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«Connect the Disconnected” : The Reality of the Hour

Preparing students of today for tomorrow has gotalottodo
with teaching about how to use and evaluate knowledge. Gone are the
days when students spent their time memorizing facts that were readily
available to them. Contemporary students need to learn the tactics of
learning at their own time and at their own pace. So we must givethem
the type of education that prepares them for lifelong leamning, so that
they know how to study and how to evaluate the importance of what
they learn all by themselves.

Improving the quality, minimizing the costs, and increasing access
to education are the debatable issues of discussion by administrators
and academicians of higher education with regard to collection and
dissemination of knowledge.. The advances in Information and
Communication Technologies (ICT) have been perceived to be the
supposed solution to these issues. Undoubtedly, Web-based technology

has a dramatic impact on leaming and teaching. Itis one of the emerging
needs of the information age.

Since access to education is going to become crucial for the
success of our information society, a lot of potential is seen in learning
through virtual environments. A Virtual Learning Environment (VLE)
is a system for delivering learning materials to students via web. It
offers students a full range of leaming opportunities powered by the
latest online technologies available. It brings learning to pupils instead
of pupils to leamning, E-learning education enhances student’s learning
experiences by including computers and Intemet in the leamning process. The
Internet is rapidly becoming the biggest repository of information we
have ever known. A system based on the Web, it enables teaching not
only to traditional full-time students but also those who cannot regularly
visit the campus due to geographic or time restrictions. Virtual learning
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environment (VLE) of learning platforms are the

basic components of coatem porary distance
Jeaming Rtnypically uses Web 2.0 touls for 2-way
interaction, and includes a content management

The student-teacher interaction is the key
1o student sucess. For this reason, itallows students
and teachers to meet and interact in socially shared
spaces and engage in online real-time seminars,
rutorials, threaded discussions, chatting, Web
meetings etc. These systems include curriculum
mapping, stadent racking, online support to both
teacher and student, electronic communication
through ema], threaded discussions. charting, Web
publishing and Internet links to outside curriculam

PESQUITES,

Frirs = Elcion ond Pessrdd

In the future, as higher education shiftg f
rraditional classroom teaching to online lcnmin‘m
3

. cwqwum\\\vnkm of these NEW COMMun g '
on

technologies are definitely going to enhance the
quality of learning as it provides C‘Ci“ng
.»n\\nunixics to explore. It maximizes the I':“min
experience of the learning society. Henge Virrua;
Leaming Environment iseffectively vitalin the higher
ducation scenario. It can support and enhance
effective leaming, if implemented with carefy
planning. To conclude we can quote:

“You can't teach people everything they
need to know. The best you candois position them
where they can find what they need to know whe,
they need to know it.” (Seymour Papert).

Qs Gumas Gonwary 208
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Relationship between Teaching Competency and Personality

Frontlers In @ N VK.S.D. Collego of
Education and Research Education, Attoor.

nvksdcolloge@rediffmall.com

Traits

of English Language Teachers

*N, Mahalakshmi
+* Dr. B. Minnelkodi

ABSTRACT

In this study, an attempt has been mace to
study the relationship between teaching competency
and different personality traits of English language
teachers. The Teaching Competency Scale for
English Language Teachers (TCSELT) constructed
and standardized by the investigators and the
Dimensional Personality Inventory (DPI)
standardized by Mahesh Bhargava (2006) was
used to collect data from a sample of 540 English
language teachers in Cuddalore district of
Tamilnadu. The survey method has been followed
and the Cluster sampling technique was used in the
administration of the research tools. The result of
the analysis revealed that there is a positive and
significant correlation between Activity-Passivity,
Enthusiastic-Non-enthusiastic trait and Teaching
competency of English language teachers. There is
a negative and significant correlation between
Depressive- Non-depressive trait, Emotional
instability ~Emotional stability trait and Teaching
competency of English language teachers.

INTRODUCTION

The term teaching competency has been
defined by various authors. According to some
authors it includes knowledge, attitude, skill and
other teacher characteristics (Haskew,1956;
Wilson,1973). Rama (1979) defines teaching

competency as “the ability ofa tcacher manifested
through a set of overt teacher classroom behaviours
which is a resultant of the interaction between the
presage and the product variables ofteaching within
a social setting”. Teaching competency means an
effective performance of all the observable teacher
behaviour that brings about desired pupil outcomes.

Personality is the dynamic organization
within the individual of his para psychological system
that determines his characteristic behavior and
thought (Allport,1961). Most of the definitions on
personality accepted today are patterned on this
definition of Allport. A trait is defined as an
“observed constellation in individual action
tendencies” (Eysenck,1947). In other words, trait
is simply an observed consistency among the habits
or repeated acts of the subjects.
NEED OF THE STUDY

The role of teacher has been observed by
Indian Education Commission(1964) as, “the
destiny of India is now being shaped in her
classrooms”. Obviously the destiny-makers are the
teachers, who play constructive role ininfluencing
the quality of education and its contribution to
national development. The Education
Commission has pointed out that, “Of all the
different factors which influence the quality of
education and its contribution to national

* Research scholar, Department of Education, Annamalai University
**Professor of Education, Department of Education, Annamalai University
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petenee and character

he most significant™
achieved unless

eICiCS.

development, the quality, com
of teachers are undoubtedly t
The goals of education cannot be
teachers have the nvessary shil s and compxt
The successof teacher's teaching dependsonthe
al climate. Acconding to Prunner

level of psychasox
influences

(2003)“a teacher’s personality greatly
the climate in the classroom, Rescarches show that,
certain characteristics of a teacher such as warmth,
emotional stability. self-confidence, rational
approach, dyrumics of a personality which enables
the teacher to flexibly react to changes, and
dominance contribute toa conflict free environment
and to the positive development of pupils™. There
are some studies about the relationship of Teaching
competency and Personality traits of teachers. But
the researcher hardly found empirical studies about
these two variables on English language teachers.
To fill up this research gap in educational research
this study was carried out to study the significant
contribution of personality traits on teaching
competency of English language teachers.
OBJECTIVES
> Tofind out whether there is any significant
relationship between different personality
traits and teaching competency of English
language teachers.
> Tofind out whether there is any significant
contribution of different personality traits o
the fﬂthlng wmwmomngnsh ]ngmge
teachers,
HYPOTHESES
- S:Vr:;xzz‘;::::gmﬁcmt.relat.i.oushjp
teaching competenc';e ;Ealllitsyh:m"s -
teachers. S g

Frmiors 0 Edvaton d [ 3

» Thereis no significany cony
different personality trajyg on
competency of English langung

e

l'ibu"m1
‘cﬂ”i: ‘
METHOD i

The normative survey methog
for this study.
TOOLS

The Teaching Competency Scale forp, .
Language Teachers (TCSELT) COnStryereg
standardized by the inves‘iguturs ang
Dimensional Personality l’nvemo,.y N t
standardized by Mahesh Bhargav5(2006) "
used to collect the data. b
SAMPLE

The sample for the present study Corsigyy
of 540 English language teachers jp Cudda,
district of Tamilnadu. -+
STATISTICALTECHNIQUES

Correlation and Regression analysis ygy
used for the analysis of data.
RESULTS AND DISCUSSION

The coefficient of correlation has beeq found
out to determine the relationship between different
personality traits and teaching competency of
Enghsh language teachers, The result of the analysis
isgiveninTable-1.

Table 1shows that there is a significantand
positive relationshi ip between teaching competency
and Activity-passivity, Enthusiastic-Non-enthusiasti
traits. Thereis a significant and negative relationship
between Depressive - Non-depressive and
Emotional instability — Emotional stability trik.
These findings revealed that more Activity andmor
Enthusiastc traits accounts for high level of teachitg
competency. The Depressive and Emotions! |
Instability traits accounts for low level of teaching |
competency,

Ml

Dbtz Gosue s 9--’-"’";

Table 1
Correlation between Teaching competency and different Personality traits

Emotional
Personality Activity- Enthusiastic-Non- Dcpressivq—Non- |nstab‘xlny—
traits passivity enthusiastic depressive Emot_lgnal

stability

Teaching | o j46++ 0.250* -0.132%% 0.169%*

competency

** Significant at 0.01 level
Regression analysis for different Personality traits and Teaching competency of English language

teachers
The regression analysis has been carried out to find out whether there is any significant contribution
of Personality traits on the teaching competency of English language teachers. The result of the analysis is

presented in tables 2 to 4.

Table 2
Contribution of different personality traits on Teaching competency of English language teachers
Model R R Square| Adjusted R Square Std. Error of the Estimate
1 0.298 0.089 0.082 17.827

Table —2 shows the R square value, which is found to be 0 .089. Itis evident that only 8.9% of the
total variance in teaching competency is attributed by the Personality traits of English language teachers.
The remaining percentage of variance 91.1 % (1-R Square) is to be accounted by other factors whichis

not included in this study.
aPredictors: (constant) Activity - Passivity trait, Enthusiastic - Non-enthusiastic trait, Suspicious - Trusting

traitand Emotional Instability — Emotional Stability trait.
b.Dependent Variable: Teaching competency.

Table3

Anova for contribution of different Personality traits on Teaching competency
Model Sum of Squares df Mean Square F Significance
Model
Regression 16591.900 4 4147.975 13.052 0.000
Residual 170027.033 535 317.808
Total 186618.933 539

3 Out:5 Gowet }7......, 2014
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- - 2. which is significant at ¢
o : vulueis found o be 13.052, X 01 1y,
isevidentfrom tale, e o rsonality traits o the teaching competency ofEneltl:;

It indicates that there is a significant contributionof e

language teachers.

assivity trait, Entht jastic - Nor ic trait, SUSPicimu N

ictors: (¢ Activity - P’ .
a. Predictors: (constant) Activity - Emotional Sability it

Trusting trait and Emotonal Instability
b. Dependent Variable: Teaching competency |
Tabled |

<*value of contribution of different Personality traits on Teaching competency

|
Model Unstandardized Standardized t Significancy ] |
Coefficients Coefficients ‘
B Std. Error Beta l
1.68
(Constant) 166372 5.250 31.687 | 0.000 1
Activity-Passivity 0.283 0.282 0.045 1.004 0.316 [
Enthusiastic- ‘
Non-enthusiatic 1.354 0.264 0.225 5.122 0.000
Suspicious-Trusting- | 0.373 0.293 -0.064 1274 | 0203 ||
Emotional Instability-
Emotional Stabiltiy- 0.534 0.255 -0.105 -2.09 0.037

Table-4 shows the calculatedt” value, for the enthusiastic-non-enthusiastic trait (t=5.122) and |
Emotional Instability-Emotional Stability (=2.097) significantly contributes to the teaching competencyof |
English language teachers. The negative beta value shows that suspicious-Trusting (-.067) and Emotionzl \
Instability-Emotional Stability (-.1 05) contributed negatively to teaching competency. Hence, itis evident
that highly suspicious and Emotional instability reduces the teaching competency of English language teachers, |
Moreover, activity-Passivity and Suspicious-Trusting traitsare not significantly contributing to the dependent |
variable teaching competency of English language teachers.

FINDINGS
1. There is a significant and positive relationship Suspicious-Trusting; Emotional Instabilty-
between teaching competency and Activity- Emotional Stability Personality traits.
Passivity; Enthusiastic-Non-enthusiastic 3. Itis evident that 8.9% of the total variance in
Personality tras. teaching competency is attributed by (¢

2. There is asignificant and negative relationship
between teaching competency and

different personality traits of English
language teachers.

Frcntiors w0 Gduschon ond Ressorsh 4 Qs Joauat Ghaary 204

4, There is a significant contribution of the
independent variable such as Enthusiastic-
Non-enthusiastic and Emotional Instability-
Emotional Stability on the dependent
variable Teaching competency of English
language teachers.
5. There is no significant contribution of the
independent variables such as Activity-
Passivity and Suspicious-Trusting traits on
the dependent variable teaching
competency of English language teachers.
CONCLUSION

The study revealed a positive relationship
between teaching competency and activity-
passivity, enthusiastic and non-enthusiastic
personality traits.So it is concluded that the
personality of the teacher greatly influences the
teaching competency of English language teachers.

Frantiors in Sduntion and Researdk
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Successful Intelligence and Lear
secondary Schoo

* Remwa P
** DrC M Bimdhu
ABSTRACT

The present study is an attempt to find out
the relation between Successiul Intelligence and
Learming Strutegies of higher secondary school
students. The sample wats 640 higher secondary
sehool students. Data were collected by using two
tools namely Suceessful Intelligence Scale and
Learning Strategy Scale. Results indicated
substantial positive relationship between Successful
Intelligence and Learning Strategies of higher
secondary school students.

INTRODUCTION

Human intelligence has long been on the
borderline between ascientificanda quasi-scientific
field within the scope of psychological science. Itis
amuch researched variable, but empirical tests of
theories o intelligence have too often ranged from
inadequate 1o non-existent. Mainly two extremes
have prevailed in the study of intelligence. At one
eXtreme are measurement of “g” factor of
intelligence and in the other extreme are new and
recent trends in measuring emotional
intelligence(Goleman, | 995)andmultiple intelligence

(Ga:dner‘lf)SB).Apan from the two extremes 2
middle ground is needed that recognizes the
multifadous nature ofintelligence and ofpeople’s
conceptions of it. Itis with great relevance inthe

* Guest Lecturer GCTE, Calicur

**Associate Professor, Farook Training College
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ning Strategies of |;
| Students Sher

present scenario that Robert J Smmbm |

forward the concept of Success fy] lme”igenaspu\
Ce, |
People need all their skills to pe ey i

avery good order to be successful in Jifs, Su:clng'w
intelligence is the integrated set of: abilitieg,
toattainsuccessin life; however an individyy &

it, within that individual’s socio-cultml c
Peopleare successflly intelligent by recopr,;
weakness and find ways to correct or com
for them. Successfully intelligent people adapy
shapeand select environment by using a balayeg o
analytical, creative and practical abilities, Stren
1998) defined successful intelligence as intelligenee
intermsofability to achieve one’s goalsin life wig,
one’s socio-cultural context. Intelligence has
traditionally been defined in terms of: some kind of
successes. Successful Intelligence is the integrated |
setofabilities needed to attain successin life ~within :
that individual’s socio-cultural context. According
to Sternburg (2000) intelligence tests normally
assess inert intelligence that does not lead toagoa
directed movement, but on the other hand successil
?melh‘gence isthe kind of intelligence used toachiere
important goals.

Ontey,

Individuals encounter various problems ‘
daytoday that may affect their life. Majority of peopk |
|

Lo g-"""' ol

Dt a

have the ability to acquire and apply knowledge,
but successfully intelligent people do not just have
abilitics, they use these abilities to solve every day
problems that they encounter. People who succeed
are those who have managed to acquire, develop
andapply a full range of intellectual skills. People
are successlully intelligent by recognizing their
strengths, and knowing their weakness and find
ways to correct or compensale their weakness by
capitalizing on their strengths. Successfully intelligent
people adapt to shape and sclect environments by
using a balance of analytical, creative and practical
abilities. So in accordance to this the outcome of
education system should be the production of
successfully intelligent generations.

The present system of education gives more
importance to leamer’s characteristics. The students
adopt their own leaning strategies in learning. The
concept of learning strategies developed almost
recentlyat the later period of 20® century. Leaming
strategies are an individual's approach to a task.
They indicate how a student organizes and uses a
set of skills to learn content or to accomplish a
particular task more effectively either in or out of
school (Schumaker & Deshler,1984)

Learning strategies enable students how to
learn and how to be successful in and out of the
academic settings. Learning strategies give students
a way to think through and plan solution to a
problem. Students who use learning strategies
become more effective and independent leamers in
the present scenario of learning. As the leamners are
considered as autonomous entity in the present
situation the international efforts to develop adequate
learning strategies have got much momentum.,

Almost all children can learn in an effective
manner, if you teach them ina manner that matches
their leaming abilities. Successful intelligence can
provide a practical way of teaching in which a solid

Geontiars in Glusation and Researel

learning strategy can be developed which involves
a well-balanced learning approach involving,
analytical, creative and practical thinking skills. Thus
education provides a deliberate and conscious
activity on the part of civilized societies to lead a
meaningful life. So the importance of education and
rescarch is crucial not only for the present
development but also to tackle challenges
successfully and open a way to future. Successfully
intelligent people can develop learning strategies that
could enhance the learning process, but this aspect
is not reached to a great extent. Higher secondary
school students represent the adolescent stage,
which is a crucial stage which determines the
academic future of students. It is at this stage, the
student’s starts thinking of choosing a profession
and to succeed in life. These factors led the
investigators to take up the study.

OBJECTIVES

» To find out whether there is any significant
difference in the mean scores of successful
intelligence of higher secondary school
students based on gender, locale, type of
management and subject.

» To find out whether there is any significant
difference in the mean scores of learning
strategy of higher secondary school students
based on gender, locale, type of
management and subject.

% To find out whether there exists significant
relationship between Successful intelligence
and Learning strategy of higher secondary
school students for the total sample and the
relevant subsamples.

METHOD

The investigators selected Normative Survey
method for conducting the study.

@Ot a
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SAMPLE STATISTICALTECHNIQUES
Sample for the study consisted of 640 higher
secondary school students from Kozhikode,

Mean difference analysis and Pearson’y Prog
Moment CoefTicient of Correlation g

Table 2

Data and Results of t-test of Learning Strategies of Higher Secondary School Students
Type of Management and Subject

Based on Gender, Locale,

Malappuram, Plalakkad, Thrissur, Kannur and
Waynad districts of Kerula. RESULTSAND DISCUSSION Variable | Category N Mean SD t-Value Level of
§ Significance
TOOLS It can be scen from table 1 thyy thery VIR 784 10553 1321 .56 0.05
Successful Intelligence Scale (Bindhu &  significant difference in the mean Scoreg of Female 356 108.25 12.59 ) S
Remya,2012), Learning Strategy Seale (Kumar successful Intelligence of subsamples like Scieng, :j‘r'::ln ?gg :gggz :3?; '
ctal.,2001) and Humanities (t=4.47) and Commerc ,,, Government | 425 10700 [13.99 0.09 NS
Humanities (=3.82) at 0.01 level of significy, Leaming [ Private 215 107.11 12.14
: Strategies [ Science 239 109.43 13.23 0.43 NS
Table 1 Commerce | 211 109.96 12.32
H i i 2 109.4. 13.23 6.82 0.01
Data and Results of t-test of Successful Intelligence of Higher Secondar.y School ;ﬂ:ﬁﬁes 1;3 . 100.83 12.71
Students Based on Gender, Locale, Type of Management and Subject Commerce ] 211 109.96 12.32 732 0.01
Variable | Category N Mean SD t-Value Level of Humanities | 190 100.80 12.71
Signifi
Male 284 18826 | 22.22 <ence Table 2 revealed that there is significant difference in the mean scores of Learning Strategies of
Female 356 18529 | 2046 1.75 NS subsamples like Male and Female (t=2.56), Science and Humanities (1=6.82), Commerce and Humanities
5:_‘;;:1 { ‘:gg If :3;315 ;gzg 0.96 NS (t=7.32) students. A lose observation of the mean scores shows that female students have better Learning
;S,uct-cssﬁﬂr Government | 425 | 186.54 21.90 Strategies than Male students and Science and Commerce students have better learning Strategies than
' ?vme l' ; 31 ; 'l ‘1 396;; g?_gg 0.10 NS Humanities students. No significant difference exists between Urban and Rural (t=0.13) Government and
clence . B S N .
[Commerce [ 211 (18841 20.62 0.68 NS Private (t=0.09) and Science and Commerce (t=0.43) higher secondary school students.
[ Science 239 1189.79 21.83
| Humanities [ 190 | 180.60 20.19 447 0.01 Table3
| Commerce | 211 [ 18841 20.62 3.82 0.01
l Humanities | 190 ' 180.60 l 20.19 Co-efficient of Correlation between Successful Intelligence and Learning Strategies for
the Total Sample and relevant Sub Samples
It can be seen from table 1 that there is significant diffe i
- . gnificant difference in the mean scores of ful Variables Sample Category N r Level of
telligence of subsamples like Science and Humanities (t=4.47) and Commerce and Humanuities (t=3.82) Correlated Significance
a10.01 level of sieni . ) . ' Total 640 0.68 0.01
evel of significance. W.h“e ‘.’bsmmg the mean scores, it is seen that the Science and Commerce Gender Male 284 074 0.01
students are more successfully intelligent than Humanities students, In case of Male and Female (t=1.75), Female 356 LEs 901
Successful Local; Rural 458 0.68
Urban and Rural (t=0. ; . : ke 2 : .
- (t=0.962), Government and Private (t=0.10) and Science and Commerce (t=0.9) Intelligence Urban 182 0.66 0.01
igher secondary school stud. is no sieni g . and Learnin,
e ary school students there is no significant differences in the mean scores of Successfil Strategies s M;l:we of R Go;;mem ;ﬁ ggg gg:
igence. g 4 .
Science 239 0.69 0.01
Subject Commerce 211 0.65 0.01
Humanities 190 0.65 0.01
Fantiers in Bducation and Rusaorek 9 Qs Guscat  GFomuary 2010
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Ihe findings indicate that there eNists
substannal positive cormelaton between Suceessful
Intelligence and Leaming Strategies of higher
secondary school students for the ttal sample
(r=0 68) and the relevant subsamples.
CONCLUSION

The study revealed a positive significant
comrelation between Successful Intelligence and
Leaming Strategies. Successtully intelligent student
can carefully formulate strategies for problem solving.
The classroom should provide experiences to
students to increase their problem solving abilities.
It helps children to use the benefits of perceived
strength and skills and use them to enhance leaming
abilities. Leaming strategy is also very important
quality of students. Providing better facilities,
opportunities and proper guidance help todevelop
better learning strategy.

e vers 0 Gduaaiion and Rasearch 10
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Effect of Metacognitive Interaction in Enhancing Achievement in
Economics among Secondary School Students

* Sony Francis C

ABSTRACT

Learning depends upon the methods,
techniques and approaches employed for the
teaching and learning. It is only through well -
designed and effectively implemented educational
programmes that Lthe student would be equipped
with necessary knowledge and skills to release his/
her innate potentialities. Metacognitive interaction
in teaching-learning process in economics helps the
students to improve their achievement in economics
as well as to apply those in their daily life.
Experimental method was used for the study. From
the results it was found that there is significant
difference in the achievement test scores of the
experimental and control group after giving the
treatment and the experimental group performed
better than the control group inachievement test
dueto the metacognitive orientation. This study also
revealed that gender has no influence on enhancing
academic achievement in economics through
metacognitive orientation.
INTRODUCTION

In this era of knowledge explosion,
educators are challenged more than ever before.
This calls for equipping students with those skills
which will not become obsolete. Assimilation of
metacognitive behaviour will help the students to
imbibe those skills in one’s life. The Greek word

‘meta’ means beyond. Applied to the thinking
process, metacognition refers less to thinking about
what one is doing or experiencing and more to
paying attention to the ways one is thinking.
Metacognition includes not only a sharper
awareness of the thought process but also a curiosity
about the many ways one’s thoughts happen.
Metacognitive behaviour helps one to leam to
manage one’s own thinking more consciously and
effectively. Thus the value of the concept of
metacognition is that a transformation from ordinary
awareness to a more self-reflective type of
consciousness is possible.

While teaching a teacher should consider
the fact that pedagogy and practice are not different.
It should go hand in hand. Then only the real
leamning takes place. The main difference in teaching
in United States and in India is that, they concentrate
on promoting creative human development. InIndia
more attention is paid to discipline with the result
that the individual learner is less benefited. The
teacher in the United States aims at enabling the
student to lead a whole life. Therefore, instead of
mere transmission of body of knowledge teacher
should take care of the method of teaching also.
The teacher must instill in the student thinking habit
in such a way that he has to question ¢ whatdo
know?’, ¢ What I do not know?”, ¢ How much 1
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Know ' ¢te. Such metacogrtive training would be
helpful for the creative human development.

In economics we come across mainly the
competencies like decision making, optimization of
resources, problem solving ete. Educationists
incorporate those competencies in X standard
economics in order to develop those skills ameng
students. If various concepts in economics
areleamed only by rote for examination sake it will
not be helptul for the student to develop various life
skills. Only if they are able to apply those
competenciesin their life situations, they will beable
to receive the real fruits of leaming economics and
to cope with the changing situations. The present
study focuses on the effect of metacognitive
interaction in enhancing achievement in economics

among secondary school students.
OBJECTIVES
> To find out the effect of metacognitive
interaction on achievement in economics at
secondary school level.
» Tosstudy whether there exists any significant
difference berween the subsamples based

on gender.

HYPOTHESES
» Thereis no significant difference between
the experimental group and control group
students with regard to post test scores.
» There is no significant difference between
the post test scores of the experimental
group with regard to the subsample gender.

METHOD
Experimental method was used for the

study. The pre-test - post-test control group design

Frtiors 0 Edusation and Pussareh. 12

{nvolves two groups both of which werq rum'lcd :
based on the scores of the pre-test. Opge groy [
received the experimental treatment while Othey
undenwent conventional method and then both the
groups were post tested on the dependent vy able, |

SAMPLE

The investigator selected a group of, sixgy
10 standard students (30 in the experimenta] group
and 30 in control group) studying in one of the
govemnment schools in Thrissur district, Kerala,

TOOLS
1. A metacognitive orientation framework,

2. Anachievement test developed by the invgﬁgm_

EXPERIMENTAL TREATMENT :
METACOGNITIVE INTERACTION

For metacognitive interaction the
investigator selected a topic related with nationa]
income. The investigator impelled the attention of
students towards national income by relating it with
the family income (direct attention). The students
were motivated to find examples from real life

situation relating to primary, secondary and tertiary
sector (functional planning). The investigator now
and then posed questions to test their understanding
level. Students were able to answer those questions
in one or two sentences (self-management). Active
discussion about the merits and demerits of
calculating national income made the students clarify

|
!

their doubts and answer the questions raised inthe |

discussion (orchestrating and regulating). Individual
exercise given to the student’s made them verify their
answers and evaluate themselves (monitoring and
evaluating). The following figure represents the input,
process and output of metacognitive interaction in
leamning economics,

Gevsa 1 Gonsary 20
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METACOGNITIVE ORIENTATION TOWARDS LEARNING

INPUT
I Advance Organizer
2. Direct Attention

3. Sclective Attention
4. Functional Planning,
5. Self Management
6. Self monitoring

7. Evaluation

PROCESS \

1. Knowledge by recalling

2. Relating personal experience

restating the definition

3. Observing pictures

4. Response given by students

$. Discussing, interacting, ¢lassifying
confronting and supporting

6. Venifying the answers

7. Reading the answer written

OUTPUT
1. Refreshing

2. Recounting

3. Loud thinking listenmg
ramufying

4. Compiling

5. Critical thinking

6. Comparing

7. Consolidating

RESULTS AND DISCUSSION
Table 1 |
Mean, S.D and “t° value of pre test scores of experimental and control group
; R Level of
Group N Mean SD t' value Significance
Experimental 30 47.34 17.84
Control 30 7.7 2L15 . .

NS- Not Significant
From table 1 it is seen that there is no significant difference between control group and experimental
group students in the pretest scores.
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ntal and <on
0res ofcxpcrlmc irol
‘t* value of Post - test Sc group

Mean, S.D and

‘t" value

Expenmental
Control 3
From table 2 it is seen that there 15 SIE

sificant difference in the post-test scores ofc°ﬂtro|
Broy

erimental g students.
and experimental group stude Table3
«* value of Post - test scores of male and female Studentg of

Mean, S.D and
uperimentnl group

NS- Not Significant
From table 3 itis seen that there is nosignificant difference in the post-test scores of; maleanq

fernale students of experimental group.

FINDINGS academic achievement in €Conomics

1. There is no significant difference in the through metacognitive orientation,
achievementtest scores of theexperimental  CONCLUSION
and control group before giving the The results of the study show that a shif
treatment. from the context of student-teacher interactionsto
2. There is significant difference in the  anindividual student’s selfregulation has enhanced

achievement test scores of theexperimental ~ student’s achievement in economics. Moreoverit

makes them independent leamners. One ofthe godls
ofeducation isto help children operate effectively
onall levels of thought (knowledge, comprehension, f
applications, analysis, syntheses and evaluation).
The attention of all levels of thinking may forma

and control group after giving the treatment
(CR=3.915, p>0.01). The experimental
group(m=71.17) performed better than the
control group (m=50.12)in achievement test
scores due to the metacognitive orientation,

3. Thereisnosignificant difference in the post
test scores of male and female students of
experimental group. This indicates that
gender has no influence on enhancing

individuals of normal intelligence engage in

Freniars in G dumaton ond Povsarof 1 ®
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central theme in the metacognitive interventionin |
teaching-learning programme. Although most |

metacognitive regulation when confronted withou! |

Goase 1 Jonserr @ |

cflortful cognitive task, some are more metacognitive
than others. Those who have supportive climate
for goal oricntation have greater metacognitive
abilitics and they tend to be more successful in their
cognitive endcavour.
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Multimedia Application i
h School Mathematics

Hig

* Bnnda Nair.d

**Dr.Ashal.V

ABSTRACT

Leaming of mathematics is avery complex
cognitive process which requires alot of effort from
the leamers. Hence it is essential to teach
mathematicsina highly interesting fashion. For this
we need to adopt instructional strategies thatare
interesting and stimulating. Educational technology
P alwas s demonstrted a significant positive impact
on the achiey ement of students. Positive effects have
been found for all major subject areas, in preschool
through higher education, and for both regular
education and special needs students. Evidence
suggests that interactive instructional packages are
especially effective when the skills and concepts to
be leamned have a visual component and when the
software incorporates a research-based instructional
design.
INTRODUCTION

L.ducators are now introducing various
forms of software and multimedia presentation
driven media into their classroom activities (Tolhurst,
1995). These creative presentation systems are
producing a great deal of excitement among
educators. Multimedia can be described as “the
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n Teaching

combination of various digital mc‘"“%“!.suﬂ,
text, images, sound, and video, into 4y, intogy 4
multisensory interactive application or Preseny
to convey amessage or information to an audy cn:;
It definitely has the power to extend the amg,
and type of information available to leamers, W,
designed multimedia helps learners builg Moy
accurate and effective mental models thantheyg,
from text alone.

Recent studies indicate that students enjoy
attending classes that utilize multimedia presentzjp
because they find these classes to be my
interesting and exciting. Multimedia offe
remarkable opportunities and challenges for teaching
mathematics. In their studies, some researchery
suggest that the use of technology in the classrom
can enhance student learning, Twenty years of
research show that multimedia enhanced leaming
produces at least 30% more learning in 40%less
time at 30% lower cost. When a multimedia
presentation is used for multimedia methodsof
instruction, retention is raised to 80% in contrastlo
40% for discussion methods or 20% with te
traditional lecture method using visual aids (Whie
and Kuhn, 1997). Hence, it is pertinent tht
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Mathematics cducators examine the opportunities
and challenges of new technologies in order to
enhance their teaching styles. Recent comparisons
of traditional mathematics instruct jon to its
computer-nssisted counterpart also yielded positive
lcarning results related to the use of technology,
including commercially available problem-solving
software.

NEED AND SIGNIFICANCE OF THE
STUDY

Researches have proved that the traditional
method ofteaching do not bring about fruitful results
as far as student learning is concerned. This is
because it has certain short comings (Alsup, 2004).
The traditional type of instruction makes students
passive recipients of knowledge. Itconsumes the
time and energy of the teacher but at the same time
does create little interest in the learners. If pupils”
attention is diverted for a few seconds, then they
will not be able to comprehend the remaining
portions.

In the traditional method, there is a
widespread assumption that children should sit still
and listen and this has been repeatedly disproved
by scientists, psychologists, and educators. Children
are meant to move their bodies and play. This is
how they leam the best. Furthermore, children in all
school models are still being discriminated against,
shamed and punished for having different leaming
styles. Sadly, children who learn more quickly or
more slowly than their peers are often neglected in
the classroom. Sometimes, learning content simply
is not interesting enough or even age-appropriate.
Ifchildren are unable to relate to the subject matter
or the way in which itis delivered, they naturally

Grontiers in Edusation and Resaarsk

lose interest. Children are drawn toward classroom
activities that are aligned with their stages of copritive
and emotional development

Research studies have shown significant
links between multimedia instruction and
achievement of Icarners, Schools that integrate
technology into the traditional curriculum have higher
student attendance and lower dropout ratcs, which
Jeads to greater academic results (Fisher, 1999).
Hence, educators will have to put aside some of
their traditional teaching techniques to make room
for multimedia. Moreover, complicated topics can
be explained and understood better with the aid of
pictures, graphs, animations and simulations
(Kussmaul et al., 1 996). Yet another bencfit of
multimedia is the option to present complex
concepts in small, chronological steps as a means
to improve students’ ability to com prehend
information inameaningful way.

Multimedia is one of the latest technological
innovations adopted in our schools for transforming
teaching-learning process from dull dungeons of
teacher-directed recitation to motivated self-
assessed student leaming. Multimedia integrates text, -
graphics, animation, audio, and video into one entity.
Here, students actively participate in the process of
learning due to the interesting and innovative nature
of the technique. Hence it was presumed that a
multimedia instructional package would be more
effective for teaching high school mathematics than
the traditional chalk and talk method of teaching.
OBJECTIVES

> To prepare an instructional package
involving multimedia application for teaching
high school Mathematics.
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SAMPLE
The sample consisted of g Stug |
which40 were girls and 40 were boyg ’l]
the 9™ standard of a high ::h yi,,“l
. L 0
control groups. Thirwvananthapuram district. Purpogi, o G I‘:
To find out whether there is gender technique was used for the sample sclccﬁmm‘,

Hetveness of the prcyun:d

P RN SV ALY
mulumedia

tnstna bonal package mvolving
application by companng the achicvement
in Mathematics of the experimenta) and the

difference in achievementin Mathematics - TOOL
ofthe experimental and the control groups. The purpose of the study wag o
HYPOTHESES effectiveness of multimedia Wonalp:k?;‘
> There will be significantdifference in the the academic achievement of high schoq b
achicvement in Mathematics of the HmﬂselffomwdaCMevemmtmwﬂ 4
expenmental and the control group. asthe tool. et
> There will be significant gender difference STATISTICALTECHNIQUE
in lhcvachiﬂ'cmcnl in Mathematics of the ‘t"test was applied to find out the i,y
experimental and the control group. difference between two groups. 2
METHOD RESULTS AND DISCUSSION

‘Evpem_nemal method was adopted for the The datacollected was analyzed using'y
study with the simple randomized post-testdesign.  and the results are summarised in table | a

Table 1
Mean, SD and ‘1 v.alue of the Academic achievement of students of
Experimental Group and Control Group

Table2
Mean, SD and*t” value of the Academic Achievement of girls of Experimental
Group and Control Group
Category | N Mean sD ‘t’ value Remark
Expé:,mu;ml = 303 425 sk Significant a1 0.01
. level
Control Group |20 224 4,63

Results in table 2 clearly show that the‘t” value ( 562) isgreater than the tzble value (2.71) which
is significant at 0.01 conﬁdencelcveLHmethehypodtsisﬂm‘”ﬁmc will be significant difference in the
achicvememianthernaﬁcsofﬂwgir!sinmeexpeﬁmmmlandmmolgmups’isawe;xﬁd

Table3
Mean scores, SD and‘t’ value of the Academic Achievement of boys of Experimental
Group and Control Group
v
Category N Mean SD valie Remark

Experimental Significant

Group 20 31.2 472 551 0,01
Control Group 20 233 434 i level

Resultsintable 3 clearly show that the‘t’ value ( 5.51 )is greater than the table value (2.71) which
is significant t 0.01 wnﬁdamelweLHemetbehypoﬂmisﬂm“Thaewiﬂbeﬁgniﬁmmdiﬁamhlhe
achievernent in Mathematics of boys in the experimental and control groups™ is accepted.

L Category N Mean | SD ‘t” value Remark
Experimental
Group 01324 (482 e
LCo 17 Significant at
ntrol Group | 40 282 4.74 0.01 level

Itis evident fr N
(2.64) whichis s:’gnirrx::::e:: ulsshowminiable | it he't value (3.7)is greater than the table val
e sl 10.01 confidence level, Hence the hypothesis that ““Thy ill be significat
achi i . ere wi si
cvement in Mathematics of the experimental and control groups” is accepted.

| FINDINGS

l\ 1. Thereexists significant difference in the i . ‘ s‘gmﬁ mmﬁ im.he

§ achievement inMat scs of the studk achievement in Mathematics of the girls of
the experimental group and the control

taught with the multimedia instructional
package. This shows that multimedia
instruction is more effective in the teaching

} of high school Mathematics than the
traditional method.

group.
3. There exists significant difference in the
achievement in Mathematics of the boys of
the experimental group and the control

group.
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ABSTRACT
nt study aims at identifying the

The prese
ary school teachers. The

multple intelligences ofprin
bjective of the study is to find out the

wajor ol
ifany in multiple intelligence

significant ditlerence
and its dimension with respect to the background
variables, The sample consists of 500 primary
school teachers trom four districts of Tamilnadu viz.
Kanyakumari, Tiunelveli, Tuticorin and Madurai.
The findings of the study revealed that primary
school teachers have moderate level of multiple
intelligence. It was found that female teachers are
better than male teachers in verbal-linguistic, badily-
Kinesthetic, musical-rhythmic, interpersonal and
intra-personal intelligences but male teachers are
better than female teachers in their logical-
mathematical intelligence. Married teachers are
better than unmarried teachers in their verbal-
linguistic and inter-personal intelligence. Arts
teachers are better than science teachers in their
logical-mathematical intelligence. PG qualified
teachers are better than TTC qualified teachers in

their visual-spatial intelligence. Aided school

o of Primary Schoolte

NVKSD College of
Education, Attoor
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achers

teachers arc better than Government school

teachers intheir verbal-linguistic intelligence.

INTRODUCTION

The quality of a nation depends upon the
quality ofits citizens. The quality of the citizens rests
upon the quality of their education. The quality of
their education depends upon the competence,
dedication and quality of school teachers. Itis not
brick and mortar of the classrooms, but the
dialogues, rapportand interactions supported by
deeds, between the leamners and the teachers, all
the time developing within its four walls that can
make or mar the destiny of the youngsters. Beinga
teacher is to be a change agent transforming ideas
into ideals and ideals into institutions which may
spread the light of knowledge and wisdom into
eternity. Only as intelligent teacher can actas a

changing agent to transform the society.
SIGNIFICANCE OF THE STUDY

Today the students are very intelligentin
their leaming and other skills. They expect more
from the teachers. They want to be dynamic in the
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digital workd
arts and science
group Stug;

intellpert in hew | rofsson. Teachers aoddbein
a ponetn o ssisd) B @ rumg B i of the stakots I&\Chﬂsinugirmmﬁplcim h'\
Sdam \'\t\w\;‘x\!m;\hm“ e » Thereisnosignif; RESULTS AND DISCUSSION
face the expectanons of e students. They must peimary school icant dm‘cm Table 1
0olteach Level of
posses mcllpgence i academx andexgacumicular i ersin lhe cvel of Multiple Intelligence of primary school teachers
actvibes tobe sasfiad in d“JF"“'?\‘”(]-‘-T"i“‘ - Tespect to ed, “\ Dimensions of
ssash denods <. - 7 cation. multiple intelligence Level F
3 ofthe stadents. Nfulpie Prchn.ing requency Percentage
is the setof shilites possessed by anindividinl &0 » Thereis nosignificant djgy, Verbal linguistic Low 5
i - ; e 194
£l poin s Ateacherwi Ut primary schoolteachers jn o Mg b 610
inmefbgences is the nead of the hor The imvessznr intelligence with respieciy thejr m Logical-math = Low 16ls0 13.6
o Nlodicat 57
fieels that primary school teachers ar¢ Laying the METHOD t’pe"f Sy High 330 5&2
foundation for the educaton of the youth. The Vo fow li)ol 12.0
L o . isual-spatial 202
frescat stady sims at finfing out the multple The Survey method was adqy i Mj’:’i:hnle 281 s :
e of primary school machers prescat study. Pledfg]  podily-kinesthetic rtow ::I)i 22
-
OBJECTIVES SAMPLE M:ldi::m 208 ;2,2
98 ¥
- . Musical-rhythmi Low 19.6
B finf syl kgl s The investigator used the stratif v Moderate 1] 54
of primry schoolzeachers sampling technique f ed rany High 72
1 que for selecting the samyp 1 Lo > 14
; sample fc e, nter-personal W i
> Tofndontesmifcdfrencifay, pri ple for the present study consisted f“‘ i Moderate - 153
i . 2 0 :
in the multple intelligence of primary pemary teachers. = High 88 g
schooticaches with 1= e na Low o 176
j with respect to gender, L -personal Moderate - 19.4
marital starus, optional subject, religi Thei . High 16 574
echcmriorn] quelifcerion relizon, investigator has used the followi: Narucalists Low 3] 232
axdnypeofscool  Present study. owingtool ferte ralistie Moderate 366 194
HYPOTHESES ) High o 532
D) Form : Existenti Low m 274
~ There is no significant differenc . g the multiple intelligenced xistential Moderate . l; 226
ol et el o e between primary schoolteachers the investi High ) g 62.0
. ) primary schoolteachers i adopted T gaY From table (1) itisi 154
e muiple irecligerre " erry Armstrong’s Multp: (1) itisinferred that, out of the 500 sample 19.4
= Intelligence ) have average leveland 13.6 P percent have low level. 67.0
> Thereismo sigmi gence scale which was modifieds|  level, 66.0 percent have high level of verbal-linguistic intel pepetl
s no significant difference betw validated. ,66.0 percent have average level and 12 percent hav Bigenos; 22,0 percenk tiave kot
married T 202 percenthave e high level of logical-mathem:
and unmarried p STATISTL velowlevel, 562 percent have average level and 2 atical intelligence;
chooleachers intiirmutipe primary CALTECHNIQUES spatial intelligence of; 20.8 percent have low level. 59.6 and 23.6 percent have high level of visual-
Intelligence, . high level of bodily-kine: percent have average leveland 19.6
The investigator used y-kinesthetic intelligence; 9.4 percent have | percent have
Btiation s used mean, stands® and 11.4 percent have high level of musical-rhythmic intelli low level. 79.2 percent have average level
and ANOVA for the analysis®]  haveavemagelevel yihmic intelligence; 14.4 percent have low leve
S data collected. y S and 17.6 percenthave highlevel of i ve low level 68.0 pervent
el Dy level, 57.4 ' of inter-personal intelligence; 19.4 perc
percent have average level, 23.2 . gence; 194 percent have low
n percent have | < ,23.2 percent have high level of intra- s
ve low level, 53.2 percent have av personal intelligence, 19,
Qs Gt G| T percenthave average level, 27.4 have highlevel ntelligence, 194
) ' o Eloain ond Rurered N evel of naturalistic intelligence;
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22 6 percent have low Jevel, 62.0 peree

intelligence

Further it is concluded that m

telhgence.

Hypothesis 1

There is no significant differenc

intelligence.

Difference between male and female p

ajority

Table 2
rimary school teachers In their multiple IntemE
(T

nthave averge Jevel, 15.4 percent have high leve) of
CXig

of primary schoolteachers have average | evel of
0

My,

W

¢ between male and female primary schoolteachers jj, thejy
M
(]

Dimensions of std
Multiple Gender N Mean e P-value t-val Le:
inrelligence Deviation e ig";’f::aw
ice
Male 179 2341 8.32 0.00
Verbal-linguistic 24 §ee
Female 321 25.76 7.14
Logical- Male 179 1665 450 001 3.4 53
math, i
ematical  Female 321 1524 433
M.
S ale 179 2064 6.72 000 545 5O
Female 321 24.01 6.57
Bodily- Male 179 26.61 7.73
kinesthetic L st
Female 321 2847 6.91
Musical- Male 179 2327
rhythmic = 000 3.06 e
Female 321 25.74 9.06
Maly
Inter-personal ¢ 1 2% 718 0.01 2.69 g
Femal )
e 321 2445 6.50
Mal
Intra-personal S ¥ T kT e T3 NS

Female 321 27.79 745
Naturlote Male 179 32.38 11.04 0.64 0.23 o
Female 321 3.1 10.95 ' . “
Existential . 7
8.19 0.14 155 NS

321 2790

Female
_ 7.
§** _ Significant a 0.01 leve] -
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From table(2), itis known that the calculated

P values for multiple intclligence and its dimension
like verbal-linguistic, logical-mathematical, visual-
spatial, bodily-kinncslhctic, musical rhythmic,
interpersonal, are less than 0.01at 1 percent level
of significance, hence the null hypothesis, “there is
no significant difference in the multiple intelligence
of primary schoolteachers with respect to gender”
is partially rejected. Hence there is significant
difference in verbal-linguistic, logical-mathematical,
visual-spatial, bodily-kinaesthetic, musical thythmic
and interpersonal intelligence of primary
schoolteachers.

While comparing the mean scores of male (X=
23.41) and female (X= 25.76) primary school
teachers n their verbal-linguistic intelligence female

teachers are better than male teachers.

While comparing the mean scores of male (X=
16.65) and female (X= 15.24) primary school_
RVFE

kS
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teachers in their logical-mathematics male teachers
are better than female teachers.
While comparing the mean scores of male (X=
20.64) and female (X= 25.01) primary school
teachers in their visual-spatial intelligence female
teachers are better than male teachers.
While comparing the mean scores of male (X=
26.61) and female (X= 28.47) primary school
teachers in their bodily-kinesthetic intelligence
female teachers are better than male teachers.
While comparing the mean scores of male (X=
23.27) and female (X= 25.74) primary school
teachers in their musical-rhythmic intelligence female
teachers are better than male teachers.
While comparing the mean scores of male (X=
22.76) and female (X= 24.45) primary school
teachers in their inter-personal intelligence female
teachers are better than male .teachers.
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Hy pothesis 2
" - enweenmarried and unmarried primary schog,
There is no significant difference bet hc“chc“- in

multiple mtelligence. Table 3

chool teachors
ween married and unmarried primary Intheip my) ,

Difference bet Intelligence

While comparing the mean scores of married (X=23.64)and unmarried (X= 24.91) primary schoolteachers
in their musical-rhythmic intelligence unmarried teachers are better than married teachers.

While comparing the mean scores of married (X= 25.93)and unmarried (X=23.45) primary schoolteachers

intheir inter-personal intelligence married teachers are better than unmarried teachers.

’_’_’/—’_—\ Hypothesis 3
Dimensons of std. P-volue  t- : i i i
Multiple Gender N Meal  poviation valug s.?,v“ o There is nosignificant difference between arts and science group studied primary schoolteachers in
ntelligence Nifgy, R
- Mamed 330 25338 7 " | their multiple intelligence.
Verbal-linguistic il i l-70 2407 7.09 0.08 1.84 Table 4
) " 2 .
Dt s Difference between Arts and Sclence group studied primary school teachers in their
T T N tuned Y 1690 4.35 multiple intelligence
400 0.15
Unmarmed) 479 o ’ e Ng Dimensions of g 4ional Std. P- 1 s':cv.:t!ncoat;-
— - 330 2418 6.77 teaching subject N Mean Deviation  value  UV2IU® en
Visual-spatal Aemes i competcney ce
Unmamed 170 24.08 6.69 0.87 0.16 Ns Vortal Arts 269 25.85 7.35 NS
Kirfaugscn ’ : 0.97 .15
Bodily- Mamed 330 270 7.00 0.00 2.95 5 linguistic Science 231 25.95 7.10
Mmesthetic Unmamed 170 29.64 6.83 Logical- Arts 269 16.07 4.45 i'os s+
: i 0.05 .
Musical- Mamed 330 2364 8.17 mathematical Science 231 15.37 4.42
rhythmic ;
Unmarried 170 2491 9.50 0.03 1.55 . viouslepdtil Arts 269 22.29 6.99 0.05 183 "
\ oy Mamed 330 25.93 7.30 E Science 231 23.40 6.57
nter-persos
Unmarried 170 2345 6.69 000 3.9 Sei Bodily- Ars 269 2661 s a7z 114 NS
reenony  Mamed 330 2797 761 kinesthetic Science 231 27.37 7.32
DIrd-perso
Unmamed 170 27.04 7.06 Musical- Ans 259 248t .66
0.08 1.33 NS b 0.90 0.29 NS
i 1
Mamed 330 33.55 iz Science 23 2358 8.67
Namegliitic Arts 269 24.18 6.69
Unmarried 170 32.02 10.64 0.06 1.48 NS Inter-personal Sei 341 0.75 0.68 NS
cience 24.59 6.59
. Mamecd 330 26.77 7
Existennal G ot Ants 269 2735 7.48
nmarmed 170 26.55 7.71 0.68 Intra-personal 0.83 0.99 NS
- g . 0.20 NS i 231
S*-Signiticant at 0 05 Tevel Science 28.01 7.38
see. g Ars 769 32.57 1122
S®® - Significant at 0.01 lovel Naturalistic & 231 0.60 1.01 NS
cience 33.56 10.69
From table (3), it is kn
own that ; - RS . . 7.72
rhythmic are less d the calculated P value of dimension verbal-linguistic, musical Existential = 269 e 0.74 1.41 NS
s than 0.05 at 5 percent level of si Science 231 27.23 2.05

gnificance, and the P values of dimension bodily-
percentlevel of significance, hence the null hypothesis,
: : intelligence of primary schoolteachers with respects
marital status™is partially rejected. Hence there is signi i S

. o issignificantdifference inverbal-linguistic, bodily-kinaestheti,
musical rhythmic, interpersonal intelligence of; primary schoolteachers H
Wlule comparing the mean scores of married X=
intheir verbal-linguistic intel]j gence married tea

sth_eric and interpersonal are less than 0,0] a1 |
“there is no significant difference in the multiple

25.35)and unmarried (X=24.07) primary schoolteachers
While comparing th chers are better than unmarried teachers.
& the mean scores of married (X= 21.70)and unmarried (X=29.64) primary schoolteaches

n thJrhMll\-kiﬂL‘“hL‘liC intelli CNCe UNMame teachers.
M ) 18 i d[CﬂChCB T
are bettes than married o

Frcmtiors
wntiors 0 Edmcion and Prsearof % Gt G

Oul.s

S*- Significant at 0.05 level

From table(4), it is known that the calculated P value of dimension logical-mathematical, visual-
spatial intelligence are less than 0.05 at 5 percent level of significance, hence the null hypothesis, “there is
no significant difference in the multiple intelligence of primary schoolteachers with respect to optional
subject” is partially rejected. Hence there is significant difference in logical-mathematical and visual-spatial
intelligence of primary schoolteachers.

‘While comparing the mean scores of arts (X=16.07) and Science (X=15.37) group studied primary
schoolteachers in their logical-mathematical intelligence arts teachers are better than teachers.
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evof s (X 22.29) and selence (X=23.40) Broup gy, "
I 0

ligenee, welence teachers aro better than wygy fench, i,
[i}

While comparing the mean seor

schoolteachers intheirvisual spatial inte

Hy pothesis 4

There bs no significant ditterence among tary sehoolteachers i thelr multiplg Intely
Ko,
€

respact o aducational qualification

dost Hoe Scheffe's test - Visual-Spatlal Intelligence
Tabte 8.1

1) Nehelfa's p of visuni-spatial ntelligence of primary sehaol

Mean, Mandard devint
touchors with respect 1o sducatinnal qualification

Table §
Nehefle’s p
U of veures and mean squane vl of waltiple Intelligence nud 1n diugyy,, Qualitiention N Moo Wid, Deviation, Falr Low
Primany school teachers with respect (o eduentionnl qualifiention nnd ealey Med e :( TIC(A) 142 222y Py A ve ' 07 Y =
i = - e [ )
",‘("“",“""‘ Fducational 0 Sum of Mo — A 23 2240 X BusC oz N 7
_“m.\_h_m'i quabification O ores Mquare ' § Lovg PO 109 2451 017 AvsC 004 e
competens ) . o e Signiy - - - —_——
: Stwe O i ———— o E e o Tt
Verbal- 'U'(‘ Uotwaen 14004 naa 2 14 " From the table it is clenr that primary school teachers with TTC and UG, UG and PG qualification
. E i A0 " i . . . . ) .
hnguistie va Within  28951.34 a7 023 Ny do not differ in their visual-spatinl intelligence at 0.01 levels, but primary wchoolieachers with PG and TTC
y— TG Doween 661 2 qualification differ in their visual-spatial intelligenee.
math, c ua 0.1
el g Within 9882532 19884 497 708 g iypotheshsS
Visual- ‘.’“‘ Detween 334322 167.161 2 “There is no significant difference amony primary schoolteachers in their multiple intelligence and its
\patial ua 357 00y dimensions with respect to type of school.
rG Wahin 22024018 46,800 497 8 Tabte 6
Bodily- e Between 155.99 71.99 2
h"c\m-. X uG Sum of scorey n square variunce of ip! 1l and Its di ! of
sthene G e —— U a5 143 024 NS primury school teuchers wi pect to type of school snd calculated *F° values
Musical- T1¢ Between 62,44 31.219 ) l:{':':]:;:::::‘ Natro of e Sum of Mean or ¥ P Level of
Rhy thimie uG 0415 0 _con ¥ school 'il"“ square Significance
G Within 37349025 75149 497 66 NS§ Vo (hwu{rllmom Detween  426.443 214221 2
e oo 5 e tatio Alded 369 003 s*
P:..“,;:nl 0 15 4958 2 - ¥ z Matrie Within  25668.937 58081 497
) Detween 1.56 0.782 2
pG w . H z 0.33 Luulcul. overnment
TTC ithin 21921.39 44,11 497 Ns mathemntlcal Alded 0.039 0.96 NS
Intra- Between 7039 0195 3 Matric Within 9887.58 19.89 497
personal uG S om Vi Cloverment  Distween 2486 12431 2
PG Within 2 g NS patinl Alded 027 0.76 NS
T Hotwee 27539.06 55411 497 T Marie Within  22633.48 45.540 497
Natunlistic U 134.58 67.29 2 DBodily- Government  Hetween 5028 2514 2
) 0.56 0.5 kinosthetio Alded 005 093 NS
PG Within 5998208 i g .57 NS Matric Within 27165.25 54,66 497
. TTIC Dotween 58 . 497 Musioal. _Qovemmont Tiotweon 42,05 21.03 2
Existential UG . 247 2 Rhythmi Alded 028 0.76 NS
Mutric Within__ 37369.63 7519 497
PG Withi 0.04 0.96 NS
S®- Sigmificant at 0.05 level fhin __30811:62 61.59 497 fntors ()om::u:;em tatween 143 e :
D leve! personal B °| il 5206 0.16 0.85 NS
i o atric thin 2006.03 44.28 497
From table(S),itis known that the caleulated P vty of'di TR R W P
at3percent level of significance, henee the null | | O ineon visual-spatinlarekss hunlf.  pereprel Cl::::’lk: Within  27391.23 ss.1 15302 NS
) ) ) s hypothesis, “there is et . . ) c h| g a1 497
intelligence of! primary schoolteachers with respect to ed “there s no significant di flerence in the mulip ol Tovornmont  Dotwoon 60937 J04.684 2
e, . ) - 3 S o educational Lo . X p aturalintio Alded 2.54 0.08 NS
there is significant difference in visual-spatial intelligence of pri el taton” s parlly il 49 — Totwen e S
qualification. To find out the significant diffure N primary schooltenchers with respectto et gximeniat Soysmment e Fohweon A s 2
N erence amoy ) 145 0.24 NS
oantars @ Eldston od Bt ng the group, Post-Floc SchefTes’ testisapplith  —o—s Matric Within 30442.22 6125 497
28 S*STgnificant at 0.0 level
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alculated P value ofdimension verbal-lingy; Stic:
e SUC it

» null hypothesis, “there is n gj, . el
. e noS‘gnxﬁc‘ ‘g% Arts teachers are better tha

thematical intelligence.

that the ¢
$ ficance, hence
Jess than 0,05 at § pervent I - 1o fype
in the multiple mtclhgcnccul'pﬁ"hlf.\'SCh“““‘-"“-'h“S“Td‘mSP"c ‘ ype of schoo] i i e it
Jinguistic intelligence Orf’f""““')’S("hoolt'-‘ﬂchcm teq), cachersin heir log 1
) W

there is significant difference in the vertal-

From table(6). itis known
n science

evel of signi

hi between TTC and

rt?[\ﬁ, Thereis significant difference
PG qualified primary school teachers in their visual-

spatial intelligence.

type of school . A .
I-linguistic Intelligence

Post Hoe Scheffe's Tests- Verba

Table 6.1
PG qualified teachers are better than TTC

tandard deviation and Schefle’s P of Verbal-linguistic intelligence of Prin, teachersintheir visual-spatial intelligence
! 3

school teachers worklng with respect to type of school, . . .
6. There is significant difference between primary

Mean  Std. Deviation Pair Scheffe’s school teachers working in Government and aided

Type of School N
LS schools intheir verbal-linguistic intelligence.

Mean, §

Government 109 23.19 756 AvsB 0.03
e . e - S Aided schoolteachers are better than
10¢ 208 2
208 25.58 . Vs 0.88 N Govemmenxschoolteaf:hexsmmeirverbal-hngm' istic
Matnculation 183 2519 699 AvsC 0.09 intelligence.
N
' concrusion,

From the table it s clear that primary schoolteachers working i
) g in Government ang 4;
differ in their v T . Aid i
al N SC) mam o . . .
culationand govemmentschools donotdiffer in their verbal linguistic iﬂ(&”ig(: intelligence. The administrators, policy makers and
authorities concerned with primary education should
take necessary steps to formulate innovative and

atany level of significance.

Whil ing i
s : (c;mf:f.m;: the mean scores of primary schoolteachers working in Government X=2
=25.58) schools in their verbal-linguistic intelli o
iguistic intelligence, te: ing in Aj
better than teachers working in Government schools. : e e
FINDINGS |
intelligences but male teachers are better than fomi

1. The level of multiple intell; ary
ple intell. i intheir logi
elligence of prim teachers in their logical-mathematical intelligen

schoolteachers is modera
te,
3. There is significant difference betweenmank

N N
;A There s significant difference betweenmale and
_ema?e pnmary schoolteachers in thejr verbal
linguistic, logical-mathematica| visual "
'bodzly-k.lmesthetic,musical thythmic, in

intelligences. ,

-spatial,
erpersonal

Femal
o e teachers are better thap male teach,
erbal-linomicr: .
e hngunsuc,bodlly-kinaeslhetic m 'm
; Hling usical-
ythmic, interpersonal and intra ’pe -
-Personal

Fembiors Elocton and Qm-.[
30

and A

: bunn.lamed primary schoolteachers in th

l-her al-‘lufgmstic, bodily-kinaesthetic, musi!
ythmic, interpersonal intelligences.

- Married teachers are better than unmari!
\ ch.ers in their verbal-linguistic and inter-pere®
intelligence,

4. Thereis siom:

sci ere is significant difference betweenas®

cie : Z
nce primary schoolteachers in Jogiet

Mmathemat;, :
ematical and visual-spatial intelligenc® & B i
era in ion and Raseark

Dstia Gosuat Jouo®

properly planned strategies to attract, develop and
retain the right individual as teachersin primary level.
“The administrators can analyse the performance of

the teachers and may provide training in developing

the different dimensions of intelligence.
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Primary Schooltea
Studen

* Geetha. NR

ABSTRACT

The present study is focused on primary
schoalteachers” emotional intelligence and smde.n's
; normative

The investigator used

¢ sample consisted of 200
primary schoolteachers The data were a.nal}s.cd
using t-test and correlation analysis. The maJ?r
ﬁndi;igs of the study have revealed that 1h.en: is
no significant relationship between primary
I intelligence and

performance.
suney method . Th

schoolteachers” emotional
students’ performance.

Education s the harmonious development
of physical, intellectunl, aesthetic, social and spiritual
powers ofhuman beings. Educationisa character-
building process which enhances one’s personality
making him / her rational, capable, responsive and
intelligently independent. It generates the will to
refashion one’s heart, head and life. Itis a powerful
instrument of social and economic change. Students
are educated with one main objective in mind their
success.

Emotions are internal events that co—
ordinate many psychological subsystems including
physical responses, cognitions and conscious
awareness. Emotions typically arise in response to
a person’s changing relationships, Emotions and
intellect are two halves of a whole,

Frontiers in N VKg
Education and Research Educ, u:
nvksdcoliege@rea| o A"

chers' Emotional Intelligence ang

ts' performance

Inrecent years, it is argued thy
demands of society require additiong) Skiu:%
arcas of emotional awareness, decisiqy n{
social interaction and conflict resolutio .mm&’%
Student performance is a very broad lelm,w
indicates generally the learning outcom, of
Achievement of the learning outcomeg e, «
series of planned and organized expeﬁemu‘h;
learning is called a process Leaming aﬁ%nzp
areas of behaviour of pupils, such as cogry
affective and psychomotor domains,

Primary schoolteachers especiallyasy
an important role in the educative process, Ty
are the key figures and most important elemaxi
the educative process. Their personality basy
influence on the pupils’ learning, manners, =
behavior and above all the character and persoez

NEED AND SIGNIFICANCE OF T
STUDY

Education for promoting emotionsnt
be recognized as an essential element of#
educational process in the classroom and ¥
asinthe teaching-learning process. Wit M’?
of this study the investigator can find 04°
Emotionalintelligence of primary schoolx®
the role they are going to play in their

* Assistant Professor, Bethlahem College of Education, Karungal

Frbers 1 Elocion end Ruseerel
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teacher with high Emotional intelligence can exhibit
less anger and less stress, use of co — operative
learning, more enthusiasm in teaching, actual
participation in teaching and try new things and
reduction of barriers to teaching effectively.

The education that we impart today focuses
much on the cognitive aspect and we seldom give
importance to the affective aspect. It has been
accepted by all that education should help the
individual to solve the challenges oflife and make
success. Emotional intelligence and character
development will lead to reduced violence and
aggression, higher academic achievement and
improved performance in school and work situation.

Learning affects major areas of behaviour
of pupils, such as cognitive, affective and
psychomotor domains. It is difficult to say without
proper evidence that pupils reach the same level in
all the three domains at a time. As the areas of
affective and psychomotor domains are not
sufficiently exposed, it is generally a custom to
restrict the term academic performance to the level
of achievement of pupils in the cognitive area of
wvarious school subjects. An emotionally intelligent
person can manage one’s own feeling and behaviour
and deal with others. Primary schoolteachers
especially should be emotionally stable and have a
great responsibility in moulding the character of
children by giving quality education. It is the major
task of teachers to be emotionally intelligent in order
to facilitate the performance of students.

OBJECTIVES
> To find out whether there is any significant
difference in Emotional Intelligenc of primary
schoolteachers with regard to Gender,
Marital Status ,Type of Institution and

Experience.

Frenbers v Glioaion cmd Rrsearel

T ———

» To find out whether there is any significant
relationship between Emotional Intelligence
of primary schoolteachers and Students’
performance.

HYPOTHESES

» There is no significant difference in
Emotional Intelligence of primary

schoolteachers with regard to
Gender,Marital Status, Type of Institution
and Experience.

> There is nosignificant relationship between
Emotional Intelligence of primary school
teachers and Student performance.

METHOD

The method adopted by the investigator for
the present study is Normative survey method.
POPULATION AND SAMPLE

The population for the study consists of
primary schoolteachers.A sample of 200 primary
schoolteachers were selected by random sampling
technique.
TOOLS

The tools used are
e Personal Data sheet
e  Emotional Intelligence Scale developed by
-Anukool Hyde, Sanjot pethe and Upinder Dhar.
¢ Marks obtained by the students in the annual
STATISTICALTECHNIQUES

The data collected were analysed using ‘’
testand Correlation Analysis.
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RESULTS AND DISCUSSION

Table 3
IYPOTHESIS: 1 . . .
- Jifference betweeh the male and female primary Schoolteach Difference between government and private primary school teachers in their
ere s no significant dille .
e nm"‘ emotional Intelligence.
emotional intelligence. Table 1 ) —
t- Value
Difference beowecn male and female texchers thelr emotional Intellige, , Variable N | Mean | SD Remark at 7aevel
) al. ab.
t-Value -
‘anable Mean | SD Remark at so; Rk Govt | 97 | 14694 1471
Vanable N Cal. | Tab. Sleyy || Typo of Lan | 106 s it
T e o [ B 0 g Not Signifigyy, ™ | UM | private | 103 | 143.17 | 1427
Gender Female | 107 | 14420 15.12 | | B

- IUs inferred from the above table that the calculated value is less than the table valueat 5% level
Itis inferred from the above table that the calculated value is less than the table valye atsy, | -Sothere is no significant difference between government and private schoolteachers with respect to their
So there is no significant ditference between male and female teachers in their emotiona| intel]; % emotional intelligence. Hence the null hypothesis is accepted.

Hence the null hypothesis is accepted. HYPOTHESIS: 4

HYPOTHESIS :2 There is no significant difference between primary schoolteachers having experience below 5

There i no significant difference between married and unmarried primary schooltea Chesing years and above 5 years in their emotional intelligence.
emotional intelligence. Table 4
Table 2

. X Difference between primary school teachers having experience below 5 years and above 5
Difference between married and unmarried teachers in their emotional intelligence, | years in their emotional intelligence

Variable N | Mem FEhe
Cal. | Tab. Remark at 5% levd Variable N | Mean | SD il Rst:;n‘i\rk Tt
| Cal._| Tab. e
Marual Married 84 145.19 | 15.08
! I | Below 5
) 0.16 | 1.96 T 98 | 145.64 | 14.95
Status Unmarmied | 116 | 14485 | 1425 Not Significan || Experience A)I;ears 5 0.61 | 1.96 | Notsignificant
ove 102 | 14437 | 1424
Itis inferred fro —
there is no sienifi m the above table that the calculated value is less than table value at 5% levelS
b no sigmificant difference between married and unmarried teachers in their emotional intellig Itis inferred from the above table that the calculated value is less than the table value at 5% level.
ence the null hypothesis is accepted. Sothere is no significant difference between the primary schoolteachers having experience below 5 years
HYPOTHESIS: 3 and above 5 years in their emotional intelligence. Hence the null hypothesis is accepted.
HYPOTHESIS: §

There is no significant differeny
: ce between government and pri i int
e - in
emotional intelligence. private primary schoolteachers There is no significant relationship between emotional intelligence of primary schoolteachers and

students’ performance.
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onsl
Relationship petween emoti

28999 | 68126

able that the

i fientis less than
caleulatad value of comelation coeflicientisless "
the tablevalucat $ aley ol of significance. He l:nl
there is no significant relationship betweenemotd .
intelligence of primary schoolteachersand students

Itis inferred from the above

performance.

FINDINGS

. There s no significant difference between
male and female primary schoo lteachers in
their emotional intelligence.

There is no significant difference between
married and unmarried primary
schoolteachers in their emotional
intelligence.

(5]

3. There s nosignificant difference between
government and private schoolteachers in
their emotional intelligence.

4. There is no significant difference between
primary schoolteachers having experience
below S years and above § years in their
emotional intelligence.

5. Thereisno significant relationship between
emotional intelligence of primary
schoolteachers and students® performance

CONCLUSION

Emotional intelligence is the ability to

[

Table5
jntelligenc® of

primary school teacherg ang
Sty

[ e

emarks gt %1
il

{hinkingand action. Ithelps to meet pey, 3,
. 3 gy
toadopt to the changing environmeny 1.} ABSTRACT

p
desirable that the teachers should underg;

level of emotional intelligence, which ol
roleintheir survival and fitness in their py,

roblems. In teaching profession, it i h
th
endy
ayiﬂ\\
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Awareness of Learnin

Teachér Education
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Every child has an equal right to get
education. They may not have equal intelligence
and abilities but they are all important to society.
Learning disabilities are serious public-health
problems, leading to lifelong difficulties inleaming
skills bothinschool and in workplace, and creating
financial burdens on society. They usually show
poor academic performance and many dislike
classroom and teachers and even peer groups.
Hence the investigation is mainly focused on the
awareness of learning disabilities amoeng B.Ed.
teacher trainees. For the present study the
investigator randomly selected a sample of 98
teacher trainees from Dr.Sivanthi Aditanar College
of Education. From the analysis it was found that
the gender differences of the B.Ed. teachers do
influence their awareness in concept of learning
disabilities, speech, reading and mathematical
disabilities, expect awareness in the area of writing
disabilities.

INTRODUCTION

Teacher education is said to be a very
significant investment for bringing qualitative
improvement in education. If a revolution in

g Disabilities among

Frontiers in NVKSD. g:llaga of
tion, AttoOr.
Education and Research Education,

nvksdcollege

@rediHmall com

Secondary
Students

education has to be initiated, it can be from teacher
education programme. The teacher has a crucial
role in the development of acountry. Many new
trends and innovations in the field of teacher
education have emerged. “One of the chief
differences betweena teacher whois theoretically
trained and one who is not, is that the theoretically
trained teacher will perform a set of sophisticated
concepts taken from the underlying disciplines of
pedagogy as well as from the pedagogical field itself,
and ateacher who is not theoretically trained will
interpret events and object in terms of common
sense (B.O.Smith, 1969).

The progress of a country depends upon
the quality ofiits teachers and for this reason teaching
is the noblest among all professions. Teaching can
regain its earliernoble status if the quality of teacher-
education in our country is improved. It is probably
for this reason that the education commission
recommended the introduction of “a sound
programme of professional education ofteachers™.
Education helps in the development of an
individual’s cognitive, psychomotor and affective
abilities. Teacher-education programmes are

*Associate Professor in Education, Dr.Sivanthi Aditanar College of Education, Tiruchendur

monitor one’s own emotions to determine amq
the i i .

m and to use the information to guide one’s
Frcnbers m Glmabion and Rurearek,

Education, 41(1): 48-51.
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navon 18 MRS NEL ke tndinno v poTHESES STATISTICALTECIINIQUES) v *F" test has been appli
classoom” A developing eneration for & significant difference formoreumntWOgPOUPS)
younger £¢ » Thereisnosignificant diﬂ‘ene,memn For the present study, the investigator has used

depends upon (¢ e the younger
devclopment of the L ! the following statstical techniques:
from I

teachertrainees on the awareneg,, 5
disabilities in children with regpe,,

Thereto! .
mental. phystcnl,
RESULTS AND DISCUSSION

oy
Table 1

genenation should be free
ilities with Respect to

pswhologic;d and sociologic

D ot sood halh, betereducation B PPEE

gender (male / female).

Awareness of B.Ed.

Teacher Trainees on Learning Disab!
their Gender

cuidance. But the present scenario indicuttls .thﬂ! » There is no significant differeng,

the younger generaions suﬂi‘fl fm"? ‘"ﬁ;'{"ﬂ:’; teacher trainees on the awareness o,

e — disabilities in children with respey | 57N Disabilities Sex N Mean | _SD | ‘tValue
problem behaviours. Among these problems, age (below25 /above 25 years) ‘. L e Male 40 7393 | 5.69

behaviour disorder is causing more effectonthe : 1 Concept of Learning disabilities —p . e 33 74.65 6.63 2.06**
entire student community. For alleviation of these » There is no significant difference 2 Speech disabilities FMalc: gg gi;g : 219 24708
leaming disabilities in students, the msponsibxiliues twch.er.ul'autem o'n the awareness of ey — ]tl";]a: 20 e, :82 4_'79

lie in the hands of Government, Educational disabilities in children with respect(, 3 Reading disabilities ey = 403 ] 234
Administrators, and society and mostly with locale (Rural / Urban). A Male 20 63.41 3.91

teachers. Hence an awareness should be created > Therei e e 4 Writing disabilities Female 38 65.06 z];; 1.18@

i ere ig no significant différenc: Male | 40 | 59.13 | 5.1
ong teachers about the concepts of learning an . e
::ab Lh_u :: ers abou P! tcachertrainees on the aw fl 5 Mathematical disabilities Female 58 5335 | 621 | 336"
disabilities in children with respecttot @ Not Significant at 0.05 level, ** Significant at 0.05 level
Identification of ing di ildi : }
onof aleaming disabled child s subject group (Maths / Scence/ )
From table 1, it is found that there is significant difference between male and female studentteachers

the first step to prevent learning disablities. Then
Speech disabilities, Reading disabilities and

only the teacher is able to distinguish between
normal students and learning-disabled students.
Therefore the teacher should possess awareness
of learning disabilities in children. Betterawareness
on the part of the teachers about the concept,
causes, characteristics, identification and
wenl of instructional strategies, utilization of
instructional materials, and guidance & counselling
'helps to modify the teaching environment and
Almprove the quality of education to these children
in normal schools.
Foratiors = Erdetion and Porearch 3

METHOD oo ST

in their awareness on concept of Learning disabilities,
Qhe investigator adopted the surveymeli Mathematical disabilities at 0.05 level. The male and female B.Ed. teacher trainees do not vary in their
awareness in writing disabilities. Hence the formulated hypothesis there is no significant difference inthe

awareness of B.Ed. teacher trainees with respect to gender is rejected except in their awareness on

for the present investigation. )
SAMPLE

%e sample for the present study corsi
0f 98 teacher trainees from Dr.Sivanthi AditW“
College of Education, Tiruchendur. * f,

A‘J writing disabilities.
|
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carning Disabilities wit,
Respe
gnificant difference in the awareness of B.Ed teacher

able
ces on L

L Te Train |
Anarencss of B.Ed. Teacher their Age et to
: From table 3, itis found that there is no si
) = \;bulllll‘:ﬁl_/ Age N Mean SD | tmincesin the concept of learning disabilitics, speech, fing, writing and matk ical disabilities with
SN ‘ — bl Below 52 ?g ‘77; (;g 6331~ Vﬂl“ respect to locale at 0.05 level of significance. Hence the formulated hypothesis is accepted. Itis concluded
[ 1 ‘ Concept of Learning ¢ 3:’]‘:": 3 50 1 63 '70 ?-84 2% thut the locale of B.Ed. teacher trminces does not influcnce their awareness of concept of learning disabilities,
2 ’ Speech disabilities Above2s | 18 | 65.40 4.":3 0% gpeech, reading, writing and mathematical disabiiies
Below 25 80 | 45.31 43 13!
' - bilities 37 T~ Table 4
[ 3 " Reading disabilitics Above 25 18 45.84 4.05 \ Awareness of B.Ed. Teacher Tralnees on Learning Disabllitles with Respect to
7 : - Below 25 80 | 64.73 6.52 0_55',‘ Subject of Study
| 4 Wnting disabilitics ‘Above 25 18 | 64.68 | 7.06 S.No. Disabllitics Group N Mean SD__| ‘F'Value]
‘ — Below 25 80 | 61.98 5.8% 0,03@1‘ 1 Concept of Learning Maths 16 73.60 6.30
| s [ Mathematical disabilities Above 25 18 | 63.76 6.98 \ disabilities Science 41 76.08 6.51
& ot sigmificant at 0.0 level ** Sigmificant at 0.05 level Lsgs Arts 06 7342 606 | 169@
_ Language 35 72.68 7.53
From table 2, it is found that there is no significant difference in the awareness of sy 2 Specch disabilities Maths 16 6146 494
) ) ) i . hematical disabilit et ey ] Science 41 64.02 4.99
with respect to their age on speech, reading, writing andmathematical disabilities at 0.05 level of gigpic | Arts 06 63.78 4.03 0.43@
Hence the formulated hypothesis there is no significant difference inthe awareness of B.Ed teac, I _ Lang; 35 63.59 7.40
it espectoag s ecptedexceptin (eir VRS 0 fconceptleaming disabilites i 3 Reading disabilities Maths 16 45.34 3.61
3 Science 41 45.43 4.12
Arts 06 45.57 5.01 0.02@
Table 3 Z e TPRT _ Lang 35 45.54 4.89
Awareness of B.Ed. Teacher Trainees on Learnin Disabiliti riting disabiities il 16 63.19 ]
their Locale ¢ Hitles with Respect t S(.:Ai.eme gtlﬁ 2-31 T2
rts .90 6.86 0.43@
[SNo. Disabilities w Language | 35 63.27 8.64
i ! < —— [Ny | N [ Mean | SD | Ve | O Mathomatical disabilities | Maths e T 6193 | 615
| [ Concept of Leaming ‘ Rural f 64 ’ 73.63 , 6.63 Science ]! 63.37 5.60
L diabilves [ Uman | 34| 6459 [ 649 | 085 o :g'fage x 6243 691 039@
L;, , Specch disabiliies J Rural ’ 7] , 64.08 , 57 ’ @ Nol significant at 0.05 level
Urban l ) ’ 6440 , 457 _l 0248 From table 4, itis found that there is no significant difference in the awareness of students teachers
[ 3 / Reading disabilites L Rural ’ & ' 3530 ' PRE with respect to the subject of study. Hence the formulated hypothesis there is no significant difference on
Urban ' 5 , 550 3 ) awareness of B.Ed. teacher trainces with respect to the subject of study is accepted. Itis concluded that
p I u = = , . .15@ ‘. tl‘.le nellt.uf'e of group taken by B.Ed. trainees level do not influence their awareness in concept of leamning
g disabilities ’ o ] 64.77 7.61 | disabilities, specch, reading, writing and mathematical disabilities.
rban
f 3 | 6465 | 535 | 0818 pnDINGS
[ 63.31 5.98 J
’ | 1 (Thegenderofthe B.Ed. trainces hasi
@ Not signficant a1 0051 61.46 , 640 16 ces hasinfluence 2 Theage ofthe B.Ed. trainees does not influence
05 level n the awareness of concept of learnin ;
g ) " g their awareness on speech, reading, writing and
Lities, i .
e )speech,re ng and mathematical mathematical disabilities.
disabilities.
4
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s has no
1 The hocale of BEd teacher trainee .
awarcness on concept ¢

their
influence on ingand

N ing, Wi
Jeaming dissbidibes, qu\h.rmhlu..
mathemancal disabilities.
" BE inces does
The subject of study of B.Ed. trainces ¢ '
s concept o
not influence their awareness on the concep

Jeaming disabilities, speech, e

mathematical disabilities.

wding. wnting and

"ONCLUSION
= :mnuhc investigation, 1 was found that the
teacher trainees are in need of great awareness
regarding leamning disabilities. Therefore the study
strongly recommended to revamp theexisting BEd-
curriculum by inculcating in it the concepts of
learning disabilities. The government and the
Dcpam;enl of Education should consider the
prevalent rate of disabilities and take much care to
gy to minimize the rate of

frame proper strate
disabilitics. Instead of clinical treatment to the
students. teachers can be trained to approach the
reality psychologically to bring down the rate of
learning disabilities.
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Complexity of Congnitive Taxonomy and
Social Science Learning

*Rajalakshmi.$

ABSTRACT
‘The cognitive domain involves knowledge

and the development of intellectual skills. The
revised taxonomy reflects a more active form of
thinking. The structure of observed leaming outcome
taxonomy is a model that describes the levels of
increasing complexity in a learner’s understanding
of subjects. From the pre- structural to the extended
abstract the learner’s cognitive outcomes attain a
structure of complexity ina deeper level. Through
the evaluation outcome the learner can build new
intellectual skills and create instructional content
which helps to design, develop and implement
further learning context.

INTRODUCTION

Education is a process of changing behavior
pattern of human beings and evaluation procedures.
It tries to determine the effectiveness of the
educational course in bringing about desired
changes in humanbeings. Objectives occupy a
central and pivotal position with respect to both
teaching and learning experience and evaluation
procedure which are interrelated to each other. The
behaviours in the cognitive domain are considered
as the high degree of consciousness on the part of
an individual’s behaviour. The subdivisions of
cognitive domain start from the simplest behaviour

to the most complex. The domain involves
knowledge and the development of intellectual skills
.The six major categories have degrees of difficulties,
the first one must be mastered before the next one.
In social science learning the creative thinking and
evaluation is necessary for better learning. The
attainment of higher level of cognition develops
creative thinking and problem-solving ability.
Studies related to the construction and
standardization of achievement test based on
Bloom’s taxonomy (vimala,1981) and foreign
studies of Vosen, Melissa(2008) and Nilay. T Bumen
(2007) related to the cognitive domain help the
educators to make use of the hierarchical nature of
knowledge in teaching and leaming
NEED AND SIGNIFICANCE OF THE
STUDY
Educational objectives change from time to
time. So it is desirable to construct and standardize
new instruments to evaluate the outcomes. The
present study is important for considering cognitive
domain as the major part of consciousness on the
partof anindividual’s behavior. They attain higher
level of cognition and develop creative thinking and
problem-solving ability. Insocial science the abilities
like analysis and evaluation is necessary for better
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TOOL

the theory of the increasing onder of
complexity of cognitive domain is
substantiated,

HYPOTHESES

H

An achievement test jn §
‘ estin Socjy) Sl
prepared and standardized by the invey(j )
A Sligat
B used as tool for the present study, Hilory
There will not be significant relationship The reliability coeflicient obiineg I
. 0]
tool by using spearman Brown l'mphccy It )
oy

among the six cognitive outcomes tased on Bloom's
wais found to 0.76 and hence it is highly p; b
bl

taonomy in social science leaming.

Table |
Correlation Between Total Achlevement and Cognltive Components
L hTulul Knowledge I Comprehension '(\ppliculion Analysis | Synthesis m
ac ) o) _
chievement [0.2661 | 0560 | 0574 0.568 0.612 me

From the above table it is clear that the oblained r values between total achievement and eacly
the cognitive outcomes are greater than table value (0.182) for degrees of freedom (n-1) at 0.01 levely
significance .Hence it can be concluded that comelation exists between total achievement and each cogit
component of the taxonomy.

ANALYSIS OFTHE DATA
The data were analyzed by using correlation analysis . The whole sample is analyzed and e

values are determined.

“
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r that the obtained values betw
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ncreasing with its hi gher cogn .
level of cognitive domain

From the ubove table itis clea
vels and positively correlated.
1)at0.01 level of significance .
ivaluation levels, the valucs arc i
pairs are increasing at the deeper

are Incrensing it higher e
for degrees of freedom (n-
Jicationfevel tof

scorcs ol Al i
Jues of variable

From thisitlsclear that the va
and show a positive corrclation. '

“The theory of increasing order of complexity
propoundcd by Bloom is substantiated by
interpreting the results of the relationship of the

study.

FINDINGS

1, The rvalucs of knowledge with other cognitive

components are significantat 0,01 levels, The values

ar oreaiog pRlEsy e Thus the components follow an increasing

order of complexity and interrelated to each other.

From knowledge to evaluation the arrangement is

in hicrarchical order .The achievement scores and

its components based study give the findings that all

the cognitive components follow an increasing order
of complexity. The analyzing and evaluating tendency
of students in social science is ina better position.
Those who have the evaluating tendency possess
all the other mental operations. Taxonomy provides
avery suggestive source of idcas and materials for
each students. In the cognitive domain, it appears
that the behavior becomes more complex and the
individual is more aware about the existing facts.

EDUCATIONALIMPLICATIONS

2. The r values of knowledge and cvaluation,
synthesis and cvaluation are significantat 0.01 levels.
The values of variable pairs arc increasing at the

deeperlevel of cognitive domain

CONCLUSION

The main conclusion based on the analysis
{s that there is interrelationship with the components
of the cognitive domain. This conclusion is
substantiated by the r values of the cognitive
component from knowledge to synthesis which is
significant at 0.01 level of significance and are
positively corrclated,

The total achicvement scores and the

cognitive outcomes are related to each other.
The present study is aimed to testify

Bloom's assumption regarding the increasing order
of complexity. Objectives have a wide application

The obtained 21 r values of the cognitive
domain are increasing and positively correlated to
thetolal scores,
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in the field of education. Application outcome is
one of the most important aspects of the entire
education process laxonomy is necessary in
Maintaining a proper feedback . The constructivist
approach and multiple intelligence have also
borrowed from Bloom's taxonomy. Taxonomy
opened new avenues for fruitful researchiin the field
ofeducation.
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Higher Secondary schools

Vosen, M. (2008) . Using bloom’ are
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nOm ABSTRA es when you

Self-confidence com

teach students about  plagerism. Eyqy:. - .
97(6); Retrived from h“P-'//Secum.ngc’:zirJgo ” i ,;ihcbel:ve;:;l::::;d:;: :;:lg::::i;:l comfortable with who youare in the world- You
:dl;::menl:of higher secondary students based on feel worthwhile, witharight to occupy your place

gender, Jocale and type of ‘management. Here the intheworld. You feel w'p.ablc, mmpeu':nt, r'elaxed,

| jnvestigators used survey method to collect data happy, energetic amiposmvc.rl’_e_qple with highself-

from a sample of 500 higher secondary students confidence are li.kelytobesucccssﬁ!l and popular.

Ahighlevel of! self-confidence gives people inner

from various schools of Kanyakumari district.
According to the result of the study, there existsa
positive relationship between self-confidence and
emotional adjustment, Moreover itis observed that
| {he findings of the study hold implications for the
need of effective guidance for higher secondary
school students to overcome difficulties by giving
warmth and support, thereby creating self

strength, making them more resistant than others.
They will be more in touch with what they want
and more motivated to go out into the world and
getit. ) i
Emotional adjustment is the combined
influence of several forces inone’s environment that
operate to produce a well adjustmient or poorly
confidence and emotional adjustment in them. adjusted personally. The family, peer group, Society,

‘ INTRODUCTION as well as schools and colleges contribute much
The prime aim of any education programme towards an individual’s emotional adjustment.

<hould beto shape the behaviour of the leamer. ¢ Emotionaladjustmentisa process by which one

is necessary to take into consideration various becomes able to cope with emotionsinrelation to
factors which directly or indirectly influence the one’s psychological and mental makeup (Good,
behaviourofthechild, Self-confidenceisonesuch  1973). The higher secondary levelisa cucial stage
factor and it often plays an important role in as far as Indian sruder;ts are concerned. The
students achievement in the course determine the

influencing the behaviour of children studying in -
school, . direction of their higher education. The students

T s < .
“Ammm Professor in Physical Science, N.V.K.S.D. College of Education, Attoor.
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belonging o adolescence period achieve high marks
in S S L.C. but score less marks in their higher
secondary examination. There are several reasons
Sell<onfidence and emotional adjustment play an
important role in students” performance. Henee the
present study is an attempt to findout the relationship
between selt-contidence and emotional adjustment
of higher secondary students
OBRJECTIVES

(» To compare the mean scores of self-
confidence of higher secondary students
based on sex. locale and type of
management. \

To compare the mean scores of emotional
adjustment of higher secondary students
based on sex, locale and type of
management.

To study whether there existsany significant
relationship between self- confidence and
emotional adjustment of higher secondary
students. )
HYPOTHESES
~  Thereisno significant difference in the mean
scores of selt-confidence for the subsamples
based on sex, locale and type of
management.
» Thereis nosignificant difference in the mean
scores of emotional adjustment for the

——f

subsamples based on gy |
b 0 ()tu .
of management. le fing

h
There is no significant refy iong,

s hj,
self-confidence and cmoliunal, ) q"‘\

" a0 5 [
for the total sample, Uy

METHOD
‘The investigator ncopted Normy;
=y

“\t&ﬂ

Method for the present stucly. )

were used, )
RESULTS AND DISCUSSION

The collected data were subjected s
statistical analysis to arrive at conclusions.

Table1
Comparison of sclf confidence based on sex
Sex Mean SD N t p Remark
Male 14.49 3.60 248
4.53 | 0.000 Sig.at
0.01 level
Female 15.91 341 252
“ Qs Gt J=”

Fromtiors . Eduation and Rovaoreh

the tabl
difference between the

Jeulated 't value 453 BW&ZI
cored. So there i_;;;_z;:!ﬁm
<elf confiderce.

d'l'va!u:l.ﬂ,f]lhcca‘ o
€] null h‘jpmht‘ilj is rej
Hence the o

from the above 1able the calculate
I
wdary school students

f significance

uc at 0.01 level o ‘ .

o male and female higher %ot
Tahle 2

le

el
Comparison of self confidence hased on Lo

EEES
263

/TOOLS g
Thetool used for the pregeny study From the above table the calculated ‘t' valueis 2.63: T.he iﬁﬁ;‘;‘:?‘m difference
confidence scale (V5Pavitha gy %y woorelofsigifions Horee e Wiﬁ s elfconSiecce.
Dr.B.Krishna Prasad, 2007) anq E"‘mig’l between the and urban higher secondary ochool st 3
adjustment scale (S.Srec Kala & D"-B.Kn',: Table3 S
Prasad, 2004). ) \ Comparison of self confidencebased on 0PSO
SAMPLE W—————’;" souce |5 of |af \Aczri F | p | Remz=ks
school | Mean squares Lt — T |
- ﬁ‘hc study was conducted on the - I m Bewern [153.54 |2 7677
500 higher secondary S}Jdcnts invarioyg Shy Govt 442 }. Gp | .
of Kanyakumari district @555 196 widm  |623224 ko7 [12.54 Sigrificert
STATISTICALTECHNIQUES P 6.12| 0002 =t k:;”
In the present study Mean{ghndm ]S‘_cul;“ 15.64 | 3.77| Total 6385.78| 499
deviation, t-test, ANOVA and Pearson Cormrelagyy
14.42,15.55 2nd 15.64. The

From the table it is evident that the calculated mean values are :
comesponding SD values are 3.83,2.96 and 3.77 respectively. The calculated Fvalue 6.12s greaxerdnn
the table at 0.01 level of significance. Hence the celf confidence of higher secondary students does differ
withtheirtype of school. hence the null hypothesis is rejected.

The result doesnot help to identify exactly the pairs of groups which differ significantly. Hence,
scheffe’s multiple comparison is used for further analysis.

Table 4
Comparison of Emotional adjustment based on Sex
Sex Mean SD N t p Remarks
Male 14.30 2.99 248
0.19 0.853 NS
Female 14.35 3.03 252
Fiiors 0 Elsction ond Povewrdl 5 DLs I, 4. on

g .




From the above table the caleuls -
Hence the null hypothesis is accepted. So they. . %q"\
Tisp,

table value at $% level of significance :
higher secondary school students in their Emolionaln Sigge
g o
!l

difference between the male and female

————’

ved tvalue is 0.19. The calculated tvalye g 19is)

{

Table § gy
Comparison of emotional adjustment based on locale
[Locale | Men sD N |t | P | Remag
[ Rural 1420 R
— 074 | 046] NS
hrmn 14.41 2.86 308

From the above table the calculated tvalue is 0.74. The calculated t value 0.74 less thap
value at 0,05 level of significance. Hence the null hypothesis isacoepted. So there is no signiffegy d,-: N
between the rural and urban higher secondary school students in their emotional adjustmen,

Table 6
Comparison of emotional adjustment based on type of School

Type of
wehool | Mean [ SD | Source _Sumof df (Mean [F | p m
squares square
1401 [3.91 | Berween| 322 | 2 ]16.10 —\

Gp

!mm [13 99 1283 Witin | 4476.0 [ 497 [9.01 NS
G 1.79 ] 0.168

Self agl| 39

Finance | 1438 | 3.24| Total [4508.2| 499

From the table it is evident that the calculated mean values are 14,61, 13.99 and 14.38.1}:‘
corresponding SD values are 2.91, 2.83 and 3.24 respectively. The calculated F value 1.79is lessthe
the pvalue 0.168 at 0.05 level of significance. Hence, the emotional adjustment of higher secondsy

students does not differ with their ypes of school. Hence the null hypothesis is accepted.

Table

7

Coeflicient of correlation between self-confidence and emotional adjustment of
higher secondary school students (total sample)

’ o , J Remark
L 3 ' 0.243 Significantat 0.01 level
Froiiors o Edooction amd Rosowrk 50

Qut: s Giouat %"’

i 1f
is signi 1 correlation between se
pove table 7.1t is clear that (r=0.243)- there :;ji-:;ican
the abov £ . o
mnf.k:::ﬂ emotional adjustment of higher secondary ¢ s
| V. ON
EDL'CATIO.\ALDIPL!CATI N
= rescarch findings f this study highlight
FINDIN GS - .
_ | | i and
et A - the need for developing self-confidence o
j i -ondary s¢
e ; emotional adjustment of higher Os;j ot
ere was significant djffcmﬂng‘e | students. It is clear that seX, IK e ol
-nce of higher secondary school . -
score of self-confidence oF Ig el . .
students with respect 10 sex and locale. From the caseofhisher influence mﬁ‘hmsa -
mean score it is found that female have more self- cointin e ufw‘me_ B [hgs} m-s"—z:’de mﬂlﬁm ummxg.
confidence than male and rural students have more % i 2 gﬁmmﬁm; shoul

self-confidence than urban students. )

There was significant mean difference
between Government and aided students in their
self- confidence and Government and  Self
financing students in their self confidence. Self
financing students have more self-confidence than
Government and aided school students. No
significant mean difference was found between
aided and self financing school students.

There was no significant difference in the
mean score of emotional adjustment of higher
secondary school students with respect 10 sex,
locale and type of management.

(There is significant positive correlation
between self-confidence and emotional adjustment
ofhigher secondary school students. )
CONCLUSION

The findings of the study have revealed that
there exists a significant positive correlation
between self-confidence and emotional adjustment
ofhigher secondary school students. Hence it can
be concluded that the better the self-confidence the
better the emotional adjustment will be.

Fris 2 ot ] Pl 51

adjmmofwmﬁmlﬁfeskﬂloan's.em
Jife skill education should be given to higher

secondary school students. Effective guidance

programme should be given to the students to
overcome their difficulties and to become
emotionally adjusted persons.
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Problems of Residential School Students Seeking Gy

A Critical Analysis
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ABSTRACT

Baere
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2 pers the individual progress an
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Brreasne Mm Seesvarioos problems whik Frine
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chamoeg

hers whenzver they zre confont=d witha
probiem When mindhvidel s Bving with s iy,
whztver problem arises then remeda] priderge s
stpposed 1o be provided by the family, But when

anindvidalis sudying in e

she faces different circumg

problematic to one individua)
10 another.

Banasthalj Vid)’apilh is
mnstitution. In this institution stude,
various states from all over India
students differ from each othey in Tuany IX
These differences result ip generation o7, |
problems. The problems that arje
the individual herself. She may see
group, teachers, and wardeps, There jy,|
opportunity to seek help from the Gy |
Programme under the Faculty of Education.

When the researcher came to knowzy
the Guidance Programme of Faculty of Egezsy
Baresshali Vidyepith, where the school sz
free o express any problem, an urge to koow!
problemms which these residential students o
made the researcher undertake this study. Deex
individual differences a problem may nx¥
anything 1o one individual butto the otheri ==
mezneverything, It can be said that everyprobz
may be specific to an individual. Thusthe pe=
studyis an attempt to find out the kinds and2==,

identiy) -
ey L

Surprisingly, these circumg,

of problems of residential school studem.s whoare
| geeking guidance. These problems are being put up
by the students under an open programme (without
having any boundary on the kind and nature of the
). Since the problems of the adolescents

IdanCe

problem
need careful study not only because they are

important in day-to-day behav jour but also because
they deeply affect their overall development. So it
becomes imperative that all concerned should have
a sound knowledge about the types of problems
{hat often worry the adolescents. This research work

Ces oy ¢
anc“ fl) &
dmyy, O
will provide this valuable information about
adolescents to those teachers and guidance workers

who are ready to take up this huge responsibility.
INTRODUCTION
The process of socialization in this
developing and ever-changing era are getting
complicated. Students are facing various problems
to cope with these complications. Thus Guidance is
the requirement of the hour, where an expert help is
h sought to take care of the present needs and
problems. Not only the parents but the teachers,
the schools and all persons concerned with the
individual have the responsibility to meet and sort
out the problems. When the need of guidance arises
among students, it is being recognised that no agency
of society has such access to the child and such
opportunity to study him or to guide him as has the
school. Thus a suitable guidance programme in
schools can help in meeting out students need and
problem. Setting up of guidance programmes on
eachand every school of our country is a fallacy,
since the mearge resources of our country canill
affordit. So the responsibility to take care ofthe
| - Deedsand problems of the students and to provide

a regig,. |
IS oy |
a-l'lda,b,.au |

are sohv_-;
hthd'k'

Qs

i guidance servicesis vested in the teachers when
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there is lack of specialists in guidance servicesina
school.

In order to meet the challenges ahead, the
Teacher Education College Programme includes
Guidance and Counselling as an area of
specialization where the student teachers are
provided with the necessary skills to carry out the
work of Guidance. These specialization areas are
included both in pre-service as well as inin-service
programmes.

Pre Service Teacher Education programme
(BEA)is being carried out by Banasthali Vidyapith
under the Faculty of Education. Guidance and
Counselling is included as an area of specialisation
both at M.Ed. as well as B.Ed. level. In order to
make the student teachers competent to provide
guidance services to their pupils, there is an
opportunity for them to gain practical experience.
Practical component of the Educational Guidance
and Counselling at B.Ed. level includes a Guidance
programme carried out by student teachers, where
anattempt is made to fulfill the guidance requirements
of school students. The programme is open to all
kinds of problems which the school students are
facing. The students are neither bound to disclose
their identity nor to approach the B.Ed. student
teachers. Rather, they have to write their problems
inapiece of paper and submit it in the question box
set up at the Faculty of Education. The remedial
solutions are provided by the student teachers, after
referring it to various resources, and are displayed
at Guidance comer.

RATIONALE OFTHE STUDY

Future of every country lies solely on the
shoulders of the new generation. But if the new
generation itself is undergoing pressures and is

D3 Gomas Fonsary 2014
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ORIECTIVES b\

T0 analyse the Problem, ‘
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a) Kind of problemg Wb |

b Nature of problems
HYPOTHESIS

Problems of the
wany inkind and nature,
METHOD

Students Soeking
N

Qualitative method of AN i e
study ) ‘M!&
POPULATION

Th. population of the Study inchygy
students of Senior Secandary Schog), Bamgy!
it
SAMPLE

Through convenient ssmpling the dualy
beencollected. The sample includes the queiy
reised by the students of Senior Secondury S|
Banasthali Vidyapith, wh%nndaneemg
vear 2002-03 and 2004-03.

SOURCES OFDATA

The sources were the records of ¥
questions raised by the students seeking Ui
during the year 2002-03 and 2004-05. T
revords were maintsined in the Faculty of ERs®
Benaschali Vidyapith ’
NATURE OFDATA ‘

The dara collectod was qualinve1™

l
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FINDINGS

B

e

| The following arc the findings of the study.

The problems of residential school students vary
in hind and thus were categorised into
aducational, vocational and personal problems.
The problems of residential school students vary
innature.

With the passage of time, more inclination
towands carcer, and the choices of vocational
preferences have generatod among the students;
hence problerns ane mainly vocational oriented.
Thus an increase in the number of problems in
vocational area is observed when we compare
the two years (2002-2003 and 2004-2005).
In the year 2002-2003 most of the students
faced problemsin educational area while inthe
year 2004-2005 most of the students faced
problems in vocational area.

. Problemsinthe personal area were least in both

the years.

Students mostly face educational problems
related to subject content. These queries arise
among the students when they are not satisfied
inclass due tolack of initiative of the leamer to
ask questions or the focus of the teacher may
be on the syllabus only. Students find various
queries in General Science, General Knowledge
and English,

. Studentsalso face educational problems related

toselection of subject/s for a vocation which
reveal the career consciop;ness among the
students.
Students also face leaming difficulties in various
subjects especially in English, Maths and
Science.

Tt Sl ol Rk

9. Students face problems related to preparation
forexamination, They exhibittheir willingness
to change their study habits which they think
are hampering their leaming. Theyask questions
about how to improve their results.

10. Students also face problems of concentration
hence seek guidance for that.

11. Students also seek guidelines related to
improvement in subjects especially English,
Maths and Science.

12. Students often face educational problems
relatingto fear of examination. Hence they seek
guidelines to eradicate/overcome it.

13. Sometimes students have specific subject
preference butnon availability of that specific
subject leads to problems.

14. Students face educational problems related to
the choice of subject combination for various
streams, especially when the students are opting
for anew stream such as commerce.

15. Residential students often face problems related
to the rules and regulations of the educational
institution including the hostel.

16. Subject preferences often lead to the generation
of queries related to the availability of particular
subject indifferent schools.

17. Most of the students are curious about various
vocations. Students are not only curious about
the traditional career areas like Medicine,
Teaching etc, but are also curious about the
challenging areas like Biotechnology, Defence,
Engineering etc.

18. Students need guidance related to the selection
of vocationbecause of the absence of guidance
from parents, teachers and elders, and hence -
they fail inmaking desired vocational goal,

Qs Gt Gorsary 2010
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19, Studentsare careerconscious and hence prefer
those vocations which have better future
prospects, and therefore seck guidance forthat.

20. Students often choose their carcer goalsafter
being influenced by their peer group, parents,
role models etc. Thus queries about
qualification/eligibility for various vocations
develop inorder to achieve their career goals.

&l

. With the advancement and increase in new
areas/fields of career one is often curious to
know about the emerging new areas hence
students develop queries i this regard. It reveals
that the student’s interest varies from traditional
field to challenging fields.

(8]
"~

. Students need guidance related to fee structure,
duration of course and number of attempts for
entrance examination etc. regarding institutions
and vocations. It reveals the consciousness of
students towards financial bearability and
towards number of years they need to settle.

. Students need vocational guidance regarding the
preparation for various vocations so that they
may give their optimumn effort and leave no stone
unturned.

. Sometimes students want to take admission in
some specific universities (because of its
renown). Hence queries like availability of

certain courses in such specific universities
develop.

Sometimes students fail to decide which career

to opt with the combination of subjects they
have and hence seek guidance in this regard.

25.

26. Since due to the establishment of many
institutions providing similar courses students
are confused in selecting the appropriate

Tcniers i Glusction ond Resecrol

————f

institution for the course choge
n
Hence problems arise,

"
27, Students face problemsin deg; din,

institutes which will he]p them mug:lc%w\
of entrance examinationg of

e
chosen. ® Vo,

28. ltwas found that with an increage:
opportunity in differep, ﬁcldgh%\
preferences too have inclined Stugy

29. Students are self-conscioyg (tovarg tn
weight, faimess, pimples etc,), Ad:l Cigy
undergo such drastic phys;j cal chay gy
affect the individuals identir, Henh
problems arise among them_ sy

30. Adolescents undergoing the Physical g j
fail tounderstand who they are, Hepy Qi)
issought thereafter for knowing the sy |

31. Studeats face health problemg for iy
guidance is sought. |

32. Residential students differ from each :
because they come from different states by
different backgrounds, different natyre «
Hence face problems of social adjustmen, !

33. Laziness (in daily routine etc.) is obsemflj
among students which affect their studiesber
guidance in this regard is being soughtbyk
students. :

34, Residential students usually face problemst
homesickness. :'

35. Students are unaware of the relationshipsi:
marriages, friendship etc. Hence queriesit®
regard in the form of emotions mgardiﬂ’
relationship develops among them- !

36. Students have fear of the unknown 16
problems develop. L

|
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37, Students ar¢ found emotionally'imbzflg:;:t:e.
Reasonsare numerous buta few xdenu. °
due to failures they face in academics an!
non-academic activities, and dueto Mmt
of expected outcome in academ.xc or
non-academic activities. Hence seek guidance
in this regard.

38, Studentsoften developinferiority compl'ex when
they are not in accordance with their group
members. Hence guidance is sought.

39, Residential school students face problems of
Joncliness mainly due to non-acceptance by
peer group, social group and feeling o.f
homesicknessetc. Hence seek guidance inthis
regard.

40. Guidance for the development of confidence is
being sought by the students because they
themselves realise that due to lack of confidence
they fail to doa thing which they can easily do.

41. Students during the adolescence age develop
analytical thinking capacity, thus raise queries
regarding the phenomenon they observe.

CONCLUSION

Anindividual learns from the experiences and
worksaccordingly. Similarly the experiences of
the present study are the beam of light for future
proceedings.
In the present study the researcher found that
the students of a residential school face various
problems which differ in kind and nature. On
thebesisofthe findings of the stuly the folowing
educational implications are formed.

1

=

The present study will help teachers in —

* - Identifying students’ problems. It would help
subject teachers in identifying the students who

Groaiors i+ Elction and Prseeral
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are weak in their respective subjects and thus

would be able to take measures forit.
Motivating the students to raise their problems
in frontof them (teachers).

Identifying students® preferences regarding
vocational choices. They would be ablfe to
provide information regarding subje.ct
combinations at higher secondary level'm
different streams. And would beableto pm\.nde
informationrelated tothe various career Options
in those subjects.
Developingaha:moniousmlaﬁonship“dﬂlﬁ?eir
students, by this teachers will be able to give
information about adolescence period, the
changes (physical, emotional etc.) withoutany
hesitation. So that problems related to
adolescence can be reduced.

This study will help school management in

Arranging guidance services for the various
kinds of problems which the students face.

Understanding the students and thereby creating
awarm- welcome atmosphere in school where
students can put their words before any school
authority withoutany besitation.

Making anangemenfs for guest lecturers,
spccxa‘hsrs according to student’s problems.
Providing required information (Various career
options, the insiilutions which provide
professional courses etc.) in the information
comner maintained by the school. This is possible
only when the school management will
understand the problems of the students.

This study will help parents in -

Understanding the problems of their children
and would help them in creating a harmonious
telationship with their children,
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Understanding their children hetter and thusthey
will be able to accept and appreciate their
childs preferences. They will understand not
10 kvy their preferences on teir children rather
they will take care about their children’s
preference.

This study will help hostel w ardens in
understanding the students and their problems.
Especially in understanding the underlying
reasons behind problems in social adjustment,
homesickness so that necessary help and
guidance could be provided to the students by
the hostel wardens.

The study would be helpful to the
counsellors in understanding the problems of
the students. Even though students don’t
approach them due to hesitation. they would
b able 10 identify the problems of students and
provide umely needed guidance.

The study would be useful to the students
since they would be able to understand their
problems more deeply and thus self-initiation
10 solve it would be encouraged.

The teacher education colleges would be
able to enrich their course content in Guidance
and Counselling (the area of specialisation), 2s
they would come to know about the actual
problems ofthe residential school students.
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industrialization and agriculture. Unsustainable trendsin

relation to climate change and energy use, threats to public
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Former Principal and ageing, management of natural resources, biodiversity
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long term perspective.

The world’s population is rapidly growing which
results in increased pressure on the environment. The main
environmental challenges include loss of wild life habitat, loss
of forests, extreme exploitation of natural resources, increased
emission of carbon dioxide and increased production of
synthetic materials which are extremely toxic to the
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environment.

The data shows that wild lif species are disappearing
faster than ever before inearth's history, while the average
global temperature is dangerously rising. The glaciers are
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melting and extreme weather events are becoming more
common and if we do not start taking better care of the
environment, we are risking an unprecedented climate change
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DrV.S.Mini Kumari which may threaten the very existence of Tife.

dsociate Edlrony ' The environment is the most important resource for

D S. Sreelatha life. So we desperately need to save the environment.
Conservation of environment is the need of the hour.
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and historic resources for the purpose of maintaining their

intrinsic values, providing for their appreciation and
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recreational enjoyment by the public and safe
guarding the options of future generations.
Environmental conservation includes taking
care of the air and the earth’s atmosphere,
animal and plant life, humnans and planet’s water.
[tshares a Iot of interests with human rights,
because keeping unprivileged populations
healthy and thriving has a lot to do with
preserving the earth. Conservation can be as
little as planting a tree and maintaining it or as
big as saving a species of whales.
Environmental conservation means the
planning and management of resources so as
to secure their wise use and continue of supply
while maintaining and enhancing their quality,
ralue and diversity. The primary objective of
onservation is to protect the present resources,
>3 good, clear and self sufficient environment
uld be made available to the future generation.

C.onsidcring prcscrvu!ion a
con:v,crvanon of' environment, the Uniteg S‘ﬂl:sq
env:mmne‘mnl Preservation js Viewed op seen‘
as the setting aside of earthly Tesourceg for
preventing damage normya ly causeq by certai,
human activities like Mining, logging etc, onjy
to replace them with nevy human activitieg Such
as tourism and recreation, Furthermore
regulations and laws may be enacteq for the
conservation of natura| resources, To safeg g
the natural environment from continuoys
degradation conservation measyreg are
necessary. Being earth-friendly js Very essentia]
as this will save our planet at the time makinga
better place to Iive in for us, for future

generation.
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igh school Students Towards Science

is a known fact that attitude affects our
behavioral acts either positively or
negatively. Formation of correct attitude
during the formative period of the students
in the schools is considered to be very
important.

SIGNIFICANCE OF THE STUDY

One of the foremost tasks of a
science teacher is to understand varied
behavior of his/her students so that he/she
can adjust his/her teaching accordingly. It

is a known fact that attitude of students

towards science exerts significant influence

on the school life of the students. Attempts
have already been made to assess the attitude
of the students towards science. Dhindsa
and Chung (2003), Osborne, et al (2003)
have done extensive studies on students’
attitude towards science. In genecral
student’s attitude towards science decreases
with age (Osborne, et al (2003) ; boys show

more positive attitude towards science than
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€ present Investigation is ap students e iy
attempt to study the attitude of high schoo] METH .
.students towards science, Science being an op
Important subject in the school curriculum, e investiatr *dopeg Oty
students and teachers have to Pay special urvey method for the presentstudy
TooL

attention to jt, Moreover achievement in
science decides students’ choices of courses

of higher education in arts and science

The tool used for (he Present sty
Wwas science attitude scale designed g
validated by the investigator, The seale
consisted of 84 items,

colleges, technical and professional
institutions. As attitude towards science
affects achievement in science, there arises SAMPLE

the need to find out the attitude of students The sample for the study included
towards science. 364 high school students selected by randon
OBJECTIVES sampling method from the schools located

1. To find out the level of the attitude ofhigh in Thanjavur , Tiruvarur, Nagappatitinan

school students towards science. and Cuddalore districts.
STATISTICAL TECHNIQUES

In the present study percentagé,
mean, standard deviation, / test and ANOVA

2. To find out the significant differences in
the attitude towards science of the high
school students with respect to (i) gender (ii)
location of school (iii) nature of schooland  were used.
(iv) membership in nature club.

HYPOTHESES

1. There is no significant difference in the

attitude towards science of the high school

students with respect to (i) gender (ii)location

HYPOTHESIS - 1
There is no si gnifican

i rd
he attitude towa hig
t dents with respect to their (i)

¢ difference in
s science of the high

. it
Data given in table.1 indicates th
gh school students have

phh s science;

ptetelevel of attitude toward

i hool stu
y 150% of them have high level of sC

gender (ii) location of school, and (iii)

i membership in naturc club.

g ith respect
Oikreee in the Mean Scores among the High School Students with resp

to Gender, School Location and Membership in Science Club.

Variabes N [Mean| SD Vatlue Remarks
Gender Male | 648 [50.66 | 13.13
Female | 708 |46.64 | 13.05 | -0 8
ehool Location Rural [ 800 [49.78 [ 14.33
T Urban | 556 |46.78 11.26 29 g
Pin Yes 166 (5572 [ 18.72
N““‘“’C':l; No 190 {4756 1106 | 546 | s
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Empowering Women for Development througy,
Community-driven Sustainable Programmeg

‘Supmbha. K
++Dr. G Subramonian

ABSTRACT

The National Environmental
Management Act defines ‘sustainable
development” as ‘the integration of social,
economic and environmental factors into
planning, implementation and decision
making so as to ensure that development
serves present and future generations”. It is
important that municipal councils develop
mechanisms to consult the community and
community organizations in performing
their functions and exercising their powers.
Women must become active partners. That
is, for women to be empowered they have
to be active partners in such an
empowerment. Vocational centers for skill
acquisition should be set up in different
areas to address the plight of illiterate and
unemployed women. For these
organizations to do well, the government
must be willing to support them,
Govemment support should be backed with
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INTRODUCTION

Sustainable development j |
increasingly popular term. Many aythoy
clearly place themselves in the category of
those who support and wish to encouragethe
use of the concept of sustainabl;
development. Conceptually, there is no
uniform understanding of the tém
‘development’, because it is mostly defined
by individuals or institutions functioning
within a specific sector (whether in lht
political, economic,social or environment
sectors). Although, most of the definitors
contain universal elements formulated

terms of a need or desire to M
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According to Hunter (1997), the

word «sustains’ means to ‘ket?p g.o.ing’
without interruption’ and ‘sustainability
would therefore imply a strategy 'that
'presumﬂbly does not .run into
insurmountable obstacles’. It is however
important to refer to sustainability in terms
of appropriate qualifying adjectives, eg.
political sustainability, environmental
sustainability, economic sustainability or
sustainable social development. Economic
development in general refers to ‘the growth
and appropriate changes in the structure of
economic activity and improvements in the
distribution of income and wealth’.
Environmental sustainability is best referred
1025 ‘development that meets the needs of
the present without compromising the
ability of future generations to meet their
ownl heeds’ (World Commission on
z’;‘;‘/"e"vllment zm(.l Development, 1997).
T, Sustainable environmental

) U are linkeq
interrelated. Socja developmen; requim:nd
an

(;:i ':::i:l:::v :,25 v;]l::ls,”obj.ectim and
the strengthening a:d-bemgof.aum
conducive institutjo, Pl'om.o.t on of
ultimate goal of socir: :ﬂd oo ek, The
. evelopment is to
:I’;‘:e‘; - a"dd“‘;"“"f“ the quality o if of

e an
from tze politic:r: ::;:;ﬂm c:::mw

. y mic and

spiritual environment within which it
functions.
SUSTAINABLE DEVELOPMENT

In general, definition of sustainable
developmentinvolves two components: the
meaning of development (i.c. What are the
main goals of development: economic
growth, basic needs and rights, etc.) and the
conditions necessary for sustainability, Thus
sustainable development mainly focuses on
how present environmental constraints £
might be overcome and the standard of
living maintained. The need for
development, of ensuring that all people in
the world might obtain the resources they
need for survival and devclopment.

The National Environmental

Management Act defines ‘sustainable

development’ as ‘the integration of socflnl,
ntal factors into

=
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economic and environme
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.-\.dams (1990) draws op 2 number of
different sources, including nature
. » tropical ecology and
managenialism and a &rowing awareness of
an .auempt to respond to global
€nvironmenta] constraints, to explain the
emer;ence, evolution and Popularity of
sustainable development.

WOMEN'S SUSTAINABLE
DEVELOPMENT

conservation

Humanmpitalisapanofthe web

of life curting across various capitals, j.e
social, iuslitulional, €conomic, and.
technological capital. It s generally
Wlha:hmnwpimlaspanofmiﬂ
capital isthe singlemostimponamaxmthat
has been underutilized ang that needs

cap'aci!axing in various aspects and at
vanous levels to contribute 1o sustainable
development. In addition, one must also
rwo.gnizglhaxcivilqnnneandsocialcapital
are mextricably linked and are inseparable
when dealing with issues of effective
fesource utilization and jis influence op
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COMMUNITY-DRIVEN
SUSTAINABLE PROGRAMg

Omey [y

Sus H s .
developme::lr:lllfrepmmpawl'y iy
hearts. There wi]] g s .y

‘ways be hard choices gy

make and compromises to reach in order
safeguard the future. As local governments
the closest sphere of government to the
people, it is regarded as the primary vehick
to facilitate sustainable development. It is
imperative that both the community and all
the relevant stakeholders are actively
involved through, i.e. active participationin
the process of community development. I
isimportant that municipal councils develop
mechanisms to consult the community 2
community organizations in performing thei
functions and exercising their powers. I
order to ensure that local communities &%
able to participate in the development 8
monitoring of municipal programmes, ¢
executive shall :

port on the involvement

am,u;ll)'"-' nd communit)’

ies
. ne affairs of the

that consideration isgivento
crﬁuf‘nnd report on the effect of
‘s

.
e yiEW :
b {he decisions of the council

qltation o
O\\'ERING WOMEN FﬁR
DEVE LOPMENT THROUG
COMMUNITY-DRIVEN
gISTAINABLE PROGRAMMES
The solution proposed is that

women's inequality could be obliterate.d
syslemaﬁca]ly through some systemeftxc
regionally planned community education
progrRmMES, both formal and non-formal.
By community education is meant an
education for the community and hence for
citizenship and the term denotes a process
of community empowerment. In broader
terms, community education remains a
plilosophy that provides for the educational
eds of all community members. It is a
process by which members of the
tommunity learn to work together to
dentify problems and to seek solutions to
Sehproblems. It is through this process that
n30ing procedure can be established for
People to work together on women’s issues.
m:g;“;::fo ;hli; hilosophy lies in its
i""""iemem the 'mP?rtance of citizen

£ » the sharing of decision-

8 and totg) Community participation,
Falsenca to. . -

P

participation of all. Women must become
active partners. That is, for women to be
empowered they have to be active partners
in such an empowerment. Bopp (1994)
opines that development is not something
that can be delivered to people. Rather, it is
a phenomenon that comes from within.
Thus, when women are made active
participants in their own empowerment
processes, they get opportunities to reflect
on the conditions of their lives. It is this
reflection that becomes a foundation on
which to develop programmes that are meant
to empower them. This could be the
strongest starting point to stir changes.
Such an effort will increase the
numbers of the individuals involved in this
type of social transformation. Collective
actions have the potential to create stronger
voices against the discriminatory structures.
Thus, a wide range of community-driven
programs will enable the development of a
wide range of skills and competencies. They
should stress the importance of building
adequate capacity for all women, single,
married, divorced, widowed, deserted,
marginalized and otherwise. There is greater
need to address the educational imbalances
in our society in order to accord women,
their rightful contributions in the
development of their countries.
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WOMEN EMPOWERMENT
COMMUNITY - DRIVEN
PROGRAMMES

Women's organizations: - There is a need
for the proposed women's organizations to
look into employment policies to ensure that
they reflect equal employment opportunities
and conditions of service. Equal
responsibilities with regard to the raising
of and caring for children must become a
critical agenda of these women’s
organizations.

ENTREPRENEURSHIP
PROGRAMMES

Entrepreneurship programmes
could be put in place, especially for women
in the informal sector. The main goal of
these programs would be to help women
earn a living for themselves and their
families. This can help them to break from
their dependency on men as providers. This
will give them economic empowerment.
Vocational centers for skill acquisition
should be set up in different areas to address
the plight of illiterate and unemployed
women. For these organizations to do well,
the government must be willing to support
them. Government support should be
backed with relevant and practical policies.
Formation of women-oriented NGOs: The
role of NGOs should be to organize some

training  programs towards the
empowerment of women. Membership of

(¢SS TR ¢ ) ’

——r —zreng

these organizations shoulq inclug
paralegal personpe] or hy e lg n
advocates. They shoulq unile"t"l .
legal literacy workshops ang  Ofgany
regular basis in order to stimu mij
women’s liberation,

CULTURAL AWARENESs
PROGRAMMES

n
ate actiop fu

We are witnessing an era i W
female-headed- families are becominy the
norm; where divorce hag become the
of the day; and where more and more by

£ Womey
are'r-ecewmg an education that makes they
legitimate heads of the family. The sop,
education has conferred on women the right
to be leaders in societies and organizatiors,
to be heads of state; to be organizers of
development activities; and to be in other
influential positions where their potentialand
educational achievement lead them.
Therefore, gender awareness activities ad
change processes in which both men and

hlch mopy

women are made aware that ‘sex’ iss
discriminating criterion in judging women’
potential contributions in the homé
community, nation and the world at large.
CHALLENGES OF WOMEN'
PARTICIPATION IN THE LOCA
ECONOMY

In both developed and develop
many challenges to women's
participation in the local economy
They are *

ing countrith
gain

Pe[gisl.
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[ S e

’s work
Jow status of wc.Jmen S
YL e inequalitics 11 wage -
A ol ational segregation that sti
Qceup! '
/ omen’s earnings 3 |
:onomic opportumues an
; E
rogress: .
DI};G PRINCIPLES FOR TOF
GU;ECTIVE PARTICIPATION
F
ITIES
COMMUN . |
Communities must be involved in
{he processess mechanisms and structures

rated by the government to facilitate
[

community participation. Fo
eiteria for effective participation:

» Communities mustand should have

llowing are the

avoice in any decisions or activities
that will have an influence on their

lives.

q'&-..ﬁl e M

The contribution made by the
communities must have an effecton
the final result.

Information should be readily
available to communities so that
their contributions are relevant.
The process of participation should
clarify how people should
participate.

The interest and needs of the
participants should be taken into
account during the process
Communities should be informed
as to the manner in which their
contributions were reflected in the

decisions made.



De Villers, B. (199). Intergovernmental
relations: The duty to co~opxerate A German
perspective. (1 Ed,, 1,7-430). SA: Public
Law.

Fizgerald, P, McLennon, A., & Munslow,
B. (1997). Managing (sustainable
development in south Africa. Cape Town:

Oxford University Press.

Fox, W, & Rooyen, E. V. (2004). The quest

Jor sustainable development, Republic of
South Africa: Exhibit Print.

wn

= N T .o

o< Fenl?®

Kumy
& Varghee

S ~
EMPOWe rmeny. i (:005)

lx.ww.t,
~d Soure,
¢ bo
Regeney P fontl o
cgency Publicatiopg,

Strategies

W. Fox & 1, Meye

r (Eds,
Administration Diegi - (1999,

‘!l'nmuy' C

. .
M Cand Doty 1y

M

!
Nd r".h,‘
. (‘\v[)‘

pe Towy, Iy

Levany /

\

===

ness In

(1]
yoweod™* Awar
0

y A

finiku
e plmllh

pgeemd Gol

ABSTRACI‘
Educuliun is
inging out
beings while effectivencss of a
y education i mainly dependent
liers. Metacognition isa process
thinking about and
tyles to enable the

an important
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Jhvanying approaches,
wing diflerent learning §
acher to teach better. It is for the teachers
sho ¢ already in the profession and also
erathers who are on the way of the teaching
profession. In the present study the
investigator found out the level of
metacognitive awareness in teaching among
sudent teachers at secondary level. The tool
ued was Metacognitive Awareness
lventory in Teaching. The sample was
stheted using stratified random sampling
ttchnique with 500 student teachers at
sondary level, The results revealed that
u'hr‘s:lf::::t:gni:ve Awareness in Teaching
R e cachers at secondary level was

erage level. Also there exists no

Toaching amon

at Socondary level
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Educat

g Student Teachers

significant differcnce in metacognitive
awareness in teaching among student
teachers with respect to Type of management
of Institution, Locale of Institution,
Educational Qualification and Subject of

study.
INTRODUCTION

Education is an important instrument
for bringing out potentialities of human
beings while effectiveness of a system of
education is mainly dependent upon its
teachers. That is why, among all the branches
of education, teacher education is considered
to be the most crucial and considered as the
base of all educational systems.

The quality and nature of teacher
training determines the naturc and success
of educational systems. Hence teacher
education which is an integral component
of the educational system intimately
connected with society and is conditioned
by the ethos, culture and character of nature.
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The very purpose of teacher education is to
make the student teacher a skillful practioner,
adequatcly equipped with educational
practices along with the abilities to tackle
the demands of social environment.
Metacognition has now emerged as
an important part of teacher preparation
programs. The term metacognition was
introduced by psychologists to refer to
knowledge about and control over thinking
and learning activities.(Flavell, 1976).
Metacognition involves at least two
components (1) an awareness of the skills,
strategies and resources needed to perform
a task effectively- knowing what to do and
(2) the ability to use self-regulatory
mechanisms to ensure the successful
completion of the task-knowing how and
when to do the what. The strategies in the
first component ‘knowing what to do’
include identifying the main idea, rehearsing
information forming association and images
using mnemonics, organizing new material
to make it easier to remember, applying test
taking techniques, out lining and note taking.
The regulatory mechanisms the
second component, knowing how and when
include checking to see if you understand,
predicting outcomes, evaluating the
effectiveness of an attempt at a task, planning
the next move, testing strategies, deciding
how to apportion time and revising or
switching to other strategies to overcome any
difficulties encountered (Baker,1994 &

Frenirs o Eltion omd P £

-

Brown, 1978). The use of these
mechanisms s known , .
s

monitoring (Flavell, 1985), °5hi|in
NEED AND SIGNIFIC,
ANC
STUDY a T
Teacher education jg going

an unprecedented period of change A
the world, the number and qu;l'cm
teachers are becoming a key Policy colly 3

This phenomenon affects the

. L. rig
industrialized nations and those X

in the

: ' Nomjg
infrastructure. Ensuring adequate Supply of

higher quality teachers is therefore ,
challenge, as is the expanding tag of
coherent,

process of developing stronger egg

providing career-long,
professional development, opportunity fyr
teachers. As knowledge increases ap
technologies emerge, so the status of
teachers has to adapt. The scale of demand
for teacher education is large. Inthis context,
it is clear that the institutions of teacher
education created in the twentieth centuy
will be unable to meet the demands of the
twenty first century. Any educational effot
loses its vitality if it does not give adequatt
attention and importance to the teachers, o
of the most important pillars of educatiot
The National Policy of Education (1%
while defining the role of teacher says
their principal role is and will nlwnyslf
teaching and providing guidance to thet
students, not only through classroo®

Qs Gt I
)

¢ student’s learning

pelic |
ition isa speClal

- jmprove

siperse ive

B ognit
s 8 recursive loop with €08

fovclopment in that it produces anc-l is :
ctof cognitive development (Parts an
Metacognition plays an
tion, reading
uisition,

Winograd, 1990):
inponant role in communical

comprehension, language acq
publem ~ solving and personality
development (Flavell, 1979)

OBJECTIVES

I Toidentify the existing level of
Metacognitive Awareness in
Teaching among student teachers at
secondary level,

1 Tocompare the existing level of
Metacognitive Awareness in
Teaching among student teachers
atsecondary level based on

T
4 6‘-&--.1@..._4

ent of 10¢

Men2ES” ided
e ent- Al
@ [nstitution (Govern®
Unaided) y bard
ituti ura
Locale of Institution R
@ Jification
Educational Qua )
© (Graduate/ Post Graduaté )
i guage
d Subject of Study(Scnencc/Lan
)
S
IYPOTHESI . -
} There is no si gnificant dlfferenci: in
itive
he existing level of Mgmcogmh
fAe reness in Teaching of student teac er:
wa : :
at secondary level belonging to different su
groups based on
@ Type of Management of the
Institution (Govemment- A:d;d/
Unaided)
(i) Locale of Institution ( Rural/ Urban)
(iliy Educational Qualification
(Graduate/ Post Graduate)
(iv)  Subject of Study (Seience/
Language)
METHOD

The method adopted for the study

was survey method.
TOOL USED

For measuring the Metacognitive
Awareness in Teaching of student teachers,
the investigator constructed and
standardized a Metacognitive Awarcness
Inventory in Teaching (MAIT).
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SAMPLE
The sample fc Esyy,
Of 500 studen; tP or the study consisted at 1S Dige
- cachers random| ure of S81
from 4 districts of Y selected  aw OFes N
Rl ; of Kerala viz. Alﬂppuzh renes inye, t ta
. am, l\omyam and KOZhikode_ a, Here ory Iy Teachl:"zllu,'
A .
TISTICAL TECHNIQUES In :eachmg of st n‘:Cog itive “:ar‘
T . A and wj tea
et he major Statistical teChniques of St threspec es”bc}lem"~‘aw;:'I
ployed for the study were th k udy, Lo le of Samples_s .k
i Descrinet c fOIlO\vmg CO“eges’ Ty TeachEr Eq UW
. Scriptive statistics Jike mean, Colleges P of Teagp,,. <ty
median,smndard dEViation y student and Ac emic Ucaliu@
and Kurtosis , Skewness we At teachers Were foung atigy
Te tabulateg UL The
2, e and then gy "
Test of significance of diff mean, med; hen Caleulyyyy
between t ifference devi an, standarg devigj
; € means of two EViation, skewnes Qg
Independent groups, details are given i, ¢ hs and kurtogy p,
c fOHOng table,
Table 1

Measures of Central Tendency,

B Dispersio
Metacognitive Awaren ess in Teaching Sz’ oty and utosis o

ores of Student Teachers

at Secondary Level,
>
=
E
@
—
=]
2 [126 |23,
£ X 23.62
g % fl‘;.‘n . 55 | 13058 | 132 |27.57
E Mall l [55 |13038 130 [29.49
g Amtf:_ya am 55 13622 [136 | 29.01
Poeor TR Ilc 30 [13213 [133 [2861
satintion Uga 250 [129.16 [129  [27.64
_'“T"‘ype'““o‘r ° an_ 250 13071 128 [27.1
i Uovyd:.ded 100 [131.13 131 |27.77
i naided 400 [ 12874 [128 2694
emorarrd Graduate 250 [129.36 [129.5 [27.55
Postzmitzso 130.51 ’ 128 ’27.21
Girs 2 Bl nd P 18 Qts g’,ﬂf’ :

1itis clear that the
¢

nd Median of all the
I Meﬂf:: ¢. The mean SCOTES
g almffwm having & valu‘e less
e f"‘;:: fotal score- This indicates

o ooje‘m teachers Wer® having less

l St'ttlivc Awareness i Teaching:

hestandard deviations of the sicores
ognitive Awareness in Teaching of
that the scores are
d from the central value.
gince there is slight difference i‘n ?he
gandard Jeviation and quartile .dewatn(?n
ales of all the groups, there 18 certain
idual differences among the groups.

gnewhat disperse

indiv

The distributions were positively
gowed for all the groups except Natural
science, English, Arabic and Graduate
goups. This showed that the scores were
massed atthe low end of all the distributions
exept the above mentioned groups. Thus
Ik mumber of student teachers who got high
%ores were comparatively lower than those

a*"&'*‘-u@_q

who scored low marks for all cases except
for the above mentioned groups and for
these groups the number of student teachers
who scored high scores was greater thgn
those who scored low marks. The kurtosis
of all the groups except English and Hindi
groups were higher than the normal*value.
Therefore all the distributions were
platykurtic except for English and Hindi
groups and for these groups the distribution
is leptokurtic and for post graduate groups
the distribution was almost normal or
mesokurtic.
Comparison of Metacognitive Awarcness
in teaching among different subgroups.
In this section, the Arithmetic Mean
and standard deviation of subsamples based
on type of institution, locale of institution,
academic qualification of student teachers
and subject of study of student teachers werc
found out and tested the significance of
difference between mean scores for large
independent sample using critical ratio. The
details are given in tablc 2.
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Table 2 ] in TcaCh‘ng_
Comparison of Mctacogni‘livc Awareness in Teaching Scoreg of « e "wnrcﬂ:s levels!ud)’léng
Secondary Level. (Consolidated) o “d""'rc.h l“"“,chcf’“”cco et = 16.67
AP agesy Therefore
Group Category N M S —— mduﬂﬂ 970.05).
: SD e a1 83 epted
Type Gov.t/AldCd 100 131.13 7 —® Sdf‘ﬂl’g;(,ﬂ polh"s's accep
Unaided 400 128.74 26\7~ ] senull Y
Tocale Rural 250 129.06  Tor—] " R
Urban 250 130.71 WW g e Wmemajof o
Academic Graduate 250 129.36 2755 The followi™
qualification Postgraduate 250 130.51 WW qudy ] areness 1D
Subject of Science 250 128.27 W\ 1ac0 nitive AW el
study Language 250 131.60 27.78 1.36 | The g of student teache
. Teack .
I T fevel is 155

The critical ratio obtained for themean  pua1 and Urban areas, M,= 168
17.35; CR=1.13, P>0.05). Henceth,ispa;

scores on Metacognitive Awareness in
Teaching of student teachers at secondary
level with respect to the sub groups based
on type of management of institution
showed that there was no significant
difference in the scores on metacognitive‘
Awareness in Teaching of student teachers
at secondary level studying in Government/
Aided and Un aided Teacher Education
Colleges (M, =16.94.M,=17.22; CR=0.57,
P>0.05). Thus this part of the null hypothesis
was accepted.

of the null hypothrsis was accepted,

The critical ratio obtained for the mey
scores on Metacognitive Awarenessiy
Teaching of student teachers at seconday
level with respect to the sub group beed
on Academic Qualification showed
there is no significant difference in e
scores on metacognitive Awarencss it
Teaching of student teachers at secondt]
level with Graduate and Post gradust
degree. (M,=16.99, M, = 1716 crett
P>0.05). So this part of themul hypote

was accepted.

The critical ratio obtained for the mean
scores on Metacognitive Awareness in

Teaching of student teachers at secondary 0 obtained for ¥

The critical rati

N o vureﬂﬁ
level wnh. res.pcc.t to the subgroup based on mean scores On Metacognitive Avar
locale of institution showed that there was . hers at s

onifi diff < th in Teaching of student teac p
no signi icant difterence in the scores on
en Jevel with respect 10 the sub 5° W

metacognitive A i i
etacognitive Awareness in Teaching of on Subject of Study shows th?

{
student teachers at secondary level studying ¢ in the <

o) M teacher

dying in
jeachers StU4YE
7 student Aided and Unaided

i
Govemment
Teacher Education Colleges aré

paving equal Jevel of Metacognitive

Awareness in Teaching.

7 Snudent teachers studying in Teacher
Education Colleges situated in rural
and urban areas have equal level of
Metacognitive Awareness in
Teaching.

4 Sndent teachers with graduate and
post graduate degree have equal
level of Metacognitive Awareness in
Teaching.

5 Student teachers studying language

andscience subjects have also equal

levelof Metacognitive Awareness in
Teaching.
CONCLUSION
Itis b H
s highly believed that knowing
o
s know about their own

no significant differcnc gv
qus %!

in Teacher education Colleges located in

Fretiars in Gl and Posoarel, 20

J—

—

g shoylg be a starting

0i
APy g point for a

»

change .
Metacogm l
(o]

teachers i in
jveness- teachers
effecti gnitive jevel of student t€&7
metaco :
: ve
their teaching 18
teachei'educanon pro

demonst
strategieS,
ynowledge of Whe
(Griffith & Ruan,

knowledge © -
nto implement strategles

2005; Gourgeys1 999). It
requires that teachers should understand \vk}al:
jsneeded to successfully teach students wit

metacognitive skills. Thus teachers should

make a point t0 include instruction on how

{o instruct students t0 become metacognitive.
willing to invest

Teachers are absolutely
effort in the instruction of metacognition

within their lessons, but they need the tool
for implementing metacognition as an
integral part of their lessons (Veenman ¢t
al.,2006). These teachers appeared to have
an academic understanding of what is
necessary for teaching students to be
metacognitive; but they also seem to value
activities that are not highly correlated with
helping students to become metacognitive.
Therefore professional development and
graduate teacher training courses need more
::::)c};a:; ::c;t;iair;s::tctiona} .stratcgics
g acognition.
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Justice Seth defines legal literacy as
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point and live on the benevolence of others,
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much significance. .
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Present study used normative survey
method.

TOOLS USED
Legal awareness test prepared and

validated by Jasmine and Prasad (2013)
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It can be seen from table 4 that there

is significant difference among the mean
scores of legal awareness of college students
whose mother’s have different educational
qualifications. From the Scheffe’s analysis,
college students whose mother’s educational
qualification is above SSLC have higher
legal awareness than their counterparts.

FINDINGS

1

From this study, it has been found
that the college students possess
moderate Legal Awareness. This
result is supported by the following
finding (Arithmetic mean is 27.86
for a total score of 44 and Standard
deviation is 7.85)

Gender, age, community, religion,
locale of the student, group of study,
type of management, educational
qualification, type of family, father’s
educational qualification had no
influence on the legal awareness of
college students. Mother’s
educational qualification had
influence on legal awareness of
college students.

CONCLUSION

The study has revealed that Arts and

"Science college students have moderate legal
awareness.  Mother’s  educational
qualification has influence on legal
awareness of college students .The other
variables such as gender, age, religion,
lo&aii; grcg‘.lﬂgj" ﬁw of management,
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assessment of needs. University authority
will give importance (o library and requested

amount to books and periodicals i$ to be

given. University authority will give equal
importance to all faculties.
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