and
preventive medicine in the national educational programmc. Shep rov -
the role of doctors, nurses and teachers t0 im;?rove. the pf.lysu:al
well being of children and there by reducing leaming difficulties and

behaviour problems.
Maria Montessori (1870 — 1952)/)

Maria Montessori was born in Italy and was the first Italian

lady doctor. She devised a new approach for teaching pre:school
children. She established a pre-school called ‘Children’s House” in 1907.

Publications
1 Discovery of the Child.
2~ Education for the New World.
3. To Educate the Human Potential.
4. Secret of Childhood.
5. Child, Peace and Education.
6. Reconstruction in Education.
7. Absorbent Mind.
8- Child Training.
9.~ Montessori Method.
10. What you should know about your child?.

Educational Principles

Development from within

Like Frobel, Madam Montessori is of the opinion that
education must help in the complete unfolding of child’s individuality.
Suitable environment should be provided so that the child may grow
and develop the potentialities that he has within.

The doctorine of freedom or liberty
She is of the opinion that there should be no hir;cimncc or

—————— e ———
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interference in the way of child’s growth and development. She thought
that restraints may destroy the i the innate powers of the child,

No material rewards and punishment

Rewards are unnatural incentives and punishment lead to
forced efforts on the part of the child. Development that comes with
the help of incentives and forced effort may also be unnatural.

Principle of individual development

Every child is unique. He is particular to himself. He
progresses at his own speed and rate. Collective methods of teaching
crushes his individuality. So each child should be treated as a separate
child and should be helped and guided in a manner that helps him in his

proper growth and development.
Principle of self education or auto education

Madam Montessori has shifted the emphasis from teaching
to learning. She believed that self education or auto education is the
true education. Child should remain undisturbed by adult interference.
She has devised the didactic apparatus to self education.

Principle of sense training

She believed that senses are the gate ways of knowledge
and sense training influences the acquisition of knowledge throughout
life. Senses are active between three and seven and sensory training is
the key to intellectual development.

Principle of motor efficiency

She believed that muscular training facilitates other activities
like writing, drawing, speaking etc. She stresses that running,
walking etc. all depend upon muscular training.

The Teacher as the directress

She replaced the word ‘teacher’ by the word “directress’ as
she thought that function of the teacher is not to teach but to direct.
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No place for fairy tales

She was of the opinion that fairy taies may cohfuse c

e - hil
hinder in the process of adjusting themselves to the real Wor;ddr-?: :tjd
) ‘ 15

why in Montessori method there was no place for fairy tales.
Functions of a Teacher
To Madam Montessori, following are the functions of a teacher.

Teacher as a gardener

She thought that a teacher should care for the child like a gardener
who cares for the plant so that the natural growth of the child is properly
guided and helped in the process of unfolding itself. -

Knowledge of each child

The teacher should have ultimate knowledge of the mind and
character of each child. She should keep the physiological records of
each child’s development - his height, weight and other
measurements.

The directress and not the teacher

She thought thar the primary duty of the teacher is not to teach
but to direct.

Doctor cum scientist cum missionary

The directress should be partly doctor, partly scientist and
completely religious. Like a doctor, she should avoid scolding or
suppressing the child inorder 1o avoid worst situations. Like a scientist,
she should wait patiently for the results and should conduct experiments

;152 her material. Like 2 missionary, she should be there to serve the

Faith in the personality of the child
The teacher should allow the child to grow according to his

inner law, She should provide suitable enviro

t0 think for himself nment and opportunities
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Moral qualities

Teacher must acquire moral alertness Meadam Montessori
argues that ‘yi he r 7

_ . qualifications of the
directress”

Children’s House

Children’s House is the name given to the school by
Dr. Montessori. She started the first children’s house in 1907 | provides
all the facilities of 3 family house. It has all the qualities of 3 school,
workshop and a home. The ; mportant feature of children’s house ;
that children do everything by themselves,

There are many rooms in a children’s house. Main room is 2
study room. Smaller rooms are common room, lunch room, rest room,
room for mental work, gymnasium and bathroom, all attached to the

Rooms are well equipped according to the needs of children and
spirit of Montessori method. The tables, chairs etc. are specially made
for children and they facilitate movement from one place to another.
Sofas of different shapes and long row cupboards are provided. The
children keep their didactic apparatus in the cupboard and little things
in the drawer. The black boards are fixed on the walls on which children

the drawing room, they have their own shelves where they keep their
soap and towel. There is a small garden which is looked after by the
children themselves. Shelters are provided so that children can enjoy
open air, can play and work there, may take rest or sleep. -

In the Children’s House, a paedometer and weighing machine
are there to keep a record of the height and weight of children.

Didactie Apparatus

The word *didactic” means to convey instruction and information )
as well as pleasure. In other words, didactic denotes learning with
pleasure. The didactic apparatus is the apparatus used to educate the

“young children in such a way that learning becomes joyfl.
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There are
apparatus for senso

two forms of didactic apparatus such as, didactic
ry training and didactic apparatus for teaching of

language and arithmetic.
Didactic apparatus includes:

.
|

T .
(Threetypesofexemsesam

Exercises Provid

1.
2.
3.

h

Three sets of solid insets.

Three sets of solids graduated in size consisting of pink
cubes, brown prisms and rods - green coloured and
alternately coloured as red and blue.

Various geometrical solids like prism, pyramid, sphere,
cone, cylinder etc.

Rectangular boards
Collection of various

Small wooden tables of various weights.
Two boxes each containing sixty four coloured tablets.

Achmtofdtawerswiﬂ:xplaneinscts.
i :n which geometrical forms in paper

A collection of cylindrical closed boxes called sound boxes.
A double series of musical bells.

ed in Children’s House
provided in children’s house. They are,
Exercises in practical life.

Exercises for teaching language and arithmetic.

1. Exercises in practical life

In children’s house, activities of every day life are entrusted

with children. The littie ones do all domestic work. The children are
required to sweepmeroom,dustandclmnmcﬁn'nimreand arrange it
asthey like. They leam dressing and undressing aad washing themselves.
They are expected to hang up their clothes tidily. They lay their tables.
ﬂgyml;ennminmimshomdnldacﬁvitﬁlbym‘howwwmb

i
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These practical life exercises provide them motor education.
Muscular education is imparted in connection with the movement of
walking, sitting, holding objects etc. The teacher has to guide them to
walk properly, handle things properly, take care of their own body and
manage the house and garden. Gardening, manual work and rhythmic
movements provide motor education. Also they learn to walk in straight
lines and to balance themselves properly. '

2. Exercises for sense training
Senses are the gateways of knowledge. Montessori laid

more importance to sensory training. Sensory apparatus used for sense
training are the following.
(a) For perception of size: Series of wooden cylinders varying in
height only or in diameter only or in both dimensions, blocks varying
regularly in size and rods of varying length.
(b) For perception of colour : Pink cubes, brown prisms, green and
alternatively red and blue rods and coloured tablets.
() For perception of ‘form’: Geometrical insets in metal and wood,
a chest of drawers containing plane insets, series of cards on which
geometrical forms in paper are pasted.
(d) For discrimination in ‘weight’ : Tablets of wood similar in size
but different in weight.
(¢) For discrimination in ‘touch’ : Rectangular tablets with rough
and smooth surface.
(d) For discrimination in ‘sound’ : Cylindri ini

: : Cylindrical boxes containing
dlﬁ“erem Substancfs Mm-MomesoﬁmMomthmintraininga
particular sense, it is better to wolate&:eothersensesasfaraspossible.
Procedure of using sensory apparatus:

The use of sensory apparatus involves three stages:
(1) Association of the Sensory percept with name.
“This is apple™-
(ii) Recognition of the object.
"Give me the apple’
39



(iid) Reéallilig the name of the object.
“What is this?’.
3. Exercises for teaching language and arithmetic
After sensory training, children are taught reading, writing

and arithmetic. In Montessori system, writing starts before reading
because mechanical and muscular skills can be easily developed.

(a) Teaching of writing
The procedure for teaching of writing consists of three steps:

i. Recognition of the forms of letters
The letters of alphabet are cutinsand paperand pasted

on card board. The children are asked to pass their fingers over these
jetters. Thus the children learn 0 establish the visual muscular image of
the letter.
ii. Learning of phonetic sound

While the children are trac
their sounds which they ar€ aske
for reading.

iii. Control of pen
Through some exercises, childrenare trained in handling of pen-

ing out letters, the teacher tells them
d to reproduce. This prepares them

(b) Teaching of reading

Materials for reading consist of cards or slips of paper on which
words and phrases are written 1 bold scripts. The child is givena card
containing the name of 2 familiar object. The child is asked to translate
the writing slowly into sounds and then to read faster.

(c) Teaching of numbers

A long stair is used for teaching numbers. It consists of a set of
rods varying in length from one to ten decimeters. Itis divided into
parts painted red and blue alternately. The child learns first to arrange
the rods according to size and then he counts the red and blue divisions
and names the rods 1, 2, 3, etc. The signs of the numbers are cut in
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sand paper and the same procedure of three stages — association,
recognition and recall is followed.

Evaluation of Montessori Method

Madam Montessori revolutionized the concept of child education.
Her impact on educational thought and practices is universal. Her gospel
of love, respect and sympathy for the child has been accepted all over
the world. The chief merits of Montessori method are:

« Scientific base of the method.~

e Individual teaching.,_~

o Freedom for children.~

o Education through sense training.
 Unique method of reading and writing.
o Leamning through living..

e Social values.

e Reverence for small children.

Limitations:

 Mechanical and artificial nature of didactic apparatus.

« More importance to physiological aspects and less on
psychological aspects.

« Neglect of training of imagination.

e Lack of properly trained teachers.

» Expensive materials.
Comparison between Educational Thoughts and
Practices of Frobel and Montessori.
a. Points of Similarity
Philosophy of Education

Both Froebel and Montessori have recognized the need for the
growth and development of small children for their well being. Both of
them regard child as divine and pure.
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Education as development from within

Both consider education as the development of the inna,
potentialities of the child. They point out that function of the teacher j
to draw the inner out.

Congenial environment

Both the educators stress the importance of providing a healthy
and conducive environment in which the growth of inner nature of the

child takes place.
Reverence and affection for the child

Frobel as well as Montessori stressed that there shquld be an
environment of love and affection to the child. His personality should
be recognized and worshipped.

Stess on sense training

Both gave much emphasis to sense training and devised
apparatus for training the senses of children.

Self education

Both advocate self education on the part of the child with his
own effort.

Revolution in nursery education

Both brought about a revolutionary change in the concept of
- education at the pre- primary stage.

b. Points of Contrast
Individual Vs. Social basis

In the kindergarten, children are encouraged to work in group.

On the other hand, individual work i emphasized in the Montessori
method.

Gifts Vs. didactic apparatus
In kindergarten, sense ;.

: NS¢ raining is imparted through gifis. But in
Montessori method, didactic apparatus is used for sense Ugllmng
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Play-way Vs. self corrective method

Kindergarten method puts more stress on play activities. All
lessons are accompanied by songs, gestures and movements. In
Montessori method, self correction apparatus is provided to the child
and there is less opportunity for play.

Manual activities Jike gardening, clay modelling and nature study
are emphasized in the kindergarten. On the contrary, in Montessori

method, daily life activities like cleaning, dusting and washing find an
important place.
Imagination Vs. lack of imagination

Froebel includes fairy tales for developing imagination of the
children. Montessori was against fairy tales.

Sketchy Vs. detailed system of teaching learning

In kindergarten System, there is no detailed System of teaching
3R’s but in Montessori System, there is a scientific method for this.
Dispensability Vs, indispensability of apparatus

Kindergarten method does not require an claborate material. [t
canbemadeuseofevenwithomappamnnandotlmeqmpm But
a good deal of equipment is needed in "Children’s House’. It also need
elaborate and costly materials.

Class room Vs. individual learning

Teacher as a leader Vs. directress

Teacher’s role in kindergarten is like a leader who guides the
children to sing songs and other activities. In the Montessori method,
teacher as a directress provides apparatus, watches from adistance
and provides assi when it is needed. g
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Jean Piaget (1896 -1980)

. Jean Piaget was a Swiss educator. He was a naturalist and
biologist by training. He is considered as one of the pioneers in
psychological investigation. He pursued clinical research at the Alfred
Binet Laboratory at Paris. By observing, interviewing and experimenting
with children, he developed his educational theory regarding learning
by children. Piaget has been a major influence in curriculum planning
for early childhood education.

Publications of Piaget

1. The Language of Thought of the Child.
2. Judgment and Reasoning in the Child.

3. The child’s conception of Numbers.

4. The Construction of Reality in the Child.
5. Mental Imagery in the Child.

6. The origin of Idea of Change in children.

Aims of Education
Piaget stressed the following aims of education.

« The principal goal of education is to create men who are capable
of doing new things, not simply repeating what other generations have
done. Education should create men who are creators, inventors and
discoverers.

« Tie second aim of education is to form minds which can be
critical, can verify and do not accept everything that are offered.

Stages of Cognitive Development

For over fifty years, Piaget observed, interviewed and
experimented children. On the basis of the observation, he found that
there are four stages in the cognitive development of children.

1. Sensory motor stage

It covers the period from birth to two years. Knowledge
of the world is based on physical interactions and experiences. Physical
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development allows the child begin developing new intellectual abilities.
This stage is marked by sensation.

2. Pre-operational stage

It is roughly between two to seven years. Use of language,
memory and imagination are developed but thinking is still done ina
non-logical manner.

3. Concrete operational stage

This stage is between the ages seven and eleven or twelve.
The child develops logical and systematic manipulation of symbols related
to concrete objects. Operational thinking also develops.

3. Formal operational stage

This stage covers the period between eleven or twelve to
eighteen. The child is capable of reasoning with propositions removed
from concrete objects.

Major Aspects of Piaget’s Theory related to Early
Childhood Education

Piaget’s major views on Early childhood education are summarized
below.

* Young children leam in a qualitatively different way from older
children and adults. They learn best through direct contact with the
environment. They are not benefited from formal edu "stion which
involves symbolic and abstract rules and principles.

o Children during early childhood period are in the pre-operational
period and they have not developed the ability to think logically orinan
abstract way about the world. They are able to focus on only one
attribute of an object at a time. A major objective of early childhood
education should be to help children form basic concepts which would
lead them towards logical reasoning. -

» Since children learn best through active experience, play and
activity should be the medium of early childhood education. Importance
should be given in providing childlmﬁrsthandexperiemewiﬂlobjects
and encouraging them to observe, explain, manipulate and experiment
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to develop clear and sound concepts.
" e Varied experiences and inte
enhance his understanding of the enviro ]
forlogical thinking. So varied experiences should be g1
» Opportunities should be given to interact wi

through this interaction. . _ -
 Whilc planning early childhood education curriculunt, cognitive

experiences for children should be organized in terms of four maj.or
areas —Physical knowledge, Logico-mathematical knowledge, Social

knowledge and Representation. . i
‘Physical knowledge’ refers to observable properties of objects

and physical phenomena. The child should be giveq opport1-1mt1<=:s to
act on objects in the environment and observe the reactions of‘hls actions
on the objects ie, manipulate, experiment and observe. This he'lps the
child to discover himself the physical properties of different objects.
‘Logico mathematical knowledge’ involves, (a) developmept of
the ability in children to find similarities and differences among objects
and classify the objects accordingly into groups. (b) development of
the ability to seriate or place objects in order along any one direction.

(c) development of concepts of number and quantity. .
‘Social knowledge’ refers to development of knowledge of social

expectation, behaviour and roles. This includes habit formation and
development of pro-social behaviour in children.

Representation involves providing children opportunity to develop
their ability to represent or express their ideas and experience through
dramatization, creative movements, art and verbal communication.

ractions with the environment
nment and equip the child better
ven to the children,

th others and gain

Contributions of Indian Philosophers

The following Indian philosophers have made significant
contributions to pre-primary education in India

1. Rabindranath Tagore (1861 —1941)
2. Giju Bhai Badheka (1885-1939)
3. Mahatma Gandhi (1869-1948)
4. Tarabai Modak (1892-1973)
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Rabindranath Tagore (1861.— 1941)

. Tagore was born in Calcutta on May 6" 1861. Tagore was a
philosopher, poet, novelist, dramatist, actor, composer, educator, painter
and prophet. His book ‘Gitanjali’ won the Noble prize for literature in
1913. Tagore established his ideal school Shantiniketan at Bolpur, West
Bengal in 1901. Shantiniketan became Viswabharati, the international
university in 1921. He died on 7* August 1941.

Publications on Education

1. Shiksar Herpher (Our Education and its Congruities)
2. Shilsha Samasya (The Problems of Education)

3. Shiksar Bahan (The Vehicle of Education)

4. My School.

5. APoet’s School.

6. Ashramer Shiksher (Education in Ashram)

Philosophy
Naturalism, Idealism, Humanism and Internationalism are the
key notes of his philosophy.
Naturalistic view
He finds a fundamental unity between man and nature. So‘chﬂd’s
education must be organized in natural settings. Thus the child can
develop communication power with the world. Tagore puts more faith
in individual than in institution. Children are more important than teacher
and books.
Humanistic view
To Tagore,
the universe is purely human. All
man. God is also human. The teacher :
brother. Tagore was against all forces and compulsion
education.
Internationalistic view o
Tagore wanted that East should give its best to the West and
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. oum it should assimilate the best that the West has to offer.
Idealistic view

Tagore believed in the ancient Indian educational ideals anq
practices. To him, education is neither acquiring information nor passing

examinations. He regards education as preparation for aliving in the
world with a view to seek communion with the Divine power.

Main Principles of Educational Philosophy

Four main principles of Tagore’s educational philosophy are:

(a) Freedom.
(b) Creative self expression.
(c) Active communication with nature and man.
(d) Intemnationalism.
(a) Freedom
Tagore believed that children should be brought up and
educated in an atmosphere of freedom. He advocated that maximum
freedom should be given to children to display their emotional outbursts,
feelings, impulses and instincts.
(b) Creative self-expression
Education should aim at the development of creative tendencies
of the child. Tagore laid great stress on self expression through different
forms of work like handicraft, music, art etc.

(c) Active communication with nature and man

. Education should be in constant touch and active communion
with nature and man. Children should be given maximum opportunities
for social contacts which will acquire them to have social behaviour.

(d) Internationalism

Ta_gore has d.eep faith in the unity of man. He was a true
cosmopohta.n. He believed in unity in diversity of races and nations.
Viswabharati was open to the whole world irrespective of caste, creed,
colour and sex.

48



—_——

Tagore’s views on Early Childhood Care and
Education

Although Tagore did not formulate any specific system ofEa.rly
childhood education, yet his educational philosophy has a great bamng
on it. His concept of educational environment which he outlined in his
publications is applicable to pre-schooling. ‘A poet’s school’ is an
important writing which shows the place of Nature in life and education.
Children have the gift of freshness of senses. They can become natural
with ‘Nature’ and ‘human’ with the human society.

Tagore pointed out the great significance of the school
environment in the life of children whose mind, like the tree, has the
power to gather food and nourishment from its surroundings. The cultural
atmosphere keeps the mind sensitive to glorious traditions and
concentrated wisdom of ages. The school atmosphere must also develop
sensitiveness of soul and allow freedom to the mind from bondage of

ignorance and apathy.
Concept of Ideal school

Tagore established his ideal school *Shantiniketan’ at Bolpur,
Calcutta in 1901. The school was started with ten boys. Later in 1921,
Shantiniketan became Viswabharati, the International University.

The ideals of the school are:

o To impart spiritual culture to the students.

« To provide anew approach to western sciencc and culture.

« To bring out an understanding between the East and West by
the study of their culture, philosophy, art and music.

« To allow opportunities for the freedom of mind, heart and
will

« To maintain a balance between spiritual, physical and
intellectual education.

Giju Bhai Badheka (1885 —1939)

Giju Bhai Badheka, a pioneer of pre-primary education in India
was born on 15" November 1885 in Gujarat. Motivated by the wnitings
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of Madam Montessori, he started experiments in child education. He
started ‘Bal Mandir’ for the education of three year old children.

, Giju Bhai is considered as one of the most important writers of
children’s literature in Gujarati. His writings include stories, thymes anq
songs. He also wrote for parents and guardians of children. Most of his
writings have been translated to several Indian languages.

Publications
Shiksha (Educationin Primary School).

1. Prathmic School Mein
2. Mata-pita Se Prashna (Questions to Parents).

3. Divaswapna (Day-dreams).

Educational Principles
The major educational principles of Giju Bhai are the following:
| Education should be child / learner centred.

»  Child’s sanctity should be kept intact.
d be provided to the learner.

3. Healthy environment shoul
Maximum involvement of the child should be in the

Educational Philosophy

Giju Bhai had an intensive love for chil

the following observations.
Heaven is the happiness of the child.
Heaven is the health of the child.
Heaven is the pleasure of the child.

Heaven is the playful innocence of the child.
Heaven is in the songs and humming of the child.

dren. His philosophy is based on
[
L
L
 J
L
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Bal Mandir

‘B.a! Mandir’ means ‘children’s temple’ or *children’s church’.
Bal Mandir provided an environment which was very healthful and
playful. It was full of happiness for the child. Maximum freedom was

given to the child to develop his potentials.
Major Characteristics of Bal Mandir

Mutual understanding and co-operation

In Bal Mandir children learn from each other. Older children
help the smaller ones in various activities like climbing up the stairs,
finding their rickshaws, answering riddles etc. Children are allowed to

stay at night in Bal Mandir.
Locally made inexpensive learning materials

In the beginning, Jiju Bhai made use of the learning materials
envisaged by Madam Montessori. But later he used locally available

cheap materials for learning.
Sharing activity with children

Teacher tells stories to the children and acts with them. The
teacher also plays with the children.
Observing nature

Observing nature and nature walks were a regular feature of the
school.

School as the mandir
Giju Bhai regarded school a sacred place. In Bal Mandir
examinations were avoided. Children have to pass one phase of

development before the other.

Freedom without fear
In Bal Mandir, no punishment was given to the children. The
child was not insulted or jeered. His personality received the utmost

respect and care.
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Teaching of language

The salient features of the method adopted for teaching
languages are the following: ”

*  Reading should precede writing.

«  Writing should start with drawing lines.

Children should be taught how to use the pen,

*  Dactation should be given to help the child acquire speed
and accuracy in writing.

*  Folksongs should be made the media of teaching,

«  Poems should be simple, discriptive and based on stories,

«  Grammar should be taught through play. It should not be
taught separately.

Teaching of subjects

He advocated that History should be taught through stories and

globe should be used to teach Geography. Didactic type of apparatus
should be used in teaching Mathematics.

Mahatma Gandhi (1869-1948)

Mohandas Karam Chand Gandhi was born on 1869 at
Porbandar, Gujarat.

Publications on Education

1. Basic Education

2. Towards Need Education
3. True Education

4. To the Students

5. India of My Dream

6. Medium of Instruction

Pre-basic Education

The idea of pre-school is of a new and recent origin in the history
of Indian education. Gandhiji gave attention for evolving an educational
system which may be based on Indian culture called Basic education.
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Pre-basic education is the pre-primary education in the pattern
of Gandhiji's Basic education. Pre-basic education is not a separate
system but is 2 part of Basic education. To Gandhiji, the education of
the child actually starts from its conception in the form of adult education,
where expectant mothers are educated in child rearing practices and
good parenting. The home, where the child is hom and lived influences
him and is the first centre of his education.

Pre-basic education in the fullest sense is the education of children
under seven for the development of all their faculties conducted by the
school teachers in co-operation with the parents and community m the
schools, in the homes and in the village.

Essentials of Pre-basic Education

To Gandhiji, the essentials of pre-basic education are the
following,

1.  Teacher and the parents should co-operate in carrying out

the children’s education.

2. Itmust be inexpensive so that it can reach the village people.
Principle of self sufficiency and seif support are followed.
4.  Pre-basic education aims at the development of all the

faculties by the teacher, the parents, the family and the

community.

s.  Centre of educational process is the children and their
activities. Activities are the core of education.

6.  Children should leam to do some thing througu the medium

of play. .

Programme of Instruction
Pre-basic education is for the children of age under seven, that is

from conception to seven years of age. This period has been divided
into four main stages namely.

Stage 1: Conception to birth

Stage 2: Birth to two and a half years

Stage 3: Two and a half to four years (Junior Group)

Stage 4: Four to seven years (Senior Group)
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Instructional programmes have been framed to eag}, Sty
accordingly. In the first two stages, education involves both the mothi:
and the child. Opportunities are provided for mothers to leam aboy,
the new trends in child rearing. health and hygine. Children ape Bivey
the custodial care and medical attention. Healﬁandh}gineoftlnc]ﬁldm‘
are given importance.

Children in the junior group (2 1/2 — 4vears) are More
individualistic in nature and like to play alone. They are less interesteq
in group play and activities. Class room atmosphere is so Sﬁm\llating
that it motivates the children to do something. Complete freedom jg
given to the children to act and to move about and to choose their owy
activities. Class room is arranged according to this and the teacher’g
work is to show the child the correct way to handle an equipment. The
child through repetition will learn to use it effectively.

For the senior group, useful and purposeful activities like cleaning
the class room, watering the plants, measuring and weighing things,
bringing water, drawing, painting etc. are given. Inthe beginning, teacher
will distribute the work and gradually children will take the leadership,

Time schedule

Pre-basic school is the second home to the children. So the
school starts early in the moming and ends in the evening. The actual
school hours for the children will be from 8.30am to 10.30am which is
fully utilized by introducing activities which have educational value. A
pre-basic school teacher’s work starts at dawn by visiting the homes
for instructing the parents on health and hygine.

Curriculum
~ Curmiculum of pre-basic school is based on subjects such as health,
sanitation, food and water, creative activity and gardening. All these

activities are connected with play. Curriculum should be craft centred

and activity centred. Stress is given for the development of 3H’s-Head,
Hand and Heart.

Scheduling of different subjects in a pre-basic school is as follows:
Craft - 3 hours 20 minutes a day
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Music, Mathematics, Drawing - 20 minutes
Natural Science and

Social Science < 20 minutes
Physical training - 20 minutes

Equipment for Pre-basic School

Pre-basic education should be inexpensive and related to the life
in the village. The equipment and the material in the school should be
united with the home atmosphere. Everything in nature such as trees,
plants, pebbles, sand, clay should be the play materials. The matenals
should not be sophisticated. In the pre-basic school, materials for

house keeping and materials for gardening like spade, water can,
bucket etc. should be there.

Role of a Teacher

A teacher in pre-basic school is different from teacher in other
types of pre-schools. She is not only a teacher but also a social, village
level worker. Role of pre-basic school teacher is that of a mother.
Gandhiji viewed that. “One who can not take the role of a mother
cannot be ateacher’. Academic qualification is not very much important
for a pre-basic teacher. Even completion of primary education or pass
in vernacular with a special training in pre-basic education is recognized.
The first and foremost important qualification prescribed is genuine love
for and interest in young children.

Critical Appraisal of Pre-basic Education

Westem philosophers like Rousseau, Frobel, Montessori put the
child at the centre of the educational process. Just like them, Gandhiji
too put the child at the centre of the educational process and stressed-
the child’s harmonious development as the end of education. By
harmonious development, he means the development of 3H’s-Head,

Hand and Heart, The exercises of the hands have significantrole in the
development of the human brain, Pre-basic education through handicrafts
provides opportunity for this,

' Leaming by doing and leaming through play is followed by westemn
thinkers. They accepted craft work as an instrument of education. But
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Gandhiji stressed that whatever activities provided should be purpoge ful
directed towards a social end.

and The unique contribution of Gandhiji to modern educationg

e made the educational process not only creative by

practice is that h ; - :
He introduced productive activity as a medium f

productive too.
ol\ldladam Montessori and Frobel keep the teacher on
background but Gandhiji gave importance to the teacher and expecteg
the child to be inspired in the presence of the teacher.

Pre-basic education aims to develop a desire for work anq
dignity of labour from the childhood itself.

Though pre-basic education was originated and planned for
the Indian children, it is not a popular system today. Without
understanding the principles properly, people criticize that the system is
unsound and impracticable. If Gandhiji’s principles and methods are
properly understood, taken in the right sense and modified to the present
situation, it is the best pre-school education system for rural India.

Tarabai Modak (1892-1973)

Tarabai Modak was a great pioneer in pre-school education
and child welfare programmes in India. She became the first Indian
principal of Barton Female College of Education at Rajkot. Fascinated
by the theories of Madam Montessori, Gijubhai Badeka started his
Bal Mandir at Bhavanagar and began to indianise Montessori method.
Tarabai joined with Jiju Bhai Badheka and started Nutan Bal shikshan
Sangh (NBSS) in 1926. In 1936, she opened a pre-primary school
and teacher training centre at Dader in North Bombay. She started
Gram Bal Shiksha Kendra (GBSK) at Bordi in 1945 and shifted GBSK
to Kosbad. The vikaswadi project was launched for primary school
children at Kosbad. Her method brought a silent revolution in the tribal
community of Kosbad.

Objectives of Nutan Bal Shiksha Sangh
The major objectives of Bal Shikshan Sangh were

1 To promote pre~school education in India and adoption of
new methods of child education suited to Indian conditions.
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2 Toencourage people to write books in child education.

3 To encourage the translation of standard books in child
education from other languages into the national languages
and other regional lan guages.

4 To prepare simple pamphlets about new concepts in child

education to parents.

To arrange popular lectures for parents and teachers.

To run magazines for parents and teachers.

To start training colleges for preparing teachers of Balwadi.

To promote efficiency and welfare of teachers.

To start an information bureau to supply up to date news

regarding various activities in child education in India and

abroad regarding new books published and apparatus
prepared.

10 To manufacture and encourage manufacturing of pre-school
equipments.

11 To advise, direct, supervise and appoint inspecung bodies
to inspect pre-schools.

Contributions of Tarabai Modak

Gram Bal Shiksha Kendra, Bordi (GBSK)

To teach pre-school children, she started GBSK at Bordi. She
started training courses of Balsevikas in 1946.
Anganwadi

The admission of harijan children to GBSK made caste hindus
hostile. This lead to the idea of starting separate Balwadi for haraijans.
Special Anganwadi was started suited to the needs and in harmony
with the ways of living of tribal children. These schools were run in the
counyards of a house with the following programmes.

Collecting the children and cleaning the open space.

o  Individual cleanliness activities.

e  Prayer.

e  Songs, stories, dances, dramatization and games.

*  Going out for nature study.
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part of both the teacher and children. The programme .. . nebdhood

education needs to be so drawn Up that it meets the objectives ob carly

childhood education. It shoukd imulate the total development of the
child |



Principles of Programme Planning
Flexibility

The programme should be flexible enough to serve the needs of

the children. The duration and nature of the activities should depend o
the interests of children. Flexibility on the basis of individual differences

seasons, availability of resources elc. should be there.

Balance between grou

The pre-primary sch
group and individual activities.
for both group and individua
individual work should be brought to gro
children who are alway’s clustered ina group s

individual work.
Balance between free play and guid

There should be a balance between free play and guided activities

in early childhood education programmes. Every day, children should

be allowed to play on their own without interference from adults. They
learn from self chosen and self initiated activities. Time should be allotted

for the guided play in which the teacher takes the initiative to introduce
the activity.
Balance between active play and quiet play

Tie carlychildhood education programime should alternate

between active play-and-guiet play. OWM&Should be

followed by some quiet indoor play. Too much physical activities make
the children exhausted and so it is necessary 10 provide some quiet
indoor play after active outdoor activities. Similarly, if the children are
engaged in quiet indoor play for a long time, they become restless. S0
it should be followed by active play.

Functional and meaningful

'Early childhood education programme should be functional and
meaningful. The teacher should have the objectives of each activity in

p and individual activities

0ol programme should be balanced between
Every child should be given opportunities
I activities. Children who prefer only
up activities. Similarly the
hould be encouraged for

ed activities
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Early childhood edvication programme shou i
[arly . : gram Id satisfy the
:i:;-:h tvrd'fai Chﬂd and group. The needs ofd'lechjldrexslfydiﬂ"errfi:ns
xeality to !oca!'ny.‘Smnlarlythemaisofthe group differ from one
to the other. Activities suitable to the changing needs of nxhwdualg‘lellp
and group should be included. o

Provision of concrete first hand experiences

During early childhood period, children’s understanding is at a
sensory perceptual level. They can not follow verbal explanation. They
learn through sensing objects and doing things. They understand the
worldaround them through the medium of play. So there should be
opportunties to explore, compare and handle objects.

Factors of Programme Planning

There are a number of factors which influence the programme
plannin; of early childhood education like philosophy and objectives of
the school, location of the school, financial position of the school.
expecttions of the parents and the community, the staff-their training
and exerience, infrastructural facilities, duration of the school day and

age arl range in a group.
1. Phiosophy and objectives of the school

I'he type of pre-school programme adopted 1s an importanz
aspe«which influences the programme planning. Moniesson method

strees on sense training and individual development, kindergarten

methd stresses on social training through gifts, pre-basic system nsIsts

I ' i roach. So the programme
on aming by doing and child centred. app e pr
shold be planned according to the Qhﬂosophy and objectives of the
spdfic system to be followed to attain the goals.

2. ocation of the school ) _
" Depending on the location of the schoql, the programime vﬁ
[pan pre-schools can provide rich expenences to children

6l




Is becatise of their easy accessibi]it.y. So expeﬁm(‘hta]
7 urban pI‘C-SChOO] than in rural pre-ge

ed after considering such differen e,

rural pre-SChO :
content will be more 1n the

Programme should be plann

h00!.

3. Financial position of the school |
Availability of fund for organizing programmes s another aspecy

in programme planning. If more resources are available. rich experi ehces

can be provided to children.

4. The staff — their training and experience

Staff play a vital role in the plarining and implementation of
programme. A'well trained and experienced teacl.}er ce_m plan the
programme to promote total development of the child, diagnose the
difficulties and provide remedial programmes.

5. Expectation of parents and the community

Well educated parents, cultured and developed societies expect
high standards in early childhood education whereas poor andilliterate
parents send their children to pre-schools just for custodid care, A
teacher should therefore understand the needs and expectatiois of the
parents and the community so that she could plan her progammes
accordingly.

6. Infrastructural facilities

The programmes provided in the pre-primary school dejend on
the infrasoructural facilities in the school. Out door and indorr play

equipments will make the teacher plan for anumber of activitie.in the
play ground as well as in the class room.

7. Duration of the schoo] day

Type and number of activities provided in the school wilyary
| depending on the d };rquion of the sehoo} day. Programme planing

- depends on whether it is a half 4 day programme or full day progranme.
8.Age and rangein a group

In pre-primary schools, the 4ge range within the group shoullbe
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relatively homogenous so that the programme can be more easily
adapted to the group.

Types of Programme Planning

The planning of a programme for the pre-primary school includes
Yearly plan, Monthly plan, Weekly plan and Daily plan. Each type of

plan leads to the other.
Yearly Planning

This is long term planning. The programme for the whole year is
planned in advance. What a child of early childhood period shouid
learn and achieve during the whole year is thought of in the veasty plan.
The objectives, concepts to be developed, the leaming experiences (o
be provided, teaching aids to be used. the materials and play equipments
to be used, activities such as celebration of festivals, nature walk,
outdoor activities etc. are noted down for the whole vear.

Yearly plan includes date of admission, date of re-opening, criteria
of admission, additional infrastructure facilities and equipments needed
etc. Statement of the skills, concepts and values to be acquired by the
children during the year provides direction to the activities of the school.
Monthly Planning

This is short term planning. For effective functioning, it is necessary
that the programme for the whole year be divided for cach month.
Monthly plan will contain more details of different activities 1o be
undertaken during the month. Teacher could organize the activities and
collect materials required in advance to have smooth running of the
programme.

Weekly Planning




Each week’s programme should be maintained ip 5 di
should be evaluated in terms of the achievement of objectjye ang

for that week. The subsequent week’s programme shoulq be basedout
this evaluation. on

Daily Planning

It is the duty of the teacher to plan every day,
which has to be introduced to the children. She sho
the activities and materials for the day.

all the ACtivitje,
uld be ready \Vith

The following points should be considered while planning
daily schedule of a pre-primary school.
1 Alternating periods of activity and rest:
2 Avoidance of vigorous activity immediately before oy after
lunch.
Arranging activities in a sequence for early transaction from
one kind of activity to another.
4 Daily schedule must be so planned to reflect a balance of:
- Individual and group activities.
- Outdoor and indoor activities.
- Active and quiet activities.
- Free and structured activities.
~ Activities to fosterall aspects of development.

ECE Daily Schedule
I. Afourhour’s schedule

08.30 - 08.45am -
08.45 - 09.00 am -

3

Welcome, Physical check up.

Prayer.
09.15 - 09.35am - Free Conversation.
09.35 - 10.05am - Cognitive/ Language activity.
10.05 - 10.50 am - Outdoor play.
10.50 - 11.20am - Hand washing, Refreshment, Rest.
11.20 - 11.50 am - Structured conversation.
11.50 - 12.20 pm - Story and Rhyme / Dramatization
Rhythmic movements.
1220 - 1230 pm - Good bye circle.
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IL. A three hour’s schedule

09.00 - 09.20am - Welcome, Physical check up,
Prayer.

09.20 - 09.30am - Free conversation.

09.30 - 09.50 am - Cognitive activity.

09.50 - 10.10am - Indoor free play.

10.10 - 10.25am - Outdoor play.

1025 - 10.55am - Toiletand wash, Refreshment. Rest.

10.55 - 11.20am - Creative activity.

1120 - 11.35am - Language activity.

1135 - 11.55am - Storyand Rhyme/ Dramatization/
Rhythmic movements.

11.55 - 12.00 pm - Good bye circle.

_ Curriculum of Early Childhood Education

" Curriculum s the sum total of all the experiences that children

have in school. At pre-primary level, the programme is used
interchangeably with or in the place of curriculum. Programme of early
childhood education includes the activities for the wholesome
development of children not only inside the class room but also extended
to the home environment. Early childhood education curriculum should
be an experience curriculum.

Principles of Curriculum Construction

In planning curriculum, there should be consideration for long
range values of strategjes and approaches on learning and achievement
of children of age group two and half'to five plus. So the curriculum for
young children should be based on sound principles of development
and learning. Following are the major principles of curriculum

construction for early childhood education.

L. Conservative principle

The present, the past and the future needs of the community
should be taken into consideration while framing the curriculum.
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future citizens ol the country, Eg,,
o Hcy

Children of today are the ; .
should develop them s progressive minded persons and shouq ... "
them to change the environment where change is needed. Chab),
3. The creative principle

The major objective of early childhood education is to disg,,
and foster the creative talents and innate potentialities of the child, g Ver
the curriculum, activities which enable the child to exercise his Cr‘e a?’ in
and constructive power should be included. Ive
4. The activity principle

should be activity oriented. T}
+ Lhe

Pre-school curriculum
curriculum must ensure the activl

e of preparation for life

Education should equip the child for life. Hence early childhoog

education curriculum should include those activities which helps the
culum should provide opportunities for the

child for future life. Currl
development of self help skills, problem solving ability etc.

6. Child centred curriculum
The pre-school curriculum should be based on the age, needs,

interest and potentialities of the child.

ties of the body and mind.

5. Principl

7. Principle of maturity

Curriculum should be according to the age levels and the state
of physical and mental growth of children. During the early childhood
period, ‘wonder’, ‘curiosity’, ‘romance’ and ‘exploration’ dominate.
So in the pre-school curriculum, activities which present the elemen's
of the above said characteristics should be included.

8. Principle of individual differences
The curriculum should cater to the individual differences am

children.

ong
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9. Princip‘e of correlation with life

~ Thecontent ang activities of the curriculym should be related
with the life experiences of the child.

10. Principle of flexibility

Curriculum should take into consideration, the special needs
ircumstances of the child. Locality wise differences, gender
the curriculum,

differences etc, should be considered in

Characteristics of 3 Balanced Early Childhood

Education Curriculum

The following are the characteristics of a good curriculum for early
childhood education

1. It should provide many opportunities for the development of al]
aspects of human personality,

It should suit the immediate environment of the children. Jt should

be need based. ' '

3. Itshould provide plenty of opportunities and time for self expression
of children.

. It should make the children use their whole body and develop
wholesome attitude towards it

2.

. It should make use of the experiences of children.
- It should meet the needs of children of various age groups.
7. It should build a strong

foundation for primary education through
readiness programmes.

. It should take into account the needs of parents and plan with them
- through parent education. ) o

Theme Approach

Children are naturally curious about themes which they find
interesting, By developing activities based on themes, educators can
use this curiosity to motivate children to play with a variety of activities,
Since the childisan integrated human being, development and learning
inall the domains is integrated. Compartmentalization js only for the
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convenience of planning. ‘Thematic approach’ focusses on atota] leamin
experience which provides chances for the whole deVelOpméﬁtg f{hg
child. Fof the
Objectives of early childhood education are for all foung
development of the child-social, personal, physical ana.}n-()t()
intellectual. aestheic, language and sensory ina balanced and harmop;, urs
mariner. It thus co-ordinates and incorporates all areas oﬂearning -
reading, writing and number readiness, science experiences, Creatiye
activities, drama, music etc. in the form of activities relateq to the
selected theme. A “web of activities’ can be followed to lay down the
objectives, content, methodology and evaluation in thematic approach,

Selection of Themes

Themes are selected from the child’s immediate environment ang
based on child’s interests. Themes can be categorized as,

a. The child’s relationship with the physical environment. ~

b. The child’s relationship of self and people. .

¢. The child’s relationship with technology. .~

d. The child’s relationship to the current issues and events;)

The theme can be carried out for a week, fortnight or month
based on the interest of the children and the ability of the teacher to
plan varied activities. Themes for the whole year should be selected
and planned according to appropriate time and season.

Suggested Themes

The following list of themes are suggested for the pre-school
Children.

Flowers - Trees - Vegetables - Fruits - Domestic Animals -Pets
- Wild Life - Water Life - Birds - Rain - Clouds - Family — Homes

and Shelters - Community Helpers - Transport — T.V / Computer -
Health and Hygine,

Advantages of Theme Approach

The following are the advantages of using theme approach:
1. Thematic activities meet the various developmental needs of children-
68



2. Theme approach makes it easier for the children to assimilate the
information,

Lesson Plan on the Theme ‘“Transport’

Web of activities develg

ped on the theme “Transport’
are presented in chart [ and chartII.



— WODESOF | |CLASSIFICATION
GRCRULES. | | TRANSPORT | ACCORDING To
o Lt Bus || MODE OF TRAVEL

Ciesdls Tram Land
HE CZI ,
Road Sty Ship | Ve
Aeroplane | X
——
TRANSPORT
CLASSIFICATION
PARTS OF ACCORDINGTO
VEHICLES USES OF NUMBER OF
Wheels TRANSPORT WHEELS
Steering Travelling Two Wheelers
Engine Carrying Goods Three Wheelers
Gear Four Wheelers
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Chart-11

MATHEMATICS
Cﬁlm‘g whesls

Sorting

Pairing

Sequencing
Classification
Identification of
shapes.

Pre-number concepts
Big — Small

Far — Near.

PHYSICAL
VELOPMENT
Gross — motor skills

Running along the

PERSONAL AND

SOCIAL

| DEVELOPMENT

LANGUAGE
DEVELOPMENT
Listening — Talk about
vehicles
Speaking — Expressing
their experiences
Pre-writing — Drawing
vehicles
Pre-reading — Stories on
transports
Vocabulary — Names of

vehicles.

L

shapes of transport | | Informal taik
Mamaji’ | Need for obeying traffic
Bus game | rules
Finer - motorskills | | Road saety
Drawing & Colouring | |
Paper folding
Cutting and pasting E ?
y
VEHICLES
SKILLS AND
ACTIVITIES
! COGNITIVE
CREATIVE DEVELOPMENT
DEVELOPMENT Modes of Transportation ‘
Collage work Uses |
Dramatization Animals as vehicles.
Scrap book Classification according
Making models to mode of travel,
Number of wheels.
Traffic rules.
Road safety.
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 Activities on the Theme “Transport’

1. Sequencing transports according to speed
Make picture cards of different transport-bicycle to aerq

Give children to sequence them according to the speed.

5. Classification of transport

Make picture cards of different transport. ine childrento ¢] assi
them according to mode of travel and on the basis of number of wheej

plane

3. Pairing
Make pictures of things related to transport that go togethe,
eg: bullock and cart, train and track etc.

4. Memory game

Make pictures of transport. Show them to children and let them
recall.
5. Collage of transports

Let the children cut and tear paper from the magazines and make
a collage of transport.

6. Paper folding
Let the children fold papers and make boat, ship etc.
7. Making models

Making models of train using match boxes, bus using soap
cover etc.

8. Scrap book

Make a scrap book with papers. Let children collect pictures of
vehicles and paste them on scrap book.

9. Dramatization

_ Let children take up the roles of bus driver, conductor, passengers,
pilot, traffic police etc. and play by themselves.
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10. Vocabulary on transport

Bullock cart, tonga, bus, car, auto rickshaw, lorry, ship, boat,
aeroplane, two wheelers, three wheelers, steering, traffic light.

11. Suggested stories

“The Train’, ‘The Washer man’s donkey’, Dinu’s bullock cart,
‘Story of an aeroplane’.

12. Suggested rhymes

1. I saw three ships

I saw three ships come sailing by

Come sailing by, come sailing by

I'saw three ships come sailing by

OnNew year’s day in the morning.
2. The Bus

The wheels of the bus go round and round,
Round and round, round and round.

The wheels of the bus go round and round,
over the city streets.

3. Riding on

We riding on bicycle, bicycle, bicycle

up and down (3)

We nding on scooter, scooter, scooter

up and down (3)

We riding on a car, car, car

up and down (3)

We riding on motorcycle, motorcycle, motorcycle
up and down (3)

We riding on a bus, bus, bus

up and down (3)
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Activities and Methods for Attaining Various Skijjq

. g i d as the teachable moment
-school period is considere e or
. Prge Sc-oc;s s&lls like motor skills, cognitive skills, mter-pemOnaJ
acquiring varl

skills etc. .
Development of Motor Skills

Motor skills involve bodily movements of various organs apq
co-ordinated functions of nerves and muscles. ’.I'here are two types of
motor skills-gross motor skills and fine motor s%ulls‘. Gross motor skills
are those skills which involve control and co—o@naﬂon of la.rge muscles,
eg: running, jumping, crawling and skipping. Fine motor skills are those
skills which involve the use of fine muscles, particularly of the eye and
hands/ fingers. eg: drawing, painting, writing.

Activities for the Development of Gross Motor Skills

There are three types of activities for the development of gross motor
skills.

1. Activities which require good control over the whole body which
are useful for ‘gymnastic skills® later.
Eg: Running, walking, balancing, rolling, crawling, climbing,
hopping, creeping, swinging.
2. Activities str?ssing trial of strength and speed where movement
f:o?nected wph some other object js involved, which hel ps later
In“sports skills and games®
\ Eg: Catching, throwing, Kicking
. Activities emphasizing rhytt > o : i
some sound which latccr IcﬁdItI: ZE;?;);;;S;;Smpanlmcm o
- gt ) . s -
Eg: Drum beating, rthythmic movemen;g, aerobjcs.
Manipulative SKills
The skill which could be developed through the
hand and Eyemovement is called ‘manipulative ;l\-j“ e “»Mfdina[ion of
development, the young child gains contro] gy C: e ghmotor
m.m'cmem of‘lhc fingers and thumb to be able 1o hmm fine muscle
SCISsors, pencils ete. The I‘unctioning of'the hang \\'iil noc Objects like
- tbe sufficient

without the co-ordination of the hand and the eye.
Activities for the Development of Manipulative Skills

The following activities can be given to the pre-school

children for the development of manipulative skills.

- Drawing

- Colouring

- Painting

- Cutting

- Tearing

- Pasting

- Threading and sewing

- Sorting

- Clay work

- Fingerrhymes with actions

- Sand and water play

- Free play with manipulative materials,

Suggestions for Manipulative Skill A ctivities

* Self - help routine practice skills such as buttoning clothes,
fastening zips, tying laces, eating food with hand or spoon, drinking
water without pouring on their dress etc.

» Threading beads ranging large beads with large holes to small
beads with small holes according to the age of the children.

* Manipulative materials such as play dough and clay will provide
children with a chance to pinch, roll, knead and twist. Blunt knives,
biscuit cutters, rolling pins can be used for cutting, pressing etc.

» Jigsaw puzzles develop manipulative skills,

» Painting and creative activities require eye hand co-ordination
and manipulative skills. The size of paper supplied and the type of brushes
should range from large to small according to the capabilities of children,

« Collage activities that need cutting, positioning and glueing can
be given according to the age and capabilities of children,

» Blocks and fixing toys of various types can be given according
to the capabilities of children.




A

. Finger tracing inthe air, then on sand or in slate can be givey,
. Arranging small stones, bottle covers or coins in a pat tcm.
Making designs with ‘kolam powder’.

Equipment Needed for the Development of Manipulatives Skij)q
« Pair of scissors
« Needles
« Bottles
o Tins
« Card boards
« Colour chalk
« Water Colour
« Waste materials
Building blocks of various 818
Mud
Clay.

Interpersonal Skills |

Interpersonal skills are the skills that enable us to get along with
other people. These skills are leamt when there is interaction with other
people. Children are egocentric and find it difficult to see the world
from other’s point of view. Children need to develop these interpersonal
skills. At the pre-school stage, children develop the following
interpersonal skills.

o  Making friends.

e  Maintaining friendships.

o  Sharing

o  Takingtums
e Responding appropriately to others.

. Becoming sensitive to other people’s feeling,
o Expressing appropriate feelings.
e Beginning to develop appropriate patterns of behaviour.

Activities for the Development of Interpersonal Skills

1. Allowing the child to move about within the premjgeg
in the beginning,
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Group activities for the children.

Celebrating children’s birthday.

Free and structured conversation.

Puppet show, stories.

Assigning responsibilities.

Encouraging children to volunteer themselves for a task.
Imaginative play.

Story telling which helps children to listen to others and
exchange ideas.

Encourage children to follow queue system during snack
time, hand washing etc.

PO



4
Organization of Early Childhoog
Education Centres

‘——'“'_.:?_"?q
Organization of a pre-primary school- Design of q

pre-primary school, Essentials of a good building, Differeny
areas in a pre-primary school - Equipments for a pre- primary
school - selection of equipment, Types of equipment, Out
door equipment, Indoor equipment.

—

—

School is the child’s home during school hours. The school
environment should be stimulating, inviting and workable for use with
young children. The physical set up of a pre-primary school influences
the human relationships in the school. The successful functioning
of & pre-primary school depends on its building and equipment to
provide various opportunities and a good environment for learning,

Design of a Pre-primary School

The environment into which the children come every day is
very important as it influences their behaviour and development. The
school building, its site, design, lighting and ventilation, safety and
santtation all play an important role. So a good deal of thought should
be given to its pianning. A well planned building is one where supervision
is easy and thereby improves the human relationships.

Essentials of a Good Building
L. Site and surrounding

Surroundings foster good health and healthy personaliy. It
should not be situaied in a congested or lopely area. The building should
be built in 2 healthy and refreshing environment without stagnan pools
and swamps. It should be located a little away from the 1wy 10 get
fresh air. It should be away from factories and railway statiop |1 should

be easily accessible to children. The site should have sufficieny sunlight.



The play ground must be shady and there should be sufficient water
supply.

The building should be above the ground level. [t should havea
natural drainage free from water logging. The building should be south
faced with verandah on one side. There should be sufficient trees and
plants to give cooling effect.

ii. Building plan

A pre-primary building should look pleasing and appealing to
the children with proper facilities. The building should be built in
accordance with the number of children and number of classes.

Windows and doors

Windows should be low enough that enable the children o see
out. They should be fitted with screens and shades. All the doors shouid
be light in weight so that children can handle them casily. The door
knobs should be of the beight of the children so that they can use them
butTatches should be placed above the children’ reach.

Light and ventilation
Light should always come from the back. Fans should be provided
according to the size of the room. Cross ventilation through open
windows is desirable.
Sanitary facilities
Toilet and wash areas need to be adequate and easily accessible
from both indoor and outdoor spaces. The floor of the touet should be
washable and not slippery. The toilet fixtures and scals'-ihould be
25-30cms from the floor and varies according to_znc height of the
children. There should be all facilities such as toulet, play ground,
bathroom, storage space, washing area and area for slecping and
laying. There should be at least thirty five square feet for cach child.
'II,'he building should be single storied with H, "E” "L or *U” shape, The
ms should have outlets and inlets to avoid accidents. The ﬂoorp!an
o“;o the school should consider safety, convenience and ease with which
children can find their way about.
19



Walls
Walls with a variety of pleasant and attractive colours adds t,,
the beauty of the building. Provisions should be made for bulletin boards

picture boards and black boards. The walls should be of washable gy
of porous materials to lessen the noise. |

Floor

Floor should be such that it can be easily cleaned and maintaineq
Flooring material should be easy to clean and sound proof. Since mogt
of the activities of children are conducted on the floor, clean washab|e
mats or carpets can be used.

iii. Different areas in a pre-primary school

In a pre-primary school, children have to involve in different
activities. So there should be different areas for each one of these
activities so that children could go and play in these areas according to
their interest and ability without disturbing other children and without
being disturbed by others.

Small group activity area

This is the area in which concepts are explained and demonstrated

to children. So the place should be peaceful and should not distract the
attention of children.

Large group activity area

This area should be spacious enough for playing, dancing,
exercising etc. |

Book area

Book area should be located near the small group area. It should
be provided with small chairs, small shelves and small tables.
Storage space |

This is to store aids, books, toys, records and registers.

Cupboards should be easily moved around to make or change \-Nork
centres. There should be enough space for large toys and small articles.
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All materials for one type of activity should be kept in a fixed place.
Furniture

. The furniture should be designed in proportion to the children’s
height. The furniture should be safe with no sharp corners and edges.
The furniture can be used for multiple purposes. They should be made
of material that can be easily cleaned and painted in bright and attractive

colours. Tt should be light enough for the children to carry individually
from one place to another.

Special activity area

Testing materials, tape recorders, record players etc. are kept
in this area. Teacher can conduct various tests here.
Rest area

This is the area in which children can take rest. Clean mats
should be provided.
Building block area

In this area, blocks of various types and sizes are provided.
Imaginative play area

In this area, several types of dress, costumes of different areas,

dolls, toys, doctor’s set, kitchen utensils and commercially available
toys should be kept.
Science area

Here pet animals, birds, scientific equipments, models etc. are
kept. o
Arts and creative area

Paints, brushes, drawing equipment, papers, scissors, clay,
gum etcﬁékept in this area. ' A I
Display area

Things which are produced by the childrenare displayed here.
Parents of children can come and see the creative works of their children

and appreciate them. 81
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Equipment for a Pre-primary School

A pre-primary school must necerfsarily have a.variety Ofn_laten‘ als
to arouse and sustain the curiosity and mtere.st of ch{ldren. Equipmens,
and materials can be either be purchased or impr owse('i by the teache,

The following factors are to be kept in mind while selecting (pe
equipment for pre-primary school children.

o Agelevel of children.
o Attractiveness.
o Easyto maintain.
e Cheap.
« Made of indigenous materials.
+ Promoting imagination of children.
+ Total number of children in the class.
» Location of the school-rural or urban.

» Type of programme and its philosophy.

o Availability.

» Expectations of parents,

» Safety with regard to the material used — colour and the paint
used, should not be sharp so that children may not get hurt
while playing.

« Multiple use of materials,

* Educational value of materials,

Types of Equipment

Equipment needed for a
outdoor equipment and indoor

Outdoor Equipment

pre-primary school can be classified as
equipment.

Thfese are E.naterials for large motor development. It includes
commercially available or impro

Cl : mprovised equipment from the environment
for provi § expeniences like climbing, jumping, balancing, swinging,
cycling. Following equipment are needed for a pre-primary school.
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a. Stationary equipment

<
-3
3
]
2

b. Movable Equipment

Balancing board
Ladder

Wheel toys
Pulling carts
Rocking toys
Bat and ball o
Skipping rope
Tricycle .
Climbing frame.
Indoor Equipment

Indoor equipment are for fine motor development. Indoor
equipment should include play materials for manipulative play,
constructive play, imaginative play, development of language and
cognitive skills. = e
a. Materials for manipulative play

e  Form boards
e  Construction toys
*  Wooden shapes for pattern making

e Beads
. Twigs

e  Pebbles
» Clay

° Sand.
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b. Materials for conétructive play

Wooden / plastic blocks
Boxes

. Plastic cubes
® Cartons.

¢. Materials for imaginative play

e  Dolls

. Doctors’ set

e  Olddresses

e Toys

e  Kitchen utensils

e  Mimor

*  Old spectacle frames
*  Old shoes

Commercially and traditionally available toys.

Materials for language and cognitive skills

Story books
Picture books
Puppets
Flannel board
Sound boxes
Touch cards
Masks

Picture dominos
Charts

Visual discrimination cards
Feely bag

Smell boxes
Jigsaw puzzles
Alphabet cards
Colour cards
Puzzles,
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Aies:
e. Materials for art / craft ™

* Paper

° Paint

* Brush

¢ Scissors

* Knives

» Beads
 Feathers

e Card board

o Containers

o Waste materials.
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S
Instructional Strategies

—
————

e ——

Sense training — Auditory training, Visual tr.aining |
| Olfactory training, Gustatory training, Tactual Iraining _ |
| pjay way method — Importance of play way.n?(?thod, “i
' Principles of play way, Suggested play based activities for |

various developmental domains — Music for children — Vgjye,
~ of teaching music, Role of teacher, Selection of rhymes, Finger
play and action songs — Story —telling — Values of. story telling,
Selection of stories, Guidelines for story telling, Methods of
story telling, Story kit — Role play — Corner arrangements -
Advantages of corner arrangements, Doll’s corner, Blocks
 corner, Writing corner, Mathematics corner, science corner, -
Field trip: Advantages of field trip, Stages of Sield trip -
Creative activities- Planning for creative activities, Creative
activities for pre-school children, Drawing, Painting, Pasting

activities, Paper folding, Clay work, Creative movement,
Creative thinking.

What children |
but also how they

andexpeﬁences.

earn depends not only on what they are taught,
are taught their developmental leve] and their interests

ry telling, role playing,
e more significance, Major instructional strategies
adopted for early childhood education are explained below,

Sense Trainin g

are the galeways of knowledge’ U £ .
fundamenta] ; , g€ . Use of senses is
UI;S;)rlx;cn I:1] I the procesg of knowing and understanding, Learning is
I\ilgder 3 - ythr Qllgh t,he five senses. A rich SENSOry experience ensures
Herstanding of e environment. Any kind of sensory deprivation




leads to incomplete or distorted concepts.

The five senses are
Sense of hearing - Auditory
Sense of seeing - Visual
Sense of smell - Olfactory
Sense of taste - Gustatory
Sense of touch - Tactual

L. While doing one exercise 10 one sense, use of most of the

other senses should be controlled as far as possible.

Each type of exercise need not be done every day. It is

better to spend a longer time on one sense for exercise
so that children will understand it thoroughly

3. Exercises should enable the children to associate words
with the particular sense.
1. Auditory Training

2

The purpose of auditory training is to help the children to
concentrate on hearing only without the help of sight. Thus they become
better listeners. Their comprehension and degree of ¢
increase through auditory training.

Materials required

Lasntration

Musical instruments, variety of noise makers, tape recorders,

sound boxes and familiar objects like match Buxes,keys, bellsetc.

Exercises

1. Let the childrensitin asemi circle Ask them to close theu- eyes for
a short while and listen to the different sounds in the environment,

After a while, ask them to open their eyes and describe the sound
they had heard. ' | o
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7. Letthe childrensitina circle. Asx them to close their eyes. P w
any familiar sounding object like bunch qf keys, bell etc. and Cove,
+without the children secing it. Make noise for a few seconds, 1y,
children should hear the sound several times. Let all the childre,
identify the sound without telling whether it is right or wrong, A,
that. uncover the object and let them check. .

3. Take little tins or boxes and fill them with sand, pebbles, marbjc,
etc. to make sound boxes. Let there be two of each type. Ask the
children to match the sound boxes on the basis of sound.

4. Children can be asked to play the game of “Antakshari’.

5. Ask the children to close their eyes. Walk to a corner of the room
and make noise with an object or clap. Ask the children to find from
which part and direction of the room, the sound came.

il. Visual Training

Purpose of visual training is to provide basic concepts of colour,
shape, number etc. i

Materials required

Similar objects of different colours, shape and colour cards,
similarly coloured objects of different shape, different k

flowers, pictures, matching cards, dominos.
Exercises

inds of seeds,

1.0dd man out

B Prepwe strips of three to four pictures with one different and
others identical. Let the children spot the one that is different,

~ 2.Matching

Let the children match blocks or cards of same coloyr of shape.
3. Sorting

R Let the children sort beads of different colours.
4. Find the differences

Take two otherwise identical pictures withonly one pro i



difference in them. Let the children spot the difference.
5. Dominos

Make dominoes ( pictures, colours, dots ) and ask the children
to arrange them by matching.

6. Name cards

Name cards of children may be prepared and they may be
€ncouraged to find their own card and get it pinned on their dress.

7. Missing parts
Children may be asked to draw the missing partsina picture.
iii. Olfactory Training

Sense of smell is the least developed sense in human beings.
But proper training in smell will be advantageous to children.

Materials required

Any familiar object with a distinctive smell like flowers, onion,
tooth paste, soap, perfumes etc. Smell bottles can also be used for this
purpose.

Exercises

I. Let the children sit in a circle_Cover an Qbject, ask the
children to smell it and identify the object.

2. Take children on a nature walk and ask ther «w point out
objects having pleasant and unpleasant smells.

3. Agame where the children have to say “Aha"” when name
of objects with pleasant smell is mentioned and * Chi-chi’
when name of objects with unpleasant smell is mentioned.

4. Distribute picture cards showing different objects Tike rose,
powder, manure, garlic and ask the children to classify them
on the basis of their smells.

iv. Gustatory Training

Gustatory training is for the development of sense of taste.



Purpose is to identify and distinguish between different tasteg

Materials required

Objects with different tastes like sugar, salt, pepper, ,

eem
leaves, sour objects like lemon or tamarind.

Exercises

1. Bring samples of food articles with distinct taste for the childrep,
for example, sugar, salt, lemon, neem, chilly etc. Let each Chlld
close his eyes and identify the different tastes.

2. During snack time, encourage the children to tell the tastes of various
items.

3. Make picture cards of objects with distinct tastes. Let childrep
cla351fy them as sweet, salty, sour, bitter and hotty tasting objects,

v. Tactual Training

Training in touch helps increasing sensitivity of the sense of touch.
It helps the children to distinguish different degree of the same quality
as well as to distinguish one quality from another. These exercises help

the children to classify and order objects by their qualities —rough to
smooth, least smooth to most smooth etc.

Materials required

* Objects with different textures such as rough and smooth.
* Objects made of different materials like wood, metal, glass,

cloth, paper etc,
* Objects with different feel such as soft vs hard.
Objects with different temperatures such as hot, cold and
lukewarm.

* Objects with different weights-heavy, light, lighter.

Exercises

1. Make touch cards with different kinds of cloth pieces, for exa{nple,
satin, cotton, jute, woo etc. Let children match cards according to
texture.

2. Askthechildren to arrange the touch cards Ofgraded texture from

.



rough to smooth.
3. Wrap any familiar object such as pencil, rubber, pen and allow
each child to hold it in his hand for few seconds. Let the children

identify the object through touching.

4. Makea“ feely bag’ in which objects of different shapes and textyre
like wooden cube, ball of wool or cotton, stone, feather etc. are
kept. A matching material of the same can be kept outside théfl—)a—g.
Let each child touch one object outside the bag and try to trace the
object in the bag only through touch.

Play-way Method

Play is a natural activity. A child can not retain himself from playing.
Play-way is a spirit or an approach which should pervade all activities.
Caldwell cook, the originator of the play-way described the spirit of
play-way as “Ggod work is often the result of spontaneous effort and
free interest than of compulsion and forced application”.

Importance of Play-way Method

Advantages of using play-way may be discussed under the
following heads.

Educational value

~ Play-way isa great motivating force. Play-way activities are based
on the natural urges of children. It avoids drudgery and boredom and
children willingly involve in various activities. This method is bfmdton
the laws of learning. Play-way provides opportunities fqr the subhmatan
of various instincts of children. Play-way gives training in the dem.ocrz'mc
way of life. Children develop originality, power of reasoning, imagination
and insight by adopting play-waymethod.-

Emotional value

Play-way helps in stabilizing the emotions of the Chl;ﬂd;ir; |
Children lear to express;cantrol and sublimate their emotions. C i
are able to overcome shyness, moodiness, timidity, sensitiveness €tc.




Intellectilal value
Play-way helps mdeveloplng

concentration, decision making et

intellectual abilities like imagination,

Social value

In play, children have a chance to liveand work together. They

learn to co-operate and to follow instructions. Play - way helps to

develop such qualities as discipline, synjgagly, E@ggyglegpc,_ mutual
help etc. =

Physical value

Play-way provides ample opportunities for the movement of
various parts of the body which helps in his muscular development. It
enables the child to keep physically fit.

Principles of play-way
Following are the major principles of play-way.

Learning takes place through doing.

Learning takes place in the environment of freedom.

Learning is related to life situation.

Activities should be suited to the needs and interests of

children.

5. Child should be freed from the authoritative nature of the
elders.

6. The children themselves should take the responsibility
of learning.

7. Ample opportunities should be provided to children for
self expression.

8. E{l;y—way is based on the principle of democratic way of

W
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Play Based Activities for Children
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Source Book: Play Activities: A Guide to Pre-school Teachers -
Mina Swaminathem and Prema Daniel (2004) National Book Trust of

India, New Delhi.
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Music for Children

Music is an integral part of the early childhood edyc

Programme. The pre-school environment should
for children to listen and

Children can become
musical instruments

atiop

provide OPpOTtunitjeg
respond to music and to make their own Mmusic,

acquainted with singing, moving to music, yg; ng
and listening to different kinds of music.

——

Using Musical
Listening Instruments

Pre-school
Music

e

]L Moving to Music‘\ L Making Music

» Musicisagood channe] for ication and self expression.
» It encouragesthe child 10 appreciate good music.
e Music helpsto develop listening skills and auditory
i soriminat: .
e Ithelps in controlling the voice for pitch and tune.
It enables the child to be in groups which in turn develops
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discipline and harmony in the child.
¢ Ithelpsto develop joy and creative expression.
* Ithelps to foster an appreciation for music from an early age.
* Children learn new words and help in vocabulary building,

* Music helps for finer muscle and large muscle co-ordination
through action songs. ’ -

* Music stimulates the aesthetic feelings of children.
* The child experiences pleasure — pleasyre of listening to others
and of singing by oneself and group.

Role of Teacher in Teaching Rhymes

consideration, the differences in
the developmental seqmofﬂrclﬁkhtnSirdmldbeM_

i should know how to stimulate children for active
participation in musical activities, To avoid monotony, teacher should
present the thyme in many ways Jike acting ouf or with the help of
musical instruments. 'l'hechﬂdwboisimaestedtommm
should be encouraged to do so. Teachers should sing the rhyme several
times and should give opportunity to all children. Teachers can compose
their own songs with themes {amiliar to children.

Selection of Rhymes

Rhymes for pre-school children have to be simple, clear,
understandable and within child’s world. While selecting rhymes Tor
pre-school classes, the | following points shouid be bome in mind.

* Rhyme should be suitable to the age level of the children.

e Itshould bei Ing.

* Itshould be with funny words which provokes laughter.

* The themes can be daily activities, nature, concepts of
spalle, time, family relations, commuzi ty fielpers; peis.
festivals, transportation etc.

» Choose all sorts of rhymes - traditio

nal, funny, number - and
from all over the world.

O
(N
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Music for Children

Music is an integral part of the early childhood education
programme. The pre-school environment should provide opportunities
for children to listen and respond to music and to make their own music,
Children can become acquainted with singing, moving to music, using
musical instruments and listening to different kinds of music.

Using Musical
Listening Instruments
Pre-school
Music
Moving to Music Making Music J

Values of Teaching Music in Pre-Primary Schools

' I\-/Iusic_ can oontribgte in many ways by offering opportunities
fvo;1 hsten;ng, shmglngmg, creating music and playing musical instruments.
ues of teaching music in early childhood education programme are
summarized below. d
* Musicisagood channel for communication and self expression.
. It el@__gh:;gesxh_ge child to appreciate good music. '
¢ Music helps to develop listening skills and audito
l. - - . . . w
e Ithelpsin conh‘ollmg the Vvoice for pitch and tune.
o It enables the child to be in groups which in turn develops
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discipline and harmony in the child.

It helps to develop joy and creative expression.

It helps to foster an appreciation for music from an early age.
Children learn new words and help in vocabulary building.
Music helps for finer muscle and large muscle co-ordination

throughactionsongs.
o Music stimulates the aesthetic feelings of children.
o The child experiences pleasure — pleasure of listening to others

and of singing by oneself and group.
Role of Teacher in Teaching Rhymes

The teacher should take into consideration, the differences in
the developmental sequence of the children. She should be well prepared
with the thymes. She should know how to stimulate children for active
paﬂ:icipationin musical activities. To avoid monotony, teacher should
present the thyme inmarty ways like acting out or with the help of
musical instruments. The child who is interested to move with music
should be encouraged to do so. Teachers should sing the thyme several
times and should give opportunity to all children. Teachers can compose
their own songs with themes familiar to children.

Selection of Rhymes

Rhymes for pre-school children have to be simple. clear,
understandable and within child’s world. While xlecm;%m%“
pre-school classes, the following points should be borne in mind.
Rhyme should be suitable to the age level of the children.

It should be interesting.
It should be with funny words which prevokes laughter.

The themes can be daily activities, nature, concepts of
spa\e, time, family relations, community helpers; pets,

festibal s, transportation etc.
Choose all sorts of rhymes — traditional, funny, number — and

from all over the world.

e o o o
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School Children

ical Instruments for Pre- |

M“s'cMusical instruments like-rattles, drums, bells, tambourines,
bals, plate bells, coconut shell fiddles, Xylaphone, ha:momum., flute,

ﬂa, violin etc. can be used while teaching music to pre-school children

*7Finger play or Action Songs

Finger play is an enjoyed pre-school group or mdmdual activity.
Finger plays use words and actions tochher. A'cu'ons like stammn g
feet, snapping the fingers, clapping, jumping, clicking tongue, patting
different parts of the body and rubbing hands can be used. ‘

While learning a finger play, the children usually practise and
join in the finger movements before learning the words. Words can be
learnt and retained by doing the play again and again.

Jmportance of Finger Play

Finger play appeals to young children’s imagination and keeps
them active using both words and actions. Children quickly become
one of a group having fun and doing the same thin g. They also experience
a feeling of self worth when a thyme has been leamnt. Finger play helps
to build vocabulary as well as teaching facts. They can also help a child

lo release the pent up energy. Also finger play helps for large and
finer muscle co-ordination of the children.

vQF‘inger play songs
. EYEAND EAR

Thisis my eye

(Cover one eye)
Thisismy ear

(Cover one ear)
This isto see

(Look around)
And thisis to hear

(Cup hands around ear)

2. NANAJI’S GLASSES
Nanaji lost his glasses
| 96



Before he went to bed

(Fingers make glasses over eyes)
Guess where nanaji found them?
Right on top of nanaji’s head.

(Move glasses on top of head)

Story Telling
Story telling is of great interest to children everywhere. Due to

the structural changes in the family, the traditional responsibility of story
telling from the grand mother’s lap has been showered upon pre-primary
school teacher. Story telling should form an integral part of the
pre-school curriculum.

Values of Story Telling

Story telling should be almost a daily activity of the pre-school.

Following are the values of story telling to children.

1
2

3

Story telling is a joyful activity and it is a source of enjoyment.

It develops vocabulary, quick grasping, listening skills and language
development. -

The child identifies the feeling of athers and it promotes emotional
development.

While listening to story, children observe group discipline. Also
lessons of muhﬂ[lﬂmmmmﬁ_m‘pa;_»ﬁoﬁmy
bravery etc. can be demonstrated through stories.

Interest in various subjects can be awakened through story telling.
Through stories, children learn about their cultural heritage.
Ability of expression of ideas expand, as the children retell stories
and describe the same in their own words.

Story telling promotes imagination and creativity.

It serves as a good foundation for future-reading.

Role playing of stories helps as an outlet for emotions of children.
Children are introduced to some of't the best literature.”

Children get valuable information and knowledge.

Stories help children to understand life and develop worthwhile
goals.
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Selection of Stories

A good story should be appropriate for the age and leve] of

language development of children. Stories selected for pre-schog]
children should:

Be short, simple and of correct language. .
Be suitable to the interest and maturity level of children.

Possess humour.

Have a moral or message.

Be culturally appropriate.
Be based on the familiar experiences of the children.

Be based on a simple plot.
Have repetition of phrases or words so that the children can

join.

Avoid frightening elements.

Guidelines for Story Telling

Gather the children in front of the teacher, either as a group sitting
close to each other or in several rows close to each other.

Sit in a position so that all children can see the teacher’s face.
Make the environment very informal.

Prepare and practise the story before hand.

The pictures used should be simple, large and clear.

Tell the story loudly enough so that all the children can hear.
Use proper facial expressions, gestures and pauses.

Introduce the setting and characters briefly but in a colourful way

ﬂ]alaﬂowsﬂ]cchildrenmvisuaﬂzethem. .
Modulate the voice. In their mind.

Emphasise the main points,
Look at each child Whﬂetemngtlmstory

Tell the story in such a manner that ev, o b

the story is being told directly to hin ery child should feel that
Encourage the children to join in the . )
sounds etc. in the story. f€petitive phrases, animal
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Methods of Story Telling

Stories can be told using many media and techniques. The

teacher with her gestures, facial expressions, appropriate sounds,
repetition etc. can attract the attention of children. Following are the

different methods of story telling.
_Flannel board
Flannel board is the medium with which different characters of

the story can be introduced. The flannel board should be placed in a
slanting position within the visual reach of the children.

Sand tray technique

Cut out of the story characters can be prepared and sticks can
be attached at the back of each cutout. In a tray filled with sand,
naturalistic situations can be created by using plants, pebbles, stones,
grass etc. The cut-out characters can be made move in the sand tray

by moving the stick figures.
Puppets

Puppet play has both entertainment and educational values.
The puppets made should be light and simple so that children can also
manipulate them. Facial expressions and voice fluctuation are essential
for the success of puppet show. Encourage participation by having the
puppets ask questions and have direct conversation with the children.

Rollograph or T.V Model

The pictures of a story are sequence wise fixed an long sheets
of paper or cloth. It is then fixed on the rods which are insertedonthe
two ends of a four sided frame which could be rolled or unrolled as the
story proceeds. Proper spacing should be given between the pictures
to avoid overlapping.

Flash cards

The pictures of the story are pasted on a sturdy base placed
sequence wise. On the back side of the flash card, the selected part of
the story is written.
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Prop less (Without aids)

Story is told without any props other than facial expressions,
vM@MMm&MeoﬂyﬁmaILoiq@?cem
story telling. This approach of story telling requires plenty of animation
interms of facial expl&sionandvoioe fluctuation in order tO_Ij:p_IaE:e
teaching aids. This is the most stitable method for four or five years old
who can use fantasy in thinking.

Story Kit

Astorykitisacol]ecﬁonoftmchingaidsbasedonastorylike

puppets, pictures, charts, cards, worksheets, materials for indoor.
creative and dramatic activities. Teacher should make the kit and stored
to be used by all. A web chart of extended activities should be kept
with the story for future use.

PHYSICAL
LANGUAGE DEVELOPMETN | COGNITIVE
DEVELOPMENT Gress- Ruming E DEVELOPMET
Lssteming story Race. :
Vocabulary relaed Fimer- Cunting . o et
w0 the mory _ Drawi and
shomsy | Colouring Concept of equal.
Ebymes on cats Pasting i
? y e
b Weighing matter. J

MONKEY"
/ CREATIVE

MATHEMATICS DEVE LOPMENT SOCIAL ‘
Pre-number concepts Dramatization of the DEVELOPMENT |
Whole - Part story Sharing ;
Big - Small, Drawing 111 effects of '
Less - More Colouring quarrelling. '
Equal Fractions Collage Moral of the story. |
Making a improvised '

balance




Role Play

Children love to pretend the role of adults. They pretend as
mothers preparing food, fathers going to work, doctors examining
patients, shop keepers selling goods and so on. They act out festival
ceremonies, weddings, etc. Children love pretending to prepare food
using sand and any container as a make belief cooking vessel. Role
play helps the children to explore imaginary alternatives and to use
language appropriately.

All pre-school settings should plan for a range of imaginative
play opportunities. Provide children with old clothes and other
accessories to put on and pretend. Puppets also help children take up
different roles. Children will be made able to create their own scenes
and play. House play, doll play, shop play, bus or train play, vegetable
vendor, hotel etc. are good role plays for children.

Advantages
Role play is extremely important to young children’s
development.

It allows them to develop the ability touse symbols.
Children leam more about social roles and become more aware

Suggestions for Role play |
Provide children with pieces of cloth, old clothes, hats, sticks

' d pretend.
and other accessories to put onan
Encourage role play in small groups, so that they can talk to

each other.

o Linkroleplay with themes- _ curtains, mats etc. for

« Provide large empty card board bo:fes !
children to create their oWn play environmen
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/Z'ornerArrangements

Corners or learning centres are areas in a school or class roop,
that define a special focus or that afford a specific opportunity not
otherwise possible. Comers arranged for young children may include
doll’s comer, blocks corner, writing corner, mathematics corner and
science corner.

Comer arrangements allow children to make choices, to move
freely and independently and to grow in areas of need. Children leam

individually or in smaller groups. Various corners in a school invite 2
child to ‘come and see, come and do, come and learn’.

Advantages of Corner Arrangements

By setting a series of comers, teacher can provide opportunities
to the children.

*  Tomake choices.

*  Todiscoverand learn through direct personal experience.

To build a feeling of self confidence and competence as a result
of learning skills.

To enlarge children’s vocabulary and communication skills.
To encourage imaginative dramatic play.

Todevelop thinking and problem solving,

To develop socially desirable behaviour.

relating to a subject.

Different Types of Corner Arrangements
1. Doll’s corner

dren get an opportunity for role play. It

lls among children.
Purpose

Purposes of setting doll’s comer are the following.

102




B To develop self help skills like dressing, bathing, brushing, self

feeding etc.
e To imagine themselves into various roles.
B To copy real life situafion-father, mother, family etc.
o To sublimate their emotions towards dolls.
. To identify with the dolls and make dolls do things that they

themselves can not do in real life, so feel relieved and not guilty.

Materials
Materials required for a doll’s comer are :

«  Fourto five dolls of men, women, girl, boy ~
e  Cooking materials"

Teaset -

Box full of costumes

Hand bags

Caps -

Doll’shouse

Doll’s furniture like bed, chairs, table etc.

Doll’s perambulator.
Peculiarities of dolls

o  Dolls should be made of washable materials so that children can

bathe them.” .
They should be made of soft materials so that children can hug

them. T
o  Theyshould have appropriate clothes, which children can dress B
and undress.

They should have hair that children can comb and experiment

different hair styles.
They should have flexible hands, legs etc. so that dolls can be

made sit down and also experiment different postures.

2. Blocks corner

In blocks comner, children getan opportunity to construct houses,
bridges, roads etc. and play with variety of toys. The set of building
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materials help the children to have an awareness of traffic rules.

e

Purpose

o  Toteach mathematical ratios, properties, relationship.
«  Todevelop constructive imagination..

«  Todevelop the spirit of working together.

«  Todevelop the tendency of mutual help.

o  Todevelop leadership qualities.

Materials -

Materials required for a blocks corner are:

«  Building blocks of different size and shapes.
e  Small building bricks.
e  Wooden bridge, railway tracks. wd )
. . v
e  Wooden trains, cars, trucks, pulling toys.

3. Writing corner

Purpose

The purpose of a writing corner is for:

«  Developing the desire to learn to write c on her/his own.
¢  Creatinganeed to express through Writing.-
Materials

Materiais io be included in awriting corner are:
Slates

Variety of sketch pens, markers, crayons * /
Small chalk boards, running chalk boards
Variety of pencils, erasers .

Coloured chalks

Magnetic alphabet

Stamp pad

Carbon paper

White and colour charts
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e  Alphabet charts
«  Board to display samples.

4. Mathematics Corner

Purpose
The purpose of Mathematics comer is to:

Develop a desire to learn numbers and about numbers on his/

her own.

«  Develop cognitive skills related to M@?S End curiosity
among children.

o  Develop problem solving skills

«  Develop pre-number concepts

Materials

Materials to be included ina Mathematics corner are:
o Balance -

e  Materials for weighing -
. Sting /.
e  Wooden/plastic cube ./
e  Solidshapes ./

o  Planeshapes /

e Puzles -~

5. Science corner
Purpose

Following are the major purposes of science corner:
To familiarize the child with his immediate environment.

«  To provide opportunities to experiment and explore.

o Todevelop the scientific habits of thinking and working.
e Todevelop scientific attitude.

Materials

Materials required for a science comer are:
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+  Magnifying glass”
o  Balance with different weights

¢  Measuringcans

° Binocular -~
° Prisms
° Compass

® Microscope - d
) Mini Museum /!
o  Various Collections ,
Aquarum.
Field Trip

Field work has immense value in the life of children. It brings the
larger world closer to the children. Child’s curiosity to know the world
around could be satisfied by taking him out. For providing truly
meaningful experiences of the world outside the school, field trips may
be organized. Field trip brings the neighbourhood closer to the children
and within their understanding. The children learn about natural
phenomena and social institutions. Field trips can be organized to
geographical, historical and industrial places.
Following are the major advantages of field trip:

Field trip supplement class work- visit to museum, zoo, fort,
valleys, river, bridges help to supplement class room teaching
by providing first hand information.

It introduces variety in the schoo] programme.

It acquaints children with environment.

It develops the aesthetic sense of children.

It gives chances to the children to know the social
surroundings and make them good citizens.

e  Child’s curiosity to know the world around is satisfied through
field trip.
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Stages of Field trip

There are four stages in a field trip:
1. Planning
2. Preparation
3. Execution
4. Evaluation
1. Planning
Planning is the primary stage of field trip. The teacher should fix

the objectives of field trip inadvance. A time schedule should be prepared
for the programme. While planning, the teacher should consider the
needs of children, starting time, mode of transport, safety of children,
food, finance, place of visit and its time.

2. Preparation

After planning, the teacher has to get the prior permission from
the parents and authorities of the visiting places. Age, experience and
expectation of the children should be informed to the authorities of
visiting places to make necessary preparations. Prior visit to the places
by the teacher is important.

3. Execution

It is the third stage, after planning and preparation. The following things
should be done.

e  Obtain administrative permission: Observe the school polices
in planning for the trip.

e  Obtain written permission of the parents: Give notice to the
parents regarding the details of the trip. It helps the parents to
get awareness regarding the schedule for bringing and picking
the child, the clothing the child wears that day etc.

e Visit site before taking children: This is essential in order to
determine whether or not the site is appropriate and can fulfil
the purpose of trip. Safety hazards should be noted.

e  Arrange transportation: When private vehicles are used, be
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sure that they are in good condition. Limit the number of children
in each vehicle to ensure space for each child to sit, Ty,
number of adults accompanying should vary with the age of
children. Select parents whose presence in the school situatiop
does not over stimulate their own children.

4. Evaluation

~ Proper evaluation should be done regarding the various aspects
of the trip. Children’s comments should be invited.

Creative Activities

Creativity is the quality of being constructive, original and
producing something as a work of thought or imagination. Novelty in
approach, flexibility in thinking and fluency of ideas are essential
components of creativity. All children are creative. To develop their
abilities, opportunities must be provided to explore and experiment
and to gain confidence to express their ideas in their unique way.

Creativity requiresa stimulating, understanding and encouraging
environment. As faras children are concerned, creativity is mostly self
expression and not producing something novel in the form of finished
products. To foster creativity, children need to acquire skills and by
providing opportunities that enables them to use imagination and express
ideas and feelingsina variety of ways. This can be done through creative
a(l:;ivities like drawing, collage, dance, music, stories and imaginative
piay.

Teachers can enhance children’s Creativity by:
* Promoting curiosity.
* Encouraging imagination.
*  Accepting individua] differences.
*  Providingrich and stimulating environment
. Tea;:(hjng skills and techniques that can be used in creative
work.

*  Displaying the work of children,
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Providing opportunities for children to talk about their work

with other children.
Presenting activities in an attractive and appropriate way.

Planning for Creative Activities

Things required for creative activities should be collected well
in advance.

Children should be trained to select things required for the
activities given or chosen and replace them after use.

@ Group work should be encouraged as far as possible.
e  Teacher need not draw model pictures to avoid copying.

Creative Activities for Pre-School Children

i. Drawing
Scribbling

Scribbling on sheets of paper using crayons.
Drawing and colouring

Drawing and colouring as the child wishes.

Wax resist

Draw with white crayon or candle wax and paint on the drawing.
The wax will resist the paint and the drawing will be seen.

Crayon etching

Colour the paper fully with light colour crayon, then red colour
and finally dark colour. Then etch or scratch the crayon with a pencil or
blunt needle and draw the picture.

Wet chalk drawing
Wet the chalk in water and draw pictures.

109



ii. Painting
Easel paintings

Painting on large papers or news papers on easel board.
Thread painting

Place a thread dipped in paint between two papers and press
with left hand and slowly pull it out with right hand.

Ink blot

Place a few drops of

fold the paper in the middl
geta twin impression.

Vegetable printing

poster colour paint on one side of the paper,
¢ over the paint. Press the paper and openit,

Cut the vegetables — ladies finger, potato, onion, bitter guard,
beans etc. into two. Dip them in paint and print on paper.
Finger printing

Letthe children dip their fingers in the paint and make Impressions
on the paper.
Leaf painting
‘ Let cl.lildren dip the leaves with veins facing upwards and make
the impression on the paper.
Block printing
Cut out a shape and paste on a card bo i
: . ard which has a loop at
the back to hold it. Let children dip it in colour and print the shape.
Wax dripping
This activity can be dope und
candle, let the wa drip er adult guidance. Take a lighted

. In colour, Th, :
waxed portion. € colour will not come on the
_ Spray painting
Dip o!d tooth brush in pain and use the bristles of the brush to
spray the paint.



iii. Pasting activities
Collage work

Collage is an artistic assembly of usually waste materials. It is
developing power of imagination among children. It
develops their aesthetic sense and enables them to make the best use
of waste materials. Collage materials include cloth pieces, wool pieces,
feathers, dry leaves, seeds, saw dust, shells, match sticks etc.

very useful in

Paper mosaic
Cut paper into small bits or use the punched paper. Spread paste

on the paper. Sprinkle the paper bits on the paste and press.

iv. Paper folding (Origami)
Make children do simple paper folding like fan, boat, ship etc.
by folding a square piece of coloured paper.

v. Clay work
Let the children make shapes using clay with mould and without
mould.

vi. Creative movement

Action rhymes and finger play can be used for creative
movement. Rhythmic movements according to the beat of musical
instruments and producing different body sounds like finger-clicking,
hand-clapping, Knee-patting, foot-stamping can be made.

Dramatization of stories and situations by creating dialogues

and actions can be done.
Games like ‘Dumb charade’ in which the teacher mime various

actions with one object and the children have to imagine the object
from the actions.
vii. Creative thinking

Creative thinking of children can be developed through:

e Open— ended questions like:
1. What will happen if you have wings?
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2 What will you do to make a cup of hot milk to 00|
quickly?
3. Inhowmany ways can you use umbrella?
Free play, make believe play and constructive play.
Creating a story with the children by starting the story wih acuc
sentence.

Creating rhymes with children. Children can be encourg ged 1o
create simple rhymes on familiar topics.
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Evaluation of Children’s Competency

—

Evaluation of children’s competency — An outline of
continuous and comprehensive evaluation — Observation —
To make successful observation, Sample questions to focuss
observation — Report card,— Portfolio — Anecdotal record-

_J

Assessment cards.

Evaluation of Children’s Competency

Early childhood education is development oriented and not
‘syllabus oriented’. So continuous informal evaluation of the child in
terms of developmental objectives is essential. It should cover all aspects

of development such as physical, cognitive, socio - emotional, language etc.

Evaluation of physical and
motor development

Evaluation of aesthetic Evaluation of language
and creative expression development

Scheme of continuous
and comprehensive evaluation

/ s \

Evaluation of emotional Evaluation of cognitive
development development

Evaluation of social

development

The following points are to be borne in mind while evaluating

children’s competency:
1 Evaluation should be continuous,
2 Itshould coverall aspects of development



« Creative writing
« Computer

« Dance

« Debate

. Quiz

Co-curricular Activities

———

3 Itshould be done individually. .
4 Itshould be done through observation of the child’s behavioy,
and responses during the various play activities,
Puzzles, structured language and cognitive 8aMeS, Workshee
(for children of 4 1/2 — 6 years) can be used.
6  Term wise evaluation should be done and report of each term’s
progress can be shared with the parents.
7 Eachterm’s evaluation should be based on the objectives and
relative programmes of that term.
8  More stress should be laid in the areas of co-scholagt,
development of the children,
An Outline of Continuous and Comprehensive Evaluation i ECE
Techniques/Tools
Area Periodicity
of Evaluation
A Social and personal
Qualities. » Observation
Cleanliness * Questionnaire
Co-operation * Interview
« Discipline * Rating Scale « Day- to- day
Punctuality Sociometry observation by
* Regularity Anecdotal the teacher. ‘
* Truthfulness Records. i
B | s Tateress ——F——— .
» Dance » Day - to -day |
« Music observation by /
+ Painting + Observation the teacher. |
 Science * Rating scale |
* Sports/Games - Participation in |
activities. \
C Physical Growth mcal check up —_J
« Using norms by « Atleast twice a |
the doctors. year. |
D

* Observation

—
|
|

« As per ‘
school i
programme ‘

|
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Observation

Observation is the simplest, most widely used technique and the
most natural way of learning about a child’s bahaviour. Itis a systematic,
focussed scientific process of searching for behaviourina particular
way and guided by specific questions. The teacher must be very clear
about the purpose of observation, what to observe and recording and
interpretation of observation. Observation depends upon the
involvement of the observer and could be participatory or non
participatory.

Two types of observation can be used in pre-school classes —

incidental observation and focused observation.
‘Incidental observation’ is a continuous observation which

involves the observation of the behaviour in natural setting. The child is
observed while he is engaged in some activity like playing, dancing,

singing etc.
‘Focussed observation’ is used to observe specific behaviour of

the child. The observer decides before hand what types of behaviour
are to be observed and with the help of checklist and rating scale, it is

done.

To Make Successful Observation
For a successful observation, following steps are required.

1. Proper planning
This step includes:
Fixing the goal, stating why and what is to be observed.

o Determining the length and duration of observation.
Deciding the forms of recording and physical position of the

observer.
« Arranging the situation and preparing the tools of observation.

2. Proper execution
« Focussing attention on the units of behaviour to be observed.
« Proper handling of recording instruments.
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o Recording the observation simultaneously or immediately after
completing the observation.
3. Proper interpretation
Interpreting the recorded data cautiously and juditiously af,
taking into consideration various limitations of planning and executio,
4. Implementation

Implementation means the follow up work based on the resyjis
of observation.

Sample questions to focus observation

» Can the children handle scissors, pencils and tools more efficiently?
» How do they solve problems?

» Can they use language effectively?

* Do they show increased knowledge about their world?

Report Card

o A report card is that card which is sent to the parents for
acqumnhngthanwiﬁﬂlepmgmsoﬂheirchﬂdxmAweﬂwﬁtten@oﬂ
shoulfi help the parents to understand their children better and to guide
them into desired channels. The teacher should focus her attention in
the report on how much the progress the child has made, what his
special interests are, and how the parents can stimulate his progress.
She should also point out whether he/she has any special difficulties

and how he/she could be helped to overcome th
be sent at the end of each term. e fhem. Thereportsmay

Specimen copy

...............
.........
.......

PHYSICAL AND MOTOR DE VELOPMENT ‘
Large muscle co-ordination Good/Average/Poor
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Finer muscle co-ordination Good/Average/Poor

Activity leve] Very active/Active/Not so active
Personal cleanliness Good/Average/Poor
Gaininheight................................
Gaininweight.........................
PERSONALITY TRAITS

Self-reliant ............................ Confident ...........
Friendly and co-operative ................. Aggressive ................
T2, L, i, Negative ...

LANGUAGE DEVELOPMENT

Speaks clearly Yes/No

Speaks correctly Yes/No

Speaks fluently Yes/No

Mixes languages Yes/No

Vocabulary Good/Average/Poor
Listening comprehension Good/Average/Poor
Reading readiness Good/Average/Poor
Writing readiness Good/Average/Poor
INTELLECTUAL DEVELOPMENT

Memory Good/Average/Poor
Sequential thinking Good/Average/Poor
Concept of number Good/Average/Poor
Order of number Good/Average/Poor
Recognition of number symbols Good/Average/Poor
Concept of colour Good/Average/Poor
Concept of shape Good/Average/Poor
Knowledge of environment Good/Average/Poor
Creativity Good/Average/Poor
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researches have proved that the portfolio js

In recent years, the fillustrating and evaluating children’s

an excellent and authentic way 0

progl'B;S .portfolio s a collection of observational records and work

samples of a child usually kept foraperiod of one year. It may be used
for assessing and reporting the progress and ac?omphshments to parents
and administrators. All sample work materials should be dated and
should record when, how and under what conditions that work was
completed.

Examples of samples that can be included in a portfolio are:

o Children’s drawings, paintings and other creative work.

» Names of books read to children or read by children.

o Aphoto of children’s activities.

e Special comments made by children.

e Special achievements of children.

The teacher can use the portfolio to evaluate the child’s progress.
But his work should not be compared with the work of other children.
Portfolio is used to sum up and to reach conclusions about children’s
achievements, abilities, strengths, weaknesses and needs.

Anecdotal Record

. An anecdotal record is the
child. It is a running description o
child as observed by the teach

- : er. The followi :
considered in connection with these records owing points should be

* Anecdotal records sy -
Pplem
considered as substiny; plément other records and should not be

es.
. Zhne b.cgh:gxour ls)l;;)]:ld be objectively described
™ y S1 cant Vl 1 1 '
i ourin the schoo] or outsjde the school should
e The facts '
Somatmmu;;udﬂwmtesmustbe sifted and arranged
led in relation to one another. The record

record of observed behaviour of a
factual example of behaviour of the

.




should be regarded as confidential.
Specimen of an Anecdotal Record

Name of the School :

Name of the Child Observed ; Class:
Observer :

Date and Place

Objective Description

Comments of the observer

Assessment Cards

Assessment cards are the tools which provide more freedom
to the teacher to express in a few sentences the child’s development
and participation in the activities of the school.

Specimen copy
Assessment card

Name :
Date of Birth :
DEVELOPMENTAL AREA
I* Term 1" Term ™ Term

Height
Attendance
LPHYSICALDEVELOPMENT

a. Good for his age

b. Adequate / average
c. Inadequate for his age

IL GROSS MOTORACTIVITIES

a. Running
b. Jumping
¢. Climbing
d. Crawling
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e. Hopping
f Jmnr;gng from a height
Remarks:
[* Term
1™ Term
™ Term

IIL FINE MOTORACTIVITIES

Sand Play
1. a) Participates
b) Does not like to touch
2, a) Uses fingers dexterously
b) Still a little clumsy
Remarks: I* Term
1™ Term
[T Term

Playing with Blocks
1. Plays with concentration — Yes /No
Plays with imagination — Yes / No
Plays creatively and tries to make new things — Yes /No
[s able to imitate elders — Yes / No
Is able to play independently — Yes / No
Remarks: [* Term
[I® Term
11" Term

YDA L

IV. FOOD HABITS

1. a) Clean & tidy
b) Spills a little
c) Spillsa lot
2. a) Eats independently
b) Needs a little help at the end
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3. a) Eats within allotted time
b) Takes a long time
4, a) Finishes all that he/she brings

b) Leaves food unfinished
Remarks: [*Term
1™ Term
[T Term
V.SPEECH DEVELOPMENT
1. a) Misses out letters
b) Talks fluently
c) Uses baby talk
2. a) Is able to describe experiences
b) Does not give extra information
3 a) Talks well only with adults
b) Talks well only with friends
¢) Talks well with both adults & friends
Remarks: I*Term
[I" Term
[1I" Term
VL SOCIALDEVELOPMENT
1. a) Mingles well with friends
b) Mingles well with adults
¢) Mingles well with friends & adults
2 a) Adjusts according to the situation

b) Expects others to adjust to his/her demands
3. a) Shares with others

b) Prefers to keep things to himself/herself
4, a) Takes turns
b) Would like to take precedence
Remarks: [* Term
[I® Term

1™ Term
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VIL INTELLECTUAL& CREATIVEABILITIES

1. Colours
a) Can sort out

b) Can name some colours
¢) Can identify some colours
d) Can identify all colours

1. Shapes
a) Can sort out
b) Can name basic shapes
¢) Can identify basic shapes
d) Can identify all shapes

3. Informal Talk - conversation

© 2) Relates experience

b) Asks guestions
(® 2) Is able to answer questions

b) Remembers events in sequence
4. Story Telling
Contribses own experiences
Is 2ble 1 relate events in sequence

FTem
I Term
= Term
S. Creative Activities

4 z) Very imterested
8) Does if asked
¢) Not very keen
) 2) Wishes 1 do independently
b) Tries w0 do on his own
¢) Prefers 10 be helped

g TR IR
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6. Rhymes
@) a) Sings coherently and well
b) Sings sometimes
¢) Tries to sing
) a) Loves music and can carry a tune
b) Restless during music time
c¢) Observes but does not repeat
d) Mimics actions but does not sing
Remnarks: [* Term
1™ Term
1™ Term

Parent’s Signature Teacher’s Signature
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7
Development of Children

Pre-natal Development - Stages, Factors - B irth Process -
Types of Birth, Birth Hazards - Physical Development - Motor
Development - Social Development - Emotional Development
- Language Development - Behavioural Problems - Learning

Disabilities. |

Pre-natal Development and Care

The word ‘Pre-natal’ refers to the period before birth. The first
step in the development of a human being is the moment of conception,

when a single sperm cell from the male pierces the wall of the ovum of
the female.

Conception

Conception or fertilization is the process by which a father’s
sperm cell and mother’s egg cell called ovum fuse to getherto form a
single new cell called zygote. The Sperm is microscopic, while the ovum

tubes, which are part of the female reproductive system. The instant

Fhat @ Sperm penetrates an ovum, a special reduction occurs that
tmmediately makes the ovum impervious to other sperms.

Stages of Pre-natal development



2. The period of the embryo (2 to 8-12 weeks)

The period of embryo begins from the time of the
wall.Dm-ingtheperiod of the embryo,

As the embryo grows, additional life supporting
structure like umbilical cord and placenta continue to develop. Umbilical

cord and placenta maintain the connection with the mother’s body
through which the embryo gets nutrients and expels waste. A sac called
amniotic sac filled with awatery fluied acts as a buffer to protect embryo.

4. The period of the fetus (8-12 weeks to birth)

This period extends from the end of second month of
pregnancy until birth. The period of the fetus is marked by continued
and rapid growth of the specialized system that emerged during the
embryonic phase. As the fetus develops, thg muscular and nervous
system grow at great speed. Often before twentieth w?ek of conception,
the mother is able to feel the fetus move. By twenty four weeks of age,
the fetus is capable of sucking and swallowing. By this time, the fetus’s
eyelids have developed and are functional.

125



Major Milestones of Fetal Development

Age Major Development

12 weeks Sex of baby can be determined, muscles develop Mmore
extensively, eyelids and lips are present; fingers in hands
and toes in feet are appeared

16 weeks First movement is usually felt by the mother at about this

time. Bones begin to develop.

20 weeks Hair growth begins. Baby is very human looking at this
stage and thumb sucking may be seen.

24 weeks Eyes completely formed (but closed), finger nails, sweat

glands and taste buds formed.
28 weeks Nervous system, blood and breathing system are al]
developed enough to support life.
29-38 weeks | Finishing of body systems take place. Interconnections
| l between neurons develop rapidly. Weight is added.

Conditions Affecting Pre-natal Development

A number of factors influence the pre-natal development. They are:
Maternal nutrition

The fetus gets its nourishment from the maternal blood stream
through the placenta. The mother’s

roug diet should contain enough proteins,
vitamins, fats, carbohydrates to k

; eep the fetus healthy. Otherwise it
leads to have underwej ght children as we]] as poorly developed nervous
System.

Maternal health

Enfioainc disorders, infectious diseases like rubella, venereal
diseases, diabetics pronounced




Emotional stress

Maternal stress stimulates the production of adrenaline which
causes capillary constriction and diverts the flow of blood from uterus
to other organs of the body. Prolonged and severe maternal stress

deprive the fetus of needed oxygen.

RH Factor
Incompatability between the maternal and paternal blood type
cause damage to the cells of the fetus. It leads to both physical and

mental deformities to the fetus.
Use of alcohol

Use of alcohol by pregnant woman can endanger fetus. It may
affect both the physical and mental development of the fetus.

Smoking
When a pregnant lady smokes, it causes increase in total heart
rate and chemical content of the fetal blood.

Use of drugs

Tranquilizers, some antibodies like tetracycline streptomycin, and
aspirin may cause damage to fetus.
X- ray and radiation

Contact with X- ray and radiation lead to damage to fetus.
Uterine crowding

In multiple birth, crowding may limit total activity which is
important for fetal development.

Vitamin deficiency:
Deficiency of vitamins C, B6, B23, D, E, and K is likely to
" interfere with the normal pattern of pre-natal development.

Determination of Sex
The sex of the baby is determined at the time of fertilization.
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Father produces sperms 0f two h’ndsrin equal number; with larg,
X sex chromosome and with small Y sex cl}mmosume& Mothy,
produces ova, all of one kind each with a large X chn:wmosmnc. Duriyg
fertilization, if the sperm that unites with the ovum is of t.he \"—l\caﬁn;‘
type. the result will be an XY sex chromosome combination, results iy,

a male offspring. If the X bearing sperm unite with the ovum | the resulg
will be the XX sex chromosome combination results in a femg,

offspring.
Process of Birth

The birth process involves highly complex chemical and physical
reactions. The process begins with, which in tumn, starts the muscular
contractions which give signal to the mother for her voluntary help.

For giving birth for the first time, labour will usually last between
twelve and twenty four hours, with an average of fourteen hours. For
the next delivery onwards, it takes an average of six hours.

Phases of child birth

A complex series of hormonal changes initiate the birth process.
It takes place in three overlapping stages.

1. Dialation

This is the first stage and is the longest stage of labour lasting

. onthe average of twelve to twenty four hours for a woman having first

child and four to six hours in later births. In this stage, the contractions
of the uterus cause the cervix to widen until it becomes large enough for
the baby’s head to pass through. It must open to a diameter of ten
centimeter in order to let the baby’s head pass through. In the beginning,

contractions tend to be mild. Towards the end of this stage, they become
more severe and painful.

2. Birth of the baby

The second stage lasts about one and half hours to two
hours. It starts when the baby’s head begins to move through the




but is still attached by the umbiliaal cond to the placenta
3. Delivery of placenta
In the third stage, the placenta and membrane are loosened

from the uterus and are ejected out. This happens within ten to fifteen
mimures.

Types of Birth '
Natural or spontaneous birth

The baby emerges from the mother ‘s body, head first
Breech birth

The baby's buttocks or legs come out first followed by the
trunk and then the head. During a breech birth, great care must be
taken to avoid damage to the baby's head,

Transverse birth

The baby’s body is cross wise in the uterus, Unless the
« %, position can be changed, instruments are used for the birth process.

Instrument birth

When the baby is too large to pass through the mother ‘s birth
canal or when the position of the baby makes normal birth impossible,
the baby must be brought out by the use of inatruments. | Jsually forceps
and vacuum extractor are used o pull the baby through the birth canal,
Sometimes use of instruments miy Cause brain damage of the infant

Caesarean birth
It is a surgical procedure 1o bring out the baby, When normal
birth is difficult, doctors my mitke a cul in the abdomen and uterus W

bring the baby out.

Multiple Birth
‘e term multiple birth refers o the birth of two or more bakies
within a few hours or daysAwing, triplets, quadruplets, quintuplets
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Twins

When one ovum s fertilized by one sperm, occasionally, gt the
time of the first division of the cell, the new cell sepa-nrates before the
reduction division, two separate eggs will result. Twins formed fr,,
such divided eggs are called ‘identical twins’. They carry the same
genes and same are their hereditary traits.

Occasionally two ova develop simultaneously and fertilizeq
the same time. The babies who develop from these two ova are
non identical called ‘fraternal twins’. They have different genes and e
totally different individuals. They need not be of the same sex.

Birth Hazards

As Jeff Coat has pointed out birth is the most dangerous journey
made by an individual through the four inches of the birth canal. During
the journey, a number of hazards are there.

Mothers who are in poor health, who do not recejve good
medical care, or who have a history of pregnancy problems face a lot
of problems at the time of delivery, Inadequate oxygen, premature or
post mature delivery, underweight or overweight babies, brain damage
are all serious complications.

Oxygen deprivation

An interruption of the oxygen supply to the brain called ‘anoxia’
occur during the birth process, The premature separation of the placenta
called placenta pervia, cord strangulation caused by the cord being
pressed between the baby’s head and the mother’s pelvis prevents the
exchange of blood from mother to baby and cause anoxya. Some times,
problem results from a failure to start breathing immediately after
delivery. Incompatibility in RH factor of the baby and the mother also
lead to anoxya.

Percipitate labour
.La!)our lasting less than two hours is hazardous. It causes

difficulties in establishing respiration. As a result, the infant is introduced
to oxygen suddenly and is not yetready to start breathing.
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Medication

is oﬁ.en hazardous becayse if sl
requires the uses of instruments

Brain damage

head d(zrl;z Ofl:h ebﬁons for brain damages s t!je preasure o the fetal

g the process. If the fetal head is large, when the fetal
body passes down the birth canal, there wil] be some c,ompression
Fh? brain. Also when birth is long and difficult, the pressure on the bra(;:ll
1s increased and causes hemorrhages in and around the brain. The effects
of the hemorrhages may be temperory or permanent. Because of anoxia
also, brain damage takes place. The extent of the brain damage will
depend on the severity of oxygen deprivation. Use of instruments like
forceps and vaccum caps also lead to brain damage.

Development During Early Childhood

Development during early childhood is not rapid as it was during
infancy. Early childhood is a time of relatively even development, although
there is seasonal variations. Various dimensions of development during

early childhood period are given below.
Physical Development

Physical development refers to the increase in bodily_ tissue.
Generally it denotes changes in height and weight, changes in body
proportions, bone growth, muscular development and development of

nervous system.

Height and weight
' in height is 7.5 centimeters. By the
The average annual Increase in .
age of five, the average child measures ﬁpm 191—-1 02 centimeters. The
child’s weight increases ata slow rate during this period with an average
increase of 1.75 kilograms. annually. The average gn'.l weighs
14.5 kiloEan;s by the age of five. The weights of boys and girls do not
“differ much in this period.
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Body proportions

Body proportions change markedly and ‘baby look” disappear,
Facial features remain small but the chin becomes more pronounce
and the neck elongates. Body tends to become cone-shaped wit},
flattened abdomen and broader and flatter chest. The arms and legs

lengthen and the hands and feet grow bigger.

Body build

During early childhood, body build become apparent. Some
children have an endomorphic-fat body build, some have 3
mesomorphic-muscular body build and some have ectomorphic-thin

body build.
Bones and muscles

Ossification of bones proceeds at different rate for different
parts of the body following the laws of developmental direction. They
become hard. Bones of arms, trunk and legs grow rapidly. Muscles
become larger, stronger and heavier.

Development of teeth

In the beginning of early childhood, the last four baby teeth,
back molars erupt. During the end of early childhood, baby teeth begin
to be replaced by permanent teeth. Most children have some permanent
teeth in front and some gaps where permanent teeth will eventually
replace the baby teeth. Girls usually shed their baby teeth earlier than
boys and they get their permanent teeth also earlier.

Brain

_ Braingrowth is rapid during infancy and early childhood period.
Brain attains 75% of its adult weight by five years of age and 90% of
adult weight by the time child is six years old.

Role of Pre-Primary School ip Promoting Physical
Development

Ea:Iy childhood is basically pre-school period. Pre-Primary
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school teacher has a significant role i - :
S gni role in promoting physical development
The teacher should carefull
. l v o 0 .
physical development of children é}fif;rieszzt:{g l;es o P}’Ofﬂotmg
. . ’ Su
W'ltl:l ba.lanccd-d.u%'t. There.should be sufficient safe dﬁnkm?v:;tn:rnﬁ
sar.ntatlon facilities. EgUlpments provided to the children should be
suitable, safe and are in good condition. Regular physical check up
.should.be cond.ucted in the school. If any problems are identified
immediate rnec‘ ical attention should be sought. Various types of games
and play activities should be organized in the school, according to the
age level of children.

Motor Development

During the first four or five years, the child gains control over
gross movements and finer muscle co-ordination.

The changes in the body proportion along with the improvement
in muscle tone and strength, skeletal development and maturation of
the nervous system contribute an improvement in the child’s balance
and posture. This helps the pre-school child to be more steadier on his
feet. His movements become more graceful and well co-ordinated.

The following motor activities and skills can be observed during
early childhood.

Running
At first, running is little more difficult than walking. The child runs
f five or six years, the child

clumsily and with uneven steps. By theage ol ears,
is able to run smoothly without any fall. He is able to adjust his speed.

Jumping

By his fourth birthday, he can jump from a height of about 12
inches and make a standing jump from a height of about 23 t0 33
inches. Jumping OVer obstaclesis difficult for a four year old child. The

five year old child has no difficulty in jumping over obstacles.
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Skipping and hopping

Most children can hop for short distances at around four years
and proficiency reached by six. Skipping is more difficult than hopping.
A few children can skip well at the age of six.
Climbing

The adult manner of step climbing, where the child uses his legs
alternatively is attained by four years of age, provided the child has
ample opportunity to learn.

Ball throwing and catching

The ability to throw and catch ball, required well co-ordinated
movements. Even at the age of four, a child may find it difficult to throw
well. By six years of age, most of the children are proficient in throwing
the ball. By six years, two thirds of the children develop proficiency in
catching the ball. At first, the child uses his whole body, then uses his
arms and gradually he performs a co-ordinated movement of the hands
to catch the ball between the palms.

Self feeding

By the end of second year, the child tries to eat food by himself.
At first, he spills most of the food. By five years, he can feed himself
like an adult.

Self grooming

By the end of five years, the child develops self grooming and
Role of Pre-Primary School in the Development of
Motor Skills

The development of motor skills depends to a great extent on
the environment and opportunities like availability of equipment and the
opportunity to observe and experiment. Some important principles of
guidance of motor skills are given below,

e  Children should be encouraged to manipulate, handle and use
different objects.
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»  Activities for both larger muscle co-ordination and finer muscle
co-ordination should be provided.

. Regul.ar practice should be given to children so as to develop
proficiency in motor control.

e  Demonstrations in motor skills are very valuable for beginners.
So skills should be demonstrated to the children.

~ Social Development

The child is not born social. He learns to be social. Socialization
is the process through which an individual child acquires the
characteristic traits, values and attitudes in confirmity with social norms
or standards. The process of socialization continues throughout life
beginning from infancy. The child at first is egocentric and only after
language and social activities through play are developed, he becomes
socialized. In the process of making him socialized, the family, the school,
the neighbourhood, the peer group, the society and many other
interacting factors play their significant role. Because of these factors,
the young child moves from individualization to socialization.

As regards social responsiveness to adults, Bridges (1931)
described three stages. The first is the dependent stage when the child
relies on the adult and accepts help positively. This is followed by a
period of resistance which reached its peak around three years. Finally,
the period of friendliness and co-operation develops from four to six

years.

Socialisation Process

In the process of socialization, some important forms of social
behaviour appear to be unsocial or anti-social. However each such
form is important to the socialization of the child. They are:

Negativism

Negativism is the result of self-assertion, self-protection and
resistance to excessive pressures. Resistance to adult authority begins
in babyhood. It generally reaches its peak between the ages of three
and four years, after which there is a rapid decline.
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The usual expressions of negativism are verbal and mot,
responses. As children grow older, they oﬁen pr-et-e.nd not to hear or
understand a request; they dawdle over routine ac'tlvmes or comp.lete!y
neglect them. Between the ages of four and six years, a decline i,
physical resistance and an increase in verbal forms usually occur,

Rivalry
The desire to excel or out-do others is apparent as early as the

fourth year of life. The young child’s bragging about his parents oy

possessions is a form of rivalry. It is more often found in families where
the children are of both the sexes, or where the mother shows 3
preference for one child.

Aggression

Aggression is acommon reaction to frustration. Aggressiveness
is especially strong in children who want power and dominance or who
imitate an aggressive adult. Boys as a rule, are more aggressive than

girls.
Quarrelling

Quarrelling generally starts in a conflict over property such as
toys. Quarrelling between siblings at home is common during early
childhood. Boys are more quarrelsome than girls especially in the
presence of other boys.

Non co-9 perativeness
As young children are self-centred and quarrelsome, there is little
Co-operation in thejr play with other chj

ildren. Even with adults, they
co-operate least because the adult has 2 tendency to give into the child
and allow him to have hjs Own way,

Ascendant behavigyy
Dominating behayioyr ina child is called ascendant behaviour.
From three years of age, ascendancy increases with the increase in

opportunities for socjal COI_ltaCts. This reaches its peak around the fifth
year. The ascendant behavioyr i, the form of bossiness, leadership, or

136




undifferentiated ascendance will depend partly on the child’s
environment.

Selfishness

Selfishness reaches its peak between the fourth and sixth years.
As he had been the centre of attention during the early part of his life,

the young child is egocentric and wants everything in his way.
Sex cleavages

Boysamigirlsplaytogctlrrhalmonimslywithmmlprcferm
for members of either sex, until they are four years old. After that a
cleavage between the sexes begins to appear. It becomes marked.
after five years of age. At first, children show a preference for certain
types of play with members of one sex and certain other types with
members of the opposite six. Later, they show a preference of play
only“dthﬂrmanbusoftheirownsa(a:ﬂatuﬂmymnutmnbus
of the opposite sex with disdain if not with actual contempt.

‘Role of Pre-Primary School in Promoting Social
Development

Ple-pimaryschooloﬂ'e:splanyofdmmfusmhldﬂdumnn.
’I‘heﬁrstgroupe)qxﬁmispmvidedinap'e-primary school. The child
similartohisown.'l'hcchildgetsachanceofcxperiencingvariayof

Children build up self confidence and self concept in a social

group. Through group membership, they develop the feeling of security

and confidence. Children leamn the lessons of sharing, waiting for one’s
turn, co-operation and mutual help in pre-primary school.

The following activities can be provided to children to promote
social development:

e Child to child programme where the older children take care
of the younger ones.
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o Encourage children to participate in various group activitieg
o Celebrate various festivals and birthdays of great leaders. |
e Introduce uniform and common lunch to the children,

/ Emotional Development

Emotions play an important role in the life of an individual an
contribute much to the personal and social development of the chi]g
Continuous emotional disturbances give rise to mental, physical and
social problems. The development of emotions is crucial in the
harmonious development of the personality.

Emotions can be broadly classified into two. One is positive
integrative emotions and the other is negative disintegrative emotions,
Positive — integrative emotions are pleasant in nature. joy, affection,
love, curiosity and sympathy are included under this category. The
negative — disintegrative emotions are unpleasant in nature. Emotions
such as anger, fear, jealousy etc. are negative emotions.

Positive emotions

Some of the common positive emotions exhibited during early
childhood are the following,
Curiosity

Curiosity is the desire to know. Children during early.childhood
period is highly inquisitive. His curiosity is endless. He is curious at.>01,1t
his body, people and things. Curiosity helps in the widening c.>f the child’s
awareness of his environment. The ‘questioning age’ begws bctweeI;
the second and third years and reaches its peak at the sixth year 0
child’s life.
Elation

Elation denotes a condition of being in high spirits. Thes¢

emotions are expressed in the form of smiling, chu_cking imdhliz;:hgh:;r.
Achievement of success is a sourse of happiness during early ¢ ood.

Joy .

Joy is stimulated by physical well being- Children find many
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sources of joy and laughter. Mocking others, playing pranks on other

ch.ildren or adults all make children happy. The joy response of the
child 001.131sts of smiling, laughing, clapping hands, jumping up and down,
or hugging the object or person who elicited the emotion.

Affection -

The young child learns to love those who give him pleasure and
satisfaction. During early childhood, young children learn to love the
things, people, pets or objects that give them pleasure. They express
their affections verbally as they grow older.

Negative emotions
Anger

Anger is the most commonly expressed emotion in early
childhood. Common stimuli of anger during earty childhood period are
interruptions in activities, thwarting of wishes and interference with
attempted movements. During early childhood, the common causes of
anger are conflict over play things, the thwarting of wishes and vigorous
attacks from other children. Children express anget through temper
tantrums. During the end of early childhood, expression of anger
becomes shorter in duration and give way to sulking and brooding.

Fear

The young child is afraid of more factors than the baby or the
older child. As children become older, fear responses become
increasingly more specific. During early childhood period, conditioning,
memories of unpleasant experiences, .mitation, stories, pictures,

television programmes and movies with frightening elements Cause fear.

Jealousy

Jealousy isthe feeling of angry resentment directed towards other
people. Jealousy often begins between the ages of two and five years.
Usually in the family, itis related with the arrival of anew baby. During
early childhood, jealousy eXpresses itself in almost the same way as
anger does. Sometimes jealousy Causes behavioural problems such as
thumb sucking, bedwetting, eating problems, pretending to beill etc.
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Anxiety

Anxiety isamental condition which involves undefined fear anq
ageneral feeling that all is not well. Anxiety is clearly present in the chilq
by the third year of life. An anxious child is unhappy and is irritable

Insecurity of children is found to bea major cause for anxiety. A happy
home atmosphere minimizes the occurrence of anxiety among children,

Characteristics of Childhood Emotions

The emotions of the young child differ markedly from those of an
adult. The following are the characteristics of childhood emotions.

Emotions are brief
Young child’s emotions last only few minutes and then end

abruptly.
Emotions are intense
The young child’s emotional outbursts are characterized by great
intensity.
Emotions are transitory

The childhood emotions are highly transitory whichresultsina
rapid shift from laughter to tears, anger to smiles or from jealousy to

affection etc.
Emotions appear frequently

" Children’s emotions occur more frequently than those of adults.
Emotions can be detected by symptoms of behaviour

An adult is generally able to hide his feelings and emotions well
and it is difficult to understand his feelings. But for children, their emotions
can be detected by tension, restlessness, mannerisms, lack of appetite,
frequent crying and hysterical outbursts.
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Role of Pre-Primary School in Emotional Development

The pre-prim i '
. am}:) - pChi :ldry school should provide security and adequacy
! g ren and prevent behaviour problems. The
pre-pnmary. school teacher should build trust in the child himself, in the
teacher and in the school. She can accomplish this through the folJ,ching
ways.
» Theteacher should encourage the children by loving words
2 Chi]dren should be trained to drain off their negative emotions
in acceptable channels like physical activity, action songs or
creative work.
o  The pre-school atmosphere should be as conducive and friendly
as possible.

feeling

Cognitive Development

Cognitive development is the development of those basic skills
which help in understanding the environment. It implies the progressive
changes in the mental process which go from birth to death.

Pre-schoolers are intellectually curious and actively seeking to
learn as much about their world as possible. According to Piaget, the
pre-schooler isinthe pre-operational period of development. As children
move from the sensory motor to the pre-operational period, the most
obvious change is an extra ordinary increase in representations of objects
and events and imagination of what may exist. Learning language and
drawing are the other indicators of symbolical.thinking. Fantasy makes
pre-operational thought different from sensori-motor thought.

Cognitive Abilities during Early Childhood period

Sensation
Through experience,
he is able to give meaning to

ing hi hildhoo
atthe ageof S5, HCS S flack of experience. But

i esent things and objects because 0
rgnrlaj::lliy child’s perceptions become more and more accurate through

right kinds of experience.

child’s sensations become perceptions and
it. Child’s sensory organs become mature
d, the child is more likely to
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Concept formation

Another important aspect of the child’s cognitive developmeny ;,
the acquistion of concept. Concept is the generalized meaning tha is
attached to an object or idea. It is the result of one’s percepty,
experiences. It involves both discrimination and generalization. During
early childhood, a child tries to develop various concepts from the
concrete experiences in the form of actual objects. Gradually as a regy}
of learning and maturation, child’s concepts become clear, definite anq
specific.
Memory

Memory is an important element of cognitive development. There
is a little memory at birth but it gradually increases with maturation and
experience. In early childhood, sensations become more significant
factors in the child’s memory. By three years, the child can recall the
story heard earlier and give information about past experiences. His
memory is rote without reasoning. A child can cram and reproduce the
matter easily.
Understanding

With the increased intellectual abilities like ability to reason and
to see relationships, ability to explore environment, ability to ask question,
young children’s understanding of people, objects and situations increase
rapidly.

Cognitive Milestones by the end of the Ea rly
Childhood Period

- Names some colours correctly.

- Understands the concepts of counting.

- Knows few numbers.

- Approaches problem from a single point of view.
- Begins to have a clearer sense of time.

- Recalls parts of a story.

- Develops seriation.
- Understands the concepts of same/different.
- Engages in fantasy play.
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Role of pre-primary school in Promoting Cognitive
Development

Pre-primary school stage represents the entry of school system.
Every effort should be made to encourage children to observe,
experiment and discover and learn in comfortable surroundings. The
following provisions should to made in a pre-primary school to promote
cognitive development:

¢ Provide first hand experiences.

« Provide an environment in which the children freely interact.
with objects and materials.

Provide time to the children to reflect.

Stimulate the children to think, judge and find their answers.
Provide problem solving opportunities.

Organize nature study.

Provide opportunities for story making, telling and listening.

Language Development

During the pre - school years, children continue to enlarge their
vocabulary and their use of language become more complex. Three
year old child puts three or more words together and has a vocabulary
of nine hundred words. By the age of five, the child possesses well
developed language skills. Children generally speak clearly and
vocabulary increases to two thousand words.

Factors Influencing Language Development
, Language is the basis of communication and there is universality
in the pattern of language acquisition. The rate of language development
is influenced by the pattern of language acquisition. Language
development is influenced by the factors like health, socio-economic
status, intelligence, sex and family environment. '

Speech Problems in Childhood
The common speech problems noticed in the childhood penod
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alati ronouncing @ particular sound
- 1 articulation or P
are difficulty 1n

. . . r cls . .
tion of sounds, stuttering and stammering Defects in specg),
SO e e to malformation of the speech organs or du (

ither du ; :
"Pp?.":t:; Ef;urbunccq Some of the common disorders are mentione
emotio -
below.
Lisping

(Children substitute sw' for 'r’, 't for ‘s’ or 1 cl.c. This cq:lsig(s
of letter sound substitution. This happens due to defective lcc-lh,ju\y or
fascination for using baby speech, Inrare cnsczs. dueto orgmnc.dcl cels
or space between teeth, lisping may be seen. Soon after the permanent
teeth appear, lisping decreases.

Stuttering

Stutteringisa kind of repetitive speech which is common among
pre-school children. It results due to failure of speech muscles to
co-ordinate. Children when asked to say something before the class
may stutter but can sing fairly well. Stuttering appears due to poor
vocabulary, over protective, dominant and over anxious parents. Shyness
of children, embarrassments, family problems, separation etc. also causc
stuttering in children,

Early stuttering disappears by building his sense of security and
self confidence. Adults should listen to the child patiently and with interest.
Stammering

Stammering is a type of stuttering. Stammering is prolongation
of the sound of the letter of a word. Some children have problem with
certain consonants and not in another. The speech therapist handles
such cases and cures them.

Role of Pre-Primary School in Promoting Language
Development

Pm-pr'ul‘mx?' school teacher has a significant role in the language
d.cvclop;tlcnt ot children. Their communication should be correct and
simple. Some techniques which help to accelerate the rate of vocabulary
growth and language comprehension in children during early childhood
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period are mentioned below.

*  Acquainting children with different objects and their names.

* Sensory training to enable the children to speak and increase
his vocabulary.

Telling stories to children,
Dramatization,

Language games.

Conversation both free and structured.

Behaviour Problems

No child grows without exhibiting some problem behaviour or
other at sometime or the other. The term behavior problem is used to
designate a deviation in behavior from the one expected or approved
by the group.

To Hurlock (1974), problem behaviour is that behaviour which
makes life difficult and unsatisfactory for the child and his parents.
Breckenridge and Vincent (1965) consider behaviour problems as those
forms of behaviour which indicate that something is wrong with the
child himself or with the environment in which he lives.

Common behavior problems appear among children during
carly childhood period are thumb sucking, nail biting, bed wetting, lying,
stealing, aggression, temper tantrums, eating problems etc.

Causes of Behaviour Problems
The following are the major causes of behaviour problems.

I A child suffers from genetic weakness or defect that makes
him vulnerable to stress.

2. Abehaviour problem usually arises from a conflict between
his/her basic drives and forbidding environment which inhibits

the expression of his drives.

3. A problem behaviour appears through learned or conditioned
ways of behaving.

4. Some problems arise as a consequence of inability or failure to
meet cultural demands.
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5. Poor parent-child relationship is another cause for behaviours)
problems. If the child is deprived of attention, love, warmth,
protection, acceptance, security and recognition from parents,
he develops behavioural problems.

6. Over protection of parents also causes behavioral problems
When the parents spend their considerable time, thought and
efforts for children, they take advantage of this situation and
control parental behaviour according to their wishes.

7. In the school, unhealthy relationship with the teacher and

class mates is also another reason for behaviour problems.

Ways to Overcome Problem Behaviour

 Find out why children cling to a particular problem behaviour.
¢ Encourage children to change the behaviour that will be a

handicap as they grow older.

+ Encourage children to be active always.

¢ Problem behaviour exhibited by children to win the attention of
others should either be disapproved or ignored.

+ Help the child to develop initiation and imagination so that he
may have opportunities to be creative.

¢ Encourage him always to speak the truth.

Common Behaviour Problems

Following are the common behavioural problems exhibited by
children during early childhood period.

Aggression

. Aggres§ion is one of the most frequently occurring behavioural
. problems in children. Aggression refers to forceful attacking activity

-~ that can be in the form of physical, verbal or symbolic. Various forms of

‘ aggre‘ssive behayiour <_3xhibited by children are pushing, pinching, kicking,
. bullying, breaking things, throw object and shouting on others.

146




Common causes of aggression

The major causes of aggression are:
Frustration which predisposes the child to attack a person or

object that stand in his ways.
o  Displaced anger when the child can not express anger directly

towards the offending person or object.

The desire to win attention.

The child’s desire to show his superiorty.

[dentification with an aggressive adult or older child.
[dentification with aggressive characters in the mass media.
Repressive atmosphere in the class room.

Chronic illness, endocrine imbalance and other physical
handicaps.

Remedial measures
o The best way to deal with aggression is by reducing the child’s
feelings of insecurity, inadequacy and guilt.
e Parentsand teachers should provide the child with some avenues
of release for his pent up emotions such as games,

handwork etc.
It is necessary to understand the motives behind aggressiveness.

Parents and teacher should explain why the behaviour is
undesirable rather than nagging, threatening or punishing the child.
e Play therapy is an excellent method which enables the child to
displace his hostility.
e Parents and teachers should not express their aggressive
behaviour infront of the children.

Temper tantrums
A temper tantrum is an uncontrolled outburst of anger. It is very

common during early childhood period. Tempers should be regarded
as an attempt by the child to control or dominate the environment and
parents. He may show temperatures when he fails to achieve what he

wants, when his will is opposed, or when he loses is competition or
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when he has to face an unfavorable comparison.

Different forms of temper tantrums exhibited by children g
screaming / yelling, rolling, stamping feet, banging objects, kicking up
their legs, slamming door, and kicking things down.

Causes

Following are the important causes of temper tantrums.

Inter parental inconsistency.

Highly controlling parenting style.
Over protection by the parents.
Unreasonable expectations of parents.
Hunger.

Remedial measures

)

The frequency of temper tantrums may be reduced by
avoiding parenting practices such as needless restraints,
neglect, unreasonable expectations and arbitrary and
inflexible demands.

Parents should provide enough play materials appropriate
to the developmental level and companionship of other
children of similar age. If the parents provide these facilities,
the frequency of temper tantrums can be reduced.

The parents should learn to recognize the child’s warning
signals of hunger, fatigue or over stimulation. A timely

nap, snacks or change to a quieter activity may reduce
temper tantrums.

Eating Problems

Good eating habit is the symbol of one’s personality. Like
other habit formation, it also starts during early childhood period.
Common eating problems exhibited during early childhood period are
food refusal, nibbling food, vomiting, over eating, taking no solid food,
spitting while eating, gulping, spilling and no self feeding.

Causes
The common causes of eating problems are the following,
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When a child is gi ;
appetite. IS gIven too many sweets, he will not have

If we force the child to eat wh i
enheisnoth i
lead to vomiting, T e

hlsuf’{icient exercises will lead to food refusal.
Emotional problems like fear, anger, excitement and anxiety
may cause eating problems.

A child who is unhappy or jealous at home may be too
upset to eat.

e The child’s refusal of food may be a part of his deeply
buried struggle with his parents.
Remedial measures

Provide nutritious food materials and serve attractively.
Forceful eating should be avoided.

Discourage over eating.

Help the children to play actively which may improve his
appetite.

e Give variety of food.

Bed wetting

Involuntary passage of urine by children usually above three
years is called bed wetting or enuresis. By about three years old,

average child is dry at night.
Causes
Maior causes of bed wetting are the following: |
' e Physiological and anatomical factors such as weak kidney
and weak bladder. oo
utritional factors like diet nch in fue. - | |
1Itl.aclm of opportunity of training, cold winter nights, toilets

being away from bed rooms. | -
° Relgfessivz responses in which the arrival of new siblings
make children enuretic. |
e Revenge responses towards mothers who are pagging and
punishing the children often.
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Following are the psychological way of tackiing the stuatior,
. Do not threaten, shame or punish the child.
. Sﬂmliqxﬁdfoodﬂia!mhfmgrmgwﬂ:m

. Wﬁ:mhdﬁuﬂqmmmmdmmm

him/her to toilets.
. Enomngctbcdﬁ!dwm&ybymidmgm
INCENIVE MCasures.
Thumb Sucking

Thumb sucking is the carficst form of habtual surpudaton Bs
the most common form of oral activity in childhood s ahach the del
sucks the fingers froquently. It is an aoquired habwt dursng the st yox
of life. Some children do 11 all the time and somc othors peefer So do &
just before going 1o slecp
Causes

The causes of thumb sucking are the followang
o Insufficient lip movements of inoompileton of the sackang
phase of fooding
¢ horoadtouletung
e | atgue, dissatisfaction and horoedom
«  Nead for loving, cuddling, assurance and comforteng
Remedial measures
¢ Provade sucking satistaotions.
¢ Give more satisfaction, love and afiontson 1o cluldson
¢ Find out what he wants and provade thom as bost &s you can
Stealing

Sicaling refers 10 the hohsviour ofton a chuld cutuls by iy
away something belongang 1o othors withous thow coescorl o knos lodes
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Causes

The causes of stealing are the following:

« Ignorance of property rights
O\ikh'cnwholmvcmtyc!lmtmeconceptofnﬁneand

yours may pick up the objects belonging to others on account
of their sheer ignorance.

«  Psychological causes
In some cases, stealing behaviour of the children is the

direct result of their emotional and social mala adjustment.
Unsatisfied noeds, rebellion, hostile feelings, imitation etc. are
some of the reasons for stealing.
«  Loose social standards at home
Anti social attitudes of parents encourage the child to steal.
Remedial measures
The children need live solid examples for the learning of good
ways, manners and habits. For this purpose, the parents and elders
need to attemnpt in the following ways:
Ihey should not pick up anything belonging to others without
thetr consent or knowledge.
[cachers should develop a sense of ‘mine and yours’ among
chulclren.
Ihey should not tell or narrate any incident involving theft or
portraying stealing as a heroic deed.
Children should be told about the ill effects and consequences
of stealing through well narmated incidents and stories, displayed
pictures and illustrations, literature and movies etc.
« Do not scold or shame or reject the child.
«  Teachers and parents should not humiliate children in front of
others.

Lying
| Willing falsification of facts is not known to children of three or
four years. Misstatements may be found among children. Wrong
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interpretation and
give impression of lying. The types of

Causes

i mature elaboration of things seen and heard may
lies told by children are:

ration: Teacher’s small promises, father’s strength,

Exagge .
financial condition, possessIOns they have etc. are exaggerated

by the children. _
Fabrication: Incidents like fire which has not occurred,
incidents in the class which has not occurred are instances of
fabrication.

Wrong accusation: Accusing the act done by them on some

others is usually done by children.
Reversal of truth: Simple reversal of truth saying. ‘no’ for ‘yes’.

Children tell lies in the following situations:

In self defense to avoid punishment.
Imitation of adult behaviour.
To receive attention and admiration.

Remedial measures

Satisfy the needs of the children in respect of their social and
economic conditions.

Fear of punishment should be avoided.

As far as possible parents and adults should not deviate from
truth in premise of children.

Lihical training should be given from the beginning.

Learning Disabilities
Learning disabilities is an emerging, dynamic and expanding

field. Children with leaming disabilities are found across all ages, socio-
economic levels and races. They are found nearly in every class room.
The term ‘learning disability’ refers to a disorder where the child has
difficulty in leamning or assimilating information to understand the world
around him.
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To Samuel Kirk (1962) ‘A learning disability refers to a
retardation, disorder or delayed development in one or more of the
process of speech, language, reading, spelling, writing or arithmetic
resulting from a possible cerebral dysfunction and / or emotional or
behavioural disturbance and not from mental retardation, sensory
deprivation or cultural or instructional factors’.

Leamning disabilities are severe discrepancies in educational
preferences usually in a language related area, between apparent ability
to perform and actual level of performance. These differences are minor

in the pre-school years and generally become wider as the child moves
up in the educational ladder.

Characteristics of Children with Learning Disabilities

Learning disability is primarily described as a deficit in
academic achievement (reading, writing and arithmetic) or language
(written language listening or oral language).

At the early stages of development, these children exhibit:
Poor co-ordination (in sensory and motor activities)
Perceptual distortions. '

Lack of concentration.

Poor concept mastery.
Improper language skills and development.
Behavioural problems such as hyperactivitiy.

Causes of Learning Disabilities

Causes of leamning disabilities are many. They are:
Genetic factors

There is some evidence to suggest that learning disability and
hyper activity tend to run in families. It is found that 20% of a group of
hyper active children had at least one parent hyperactive. (Morrison
and Stuart 1981).
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Pre-natal causes _ "
o the use of alcohol and drugs, seases li ?S.evc’

fever, rureﬁftl:ug?ﬁng pregnancy lead to neurological deficit in {},

baby and resultin learing disabilities.

Pre-natal causes

Anoxia, brain injury, prolonged labour, injury during instrument;
birth are the causes during birth process.

4. Postnatal causes

a. Biological or biochemical causes

Biological and biochemical factors responsible for
learning disabilities are low blood sugar, nutritional deficits, food
allergies particularly to sugar, egg, chocolate and wheat, artificial
colouring of food items and use of certain drugs.

b. Environmental causes

Any factor that can cause neurological problems like
accidents, ingestion of substances like lead, paint etc. excessive

EXposure to einissions from fluorescent lights and television causes
leamning disabilities,

¢. Developmental causes

. Maturational lag is a major cause for learning
disabilities,

Types of Learning Disabilities

Ties ha‘(lleh;l‘ien with learning disabilities seemn normal in most ways
g rage or above average intelligence and have difficulty in
& remembering or Organizing things. The ma; '
disabilities are orpesofieaming
; gﬁ:ﬁm - Problems in reading
s i - Problemsin writing
- Problemsin Mathematics
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4. Attention Deficit Hyper
Activity Disorder - Problems in paying attention.
1. Dyslexia

The term dyslexia also sometimes referred as reading
retardation, is used to identify children who have severe difficulty in
learning reading. Dyslexic are children who are of average or better
intelligence, but find it difficult to leam to read.

Causes of Dyslexia

Brain damage

Dyslexic children might have a defect in their left
hemisphere of the occipital region of the brain, which is the visual
memory centre for words.

Defect in information processing

Defects in attention, memory, encoding and decoding
may cause reading disability.

Maturational delay

Delay in the development of central nervous system
components is a cause of reading disability.
Visual deficiency

Poor eyesight make it impossible for the child to read.
Environmental conditions

Environmental conditions such as social class, family
size, first generation learners, economic disadvantage, broken
home, home environment and motivation may cause reading

disabilities.
Materials to Aid Children with Reading Problems

Following are some materials which help the children to deal
with the problems in reading:
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Picture books

Easy reading books
A box of letters
Reference charts
Visual aids.

Remedial Strategies to Assist in Reading

Multi sensory reading method

This method is based on the premise that some children leam
best when the content is presented in several modalities. Along
with visual modality, auditory modality is also used.

Drill card method

The sound of each Jetter is taught using multi sensory approach.
Both written and printed words are shown to the children.

Joint oral learning method

This method 1s known to be very effective with the children
having severe reading disabilities. In this method, joint oral

reading at a rapid pace, both by the teacher and student is
done.

The tape recorder method

The child simply reads aloud in the recorder. The child is made
to hear his/her reading and detect the errors.

2. Dysgraphia

The term “dysgraphia’ refers to severe difficulty in writing, Writing

requires muscular control, eye hand co-ordination, and visual
discrimination. It also requires smooth control of arms, hands and finger

muscles. It needs adequate perception of the letter and word formation.
Any deformities may result in writing disabilities.
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Causes of Writing Disorders

Brain damages |
Disgraphic children might have a defect in their left hemisphere

of the brain which is the visual memory centre for words.

Problems in information processing
Problems in attention, memory and encoding may cause a

iting disability.
Maturational delay

The delay in the development of central nervous system
components results in writing disability.

The writing position
Ifthe child is in a habit of sitting in an uncomfortable position,
which goes unnoticed for a long time, then a child’s writing can
be badly affected. Similarly the position of the paper also
contributes in creating writing problems.

Motor disturbances
Children exhibiting poor motor co-ordination might experience
difficulty in learning to write.

Environmental factors
Environmental conditions like social class, geographical location,

first generation learners, economic disadvantages, broken home
and motivation factors are associated with writing disabilities.

Behavioural disorders
Children showing hyperactivity, distractibility and inattention
may tend to have writing disabilities.
Common Errors in Writing
The common errors in writing made by students with writing
disabilities are:
¢ Difficulty in writing organized sentences.
¢ Inadequate sentence structure.
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Difficulty in copying from print correctly.

Reversing shapes of letters.

Spacing problems.

Writing numbers and number patterns inconsistently.
Incorrect word order.

Intermingling of letters.

Remedial Programmes for Writing Disabilities

Several remedial measures are designed for children with
writing problems. Some of them are listed below:

Multi sensory approach

This approach includes modalities of vision, touch, hearing and
movement. Here the child observes the letter, listen its pronunciation,
traces the letter using/fingers and then pencil, and lastly copies the letter.

Model method

Model method involves presenting the model of the letter, tracing
the letter with fingers, tracing the letter using pencil after removing parts
of the model and finally writing the letter independently.

Cover write method

This is also a multisensory method. Here the child looks at the

word and tell it, writing the word looking at it and finally from memory
by covering the word.

Different types of cards

Action cards, ‘say what you see’ cards and sequential cards
can be used for enhancing writing skills.

3. Dyscalculia
Children with dyscalculia have severe difficulty in mathematical
functioning. They exhibit following problems in Mathematics:

e Poor spatial orientation
e Motorinhibition

158



Left to right confusion

e Poor number sense

o Poor conservation skills
¢ Poor computational skills.

Remedial measures

» Use colour-coded worksheets and text books.
» Use concrete manipulation.

o Use meaningful examples and materials.

o Teach key vocabulary in Mathematics.

4. Attention Deficit Hyperactivity Disorder

Attention Deficit Hyperactivity Disorder (ADHD) is a neuron
developmental disorder that causes hyperactivity, impulsive behaviour
and attention problems. It affects three to nine percentage of children
and is ten times more common in boys than in girls. Studies show that
prevalence of ADHD has more than doubled in the last ten years. ADHD
affects children in all areas of their lives. Characteristics of ADHD are

seen on a daily basis in all the activities they perform.

Characteristics

Children with ADHD have difficulty in focusing their attention
and concentrating on tasks. Described as rash, driven, easily distracted,
they tend to race from one idea to another. The three primary
characteristics of ADHD children are inattention, impulsivity and

lyperactivity
Causes

Despite years of res
fully understood. There are numerous underlying fa

contribute to ADHD in a child. They are:

Genetic and neuro-biological vulnerabilities
Head injury

Infections of the central nervous system

Premature birth
[ntra-uterine exposure to drugs
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* Lead poisoning.
Remedial Strategies for ADHD Children

The following remedial strategies can be adopted to help chijgre,
with ADHD.

Creating a stimulating environment

By altering the way information is presented an
eliminating unnecessary repetition of tasks, shortening the
increasing the novelty and stimulation of task, children wi

d assesse
assignmenm,

thADHD can
be made more benefited.
Shortening the task
Teachers can accommodate children with ADHD by shortening
tasks in the following ways:
* Break one task into small parts to be completed at different times.
* Allow quiet talking during work.
* Assign fewer problems.
* Use distributed practice.
* Spaced practice sessions.
Making tasks more interesting:
lr::rcsung tasks make children more engaged and their attention
span can madc longer. By using visual aids, providing pair work and
group work, their attention SPan can be increased.
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Improving the listening ability:

Children with ADHD frequently miss important instructions and
information because of their inattention. So children’s listening skills are
to be improved by adopting following strategies.

»  Seating arrangement in the front row.

»  Eliminate extraneous distractions.

o  Use visual aids to support and illustrate verbal information.
»  Write short summary on the chalk board.

» Repeat as often as necessary.

020 0 20 20
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8
Pre-primary School Teacher

Role of apre-primary school teacher — Qualities of a pre-primap,
school teacher — Training of pre-primary school teacher

The teacher has to concern herself with the total deVGIOpmem

of the child. She has to play many delicate and challenging roles While
dealing with the children — a physician concerned about their health 5
psychologist leading them carefully to sound mental health, a philosopher
guiding them in their intellectual pursuits, a spiritualist encouraging the
to acquire goodness and purity and an artist helping them to find beauty,
The pre-primary school teacher is expected to be a friend, an elderly

playmate, a guide and a mother substitute. Pre —school teacher is the
pivot round which the wholesome development of the child rotates;

Qualities of a Pre-Primary School Teacher

A pre-primary teacher should have the following qualities.

e ©¢ ¢ o o o

A pre-primary school teacher should have reputable personality -

extraordinary level of patience, enthusiasm, creativity and above
all love for children.

She should be a mother substitute to the children.

She should have an aptitude to work with young children.

She should be able to deal with different types of problems found
among young children. -
She should be a healthy and active woman.

She should possess pleasant personality and cheerful temperament.
She should be friendly with children,

She should have good, clear and well modulated voice.
She should be justimpartial.

She should be able to understand the needs of both children and
parents.

She should be highly dedicated and should care about the progress



and well being of each and every child in the class room.

Training of Pre-Primary School Teachers

The quality and success of the pre-school programmes will be
determined by the quality of the teacher who deal with the children,
their parents and the community. So the teacher should be well trained
in the area.

For the successful implementation of the inte grated services to
pre-school children including health, nutrition, education and welfare
programmes necessitates an integral approach to pre-primary school
teacher education. Varied types of training facilities are made available
10 suit the need. There are variations in curriculum and methods. Some
follow Montessori approach, a few kindergarten, a few others a
combination of all these. The duration of the training also differs. There
are two Year COUrses, One year Courses and short term courses. The
minimum qualification ranges from X standard to a first degree. Some
are highly theoretical and academic whereas a few are of practical
oriented. There is no uniformity in the training procedures followed.

There are different types of pre-primary school teacher training

programmes.
1. University based programmes
2. Full time class mode
3. Distance mode.

1. University based programmes

Different universities in India offer Early childhood education
either as an elective or as an optional subject at the graduate and post-
graduate levels. In Tamilnadu, Teachers Education University, Chennai
offers Early childhood education as an optional subject in the colleges
of education. Both theory and practical aspects of Early childhood
education are included in the curriculum.

In B.Sc and M.Sc Home science courses offered in various
universities, Early childhood education is included as a part of child
development. -
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2. Full time class mode
In Tamilnadu, various full time courses are conducted by dig.
Crent

agencies.

One year Creche — helper training course recognized by g,
Welfare Board. Octal
Two year course for the Kindergarten teachers’ examinatiop,
One year Diploma course in pre-primary teacher trajnjp
conducted by Manonmaniam Sundaranar University throy, gﬁ
community colleges.

3. Distance mode

Indira Gandhi National Open University and Tamilnadu Opep
University offer Diploma courses in Early childhood education,
Wm and Alagappa University offer post graduate degree and
diploma courses in pre-primary education through distance mode.

XX
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9
Parental Involvement in Early
Childhood Education

Parental co-operation - Advantages of parent-teacher co-
operation, Methods of ensuring parental co-operation, Role
of parents in Early childhood education - Parents education, ||
Need of parents education, Methods of parents education ||

programmes, suggested topics for parents education |
programme -Home visit. i

A child’s growth and development depends upon two factors—
his heredity and environment. A child’s parents are his genetic
background. They are also his earliest guides, educators and his
companions. They set the atmosphere for his concept of family life and
out look towards life. A child’s experience in the family remains a decisive
factor in his character and personality. Hence it is essential that parents
rearing the child should know the nature, abilities and interests of children
and the new trends in child rearing practices. On the other hand, parents
and the community can contribute a lot in the functioning of pre-primary
schools. Parents and teachers therefore must function together as
partners to help the child learn and grow. So parental co-operation and
parents education should be stressed in early childhood education.

Parental Co-operation

Close co-operation between the parent who is the “first teacher’
and the teacher who is the ‘second parent’, is the very foundation of
the effectiveness of early childhood education.

Teachers are interested in the welfare of the children; they want
their pupil develop mentally, physically, morally and socially. So is the
case with the parents. Hence the need for united efforts on the part of

parents and teachers who are the custodians of the welfare of children
1s essential.




Advantages of Parent Teacher Co-operation

Parent teacher co-operation is helpful to the teachers in the f0110wing

ways:
The teacher getsan understanding of the child by getting relevan

information from the parents.
The teacher can ensure regular attendance of the child when she

is in constant touch with parents.
The teacher can discuss with the parents the various ways and

means for proper growth and development of the child.
e  Theparentscanbe motivated to render their services and resources

for the progress of the school.
On the other hand, parent teacher co-operation is also h
parents in the following ways:
e  The parents can acquaint themselves with the progress of their

child when they are in constant touch with the teachers.
e  The parents come to know about the work being done in school.
e  Parentscome to know about the problem situations before they
become serious and take corrective and remedial measures.

Methods of Securing Parental Co-operation

me-school co-operation rests upon the
can secure the

elpful to the

The initiative for the ho
teachers. Through the following methods teachers
co-operation of parents in the functioning of the school.

Good treatment
Proper courtesy should be shown to the parents when they

visit the school. Patient hearing should be given to their views and
complaints.

Personal contacts
Parents can be invited to visit the school and suggestions

regarding the progress of children can be given.
Participation of parents in the school programmes
School authorities should utilize the knowledge and experiences
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of the parents in supplementing class room teaching. They can be invited
to the school and their services can be utilized. Parent’s help can be

ensured through donation of books to the library, arranging mid-day
meals etc.

Home visit

Teachers can visit the homes of children and have contacts
with parents.

Parents in the management of the school

Representation should be given to the parents in the managing
committee.

Making school a centre of community service

National, social and cultural functions should be organized in
the school.

Celebration of parent’s day

Both Fathers and Mothers day can be celebrated in the school.
Role of parents in Early childhood Education

Parents are the child’s first teachers and they continue to have
primary responsibility for their child’s development. Parents have to be
involved in the early childhood education programme. Parent
involvement refers to parents participating as volunteers in helping out
pre-primary teacher with the planning and implementation of the
programme. They can serve as class room volunteers and servicing on
advisory committees or policy boards.

Parents can serve the following roles in Early childhood
education.

. As an additional adult to assist in handling small groups during
various activities or can accompany children during outings.
As a substitute teacher, in case the teacher is otherwise occupied.
As playmates

As aresource for collecting raw materials for use in the ECF
centre.
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parents with specific talents or skills could use the skij|g for the
benefit of children. For example, a carpenter could make woqg,,
trys, a mother who can sing could teach the children songs et
They can prepare materials for class activities, '
They can supervise children’s activities.

o  Theycan help in planning and decision making. .
Parents Education

Parents education means the education given to the parents for
better parenthood. It means providing parents with specific skills ang
knowledge which would empower them to be more successfu] or
effective as parents.

Need of Parents Education

Parents education is extremely essential because of the following
reasons.

e  Parental education ensure that whatever is achieved in the ECE
centre is further reinforced or complemented at home.

e It provides proper education for meeting the child’s needs and
problems in the home.

*  Parental education equips the parents with proper skills for dealing
with their children, with themselves and with their environment.

*  Parental education provides the parents with basic knowledge
regarding child care, importance of play and early stimulation for
child’s development, play way method and role of parents in the
development of child.

e  Parental education helps to change the attitudes of parents because
a large number of behaviour problems of children are due to wrong
handling at home and school.

Methods of Parents Education Programmes

Through the following methods, early childhoo education centres
can impart parents education programmes.

Group discussion
Topics of concern can be selected ang given preference on the
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basis of priority. Either the teacher or a parent selected by the group
can become the group leader. The leader can initiate the discussion and

ensure the participation of al] members during discussion. The

conclusions can be presented to the whole group towards the end.
Lecture method

Experts can be invited at times to deliver talks on felt needs of
parents. Sometimes, even the teacher can give talks on different subjects.
Audio-visual aids

Use of audio visual aids is an e

education. Documentary films and CD’s
purpose.

Demonstrations

Demonstrations are highly useful than lecturing. Demonstration

on cooking balanced diet, preservation of food stuff, selection of fabrics
for daily use and their care can be conducted.

Sending progress report

ffective method for parents
can be effectively used for this

Progress reports provide information about the progress of

children in all aspects of development. This helps the parents to guide

the children in the proper direction.

Parents’ conferences

Itis a way in which the parents and the teachers can share thejr
experiences. They can discuss the problems of children. Teacher can
function as a counsellor to the parents as well as to the children

Suggested Topics for Parents Education Programmes

Parent child relationship

Importance of early childhood education
Child’s health and nutrition

Pre-natal and post-natal care

Behaviour problems of children and ways of handling them
Family planning
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Personal hygiene

Sanitaiton

Firstaid

New trends in child rearing practices
Cooking balanced diet.

Home visit

The teachers should make frequent home visits. Such visits will give
the teacher a clear concept of the child’s home environment, economic
status, relationship with neigbours, siblings etc. The teacher should
explain the parents, the general policies of the school, rules and
regulations and her expectations from parents.

Need of home visit

Home visit has a significant role in early childhood education. It
helps the pre-primary school teacher in the following ways:

To establish a friendly rapport with the parents and children.

To explain to the parents the aims of early childhood education.
To get an awareness about the home background of the children.
To make the parent and child feel comfortable.

To give proper guidance in child rearing.

To make the child feel more important when the teacher visits
his / her home.

Coee
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10
Various Organizations in Child Welfare

National Organizations — Indian Council for Child Welfare
(ICCW), The Central Social Welfare Board (CSWB), National
Council of Research and Training (NCERT), Indian
Association of Pre-School Education, (IAPE), National

Institute of Public Co-operation and Child Development
(NIPCCD), Integrated

Child Development Services (ICDS)
—International Organizations — United Nations International
Children’s Emergency Fund (UNICEF), United Nations
Educational Scient

ific and Cultural Organizations
(UNESCO), Co-opera

tive for American Relief Everywhere
(CARE), World Health Organization (WHO,).

portant organizations and their functions
are given below.

National Organizations

1. Indian Council for Child Welfare (ICCW-1952)

tary activity in Cvery state in favour of g]
aspects of children’s needs.

The main function of the council is working for the promotion
and implementation of child welfare activiti

esinthecounu-y. Ithas been



training ‘balsevikas® for balwadis and pre-school workers. A guide -

for balsevika training institutions has ban prepared by the ICCy,
Regional workshops are also held for thfj' instructors of the balsevika
training centres. ICCW also awards National Awards to childrep, for

acts of outstanding courage every year on 26" of January.
2. The Central Social Welfare Board (CSWB-1953,

The Government of India, established the Central Social Welfap
Board in 1953 with the main objective of assisting voluntary agencies
in organizing programmes for women and children. It works as ap
autonomous organization under the Department of Women and Child
Development, Ministry of Human Resource Development.

Important programmes of CSWB on the progress of Early
childhood education are the following.

o Integrated family and child welfare projects for integrating the
development of the child with that of the family.

e  Family welfare motivational camps.

Balwadi nutrition programme for children of the age group 3-5
years.

e  Creche worker’s training.

o  Starting holiday homes for children.

Organization of créches and balwadis in rural areas,

3. National Council of Educational Research and
Training (NCERT-1961)

' NCERT is an autonomous body setup by the Government
of Indm under the Ministry of Human Resourse Development in 1961.
It functions to bring about qualitative improvement in school education
and teacher education. It has a number of departments and institutions
fo carty out its programmes in the field of pre-primary education.
Resource centre in Early childhood Education located in the L.I.T
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Nursery school, Delhi, promotes the concept of learning through play.
NCERT carried out various activities aimed at strengthening

the Early childhood care and education (ECCE). The activities in ECCE
focussed on the following.

 Training courses for pre-school teachers.
*  Preparation of course materials for teacher educators.

» In-service programmes for headmasters, supervisors and teacher
educators.

* Research studies related to the impact of pre-school education
programmes.

* Process based programmes for the development of number
concept.

*  Exposure to the pre-school workers on the latest developments in
Early Childhood Education.

e Tryoutofaudio programme with visually handicapped children.
» Early childhood education projects in collaboration with the
UNICEF.

* Toymaking workshop-cum-competition.

* Afilmon the training of Anganwadi workers.

* Publications titled (i) Early Childhood Care and Education (i1)
Stimulation Activities for the Young Child (iii) Child to Child.

e  Children’s media laboratory.

Children’s media laboratory (CML- 1977)

CML was set up in 1977 with the UNICEF assistance. The activities
of the CML are the following.

»  Discovering and developing inexpensive and effective aids of
educational value for children in the age group 3-8.

e  Developing learning and play materials for children.

»  Conducting national and state level toy making competitions.

e  Developing many picture books, graphic materials and songs.

e  Producing story books for the age group 5-8.
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4. Indian Association for Pre-School Educat

(IAPE -1964)

A, group of people interested in pre-school education formeq
the Indian Association for Pre-school Education in 1964. IAPE ;; a
national voluntary non profit organization with the intention of bringin g
together professionals in the field of early childhood education and chij4
development. The first annual conference of the IAPE was held in Delp;
in December 1965. Today, throughout India various branches of the
IAPE are functioning. |

i(]n

Objectives of IAPE

*  Tobring together all the workers who are involved in promoting
pre-primary education.

* Todisseminate the new ideas and innovations in child development
and early childhood education.

* Toundertake projects related to pre-primary education and child
development.

* Tobeaforum for discussing and debating the different issues in
pre-primary education.

* To organize seminars, workshops and conferences on different
themes for the teachers, teacher educators and the public.

* To focus on the education of young children to promote human
development.

S. National Institute of Public Co-operation and Child
Development (NIPCCD -1966)

NIPCCD is an autonomous organization under the Department
of Women and Child Development, Ministry of Human Resource
Development established in 1966. The institute is an apex body for
training the functionaries of ICDS.



The major functions of the institute are given below:

Research and evaluation studies in
development.

Training programmes for persornel of vol untary organizations in
social development, child development and public co-operation
through documnentation and publication.

Laison with international and regional agencies, research institutions
and universities and other bodies engaged in similar activities.
Development of a proto-type kit for use in Anganwadi for
conducting pre-school activities.
Courses on child development
participation in child welfare.

public co-operation and child

programmes and community

6. Integrated Child Development Services (ICDS-1 975)

ICDS was inaugurated by the Government of India on

2" October 1975 on the 106" birthday of Gandhiji. The scheme is
being monitored by the Ministry of Human Resourse Development.
The scheme is funded by the central government, the state governments,
the voluntary organizations, the foreign agencies and the communities.
The first project was introduced in Jama Masjid area in Delhi.

Objectives of ICDS

wn bW N -
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The following are the major objectives of ICDS.

Improvement in health and nutritional status of children below six years.
Reduction in mortality.

Reduction in morbidity.

Reduction in malnutrition.

Laying the foundation for proper, psychological, physical and social
development of children.

Reduction is school dropout rate.

Co-ordination of policy and implementation.

Enhancement of mother’s capability to look after the health and
nutritional needs of children.
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Services of ICDS

Programmes of the ICDS include six services—supplem -
nutrition. immunization, health check up and treatment of mingy ailm

) . ents,
referral services, pre-school education, nutrition and health educatioy,

Anganwadi

The focal point of various services is the Anganwadi, a child
care centre located within the village or slum. The centre is run by an
Anganwadi worker and assisted by a helper.

Anganwadis provide Early childhood education through
play-way method to the children of age group three to six years. There
1s no formally structured curriculum with a good deal of flexibility in the
programme.

Anganwadi workers visit the houses and provide health and
nutrition education to the mother and child and motivate them to avail
of various services delivered at the centre. Anganwadi workers conduct
regular mother’s meetings. The task of ICDS in the tenth plan extended
to the strengthening of the capacity of caregivers and communities to
provide conducive physical and social environment for the young child
in the family, community and at the Anganwadi centres.

International Organizations

1. United Nations Educational, Scientific and
Cultural Organizations (UNESCO-1945)

UNESCO, an organ of United Nations came into existence in
1945 for promoting education of children. The main activities of
UNESCO are to help its member states to implement programmes
that will promote the status of education and scientific research and in
strengthening the culture of a nation. It also assists to implement universal
and compulsory education, curriculum construction, writing text books
for children, non-formal education, adult education and training of
pre-primary school teachers,
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2. United Nations In i
ternatio i ’
Emergency Fund (UNICEF - 1946’l)lal Children’s

UNICEF, one of the organs ; -
Asse'mbly came into existence in 1g946. gemﬁmiTgé
p“l}c;;fll:ii;/ u;'fent relief to children in Europe who survived the Second

UNICEEF is financed by voluntary contributions from the
governments of member countries, from organizations and individuals.
Income is also derived from other sources like selling cards, fund raising
campaigns and fund from United Nations. UNICEF takes all measures
to make adults aware of the neglected problems of children like denial
of breast feeding, improper weaning practices, infant diarrhea leading
to death, child malnutrition. These concerns have become priorities. In
1965, UNICEF won Nobel Prize for peace.

India has been associated with UNICEF since 1 949. UNICEF
has been assisting India in programmes like Integrated Child

Development Services (ICDS), Early Childhood Education (ECE)
Comprehensive Accessto Primary Education (CAPE), Nutrition, Health
Education and Environmental Sanitation (NHES) and in setting up of
Children’s Media Laboratory (CML).

3. Co-operative for American Relief Everywhere

(CARE-1 946)

CAREisa non-governmental organization established in 1946

for the immediate purpose of sending food from American donors to
people in war affected Europe. Later its programmes Were extended

i d to other kinds of aids. | N

N Otheré(j)\ulll]g:tz;gd its programmes in India in 1950. Major activity
ARE i India 1s to provide supplementary food .to t-he wez}ker
o o activity 1n India, 1t prowdes

' dents. As a part of this
sections of Stufood to pre-school children and pregnant womer. CARE1
supplement®t 4 in the mid day-meal scheme for pnmary schoo

has been helping Ind1
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children. Also CARE assists in the coristluction of Bal

: wadis, SUpplieg
class room kits and assists in Integrated Child Development Services.

4. World Health Organization (WHO¥1948)

WHO is a specialized non-political health organization of the
United Nations with its headquartess in Geneva. The

WHO is to promote the health o

major aim of the
f the children. WHO diverts ang
co-ordinates the international

InIndia, WHO assisted in establishing primary health centres
and sub-centres in rural areas.

Itextendsits activities to €nvironmenta)
health and health statistics.
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Active play, 60
Agassij sisters, 9
Anecdotal records, 114, 118
Anganwadi, 57,58
Antakshari, 88
Appallachia Education Laboratory, 8
Ascendent behaviour, 136
5essment card, 119
Attention Deficit Hyper Activity
Dlsorder, 155,159
Auditory, 87
Auto cducation, 35
Bal Mandir, 51
Birth hazards_ 13
Blocks corner, 103
Breech birth, 129
Cacsarean birth, 129
Central Social Welfare Board, 172
Child Study Association, 8
Children’s House, 37
hristian missionarics, 9
Comenius, 16
Conception, 124
Concrete operational stage, 45
Continuous and comprehensive, 114
Co-operative for American Relief
Every where (CARE), 177
Cord strangulation, 130
Corner arrangement, 102
Custodial care, 62
Daily schedule, 64
Dialation, 128
Didactic apparatus, 37
Olfactory, 89
Display arca, 81
Distance mode, 164
Doll’s come‘;, 102
ominos, 8
grill card method, 156
Dyscalculia, 158
Dysgr aphilaS‘ 4' 36
exia, . :
Rﬁ; Childhood Care and Education, |
Elation,138

Index

Emilee, 2]
Enuresis, 149
Feely bag, 91
Field trip, 106
Finger play, 96
Flanne] board, 99
Flash card, 99

Focussed observation, 115

Formal operational stage, 45
Froebel, 25

Gandhiji 52

Gifts, 29

Giju Bhai Badheka, 49
Gitanjali, 47

Gross motor skills, 74
Gustatory, 89
Gymnasium, 19

Head Start Programme, 8
Hoiku - ji, 8

Home visit, 170
Humanistic view, 47
Imaginative play, 84
Imaginative play area, 81
Incidental observation, 115

Indian Association for Pre-
Education, 174

Indian Council for Child Wellfare, 19
Indoor equipment, 83
Industrialization, 4

Infrastructural facilities, 62

Ink blot, 110

Instructional strategies, 86
Instrument birth, 129

Integrated Child Development
Services (ICDS), 175

Interpersonal skills, 76
Joinl;pOraI Learning Method, 156
Kindergarten, 26
Large group activity area, 80
Latin School, 17, 18
isping, 144
t:fgilgog: mathematical knowledge, 46
Manipulative skills, 74
Margaret McMillan, 32

School
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