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12.1

INTRODUCTION

Management of a classroom is a broader concept. It includes those external
factors which take place out of the classroom but have a strong bearing on the
learner’s behaviour in aclassroom. Though we shal discussal the factorsrelated
to the management of a classroom, our emphasis will remain on the interna

factors which take place in a classroom while transacting curriculum.

We know that you have dready been managing your classroom for quite sometime.
Management of a classroom demands that the teacher be resourceful enough and
this can be achieved through a ddiberate attempt only. The discussion in thisunit
will enable you to have afar understanding of the principles and practices of

classroom management.
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122 OBJECTIVES

After going through this unit you should be able to:

e explainthe concept of classroom management;

e discussthe principles of classroom management;

e explainthefactorsinfluencing classroom management;

e usevarious measuresto dea with behavioura problems of learners; and

e explain the importance and procedure to make use of classroom time for
optimum learning.

12.3 MANAGEMENT AND INSTRUCTION

The teacher is often considered to be amanager of the teaching-learning process.
SHe makes efforts to organize teaching learning resources. The main objective
of managing instruction is to create a conducive classroom environment so that
learners learn and grow in more productive ways. We, therefore, must learn how
to create conditionsin a classroom wherein the learnersfind it desirable to learn.
Management and instruction are closely related in theory and practice. Good
classroom managers are often good instructors. They structure classroom
environment so as to maximize learner’sinstructional opportunities.

12.3.1 Classroom Management: The Concept

You have aready studied in Block 2 and 3 that instructions included a number
of activitiesto be performed by the teacher. These activities include motivating
thelearners, explaining the concepts, managing adassroom, assgning and checking
the home-work, interacting with the learners (questioning, probing, commenting,
evauating etc.). McNdl and Wiles (1990) stated that the teacher’s persond style
isreflected in the teaching related activities. Smilarly, the teacher’s verba fluency,
intellectual competence, enthusiasm, humour, etc., determine the quality of
indruction.

Managing adassroomisan integra part of the teaching-learning process. Effective
management of a classroom shows the concern of ateacher for the instructional
process. It is dependent on his efficiency to do the tasks more effectively. Therefore,
classroom management, both as a process and as an approach, has a great
impact on learners’ learning. It increases learning efficiency of the learners. Thus
classroom management has a closer relation with learners’ accomplishment of
learning objectives (Christian, 1991).

Managing a classroom has aways been a magjor concern of the teachers. It
involves more than one skill of the teacher such as creating a teaching-learning
environment, maintaining learners involvement in teaching-learning activities,
establishing effective discipline and ensuring desired learning outcomes by the
learners. Here we want to highlight that classroom management and classroom
discipline are not mutualy exclusive. We should not take classroom management
inits narrow sense. Management is a broader concept and is generaly directed
towards effective teaching and learning. Disciplineis a concept used in the context
of teacher’s response to learners misbehaviour. The ultimate objectiveisto help
learners acquire maximum knowledge, attitude and skills. Although both the



expressions are interrelated, the discussion in this unit focuses more on the larger
content of teacher effectiveness (McNell and Wiles, 1990). This however does
not mean that we are undermining the importance of discipline. Disciplineisa
serious problem that teachers face. It is very crucial at the secondary/senior
secondary school level. Order and control should not be viewed as the ultimate
god of effective classroom management.

Classroom management refers to the shaping of learning environment in classroom.
Liketeaching and learning, classroom management isacomplex activity. So there
IS no single clear-cut management procedure accepted by all. Shaping of
environment takes place gradually in response to the teacher’s behaviour. You
might have observed that aclassthat is active and attentive with one teacher can
be noisy or even difficult to control for another. The skillful teacher keeps his
class attentive to what is being taught and involves the learners in productive
activities.

Classroom management has been defined as provisions and procedures necessary
to establish and maintain an environment in aclassroom in which instruction and
learning can occur. You should remember that primary god of effective classroom
management is not the reduction of misbehaviour or even the creation of an
orderly environment. Although they are related issues, effective classroom
management and establishment of order are not synonymous (Hofmeister and
Lubke, 1990). Promoting learner learning isthe primary god of effective classroom
management. The research in this area clearly suggeststhat effective strategiesto
promote learning can facilitate order. So the primary emphasisin effective dlassroom
management is on the creation of alearning environment and hence on increasing
appropriate behaviour in learners (Hafmeister& Lubke, 1990). Teachers
organizationd and ingtructiond skillsinfluence learning.

Researchers have found that classroom management is correlated with learners
achievement in elementary as well as secondary schools. They have provided
evidence that the teachers who are effective in promoting learner’s achievement
generaly have abetter classroom and fewer |earner behaviour problems.

To conclude, we have discussed in this section, that managing a classroom isan
act or better skill, an art of the judicious use of various means to achieve pre-
decided objectives. IT dso involves the ability of the teacher to manage various
skills so that the qudity of teaching-learning processis maintained and it ultimately
results in maximum output in terms of learners performance (Christian 1991).
Classroom management depends upon establishing positive teacher-learner and
peer relationships that help meet learners’ psychological needs. Learners learn
more effectively in an environment that meetstheir basic persond and psychologicd
needs.

12.3.2 Understanding Learners Needs

Teaching is objective-centered. In planning teaching and training tasks, the needs
of learners are considered as basic inputs. The needs of the learners are an
important factor in managing a classroom. Every learner attends a class with
certain expectations in mind. If his expectations are not taken care of by the
teacher, he, consciously or unconscioudly, becomes inattentive and hence elther
disturbs other learners or misbehaves with the teacher. An effective teacher,
therefore, manages his/her instructions in such away that every learner getsthe
teacher’s personal attention. In other words, in order to manage classroom
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instruction the teacher should cater to the learners' need (both academic and
personal) which have an impact on learner learning. For example, the teacher
should repeat the concepts being discussed more frequently for the low ability
learner group.

The needs that influence the learner’s behaviour in the classroom by and large
are psychologica in nature. You as ateacher should remember that the needs of
thelearnersreveal themselvesin some form or the other. One learner, say Anjdli,
does not take part in any conversation or discussionsin the classroom. She does
not ask question or seek clarifications for her doubts. The teacher has to make
attempts to satisfy her needs through appropriate motivation and reinforcement.
The teacher should involve her iningtructiond tasks and assess her understanding.
You as ateacher should redize that the learners want freedom from discrimination
inthe class. Thelearner should not be discriminated on the basis of caste, colour
sex and economic status. In order to know your learners better, you can
conduct a quick assessment by reviewing information available in the school’'s
office. Thisisimportant so you can contact parents if need be and organize out
of class activities. You may collect information about the learners’ previous
knowledge or performance through various tests that can be used for this purpose.
You may determine the range of ability of your learners (e.g. reading level) so that
the home work, you give them is according to their ability levels.

In addition to the information regularly maintained in school record, you may like
to extract rather some personal information about your learners. For example,
thelr attitude towards school and career, need for achievement, ability to make
decisions, will for self-improvement, etc., make it necessary for you to adopt
specific strategies to manage instruction. Such information may aso help you
discover your learners’ interests which can enable you to teach your subject
more effectively. The more important point here is that the learners will be
amazed to learn that you know so much about them and their lives.

Check Your Progress

Note: @ Write your answers in the space given below:
b) Compare your answers with those given at the end of the Unit.

1. Differentiate between classroom management and classroom discipling?

Leve of anxiety has adirect effect on the learners' learning. Some learners find,
for example, evaluation and the possibility of failure so disturbing, thet their ability
to learn isimpaired, but for others, evaluation anxiety serves as a challenge or
agreater stimulus to make them work harder. The teacher has to understand the
level and type of anxiety that can help learners perform. You can better servethe
learners by adopting instruction and provide assistant in a variety of appropriate
ways. You should have the power to establish a non-threatening and supportive
classroom climate to satisfy the learners’ needs.



12.3.3 Principles of Classroom Management

The principles of classroom management are linked with an effective ingtructiona
process. The instructional processis based on the teacher’s persond efforts and
the objectives that he and his learners are supposed to achieve. The principles
of classroom management reflect the concern of the teacher for his teaching task.
If the teacher evinces astrong concern for histeaching and also for hislearners,
the teacher will prove to be a successful manager. According to Christian (1991),
there are some major principles of classroom management. These are:

i) Principleof Clarity and Mastery over content: The first principle of
managing classroom ingtruction is the teachers command over the subject(s)
s/heis dealing with. S/he should have a thorough knowledge of the school
curriculum and his’her subject. Thorough knowledge implies mastery in one's
subject which helps ateacher teach effectively in a classroom. The depth
and grasp over the subject helps a teacher in two ways.

e Thelearnersare greatly influenced by awell-read knowledgeable and
learned teacher. You might still be remembering the talented teachers
you came across during your learner life.

e  Thorough knowledge can help you properly conceptuaize the content
to be covered in your lesson. The process of conceptualization helps
you arrange instructiona tasksin the most appropriate order according
to the needs and mental abilities of the learners. This hel ps the teacher
manage higher ingtruction effectively.

i) Principle of involvement: The teacher can use principle to make the
teaching-learning process more participatory. Active involvement of the
learnersiningructiond tasksisacondition of learning. The skills of questioning,
receiving and providing feedback, etc. can make teaching and learning a
two-way process. Interactive teaching and learning is possible only when
the teacher has thoughtfully planned histeaching activities.

If thelearners are actively engaged in learning tasks in a classroom, they not
only achieve mastery learning but aso create minimum problems for the
teacher. And moreover, the learners energy is channelized for productive
work.

i) Principle of democratic behaviour: Democracy isaway of life, away of
working together to achieve the common goal. The teacher provides equal
opportunity to every learner to participate in teaching-learning activities. This
behaviour of the teacher develops a healthy positive attitude among the
learnersfor learning. The learnerslearn how to find asolution in classroom
through understanding of each others's views.

Democratic teachers solicit opinion about learning tasks, try to achieve group
consensus about what to do and how to do, and also some choice in working
arrangements. Authoritarian teachers are a so efficient in achieving the god's, but
their learners become tense and generally develop negative attitudes towards
their teachers.

The democratic climate in the classroom allows the learners to take initiative
about the instructional process and this ensures effective use of classtime. No
learner feels neglected in the classroom.

M anaging Classr oom
Teaching-Learning

109



Teaching - L ear ning Process

110

iv)

vi)

vii)

Principle of teacher’s behaviour: While presenting alesson, the teacher’s
behaviour should display various positive atributes. confidence, determination,
will-power, etc. Thisindirectly creates alearning environment in the classroom
and thus helps manage a classroom with desired and expected learning
behaviour. Positive attributes in the teacher’s behaviour help develop a
desirable behaviour inthe learners aswell. Thisis because learners aways
observe and analyze their teachers' behaviour and compare it with what he/
she professes. You, as ateacher, should, therefore, be conscious that your
behaviour in the classroom is being minutely observed by your learners.
Your behaviour should not directly or indirectly have any negative impact on
your learners.

Principle of self control: The teacher has to be firm and consistent in
classroom behaviour. If he/she has strong conviction and has a deep
commitment to the tasks assigned to him/her, he/she will be able to manage
ingtruction effectively. The self-control of ateacher should enable him/her to
control his’her behaviour. Thiswill encourage learnersto develop sdf-control
in their behaviour. Through these means the teacher can lead his learners
towards growth and development of interna control, self-discipline, positive
attitude and work through various learning activitiesin the classroom.

Principle of flexibility: The principle of flexibility is not opposed to the
principle of the self-control. The teacher should display flexibility in hisher
behaviour and accommodate the learners' ideas, plans and observations
from timeto time. Depending upon the requirement of the prevailing Stuetion,
the teacher should be able to make necessary changes in his/her behaviour
and in theteaching-learning activities. Thiswill help him/her evolve dterndtive
strategies and use them to achieve the curricular objectives. By giving due
importance to the ideas and observations of the learners, you too can make
your teaching more learner-oriented and hence more productive.

Principle of personal attributes: The personal attributes of the teacher
such as warmth, sympathy, empathy, etc., have astrong bearing on learners
behaviour in the classroom. The teacher’s caretaking behaviour, harmony
and respect for one another, show dignity of work, bring peace and self-
discipline, and indirectly control the undesirable behaviour of the learners.
The teacher plays an important role in determining the kind of psycho-socia
climate that prevailsin the classroom. The behaviour of the learners can be
modified/controlled in every cons stent ways through leadership displayed
by the teacher. Researchers have found a positive relationship among
academic achievement, class environment and the interpersona relaionsin
aclassroom.

Effective teacher accept the fedings of their learners, and are sympathetic to their
problems, both academic and personal. The teacher can be agood friend of the
learners. He/she can interact with the learners on alevel which is satisfying to
both parties and help them in achieving their objectives.

The personal attributes of the teacher influences the feelings, interests, values,
attitudes, moods and temperament of the learners. The learners should not perceive
the teacher as an unsympathetic adult who does not treat them as responsible
individuals, who would not listen to their opinion, and who does not want to
understand them or use their suggestions appropriately.



Learners respond and perform well when the teacher is supportive and helpful
through-out the sequence of learning experiences. The learners motivation is
often positively affected by the teacher’s sincere enthusiasm. In order to guide
the learner’s devel opment ateacher should be able to carefully assessthelearning
atmosphere in the classroom and modify his/her teaching accordingly.

Check Your Progress

Note: @ Write your answers in the space given below:
b) Compare your answers with those given at the end of the Unit.

Given below areafew classroom situations wherein ateacher faces problems
of management. Name the principle(s) of classroom management he should
adhere to in order to overcome the problems.

2. Learners exhibit undesirable behaviour towards the teacher in the
classroom.

3. Learnersintheclassroom fail to understand the subject matter presented
by the teacher.

124 MANAGINGA CLASSROOM

Managing aclass and ingruction is aimost the sole responsibility of the teacher.
It has been proved by successful teachers that ninety-five percent of all learners
can master the expected skills and knowledge if learning conditions are adequately
supportive. In this sub-section we will examine some factors that influence
management of a classroom. You are expected to adopt these measures to
ensure mastery learning and growth in your learners.

12.4.1 Factors Influencing Classroom Management

Substantial research has been conducted to study the factors which influence
effective classroom management. Various researchers have made insightful
observationsin this regard. Some of the important factors are as follows:-

i) Effectivelnstructions. Effective instructions support ateacher’s effortsto
promote both learning and discipline (order) in the classroom. Doyle (1986)
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ii)

suggested that effective classroom management isfacilitated, if the learners
are actively and successfully engaged in instructiona activities. Therefore,
well-planned instruction with appropriate pacing, guided practice, attention
to individual learners, effective and immediate feedback, etc., can help
teachers manage a classroom and thereby ensure desired learning. On the
contrary, instructional weaknesses can create disorder in a classroom and
make teaching much less effective.

Setting and implementing rules: Crocker and Brooker (1986) observe
that classroom instruction should be undertaken in a business-like manner,
that is, the teacher should try to achieve maximum learning within minimum
time and without task disruption. Teachers, who set clear-cut goals for
instructions and show a degree of commitment to achieve those goals, can
manage their instructiona activities more effectively. The teacher, therefore,
must demonstrate the willingness and an ability to act when the rules are
broken. For example, the learners should be told to raise their hands before
talking or asking questions. After raising their hands the learners should wait
for their turn to come for answering questions or participating in discussions.
The processing of setting and implementation rules hasinstructional aswell
as management value. The learners learn procedures for ensuring that their
participation is effective and they accept the socia setting. The rules should
be introduced in the same manner in which any academic concept is
introduced. The rationa e for implementing the rules should be made clear
and the process used to present the rules should promote both understanding
of and respect for the rules. The learners need to know what will occur if
they choose not to follow classroom rules and procedures.

Managing inter vention: The process of monitoring the learners behaviour
and intervening when necessary is clearly one of the most demanding
requirements for effective classroom management. The need for intervention
isreduced if therules are dassified and ingtructiond activities are gopropriately
implemented. Typical misbehaviours such asinattentiveness, mild forms of
verbal and physical aggression, failure to bring books and complete
homework, etc., should be effectively intervened.

Theteacher hasto exercise increased vigilance to build credibility and enhance
learners’ learning. The teacher who, for example, initiates teaching and then,
without completing what he has to say, turns to write on the blackboard
invites chalenges and reduces credibility. The teacher’s physical movement
in the classroom can create opportunities for monitoring learner behaviour
and managing interventions. The teacher who spends virtudly al thetimein
front of the class will not have the opportunity to observe what is really
going on at each desk, nor will he or she be able to make the personal
contact that build a productive relationship between the teacher and the
learners. You will appreciate that the management is easier from the back
than from the front of the class.

It should, however, be noted that too many interventions may not increase
learner learning. They can become counter-productive. If intervention is
likely to interrupt the flow of the lesson, it should be avoided.

Feedback on appropriate behaviour: The learner expects to receive
continuous feedback about whether his classroom behaviour is acceptable



or not. Success in learning should be praised by the teacher. You should,
however, remember that the teacher should be judiciousin his’her praisein
the dassroom. And praise should be linked with performance. Theimportance
of feedback has been discussed in various units of the course.

v) Classenvironment: Classroom environment is aso related to management.
Many organizationa factors such as direction, feedback, communication,
interpersonal relations between the teacher and the learners, etc., create a
proper climate for learning. The learners do not want to learn in achaotic
environment and the teacher who has to teach classes will have to work
under strain. Poorly managed classes do not provide a pleasant supportive
environment to teach or learn. A certain degree of calm, quiet and comfort
Is necessary for the teacher’s as well as the learners’ mental health.

12.4.2 Techniques of Classroom Management

Knowledge of principles and practices of teaching and learning is essentid for the
teachers. It includes the ability to plan lesson, organize and manage a classroom,
and use teaching strategies to help the learners achieve terminal objectives. As
you dready know, proper management of a classroom means effective organi zation
of teaching-learning activities for optimum output in terms of learner’slearning
and skill development. Like amanager of abusiness house, the teacher too has
to manage classroom situations/conditionsin such away that they create aforceful
(favorable) environment to motivate and direct learner’s learning. The teacher,
therefore, has to understand the impact of various classroom related intervening
factors, learner’s needs, attitude and behaviour, and the teacher’s ability/
resourcefulness to communicate with the learners. The sum of these factors
determines the effectiveness of management of instructional activitiesin the
classroom. For this, the teacher has to introspect and ask himself/herself how
much pain he/sheisgoing to take in systematizing the teaching-learning activities.
When we use the expression ‘ system’ (you have aready studied it in Unit 5,
Block 2), we make sure that teaching-learning activities are properly planned and
implemented. We have dready emphasized that the teacher should have a positive
attitude towards teaching-learning process. Thisis because what ateacher does
and how he behaves has a strong bearing on his classroom management. Before
we discuss specific techniques that the teacher can use to cope up with learner
problems it will be useful to provide some generd information regarding alearner’s
problems at secondary/senior secondary level of school. Some learners at this
level become disturbed and are difficult to control than learners at the kindergarden
or primary level. Some learners drop out of school and those who continue their
education becomeintellectua and socidly more mature. At thisleve, the learners
gtart assuming more responsibilities for their behaviour and hencefor their studies
at school. Many learners successfully learn basic skills and can manage much of
their learning on their own. The teacher’s primary concern at this stage is to
motivate them to behave the way they should and are expected to. He should
function as amanager of classroom ingtruction. With his ability, skills, experience
and knowledge, he should be able to create an environment in which learners can
acquire the required knowledge, skills and attitudes without any stress and strain.

In this section, you will study various management techniques for use in the
classroom,; the strength and weaknesses of each technique will aso be discussed.
We shall not prescribe any ready made formula for managing a classroom.
Ultimately you should be able to design your own plansfor dlassroom management
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that best fit your instructional objectives and suit your learners. All resourceful
teachers adjust their teaching methods for different kinds of group and try different
systems of classroom management.

)

ii)

Behaviour modification technique: The basic assumption behind this
technique isthat learner’s behaviour isthe direct result of teacher behaviour.
It isthejob of the teacher to identify desirable and undesirable classroom
behaviours. The teacher hasto ignore ingppropriate /undesirable behaviour.
According to the Skinner, the teacher can use reinforcement (you will recall
that reinforcement is a condition of learning) to shape the desired behaviour.
For example, if the learner demonstrates (verbal or non-verbal) desirable
behaviour, it should be appropriately acknowledged and rewarded. In
behaviour modification technique amore popular activity (such asplaying or
viewing of aTV programme) can be used to reinforce aless popular activity
(such aslearning mathematical concepts and procedures). In other words,
popular activities can be used to bring about desirable changesin the learner
behaviour. Thiswill lead to effective management of instruction.

Learner responsibility: Some teachers fedl that the learners should be
responsible for their behaviour. The teacher’sjob is to make the learners
aware of the expectations and the consequences of their desirable and
undesirable behaviours. This technique of managing a classroom advocates
self-discipline among the learners. It is the responsibility of the teacher to
enable learners to take up greater responsibility for their behaviour and
develop aplan for modifying their unproductive behaviour. Thisimplies that
the teacher understands his’her learners problems and can help them
understand themsel ves better and work cooperatively with the teacher and
thelr peers. You should know that the class can be managed better through
open communication and cooperative attempts at solving problems. The
learners need such teachers who can help them assume more responsibility
for their studies; they need appropriate guidance aimed at improving their
performance.

Group activities: In order to manage their class, some teachers prefer to
ded with agroup of learners, rather than with an individud learner. They see
the class as a group which is influenced by peers. The learners working
together exhibit desired behaviour in order to gain group rewards. The
learners compete with each other. The teacher’sresponsibility hereisto give
the learners some group activities and create a competitive environment in
the class. The teacher can encourage desirable behaviour among learners
through appropriate rewards/reinforcement.

Skill in maintaining learner s attention: All effective teachers continuoudy
monitor their learnersfor Sgns of inattention and are sengtive to their needs.
The seeting arrangement should be made in such away that the teacher can
see dl the learners effortlessly. Besides, variation in voice, movement or
pacing can be used to refocus their attention during teaching. We should
guard against the tendency of creating a monotonous environment in the
classroom. Sometimes, humour, should be used to break the monotony and
to create alively environment. It isall the more desirable to use humour if
it has some pedagogic value.



Without going into details we would like to emphasis the importance of innovetive
methods of teaching and using audio-visua mediain managing the dass. Innovative
method of teaching and learning ensure systematic teaching as well as active
involvement of the learnersin teaching-learning activities. They help the teacher
in cregting afavourable learning environment in the class. The concept of innovative
methods includes the teacher’s knowledge of the subject(s) being taught, readiness
on the part of the learnersto ensure effective communication with the teacher and
use of audio-visual media. Classroom activities should be scheduled in such a
way that they coincide with learners’ readiness to pay attention to and participate
intheinstructional process. Active attention of all the learnersis required when
important information is delivered to them. For example, while teaching medieva
history to grade X learners, we can use afilm depicting the medieval period -
the troops, patriotic songs of that period (to dicit an emotional response), dates
of battles, names of military leaders, etc. Moreover, the use of such afilm will
generate interest and curiosity among learners and increase their eagernessto
know more about Indian medieva history.

12.4.3 Practical Suggestions

Some researchersin classroom management have made some practica suggestions
to help teachers organize and achieve effective teaching. Let us describe these
in brief so that you may use them for better management of your class and
thereby become a more effective teacher. Evertson and Emmer (1982) have
listed the following characteristics of effective classroom mangersat junior high
school level.

e The effective teachers describe the rules more completely and implement
them more systematicaly. They arelikely to be more explicit about desirable
behaviour (the do’s, not just the don'ts).

e  They monitor ther learners compliance with rulesmore congtently, intervene
to correct inappropriate behaviour more often and describe desirable
behaviour more often when providing feedback.

e  They present information clearly, give directions, state objectives and break
down complex tasks or concepts into small and easily manageable parts.
They are precise ad clear when they present information and give direction
to their learners.

e  Theywadtelittletimein getting organised or accomplishing trandtion between
activities. They maximise learner attention and task engagement during
activities by maintaining appropriate lessons and using various gpproches to
manage ingruction.

Kourilsky and Quaranta (1987) list some guidelines which promote positive
environment in classroom. These are as under:

e The effective teachers provide a stimulating and appropriate learning
environment which takesinto account their (learners) personal interests and
learning styles.

e They useavaiety of ingructiond strategiesin the classroom and use novelty
to break the monotony.
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e  Theydlow thelearnersto generate the needed guidelinesfor proper classroom
conduct, thus building the self-confidence and autonomy and increasing their
awareness of persond responghility for ong's actions. They develop guiddines
that enable the learners to become responsible for their work.

e  They treat the learners with respect and kindness, express concern for their
learner’swdfare, and provide them opportunities for successin the classroom.

McNéel and Wiles (1990) investigated the secrets of the successful management
of classrooms. They made the following suggestions for teachers.

e  Show acaring attitude towards your learners.

e Listentothelearnerswhen they tell you their concerns and viewpoints.
e Useasmany first names as you can.

e Tryto bepositive in your attitude and approach.

e Cultivate afriendly but respectful relationship with the learners.

e  Know your learners properly.

e Beontimeand start the classimmediately. Have something for learnersto
do.

e Havealesson plan and inform the learners the way the lesson will progress.
e  Apply therules consistently.
e Vary thetypes of classroom activities.

e Prepare assignments that are appropriate for your learners.

Check Your Progress

Note: @ Write your answers in the space given below:
b) Compare your answers with those given at the end of the Unit.

5. How do innovative methods of teaching help in better classroom

12.5 MANAGING LEARNING IN INCLUSIVE
CLASSROOM

These days focus is on making your classroom inclusive. You not only have to
create your classroom inclusive but manage it effectively to provide equa
opportunitiesfor learning to all learnersin your class. You may find learner with
different disabilities, with different cultural and socid backgrounds, learners from
different castes, religion or language groups in the same class. It is your
responsibility to manage such classroom effectively. Let usfirg try to understand
the concept of an inclusive classroom.



125.1 Inclusive Classroom: The Concept

What is an inclusive classroom? How is it different from other traditional
classrooms? Answer to these questions will help you to decide your rolein an
inclusive classroom.

In narrow sense, an inclusive classroom is defined as a class where children with
and without disability learn together. In broader perspective it has more
comprehensive definition. Inclusive classroom is a class where children from all
socid, culturd, religious, economic background and abilities (indluding differently-
abled learners) work together to create the knowledge with the help, guidance,
support and encouragement of teachers. In atrue inclusive classroom, views,
ideas, experiences and vaues of every individua are valued in order to develop
thoughtfulness, mutual respect and creation of knowledge.

It seems a quite impressive idea but many teachers are facing challenges in
classroom management of such class. There are issues like lack of training,
shortage of learning resources, infra-structure in the classroom and school, etc.
which are il unresolved in many schools. Right to Education Acts, 2009 made
it compulsory that al children should learn in an inclusive set-up and every
classroom should be an inclusive classroom, but redlities may be a different story.
We have to work hard to make our classroom inclusive. Here are few simple
strategies, which ateacher can use to make hisher classroom inclusive.

12.5.2 Strategies of Managing Inclusive Classroom

Know your Learner: The first strategy to manage an inclusive classroom
effectively is to know your learners. You should be aware of abilities, needs
(general aswell as specific), background (linguistics, cultural, religious, etc.),
strengths, weaknesses, interests of your learners. Your senior colleagues must
have advised you sometimes to spend few classes in the starting of the session
to know your learners. Thiswill help you to manage your classroom effectively.

Know the Resources: A good teacher iswell aware of resources needed for
variety of learners and resources available the class as well as school. For
example, if there are learners with visua-impairment, you need different kind of
resources where asfor learners with hearing impai rment, resource may of different
nature. Always try to use those resources which are in inter-changeable formats
and focus on audio-visua ads.

Universal Design of Learning (UDL): it is advised that ateacher should plan
theinstructions by using Universal Design of Learning (UDL) principlesfor an
inclusive classroom. UDL smply means adesign which iseasily interchangeable
in different formats to suit different kind of learners. For example: if you are
providing some printed resource or an image, it should be in those formats and
fonts which arereadable by screen reading software or can betransformed in
Brallle

Collaborative and Cooper ative L earning Srategies: in order to facilitate the
learning together, you should use more collaborative and cooperative learning
strategies. Group work facilitates more to al kind of learners asthey learn from
each other what they do not know.

Supportive Behaviour: In aninclusive classroom, teacher’s behaviour, his’her
language, selection of words to address the learners should be very supportive.
You have to avoid those words which can hurt learners or are related to
background, religion, caste, or disability. You should encourage al such learners
who need more attention to be associated with their peers. Other learnersin the
classroom should also be trained to behave normally with learners with some
difficulties
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Classroom Sitting: You have to design a supportive sitting arrangement keeping
in mind the difficulties of learners, who needs specia attention. Learners with
locomotors disabilities or visualy impairment, hearing impairment, etc., may need
asuitable place to sit, you have to arrange it for them from starting.

Variety in Teaching M ethods: You should adopt variety of teaching methods.
Monotonous lecture method should be avoided. Using appropriate learning
resources can help alot. Encourage learnersto identify locally available resources
and use those in class frequently.

Thiswill be discussed in detailsin the course BES 128: Creating an Inclusive
School.

Activity 1

Analyze learnersin your class and identify the strategies, which you can
adopt to facilitate all learnersin your class. Prepare a short report on it.

Check Your Progress
Note: @) Write your answers in the space given below:

b) Compare your answers with those given at the end of the Unit.
6. What strategies would you adopt to manage an inclusive classroom?

126 MANAGING BEHAVIOURAL PROBLEMSIN
CLASSROOM

Another very important aspect of classroom management is to manage the
behavioura problems of learners, which ateacher often faces. Many timesteachers
complain that they spend afare amount of time in resolving issues related to
behavioura problems of |earners. These problems may be of different reasons.
Some may be related to personal behaviour of alearner, some may be related
to his/her behaviour in group or behaviour towards a particular person or event
or thing. If there isacounsellor in the school, teachers can refer every learner
to him/her but in many Indian schools there is no such facility. In such schools,
teachers have to manage the behavioura problems of learnersin the classroom.
Thereisathree-fold strategy to manage these problems, i.e. preventive measures,
supportive measures and corrective measures. Let us discuss these one by one.

12.6.1 Preventive Measures

Prevention is an early measure through which many general problems can be
avoided. In order to apply preventive measure, you have to play dual role, i.e.
you have to create supportive environment to promote positive discipline in the
school aswell asidentify and arrange the support system to prevent the learners
from negative behaviour. Preventive measures are not only for specific learners
rather they arefor al. Here are few measures which can be adopted as preventive
measuresin aclass:

Reinforcing and rewar ding good behaviour

It isoften said that punishment may stop alearner for doing wrong things but he/
shewill never learn what theright thing was. So it is better to identify in learners,




what is good? Support the good and reinforce their good behaviour and
achievement through rewards.

Example

Rashmi, a secondary school teacher got a class about which she was told that
it isanotorious class. She adopted an interesting strategy to promote positive
behaviour. She put aglass-jar in the corner of the class and instructed learners
to put their name in adip and place it inside the jar whenever they have done
something good according to class. At the end of the month, dipswill be counted
and whose name will appear in most slips for good behaviour, she will be
rewarded.

Same strategy can be applied for class behaviour also in the school.
Effective Classroom Rules

Design, explain and implement the well-defined classroom rules. Consequences
should aso be explained if learners do not follow certain rules. Desired behaviour
needs to spell out clearly so that while implementing, there should be no chance
for biasness. Involve learnersin developing as well implementing these rules,
which will help you in developing a positive attitude towards the rules.

Non-verbal Communication

Non-verbal cues through body language of teachers aso play an important role
as preventive measure of behaviour management. Learners generaly follow the
body language of teachers when they communicate in classroom. What teachers
like and what not, learners usually guess by observing the body language of
teachers. Teachers should use effective non-verbal cues as well as there should
not be any miscommunication in between his/her oral communication and
communication through body language.

Cooperative Learning Strategies

Cooperative learning strategies are suggested to enhance the team-building and
cooperative goproach among learners. These srategies hep learnersin channelizing
their energy in peer interaction and discussion. Devel opment of socia skillsas
well as positive leadership is a so possible through these techniques.

Academic Support

Sometimes few learners in class need some extra support due to their inability
to match the speed of rest of the class. If they do not get proper attention and
support they try to create certain problems. As ateacher, it is your responsibility
to identify such learners and their specific need as well provide them academic
support. Thiswill help them to focus more on academics and the probability of
creating problems will decrease.

Parental involvement

Role of parentsis equaly important as preventive measure. It has been observed
that sometimes, learners problems are areaction of the events/actions/situations
they face at home. Continuous communication between parents and teacher is
very important. Parents should be oriented beforehand about this. They should
be encouraged to share everything about their child with teachers so that both
can work together.

Activity 2

Organize adiscussion with your colleagues at your school about preventive
measures for behaviour management and devel op a preventive plan.
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12.6.2 Supportive Measures

Supportive measures are equdly important for managing the behavioural problems
of learners. These measures are different from preventive in the sense as these
are used by teachers when they observe any behavioural problem is occurring
in the class. Many times strategies may be same as preventive and supportive
measure but their implementation and use is different due to nature of the event.

These measures are used by teachers to support the positive behaviour in the
class. Positive Behaviour Support (PBS) is used as an aternative strategy to
avoid punishment. PBS does not support the strategies like withholding
reinforcement for the learners with an undesirable behaviour.

Following strategies can be adopted by a teacher as supportive measure while
dealing with problematic behaviour of learnersin the class:

Extinction and Redirection

If ateacher notices that the |earners are showing some particular problematic
behaviour for attention, teacher should try to avoid this behaviour. Such behaviours
generdly are not very serious and harmful. This avoidanceis called Extinction.
Sometimes, when ateacher observes something disturbing in learner’s behaviour,
gheredirectsit to some fruitful activities. For example, alearner is making some
useless sounds in the class, teacher asked him to entertain the class by making
funny sounds for 15 minutes.

Conflict Resolution Skills

When you notice alearner fall in some conflict and this conflict is the cause of
hig’her problematic behaviour you haveto play attention there and suggest some
conflict management skills. Better to use it as preventive mechanism and train
your learners with some conflict resolution strategies.

Curricular Adaptation

Cause of problematic behaviour of learners may be the way curriculum is being
transacted in the classroom. Some learners may not be comfortable with the
teaching-learning strategies you are adopting or the activities which you have
incorporated.

As supportive strategy, make provisions for choice of activities. Include activities
which they can accomplish with the hep of parents, peers or community members.
Vary the pace of teaching. Analyze the task given to learners, is it of their
interest? What isthe difficulty level of the task? Are the resources available with
them to accomplish the task? A better planning can minimize problem in your
class.

Replacement Skills

Many times learners are not aware of various alternatives to solve a problem.
They use the method selected or taught by the teachers and if they don’t get
desired success, it results in some problems. As ateacher, you need to motivate
them for identifying and using dternative paths a so but you have to keep an eye
that the dternative path should be right one; continuous guidance and reinforcement
can helpalotinit.

12.6.3 Corrective Measures

Corrective measures are required when a problematic behaviour is occurring
frequently and preventive and supportive measures are giving desired results. It
is aways suggested that corrective measures are the last solution to handle any
problematic behaviour. Implementation of corrective measures require the



involvement of parents and school administration aswell but sometimes these
may be misunderstood by parents or other community members, if they are not
aware of the problem. Here are few Strategies which teachers can use as corrective
measures.

Making learners aware of the consequences

Often you observe few learners causing problems and no supportive strategy is
working on them. In such situation, you need not lose your calm. It is better to
talk to the learner and explain the possible consequences of his/her behaviour.
You can involve thelr parents also while explain such consequences.

Removal from a situation

Sometimes you may observe that ignoring the problem, behaviour can increase
itsintensity. In such case, ignorance is not a solution. As ateacher you have to
put him/her in adifferent situation, where either she can not get any benefit from
the problematic behaviour and learn how to behave to fulfill higher needs. Changing
the place of sitting in the classroom, allocating or change in the responsibility
assigned to him/her in the classroom, involving in some co-curricular activities or
school activities may be akind of solution.

Here are few corrective conseguences, which have been suggested:

Corrective Consequences

Detention:

Behavior Improvement
Form:

Office Referral:

Mystery
Consequence:

Sour ce: http://www.cisdctl.com/uploads/1/3/3/4/133401/corr ective_consequences.pdf
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Check Your Progress

Note: a) Write your answers in the space given below:
b) Compare your answers with those given at the end of the Unit.

7.  Compare preventive, supportive and corrective measures for managing
behavioura problems adopted by your school.

127 TIME MANAGEMENT

Timeisimportant not only in teaching, but in lifein generd. Timein the classroom
can be thought of as a valuable resource to effective learning. The teacher has
limited time at his disposal and he hasto achieve curricular objectives within his
allotment time. Extra time spent on one subject means less time available for
other subjects. Asteachers we should, therefore, know the techniques of managing
classroom time for productive teaching. Learner achievement is maximized when
teachers allocate most classroom time to instructional activities that promote
learner achievement. The teacher should use appropriate manageria and
ingtructional Strategiesto support such achievements. In other words, the effective
teacher ensuresthat |earners are gppropriately engaged in instructiona activities
for as much of the available time as possible. The amount of time that learners
areengaged in instructional activitiesis positively associated with their academic
achievement that islearning. The impact of effective use of time depends on the
extent to which the individual teacher manages and uses the classroom time.

12.7.1 Use of Classroom Time

Researchers have concluded that the amount of information learnt isafunction
of time allowed or what is now called opportunity to learn. The opportunity to
learn depends on the amount of time alearner spends on a particular subject.
However, learning isinfluenced by other factors also such as ability of the learner
(aptitude), quality of teaching (i.e. organisation, clarity and focus), etc. Research
on effective use of time has generated several time management strategies
(Hofmeister& Lubke, 1990; and Good & Brophy, 1987). Let us elaborate skills
associated with the effective use of time. In the context of its usein a classroom,
from the clarity point of view, time can be divided into Sx categories. These are:

e Avalabletime

e Allocated time

e Engagedtime

e Academiclearning time

e  Pacing (of curriculum and lesson) and
e Trangtiontime

Let us briefly discuss each of these categories.



ii)

Availabletime: Thisisthetime availablefor al the activitiesin school. The
available timeislimited by the number of days in an academic year and
number of hours (usually 6 hours a day) including interval time. But for
minor variations, the available timein schools al over the country isthe
same. You, as ateacher, have to plan the available timein such away that
the academic goal s of the curriculum are achieved. You should remember
that a school is a place where learners get opportunities for overall
development.

Allotted time: Allotted timeis the amount of time assigned for instruction
in a content area. The teachers vary widely is how they use their allotted
time. Some teachers, for example, use 40 minutes of a45 minutes period
to develop a concept, in other classes only 20 minutes will be used for
developing aconcept related to the subject matter. Teachers whose learners
attain relatively poor achievement use more allotted class time for non-
instructiona activities. It has been observed that when teachers conscioudy
and effectively devote more time to atopic or subject, learners have more
opportunitiesto learn it.

The concept of alotted time sometimes appears as a vague concept to
beginning teachers — until they start planning. The planning of alotted time
provides them a form of classroom activities to follow as lessons are
conducted. It enables the teacher to anticipate instructional needs so that
appropriate material can be gathered, organized and used. Careful
management of alotted time minimizes the complexity of classroom teaching.
A number of externa factors such as curriculum guide, tests, duration of the
periods, etc., influence the way you can make use of your allotted time.
After providing for these factors, the teacher has the freedom to decide how
much time isto be devoted to certain topics and related activities. You can
decide which topic should be given more time; and which topic can be dedt
with, in brief only.

Let us now change our focus from time available to time used. How we use
the time we have been alotted for instructiona purposesis very important
in teaching.

Engaged time: Engaged time is the amount of time the learner is actively
involved in learning tasks such as writing, listening and responding to the
teacher’s questions. Engaged time does not include classroom tasks such as
disruptive talk with another learner, daydreaming, etc. Recent studiesindicate
that alearner’s engaged time, or time on task, and academic learning time
are more sensitive predictors of achievement than allotted time. In other
words, quality of time used (how timeis effectively and efficiently used) is
more important than the quantity of time used (how much timeis allotted).
For example, reading aloud from the textbook by one learner while others
listen or pretend to listen to the reader haslow quality of time used compared
to using the same amount of time for dictionary use wherein each learner
picks up difficult words from the text and writes their meaning from the
dictionary.

Academic learning time: You will notice that we are becoming more and
more precisein our discussion on time management. Academic learning time
(ALT) istheamount of time alearner spends performing relevant academic
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tasks with ahigh level of success, and where the tasks are directly relevant
to an academic outcome. The concept of ALT represents a considerable
refinement over engaged time. Procedurd activities such astaking attendance,
making an announcement, coping with classroom disruptions, dealing with
off-task behaviours, etc., are not to be included in ALT.

In order to determine which ingtitutional tasks are directly rlevant to learning
outcomes, we should study the relationship between the tasks and the test
that would be used to measure alearner’s achievement. Through this you
can see the rel ationship between the academic learning time and achievement
of the learners. As ateacher you should awaystry to increase ALT wherever
you teach.

ALT varieswidely from classroom to classroom and from teacher to teacher.
Teacherstoo vary considerably in how successfully they trandate alocated
time into meaningful learning and thereby into ALT. Some teachers who
dlocate lesstime for asubject have considerably higher rates of ALT because
they involve learners morein relevant tasksthat dlow them (i.e. the learners)
to experience higher rates of success. In some classes, alarge proportion
of school timeislost in non-instructional activities such as lunch, recess,
cleaning up, etc. Some teachers do not fully appreciate the value of alotted
time; quite afew of them show no concern for effective time management.
They do not seem to fully appreciate time either as a valuable resource or
in terms of impact it can have on learner learning.

ALT isan important variable for teachers. One, it isan indication of whether
the teacher is able to put his pedagogic activities together. Second, lack of
time planning causes management problems. Classroom with high ratio of
ALT face fewer management problems. Effective implementation of academic
tasks help learnerslearn and channelise their energiesinto constructive work.

Available Time
A Allotted Time
/ Engaged Time
— ALT

You should remember that ALT takes dlotted time and engaged time into account.
This statement should not confuse you. By this statement we mean that we have
to make an optimum utilization of allotted time and engaged time for boosting
actua learning by the learners. ALT suggests that the teacher must plan learners
actua learning time, keeping the overdl dlotted time available with him.

v) Pacing curriculum and lesson: You will be surprised to find out, how
pacing isrelated to better time management. Curriculum pacing is concerned
with the rate a which progress is made through the curriculum i.e. the rate
at which you cover or complete the curriculum. Lesson pacing is concerned
with the pace at which the teacher conducts or teaches individual lessons.
Pacing isavery important variablefor effective learning. Most learnerslearn



more when their lessons are conducted at afast and active pace because
ardatively fast pace simulates their attentiveness and participation as more
content hasto be covered by the learners. The more the content the teacher
covers, the more the learners seem to learn. Pacing relates directly to the
learner’s engaged time and success. Speeding up pace should not be used
at the cost of low achievement rate. No one can be sure about the ideal
pace for a particular lesson or a particular group of learners. Theideal pace
would depend on thelearners abilities and developmental levels, nature of
the subject matter, and of course, the teacher’s instructiona expertise. The
ideal pace changes across classes. No two classes or even two sections of
the same class may have the same ideal pace. Some teachers adjust the
pace in such away that they cover only half the syllabusin ayear, others
finish the entire syllabusin just six months; some teachers manage to cover
the entire syllabus by spreading it almost evenly across each term. Pacing,
like many other characteristics of effective ingtructions, has a positive effect
on learner achievement. Less effective teachers catch up late and then provide
too much materia at one time and without any practice. They arein agreat
hurry to cover the syllabus during the last months of the session. Pacing of
lessons keeps the learners engaged and increases higher interest in learning.
By implication, good pacing reduces learner misbehaviour in the class.

vi) Trandgtion time: Teaching involves anumber of related activities such as
presentation of content, discussion, question, demonstration, practice (quided
aswdl asindependent) and so on. Considerably timeistaken up in shifting
from one activity to another. This shifting or change over from one activity
to another is called trangition. If these transitions are not managed properly,
alot of time will be wasted.

Management of transition time does not more than just savetime. Learners are
more likely to misbehave when there is a break in the continuity of alesson.
Management of transition is one of the most critical tasks to be managed by the
teacher. The following are some management techniques for making transitions
quick and smooth.

e Theteacher should have materials ready and demonstrate confidence in
closing one activity and initiating the next.

e Theteacher should exercise greater vigilance during transitions.

e Thelearners should be so motivated that they cater the next activity with
interest and expectation of success.

In this discussion we have highlighted the fact that the teacher should clearly mark
the start of transition and minimize the loss of momentum during transitions.
Learners should be given clear-cut direction about what they are supposed to
do.

Pacing and transition time management contribute to greater instructional
momentum. Both the teachers and the learners should feel a sense of movement
during the lesson. Loss of momentum usually creates problemsin ingtruction. A
prolonged loss of momentum has a negative effect on learner achievement.

12.7.2 Practical Suggestions

Thefollowing practicd suggestions can help you improve your time management
skills. You should remember that these suggestions are only suggestions. You can
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add some measures of time management based on your observations and
experience. These suggestions are based on various principles of effectivetime
management used by teachers (Lubke, 1990).

)

ii)

Increasing allotted time

Keep necessary material and equipment ready for use. Keep some
extraactivitiesfor theselearnerswho complete ther tasks early. Smilarly,
keep necessary equipment such as projector, audio or video tape-
recorder, extension cords, tests, audio-visua ads, etc., ready for use.
The equipment should be easily accessible to the teacher or the learner
as the case may be.

Identify the learners who have completed and a so those who have not
completed their homework. Collect and correct their homework. If the
learner has not compl eted the homework, give him achance to complete.
But before you ask him to do so, try to resolve his problem if he has
any, for not completing the homework. Collection and checking of the
homework should not take much time.

Increasing engaged time

Prepare a schedul e of class periods and make all the learners aware
of it. It can be pasted on their diary or displayed at a place where they
can easily notice it. Stick to the schedule.

Welcome the learners and draw their attention to the lesson. Wait until
all the learners are ready (physically and mentally) for the lesson and
arewilling to be engaged in pedagogic activities.

Start interacting with the learners. Start your instructions with one or
two questions and ask the classto respond. Then shift to brainstorming
session.

Use eye-contact and verbal/non-verbal communication to involve your
learnersin the teaching-learning process. Appreciate desirable/appreciate
behaviour displayed by the learners.

Remind them of the set of norms and rules of the class behaviour.

Move around in the class and pay attention to those learners who have
some problem(s) in learning or understanding the content.

Focuslearners attention on theinstructional tasks. Tell them about the
reinforcement they are going to get after completion of the work. For
example, say, “Once you complete your assignment, you can go for
play”.

If the learners are waiting for your help and you are busy with other

learners, ask them to go to the next question/problem if they are able
to solveit, so that time is not wasted.

I ncreasing academic learning time

Try tolink instructional task with actual life experience. For example,
while talking about the social impact of television, you can ask the



following question. “What impact do the Zee TV programmes have on
the members of family or your younger sister?”

Make sure that the learners attend to your presentation. Strategies such
asusing of eye contact, giving directions, asking questions and assigning
activities can be used.

Watch for learner’s behaviour and indicate their involvement in the
lesson or instructional activities. Such behaviour includes listening,
responding, reading, writing and participating in various tasks. Ask
learners questions that confirm whether they have been involved in the
instructional tasks. Wh-questions are to be constructed and asked
quickly. Wh-Qs are questions which start with Wh-word viz, why,
when, what where, how, who, whom and whose. These are dso known
as open-ended questions.

Find out areas of learners’ interest and build up instructional activities
around those interests.

Outline the steps of the lesson, pay specia attention to the structure
and sequence of learning experiences. To minimize erors, lessons should
be planned in small steps. Learners should continue to practicetill they
master the skill or learning. You should use concepts, vocabulary,
examples, expressions, etc., that are familiar to the learners. These
devises should mach the level of understanding and the rate of learning
of your learners.

Use specific and concrete procedures.

Pacing curriculum and lesson

Prepare ayearly schedule and term schedule for covering the required
curriculum.

The amount of content to be taught should be according to the mental
and maturity level of the learners. Include as much material as your
learners can understand.

Bejudicious asfar as possible in your pace of teaching. Comment on
the responses of the learners quickly and move on to the next teaching

point.

Reduce the level of difficulty instead of slowing down your teaching
pace.

Decreasing transition time

Trangtion can involve aphysicd movement or achangein focus. Prepare
learners in advance about upcoming transitions. Give verbd directions
to them to fecilitate trangtions.

Tell the learners clearly what is expected from them. They should be
able to make trangitions without explicit direction from the teacher. The
procedure set for the learners who complete their work early, will
reduce the amount of time they spend waiting for their classmatesto
finish the assignments dlotted. Reinforce such learnerswho arefast in
their work and help those who face some difficulty.
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e  Setrulesfor physica movement of the learners, movement within the
classroom, out of the classroom and into the classroom. Consider the
number of learnersinvolved in transition, only one learner, agroup of
learners or the entire class. Decide whether the learners should move
from one activity to another individually or in agroup.

e Ensurethediscipline during transition. The learners should respond to
the directions given to them.

e Avoidirrdevant and too many instructions. Do not over-teach (too
many ingtructions)

e Beprepared to manage two types of transition:

- Learner trangtion such as sharpening a pencil, going out for drinking of
water etc., and

- Transition during teaching such as making material and equipment
accessible to the learners, setting up an experiment, development of
blackboard summary etc. accessible to the learners, attending to
instructions from the Principd.

e Rationdizeyour use of not spending excessive timewith any onelearner.
If there is some mgor problem with alearner, he can be given remedid
trestment separately.

e Hint a the consequences of inappropriate movement by learnersin the
classroom.

Check Your Progress

Note: @ Write your answers in the space given below:
b) Compare your answers with those given at the end of the Unit.

8.  Distinguish between allotted time and academic learning time (ALT).
How doesALT help a classroom teacher?

classroom?

128 LET USSUM UP

Management of classroom instruction is an important function of ateacher. The
success or failure of instructiona activity depends on classroom management.
Classroom management means a judicious use of a variety of management
techniques to achieve the pre-decided objectives. For effective classroom




management ateacher should know the principles of classroom management
such asthe principle of clarity and mastery over content, involvement, democratic
behaviour, self-control flexibility, etc. The teacher should aso take into account
factorslike instructional strengths, class environment etc., while managing the
classroom. Techniques like behaviour modification, group activities, assgnment
learners' responsibility, etc., help a teacher to deal with classroom problem
effectively. Asteachers you have to develop aplan for preventive, supportive and
corrective measure for management of behavioural problems of the learners.
Better prevention reduces the problems but importance of corrective measures
is aso there in case of repetition of problem behaviour. Time constitutes an
important component in dassroom management. The teacher should plan dassroom
time in such away that it facilitates learner learning and solve a number of
manageria problems.

12.9 UNIT END EXERCISES

1. Whileteaching your subject, you must have come across many classroom
problems. Prepare alist of some important problems and describe how you
managed them.

2. Enlist the behaviour problems you came across and enlist the measures
adopted by you in the category of preventive, supportive and corrective.

3. What kind of problems you are facing in managing an inclusive classroom?
How will you manage these problems to ensure maximum learning?
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Classroom management isa broad concept directed towards effective teaching
and learning whereas class discipline is a concept used in the context of
responding to learners’ (mix) behaviour.

Principle of teacher behaviour.
Principle of clarity and mastery over content.
Principle of persond attribute

Innovative methods of teaching not only help in better classroom management
but also facilitate learner learning. For example, ateacher introduces the
project method of teaching in this teaching. Through this project method,
learners get an opportunity to learn by themselves and remain engaged
throughout the teaching-learning process. This helps the teacher manage
learners and the teaching-learning in a better way.

Answer on the basis of your experiences.
Answer based on your observations and practices at your school.

Allotted timeisthe time alotted to ateacher to transact teaching-learning
activities. Thistimeis generaly the time of a class period which may be of
40 to 45 minutes. Academic Learning Time (ALT) isthetime alearner uses
for academic tasks which given rise to an academic outcome. The success
of an instructiona system depends to a large extent on the proper use of
academic learning time.

When ateacher shifts from one activity to another in the classroom, it is
caled ‘transition’, In order to manage transition; the teacher should do the
following:

o  keep materiadsready;
e demonstrate confidence in closing one activity and initiating the next;
e exerciseincreased vigilance during transitions;

e motivate learners for the next task.



