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Fostering @ positive classroom climate is an essential aspect of inclusi
In;e;personal skills of school principals play a crucial role in optimizing s I:clus"f e school improvemen
lighton school management skills of the principals and their interpersoia; i:loi If’ imate. This article rhrowr;
inclusive Jearning effective. T he ability to manage all the resources and Pote:, 'lglence which in turn makes
"ﬂectively and efficiently is the major skill essential for school to implement inc;a S T e
E[fective implementation is possible only when the principal possess exce”eml{swe education effctvel,
are able to build the sensitivity of all teachers in handling students with s ZlclfrfersOnaz -
terpersonal intelligence can coordinate together witi I;ZcZ::j Sa""l(’j’i:ally. 3
arents of

rincipal With good in
students with special needs 10 establish a good communication in dealing students with special
gddress the special needs of any child, the principal should know to identify the spedaltiespwi::,-nn;eds‘ ;o
em. To

dentify the specialties in the child, the principal should possess Intrapersonal and |
[ntelligence. Some inhibiting factor faced by the schools is that enough special guidance teach:;emmo‘n %
or the number of students with special needs. Hence interpersonal skills develop Managerial Co;m?iae'm
ithin @ principal which helps to optimize inclusive school climate for successive inclusive zeami,e ooy
ords: Managerial Competencies, Interpersonal Intelligence, Inclusive Learning, School Prfr.lcipal

special Children.

lntroduction
Education is the most important thing in human life regardless of race, ethnicity, religion and
he right to education without exception for children with special

physical condition. All citizens have t
geeds. Inclusive Schools play an important role in providing educational services by involving students
ol closest to where they live. Schools that

with special needs to study with other students at the regular scho

provide inclusive education must be able to protect all students according to their characteristics and needs.

The aim of the government in designating regular schools to be inclusive school was in order that all
ducation in accordance with the students’ conditions. Schools must be able to

stdents should get proper €
facilitate all students with special needs and other students in getting education. In educational
cipal himself

izations such as schools, the management of school principals is a top priority. The prin
is the top leader and is the most important part in the world of education where students gain knowledge.
The principal as a manager has an important role as an education manager who has the responsibility of

- providing inclusive education with all of its substances (Sulasmi, et.al, 2020)
| This paper aims at discussing specifically the interpersonal intelligence of principals and how it in furn
elops managerial kills in them for the successful jmplementation of inclusive education. The role of

he principal is very important in accordance with his function as 8 manager for an inclus'ive environmeflt.

principal must be able to create 3 proper learning atmosphere for all students inc%ud.mg students wntlh

needs. One of the roles of the principal is to plan, formulate the vision and mission of the school,
d education personnel, astruch

sive vision,

ment the curriculum, and prepare educators an iy i ol
1 research has also suggested hat 591_‘99_1,,P@PSER?!EE.?.-‘?PB‘,!?}P!E,!EEE!?!?R!E&..&9..!2&9 Al

i A e e



INTERNATIONAL scmm |
/ Fduoating Indhvidnale with Specisl Neads T

cwards Integrated Life -Realizing The Goal MEA-E:,‘“% ]

ISBN: 97&9;;57“::

cation personnel, stug
5). u,

by having pood interpersonal intelligence and fostering educators and edu

parents of students with special needs, and the community (Thompson C ., 201
Interpersonal Intelligence

Gardner (1983) introduced a revolutionary the
intelligence and endorsed a more inclusiv

have long been neglected in the education

. ; . i
ory with which he rejected the unitary conge |

e definition of intelligence that is based on human aptjtudesm . 1

domain. So he proposed that humans enjoy a spectrum of ta] L 1
which constitute their Multiple Intelligence profiles. Initially he proposed seven types of inteuige“c |
which included: verbal-linguistic, logical-mathematical, visual-spatial,

musical-rhythmic, bodjj
spiritual intelligence (Gardner, 198);
r meant to target the education do

kinesthetic, interpersonal, and intrapersonal, naturalist intelligence,
1999). It should be noted that Gardner (2006) manifests that he neve - ’
with his Multiple Intelligence theory initially. However, it became mostly popular among educato':
(Gardner, 2006). Interpersonal Intelligence and Intrapersonal intelligence should be possessed by the
principal of schools.

Interpersonal intelligence enables its owner
others. They tend to make people feel at ease; read o
them and respect them (Amstrong,
among the list of effective leadershi

to connect establish rapport quickly and easil
thers’ reactions; empathize; and invite
1994). Such skills of interpersonal intelligence have

p practice. (Ghamrawi, 2010). Gardner believes that imefpersomj
intelligence is similar to emotional intelligence (EI). People who have strong interpersonal imenige,,ce
show compassion, kindness and objectivity when dealing with others. These are critical leadershjp
qualities that also help you work well in teams. Empathic communication is about listening and Speaking
with empathy. Interpersonal intelligence works on similar principles by helping you be sensitive ¢,
someone’s mood, intentions and emotions. There are many examples of interpersonal intelligence. But the
most famous ones include Mahatma Gandhj and Anne Sullivan, one of Helen Keller’s te
well their affinity for helping other.

achers. Knowing
s, it’s quite clear that this type of intelligence is directly related to being
compassionate and empathetic.
Interpersonal Skills and Managerial Skills

Y with
people tg trust
been enlisteq

Principals who possess Interpersonal skills can become a good manager. Their managerial skills
will easily direct the school to be better so that all goals will be achieved. The principal is expected to be
able to build good relationships with subordinates in the school which will facilitate the achievement of
planning. In schools that provide inclusive education, the principal together with the teacher must adapt the
curriculum to the national curriculum used in ordinary schools. The curriculum that is made must be tailored
to the needs of students with special needs. A principal with good interpersonal intelligence can intelligently
adapt the teachers to adopt the children with special needs to different learning environment. These
managerial skills will be developed in a principal who possess good Interpersonal intelligence,

% Technical skills; the ability to use tools, procedures, specialist techniques and updated in technology and
also ready to accept creativity.

* Human skills that are the ability to work with others understand others and encourage others both &
individuals and groups,

* Conceptual skills are mental abilities to coordinate and integrate all organizational activities
(Kristiawan, M.et al., 2017)

A principal who possess interpersonal skills can manage any tasks and so that they will become very good
- managers. :

Inclusive school management
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There is a strong relationship between the principals’ shared vition and the anrin:

school climate. The vision 18 shared by the principal through his 'mmmn:p:'mwmm,, of
empathy, and problem solving with his team to effectively resolve ream pm:w“"”" of eay
inspiring vision. Some interpersonal skills, principals should possess for sncc:w':lq' 'hm"ah
Effective Communication: One of the most important skills a school principal ;lfr:";;dw“
who is good in communicating via speaking, writing, listening, body '““mmné c;;n cg:“m ,A Prineinat

yision towards an inclusive learning to parents and his teachers and commnm':; m""he,:eyhh“ deas ang

fo success in implementing inclusive learning. He who have the ability to co ordinate t:g:h e
children and all the learning activities availed to engage the children is a successful manage;c e
Ability to build strong relationships. A school principal needs to be a people person. Einﬁin

gfound, building connections, actively listening and earning trust are actions that a principal n:;;mmm
day. Building and managing respectful relationships with others through social awareness and empafh:v en'/
help 8 principal interact with whoever walks through their office door. A good principal can mdem”;d‘:]‘
jssues 8 child with special needs and a teacher in an inclusive classroom face and also he should hav;-:

solution for all issues.

Conflict resolution
Being @ good listener is the first part of ¢

arents come to them 10 complain or vent about

carefully to both sides and using creative problem-

'
e e fyniy g

mmom,,.mm"

% tharaq -
IMmQ Arw

onflict resolution. Principals often have students, teachers and
a frustrating situation where they feel wrong. Listening
solving skills can solve the issue by arriving at a solution

that works for everyone.
Empathy: The ability to put you in someone else’s situation to understand how they are feeling is a key
&kill for a school administrator. Principals who show empathy motivate students with special need, staff

and faculty, and create 2 positive learning and working environment. When students view their principal as

empathetic and kind, they are more likely to approach the principal for advice.
at they are not able to do everything on

Capacity to delegate: An effective leader has the knowledge th
their own. Knowing when to delegate by recognizing that some faculty or staff members might handle
certain tasks better isasignofa successful leader.
Curriculum Management
Many schools modify th
' school makes modifications, additions an
 documented in the syllabus, annual progr
principal through supervision should foun
students and students with special needs in th
 limself. So it can be said that the teacher himself is a
melum and education system are if they are not Suppo
i vain, Teachers are competent and responsible, especia
| udents. (Yunita.et.al., 2019)
* theAbgeO(:d c;urriculum' should meet the needs of all children in a classroom. A goo
i”"Olvemen: So each child can pl.an and as'semble the curriculum events as per
The mht{ouome (;nodels of inclusive edycatlon curriculum are:
| Vi withntre el - cu.mculum that raises the material qualification leve
R potential demands of smart / gifted students;

- e S w”‘“329l|’l§°

e curriculum according to the needs of students with special needs. The

d removes in the learning process even though it has not been
am, semester program, and learning implementation plan. The
d that the teacher had taken a different approach to normal
e learning process. The actual curriculum is in the teacher
living curriculum. No matter how good the existing
rted by the ability of teachers, everything will be
Ily in guarding the maximum development of

d principal who can
their abilities and

| horizontally or vertically in
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The duplication model- curriculum development method for students with special needsthm\
curriculum that applies to regular students, Duplication consists of copying purposes, materials, p""h,,:
and materials;

The modification model- curriculum development method by changing the standard curticulyp,
applies to regular students to suit the abilities of students with special needs, so that students with Seg;
needs undergo a curriculum that suits their abilities and needs. Modifications made consisted of adjug; u
objectives, materials, processes, and evaluation. "
The substitution model — replacement of standard curriculum materials with other materials becayg,
content of the national curriculum cannot be applied to students with special needs, but can still be TeDlac,
with other materials that are more or less in accordance with the learning objectives, materials, Proceg .
or evaluations. n
Negligence, model - In compiling curricula in schools that provide inclusive education, teachers can
together with special guidance teachers (GPK), resource centers or other experts. The curriculum
used for students with special needs must be tailored to the needs of these students.

Choice of curriculum depends on the teacher’s ability to handle by assessing the needs of 5 child y,

adapt in the learning environment. But planning should be based on utilizing all the potentials around y
should be effectively managed by the managing power, the principal of the school. This is possible fo;, .
teacher only in a least restrictive environment and also only if a principal is ready to accept the views of

creativity in a teacher. If a principal can empathise the students and their needs, sure he can move pig ears
towards ideas put forth by a teacher.

Conclusion

All schools are committed in implementing inclusive education. Principals, teachers, and a] have
provided the best services for students with special needs. Only a few schools have a vision, mission, ang
goals that reflect inclusive education schools, Many School have not received monitoring and evaluatiop
in implementing inclusive education optimally. The supervision carried will be internal by the schog|
principal. The constraints faced by schools in implementing inclusive education are the unavailability of
special guidance teachers who are professional and proportional to the number of students with specia|
needs. The availability of infrastructure is also inadequate. There are schools that do not have special media
for students with special needs. But all constraints can be managed by a good manager with excellent
managenal skills. One of the main goals of the educational process is the establishment of optimal
interpersonal relationships based on interpersonal communication of factors involved in the educational
process. High quality of interpersonal communication represents the skill that is increasingly viewed
as a prerequisite for a developed and successful school.
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