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Making Schools Safe Learning
Environments

Ina place where knowledge and arts are to bloom,
violence and indiscipline has come up. Studentsatan age
when they are supposed to hold a pen are involved in
violence. The horrifying incidents like the recent murder of
an Engineering college principal by students of the same
college in Vallanadu of Tuticorin district, Class 11 student by
his classmate in their classroom in Vilangudi of Dindigul district,
a Class 8 student by a former student of the school in
Pandalgudi of Virudhunagar district have sent shockwaves

across the nation.

Incidents of students attacking and hurting each other
are also on the rise. Schools are no longer safe havens for
children. Why have schools become such volatile
environments? Television and video games instigate violence.
Some violent children are victims of domestic violence. Some
want to appear rebellious and daring in front of friends and
so challenge authority figures. Early childhood schizophrenia
could be a cause. Faulty parenting and bad company are

others.

Teachers spend an inordinate amount of time and
energy managing classroom conflicts. As violence increases,
pressure for safe and orderly schools increases. Schools are
struggling with the question of what to do. Providing students
with an orderly environment in which learning and ensuring
student safety isbecoming more difficult in many schools .This
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issue needs to be dealt with seriously at atime
when social structures are changing and
exposure to violence is increasing.

Resolving conflict and preventing
violence are important factors in creating a safe
leamning environment. Students respond to
conflict by confronting it, usually in a violent
manner, or avoiding it. Neither of these
responses helps them to leam how to deal with
conflict in an appropriate way. It is important
for students to know how to deescalate conflict,
manage it, and resolve it. Preventing viclence
and resolving conflicts are very important
nowadays in schools. Violence prevention
programmes alone are not enough Students also
need to learn how to manage conflicts
constructively. Students need an alternative to
use violence for resolving conflicts. Training
students in conflict resolution not only helps

schools become orderly and peaceful places in
which high quality education can take place but
also improves instruction. Constructive conflict
resolution strategies can gain and hold attention,
increase motivation to leam, arouse intellectual
curiosity, and improve the quality and creativity
of problem solving. The benefits of such training
extend beyond schools since students are
prepared to manage future con flicts
constructively in career, family, community,
national, and international settings.

Looking forward to a violence-free
Newyear2015, let me conclude with the words
of Gandhiji:

«J pelieve that every person has the
potential to be a perfect embodiment of
non-violence. If you generate the quality
of non-violence within you it will spread
out to the world from you like a mighty
storm”.

“WISH YOU ALL A HAPPY AND PROSPEROUS NEW YEAR”
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Need of Guidance for Arts and Science College Students

*Dr, M.Manivannan
*+Dr. N.Ramakrishnan

ABSTRACT

Guidance is a process of dynamic
interpersonal relationship designed to
influence the attitude and subsequent
behaviour of the person. The present study
is an attempt to find out the need of guidance
for Arts and Science College Students in
Madurai district. The study was conducted
on a sample of 300 Arts and Science college
students. The study revealed that there is
significant difference in guidance need of
Arts and Science college students in terms
of sex and social status. It was also found
that the female students and backward caste
students have more guidance need compared
to their counterparts.

INTRODUCTION

Guidance covers the whole process
of education which starts from the birth of
the child. As the individuals need help
throughout their lives, it is not wrong to say
that guidance is needed from cradle to grave.
Literal Meaning: to guide means to indicate,
to point out, to show the way. The term

guidance is related to all types of education
— formal, non-formal, vocational, etc.
wherein the aim is to help the individual to
adjust his environment in an effective way.
According to Good, “Guidance is a process
of dynamic interpersonal relationship
designed to influence the attitude and
subsequent behaviour of the person”. In this,
emphasis is given on interpersonal
relationship. According to National
Vocational Guidance Association,
“Guidance is the process of helping a person
to develop and accept an integrated and
adequate picture of himself and his role in
the world of work”. McDonald opines that
the purpose of guidance is to help the
students and teachers in acquiring desirable
abilities and skills rather than to achieve the
ends of educational programmes.
Mathewson (1962) defined guidance as the
systematic professional process of helping
the individual through educative and
interpretative procedures to gain a better

understanding of his own characteristics and

*Controller of Examinations, Tamil Nadu Teachers Education University, Chennai-600 005
**Professor and Head, Dept. of Educational Technology, Tamil Nadu Teachers Education University, Chennai-600 005
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potentialities and to relate him more
satisfactorily to sovial requirements and
NEED AND SIGNIFICANCE OF THE
STUDY
If anyone in the local commumity
faced any kind of problems. there was
always the head of the family or community
leader to guide. Such guidance was an
offhand advice, without a deep and thorough
understnding of the problem. Guidance by
teachers and parents often misleads the
students instzad of belping them. Therefore
professional raining is peeded for students.
It is common to find the expression
“guidance and counselling”™ in 2ny
magazines, but there are similarides as well
as differences between guidance and
counselling. Counselling represents only
ope of the services to be found in a guidance
programme, whereas guidance touches 21l
aspects of lifs and it tries to help the
individezl in solving his or her problems.
Hence the present study has made
2n anempt to unravel the guidance need of
Arts and Science college students in
Madirai dismict
OBJECTIVES
1. To find out whether there is any
significant difference in guidance need
among Arts and Science college students in
terms of sex

T . _é‘v & F;:Z ’

2. To find out whether there g a
- ny
significant difference in guidance n«;
among Arts and Science college Students i
terms of social status.
HYPOTHESES
1. There is no significant difference in
guidance need among Arts and Science
college students in terms of sex.

1~

There is no significant difference jn
suidance need among Ants and Sciepce
college students interms of social stapys_
TOOL USED

The researcher has used the
Guidance Need Check list developed by
Pillai. The tool has 50 items.
SAMPLE

The investigator has followed
stratified random sampling method for the
present study. The investigator used a
sample of 300 Arts and Science college
students with due representation given to
the variables, viz. gender and social stas,
RESULTS AND DISCUSSION
HYPOTHESIS 1

There is no significant difference in
guidance need among arts and science
college smdents in terms of sex.

Qs Gt g-!m
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Table 1
Significance of Difference in Guidance Need Among Arts and Science College
Students in Terms of Sex

. ap .. . Level Of
S.No | Vanable N M SD 1 Critical Value Sienifi
1 MALE | 163 | 17.68 | 17.01 ‘»;‘gg f%fs of
atu. s em
2 [ FEMALE | 157 | 2267 | 1305 | 286 level Significant

It is evident from table 1, the
obtained 1" value is 2.86 which is higher
than the critical value of 1.960 for df of 298
at 0.05 level and is significant. Hence the
hypothesis stated as “there is no significant
difference in guidance need among arts and
science college students in terms of sex™ is
rejected.

It may be poticed from the above
table that the female students have more
guidance need than male students(Mean of
male :17.68, Mean of female : 22.67).
HYPOTHESIS 2

There is no significant difference in
guidance need among Arts and Science
college students in terms of social status.

Table 2
Significance of Difference in Guidance Need Among Arts and Science College
Students in Terms of Social Status
SNo | Variable | N M SD Ry Critical Value Level Of
- = Significance
3 21.7 | 1483 | 1.08 | 1.960 fordfof | Not Significant
1 MBC 87 194 | 1595 236 a1 0.05 level
BC 151 | 21.7 | 1483 | 231 1.960 for df of Significant
2 SCST | & 156 | 16.24 198 a1 0.05 level
3 BC 151 | 21.1 | 14.83 | 226 | 1.960 for df of Significant
oC 13 192 | 16.64 162 a1 0.05 level
4 MBC 87 | 194 | 1595 | 131 | 1.960fordfof | Notsignificant
SCST | 49 | 156 | 1624 1342t 0.05 level
5 MBC 87 194 | 1595 | 0.18 | 2.000 fordfof | Not significant
oC 13 192 | 16.64 98 ar 0.05 level
SCST 49 156 | 1624 | 451 ieni
6 2.000 for df of Significant
oC 13 192 | 16.64 60ar 0.05 level il
Fsalc IR
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It is evident from table 2 that there
is no significant difference in the guidance
peads of BC and MBC Arts and Science
college students at any level. Hence the
hypothesis 1§ scceptad.

There is significant difference inthe
guidance neads of BC and SC/ST Arts and
Science college students at 0.03 level. Hence
the hypothesis is rejectad. Itis evident from
the results that BC students have more
guidance need than SC/ST students (Mean
of BC : 21.71 and Mean of SC/ST: 15.67).

There is significant difference inthe
guidance needs of BC and OC Arts and
Science college students at 0.05 level.
Hence the hypothesis is rejected. Itis evident
from the results that BC students have more
guidance need than OC students (Mean of
BC:21.71, Mean of OC: 1924).

There is no significant difference in
the guidance needs of MBC and SC/ST Arts
and Science college students at any level.
Hence the hypothesis is accepted.

There is no significant difference in
the guidance nesds of MBC and OC Arts
and Science college students at any level.
Hence the hypothesis is accepted.

There is significant difference inthe
guidance needs of SC/ST and OC Arts and
Science college students at 0.05 level.
Hence the hypothesis is rejected. Itis evident
from the results that OC students have more
guidance need than SC/ST students (Mean
of SC/ST: 15.67, Mean of 0C:19.24).

Fia Ol IR L

1t may be concluded that there ;

o : . ere iy
significant difference in guidance neei
among arts and science college studenyg i
terms of social status. BC students hay, a
higher guidance need which is followeg by
MBC students, OC students and SC/gt
students in descending order.
CONCLUSIONS
1.The study has revealed that there g
significant difference in guidance need of
Arts and Science college students in termg
of sex and social status.It was algg
found that the female students are having
more guidance need than male students. So
more guidanceprogrammes should be
organized in colleges for women students,
2. The BC students were found to have
more guidance need compared to their
counterparts. So BC students should be
provided with more guidance service.
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Listening Comprehension in English of Higher Secondary
Students : A Case Study of Pathanamthitta District in Kerala

*Lekha GNair

ABSTRACT

This paper discusses the level of
listening comprehension in En glish of higher
secondary students of Pathanamthitta district
in Kerala. This study analyzes proficiency
of the higher secondary students in listening
comprehension using a proficiency test
which consists of both monologue and
dialogue in native accents.
INTRODUCTION

Teaching the skill of listening cannot
be emphasized enough in a communicative
classroom. For second language learners,
developing the skill of listening
comprehension is extremely important.
Students with good listening comprehension
skills are better able to participate effectively
in class (Brown, 2001).

Listening comprehension is one of
the four major language skills. Moreover it
is a receptive skill in the oral mode. While
discussing listening, what we really mean is

: listening and understanding what we hear.

It is indeed a complex process. Listening
comprehension in a second language is quite
different from listening comprehension ina
native language. Even when it continues to
be a difficult task to deal with, listening in
the ELT classroom continues to receive the
least attention.

In our first language, we have all the
skills and background knowledge we need
to understand what we hear, so we probably
aren’t even aware of how complex a process
it is. In the real world listening skill helps
the students with pronunciation and social
communication. There are a number of
advantages for students who are good at
listening comprehension. A few are listed
below:

1. Impart pre-reading skill

2. Enhance the overall listening
comprehension skill

3. Promote thinking and problem-solving

skill

Listening has a significant part to
play in communication. Students need the

*ESL Lecturer, Nizwa College of Technology, Sultanate of Oman
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dance of the teacher

support and gui
The students who

tising this skill-
in listening comprehension

turn out to be effective communicators.
The traditional listening

comprehension approach is simply meant
students® listening ability. It

constant
while prac
are successful

to test our
doesn't give the students an opportunity t0

train them effectively and find a solution to

the lack of comprehension in some students.

The purpose of this study was to find
out the level of proficiency of higher
secondary students in listening
comprehension in English in general and
genderwise in particular. Listening skill is
given an appropriate place in the higher
secondary curriculum but there is an
uncertainty prevailing in the fact whether it
is implemented effectively in the ESL
classrooms. It is doubtful if students get an
opportunity to getexposed to native accents

and authentic texts.

OBJECTIVES

1. To measure the listening skills of higher
secondary school students of Pathanamthitta
District, Kerala,through tests in listening
comprehension in English.

2. To compare the proficiency of higher
secondary students of Pathanamthitta
District, Kerala through tests in listening
comprehension in English taken in pairs on
the basis of their gender taken in a contrasted
pair, namely, low, high.

g—‘--&-ﬁ--ﬂaﬂ {

METHOD
Normative Survey methoq %
. a,
adopted for conducting the present study !

TOOLS USED

The tool used for the present g, dy
was a Proficiency test in Lisxen;ng
comprehension.
POPULATION AND SAMPLE
The population for the present study
consisted of all the higher secondary
students of Pathanamthitta District, Keral,,
Random sampling technique was used in
this study. The sample consisted of 159
students from three schools ip
Pathanamthitta District, out of which 79
were boys and 71 were girls.
STATISTICAL TECHNIQUES USED

The statistical techniques used for
the present study were Arithmetic Mean,
Median, Standard Deviation, Skewness,
Kurtosis and Critical Ratio.
RESULT AND DISCUSSION

The investigator made an attempt to
find out the proficiency level of the higher
secondary (11" grade) students of
Pathanamthitta district (Kerala) in Listening
comprehension in English.

Qha Gommt g--v”"

Table 1
Analysis of Proficiency in Listening Compreh in English
Marks No. Percentage Mean | SD (o) | Skewness | Kurtosis
11-15 2 1.33
16-20 5 3.33
21-25 15 10.00
26-30 e 28.67 31 5.57 -0.73 3.29
31-35 49 32.67
36-40 36 24.00
Figure 1

<nzZmcom=am
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Figure 2
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1.8 figure 2 show that the mean value of the proficiency leye| i
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Listening Comprehension in English-Girls

pomal

Analysis of Proficicncy in
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Figure 3

Probability Curve - Girls
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Table 2 shows that the average score of girls is 30.25. It is clear from the table that
the number of girls who are above average is 38. It evidently shown that among 71 samples
53.52% of students are proficient in listening comprehension in English. The standard
deviation, skewness and kurtosis of girlsare 5.29,-0.97and 4.55 respectively. As the skewness

= ’ 8 Qt.t et .q--rv”"

is negative the data are negatively skewed,
meaning that the len tail is longer. The
distribution is moderately shewed because
the skewness falls between -1 and -0.5. The
distribution can be called leptokurtic as the
Kurtosis is preater than 3. That means that
compared to the normal distribution its
central peak is higher and sharper, and its

tails are longer and Nattened. (Figure 3)

From the above tables it is
understood that the percentage of girls with
high proficiency which is above the median
class 12.7% whereas it is 34.18% for boys.
The percentage of low proficiency below
the median class in boys is 40.5%. Instead
itis 46.5% in girls.

Table 3

Analysis of Proficiency in Listening Comprehension in English-Boys

Class Frequency Percentage Mean (S'g Skewness Kurtosis
11-15 0 0
16-20 4 5.06
21-25 8 10.12
2630 30 2532 3167 5.80 -0.63 263
3135 20 2532
36-40 27 34.18
Figure 4

Frersiors in Eociion and Pssocrel,
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Table 3 shows that the average sco;'e
of boys is 31.67. It is clear from the table
. ho are above

that the number of boys W '
averageis47.It evidently shows that amfmb
70 samples §9.49% of students are p:.\)ﬁcmnt
in listening comprehension in English. Th-e
standand deviation, skewness and kuftosls
of girls are 3.8, -0.63and 2.63 respectively.
.-\s-t.h: skewness is negative the data are

negatively skewed, meaning that the left tail

is longer. The distribution is mq, deratg
skewed because the skewness fal|s betwccn
.1 and -0.5.The distribution can pe Calleg
platykunic as the kurtosis is Jess than 3
which means that compared to Normg
distribution, its central peak is lowey ang
broader, and its tails are shorter and

thinner.(Figure 4)

Table 4
'S GIRLS Level of
BOYS e | el
Ny M, LA N2 M, o2
79 31.67 5.80 71 30.25 529 1.57 Not significant
It can be seen from Table 4, that the REFERENCES

mean score of boys which is 31.67 is slightly
higher than that of the girls which is 30.25.
The critical ratio is 1.565 which s less than
1.96 at 5% significant level. So it can be
concluded that the boys and girls do not
differ significantly in their performance in
listening comprehension in English.
CONCLUSION

From this study it is evident that
56.67% higher secondary students in
Pathanamthitta district have high proficiency
in listening comprehension. It was also
found that the higher secondary boys and
girls of Pathanamthitta district do not differ
in their performance in listening
comprehension in English.
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Self-Assertiveness :APs

eDr. Mini John
+¢Dr. Nimmi Maria Qommen

ABSTRACT
Education is a powerful tool for
human development. Humans become

cultured and empowered through
educational process. Teachers occupy 8
pivotal position in this process. lt‘is a
growing realization that assertiveness 1s an
important source of power from which
people particularly women, are believed to
derive their capacity to influence others and
thereby express their needs and rights. In the
present study the investigators made an
attempt to find out whether self-
asscrtiveness acts as an initiating force of
power for women teachers for the complete
utilization of their competency.
INTRODUCTION
Education equips people to claim
rights and realize their potential in social,
cultural, economic and political arenas. It is
the major tool to bring people out of poverty
and darkness. Gender inequality in education

Frontiers in
Education and Research

NVKSD
Education, 2“"‘0' of

ftoor

ychological Power in W°men
Teachers for Empowerment

is extreme. Educating a girl child indeeq
educates the family and society. Wome,
education is directly linked with the
reduction of child and maternal mortality,
improvement in early childhood care,
enhancement of women’s domestic apg
professional roles, and protection of women
from various abuses and exploitation t 4
greater extent. Educating a girl child is the
first step for empowerment.

‘Women’s education in simple terms
can be defined as ‘providing provisions of
all facilities and various opportunities to
women for education’. Education is a potent
tool in the emancipation and empowerment
of women. It is education that provides
awareness and conscientization in regard to
social and civil rights and skills for securing
profession and means of livelihood.

®Assistant Professor of Education, Titus I1 Teachers College, Tiruvalla, Kerala

** Assistant Professor of Education, Titus I Teachers College, Tiruvalla, Kerala
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NEED AND SIGNIFICANCE OF THE
STUDY

Empowerment of women is
associated with women's struggle for justice
and cquality. One of the key factors for
empowerment is to engage in a job or
profession. Profession gives empowerment
to personality and also in social, economic
and cultural domains. In these respects
teaching is considered as the noblest
profession particularly for women to get
empowered. Women teachers right from
primary set up to higher education are well
respected in society. Teachers mould the
personality of students. Teachers with high
intellectual, psychological and social
qualities are powerful sources for
empowerment.

Empowerment is a way of equipping
one with the power to understand one’s
capabilities and capacities and overcome
barriers to become strong in life.
Assertiveness means to defend one’s rights
or options sometimes with unnecessary zeal,
to thrust one forward. It also includes
standing up for one’s own privileges,
without infringing upon the rights of others.
An assertive person is able to initiate,
continue, and successfully terminate
conversations, say ‘no’ in certain
circumstances, ask for favours or make
requests and capable of expressing positive
and negative feelings without hurting others.
It is a growing realization that self-

Lc SRIEY v MNP ¢ I |

assertiveness is an important source of
power from which people especially women
are believed to derive their capacity to
influence others and thereby express their
needs and rights. It is a fact that the
individuals who are not assertive do not
respond in everyday interactions and thus
lacks in spontaneity. The question is whether
self-assertiveness acts as an initiating force
for women teachers for their empowerment.
Empowerment in this context is nothing but
strengthening of their innate vitality to make
the right response. It is a series of internal
strength and confidence to apply life skills
in teaching, right to determine choices in
academic and non-academic matters, ability
to maintain emotional balance,
organizational ability, ability to apply
innovative methods of teaching, ability to
act as scaffolder and facilitator etc.

Schools are now expected to perform
the role of socializing and educating children
according to multicultural globalised society.
Medias and other agencies opine that a
powerful woman is an important asset to
society and a major resource of the country.
The globalised new world offers new
opportunities for young women whose
abilities and enterprises now find an outlet
in a growing economy. Since women
constitute roughly one-half of the population
of our country, particularly in the teaching
field, an attempt is made to study whether
self-assertiveness as a psychological power

h Attt Gt Fnary 208



women
plays a major role in EERONETE

reachers.
OBJECT

1 Tofind
sssertiveness and indicators

{VES OF THE STUDY

out the relationship between scl.f-

of powerin
women teachers.

> To find out the extent to which the

indicators of power in assertive women

teachers are interrelated.

HYPOTHESES

|. Self-assertiveness and power in women
teachers are interrelated.

There exists significant relationship
among the indicators of power and self-
assertiveness in women teachers.

METHOD

Normative survey method was
adopted for conducting this study.
SAMPLE

Random sampling technique was
used for selection of the sample. The sample
consisted of 80 women teachers drawn from
six higher secondary schools of Kottayam
district.

()

Feirs i Edion d P

TOOLS USED

1. Rathu's Assertiveness Scale 1

the level of asscrtiveness. The scale

comprised 32 statements which hay, o

rated on a four point scale.

2. Power Indicator Scale (PIS)

by the rescarchers 1o find out the indi%

of power present in women teachers. I

consists of six indicators of power a5 six

different subscales. They are (1) 3biliry ©

apply life skills in teaching, (2) ability ¢,

take decisions in academic and nonacaden;.

maters, (3) ability to maintain emotjionay

balance, (4) ability to act as scaffolder, ©

organizational ability, and (6) ability 1o apply

innovative methods. The test-retes;

reliability was 0.7.

STATISTICAL TECHNIQUES USFD
The data were analyzed using

multivariate Pearson’s correlation analysis,

For all statistical evaluations, a two-tailed

probability of value, < 0.05 was considered

significant.

QU4 Gomat 9-,”

Table 1

Maultivariate Pearson’s Correlation Analysis Between Self Assertiveness and
Teacher Power Scores

T - T =
) s | H [
H = s £ H 3 £
| 8| 5 |52 53| £ |32|28| £ |
Penmeen | 32 0 | ¥2 33 2 | 3Z 3% %
“ i £ £Z £2 s 2% 2| %
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| | z £
Seif Amervemess | 1 | |
[ |marz= | | | |
Decusscm Makzg | 0516%7 | 95030 1 | |
Emotomsl Beisece | 013 | 0166 | 0273 i | |
ScaToidees | 0152 | o34 |ogm=s | 0119 1 | l |
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i |oeme | oms | ooz | 015 |osxs | ouss | 1 | |
Tacta Posr |74 | G412 6550 | -04 |0be7ee | 03950 | 03180 | 1 |

The table also shows that assertive women are more powerful to take decisions in
academic and non-academic maners (r=0.616; P <0.01) and can act as effective scaffolders
(r=0.615; P <0.01). Significant negative correlation seen berween self-assertiveness and
the indicator “maintenance of emotional balance in women teachers™ reveals that
assertiveness has pothing to do with emotional balance.

RESULTS AND DISCUSSION

From Table 1 it is seen that
assertiveness and the indicators of power are
related in a highly significant (r = 0.749; P
<0.01) and positive manner with almost all
the indicators with one exception.
(Maintaining emotional balance; r=-0.123;
P > 0.05). It can be concluded that self
assertiveness is a potential source from
which women teachers derive power and it
provides the ability, strength and courage for
becoming a powerful competent teacher.

i a i IR L

CONCLUSION

With the realization of one's
potentialities, power and individual identity
women will be empowered to better their
overall position within and outside the
school and develop their personality. A
formal employment like teaching needs
assertive people to gain success in the
profession. Programmes to promote self-
assertiveness in women teachers need to be
encouraged so that they become more
powerful. In the B.Ed curriculum itself
provision should be given to develop
assertiveness. Measures to test assertiveness

Dt Gt Gy 2005
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should also be included i

procedures of teachers. To
assertiveness is of high psy¢
in the empowerment of women 1€ac

REFERENCES

hers.

Nanng. C- L. ;
Philosophical and Socio
Education. Ludhiana: Tando!

Gt Cltin d Pk

o the selection
conclude, self
hological value

and Bhatia, K. K. (2002).
logical Bases of
n Publication.

Arle'l, N. K. (20]3) Philo"ophic,,
Sociological Bases of Education, Pal
Yuga Publications.

! an
Akkag,

Vikasini, (2011), The Journat of Hom
Empowerment. 26(1). 20 - 23, eny

Vikasini (2012), The Journal of Womep:
Empowerment. 27, 39. s

QU4 Gimart f,l-ym

Conservative-Liberal Thinking Styles and

N VK S.D. College of
n
" m:mnueu -I@ Education, Altoor.
rediffmai com

nvksdcoliege@
Attainment of Process

Skills in Physics of Higher Secondary Schoel Students

*Dr. LavanyaM.P

ABSTRACT

The present study is based on
Stemberg’s conceptualization on thinking
styles in the Theory of Mental Self
Government. Sternberg (1997) is of the
opinion that thinking styles are the preferred
ways of governing or managing our
activities or it is our preferred way of
processing information and using abilities.
The present study considered influence of
Conservative and Liberal thinking styles in
leanings of thinking style dimension on
Technical, Data processing and Integrated
Process Skills in Physics of higher
secondary school students. The liberal
individuals like to go beyond existing rules
and procedures, to maximize change and to
seek situations that are somewhat
ambiguous. The conservative individuals
like to adhere to existing rules and
procedures, minimize change, avoid
ambiguous situations and will be happy in
structured and relatively predictable

environment. Whether these characteristics
influence attainment of science process
skills are considered in this study. It was
found that whether the student is
conservative or liberal in thinking style does
not affect their performance in data
processing skills. In technical and integrated
process skills, liberal thinking group
students have shown comparatively better
performance than conservative group.
INTRODUCTION

Thinking is the essential activity that
differentiates man from the rest of the animal
kingdom.The thought, thought process and
the way of thinking of every individual are
different. If a person tends to adopt almost
similar strategies consistently across
different tasks and settings, it can be
copsidered as his style. The present study is
based on Sternberg’s conceptualization on
thinking styles in the Theory of Mental Self
Government. Sternberg (1997) is of the
opinion that thinking styles are the preferred

*Assistant Professor of Education, Bethlahem College of Education, Karungal, Kanyakumari (dist),

Tamil Nadu.
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ways of governing of managing Our wi"ifics
or 'u is our preferred way of processing
information and using abilities. It refers to
what a person prefers 10 do and how th.t')‘
Jike 1o do it. According to him people with
different styles like to use their abilities in
different ways and so respond differently to
the kinds of thinking required for different
situations. The basic assumption of the
theory is that people like societies govern
themselves or their mental processes and
establish mental system and organization for
its governances. People need somehow 1o
manage or govern their everyday activities.
In managing their activities, people choose
styles with which they are comfortable.
Morcover people vary their thinking style
depending upon the stylistic demands of a
given sination. Sternberg identified thirteen
thinking styles which fall along five
dimensions as Functions, Form, Scope,
Level and Leanings of Mental Self
Government. Function refers to how mind
copes with the world like government: the
mind legislates and plans, implements and
executes, judges and evaluates. Hence he
identified three distinctive thinking styles in

the functioning of mind as Legislative,

Executive and Judicial. Form refers to the

preferred ways of approaching and dealing

with problems. The theory of mental self

government specifies four forms -

Monarchic Hierarchic, Oligarchic and

Ararchic. Just as government functions at

Tt Clinad P g

multiple levels, for example federy)
country, city and so on, sp do
According to Sternberg there are ¢
of Mental Self Government a5 G
Local. The Scope of thinkj
dimension consists of externa] ap,

Stage,
Penp]e
wo |ch|8'
loba) ang
hg Sty|e
thinking styles. Like a guwmc::r::::l
political orientation ranges from th, mos!:
conservative to liberal, people orieny fion o
their everyday tasks may vary according|y,
Leaning encompasses libera] and
conservative thinking styles. Style factors
that intervene when we think and learp i
the main concerns of this study.

NEED AND SIGNIFICANCE OF THE
STUDY

Nowadays teaching of science g

highly based on constructivist orientations,

Classroom activities and laboratory

experiences are found to be the mog
essential part of science instruction at
schools. Learner experiences, interprets,
constructs, acquires and uses the given
experiences into their own knowledge. Asa
part of this, group activities, group learning,
cooperative leaming, collaborative methods
are gaining attention and are practised
commonly in today’s class rooms. Are these
methods equally beneficial and comfortable
for all the students? Most often, in
classrooms, activities and experiences given
to the students are interpreted by them in
their own ways. Consideration of the
individual differences of students becomes

L QU Giwsat g-mw"

an unavoidable part of science instruction.

Knowing more about these individual

differences in perceptions may help the

teachers to understand better about the

effective transaction of the processes of
science content learning and contribute to
effective learning. An important outcome of
science learning is the understanding and
proficiency in the use of scientific processes
in various and life
situations. Science process outcomes include
both mental and physical abilities known as
scientific skills. Science process skills
involve skills useful for various scientific
purposes. The present study grouped thirteen
science process skills suggested by AAAS
(1938) into three categories as: 1. Technical
skills which include, Observing, Classifying,
Measuring, Using space time relations,
Using number relations and Communicating
skills, 2. Data Processing skills which
include Interpreting, Inferring, Predicting,
and Hypothesizing skills and 3. Integrated
Process skills which include Controlling
variables, Making operational definitions,
and Experimenting skills.

academic

As per the observations of Stemberg
(1997), schools and other institutions may
value certain ways of thinking more than
others. Pupils whose thinking styles do not
match with the institutions are usually
penalized. These mismatches may affect
attainment and attitudes of these students
who are passing through the adolescence

Frertiars i Elioation and Pevearh.

period. Understanding the relationship
between students’ thinking styles and
academic achievement may help teachers to
adjust their expectations of students and
modify instructional strategies accordingly.
This may help students in assessing their
academic success or failure from a wider
perspective in terms of match versus
mismatch between one’s thinking styles and
learning tasks and environment. So, the
investigator considered the necessity of
taking into account students thinking styles
and their influence on attainment of science
process skills. The Liberal individuals like
to go beyond existing rules and procedures,
to maximize change and to seek situations
that are somewhat ambiguous. The
Conservative individuals like to adhere to
existing rules and procedures, minimize
change, avoid ambiguous situations and will
be happy in structured and relatively
predictable environment. Whether these
characteristics influence attainment of
science process skills are considered in this
study.

OBJECTIVES

1. To compare the attainment of Technical
Process Skills in Physics of
Conservative and Liberal thinking style
higher secondary school students.

2. To compare the attainment of Data
Processing Process Skills in Physics of
Conservative and Liberal thinking style
higher secondary school students.
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o Liberal thinking styl¢

ative an
Cmbtm:r.::dm school students.

higher € 3
ES
H\TOTHES .
|, Thereisne signiﬁram difference

o the arainment of Technical Process
!

Skills in Physics ©
Liberal Thinking Sty
There 1s 0O signiﬁcam diﬂ'erence-
in the attainment of Data Processing
Process Skills in Physics of
Conservative and Liberal Thinking Style
Students.
" There is no significant difference
in the attainment of Integrated Process
Skills in Physics of Conservative and
Liberal Thinking Style Students.
METHOD
Normative survey method was
adopted for conducting the study.
SAMPLE
The study was conducted on a
sample of 1320 higher secondary school

{ Conservative and
le Students.

[

[

students of Kerala, fro

conservative and liberg) Whigy

identified. 227 highe, iy SlUdems o)
Con

students were used aso da sc:m
Proportionate stratifieq randt ‘ﬂm:rl’
was adopted giving dye repr:m Dli: |
gender, locale and type Ofmanse ion lg ‘
|
TOOLS USED ey
The tools used in the study are. |
1) Thinking Styles Invemoxy ‘
(Lavanya & Kumar, 2013)
2) Test of Process Skillg in Phys;
(Lavanya & Kumar, 2013) lcs
STATISTICAL TECHNIQUES
. -Mea.n. standard deviatiop and
of significance of difference between _:
ang

were used.
RESULTS AND DISCUSSION

Data and result of comparisop of
Conservative and Liberal] thinking Style

higher secondary school Students oy
Technical, Data processing and Integrateq |
Process Skills in Physics are given below: |

Table 1 i

Comparison of Group Mean Scores of Technical Process Skills, Data Processing

. ;
Process Skills and Integrated Process skills for Conservative and Liberal Thinking

= Style Groups
oups Compared Conservative Liberal
- Process skills
T Tectmical}, e 3]:'1717 SDi [Ny | M; | SD; [ Nz| df | tvalue |sig
3 Da!al-‘rom':mu;s 1216719602 | 141 | 36,10 [ 7.299 | 86 | 225 3.520“_—%
B = Skills 19.50 | 5.556 | 141 20.45 [ 3.949 | 86 [ 225 | 1.396 [NS
(2] Iotegrated Process Skills | 12,13 [ 5.30 01
- 13 | 5.301
T T—— 1411 14.93 [ 4.115 | 86 | 225 [ 4.192**] 0}
z—ha.&.;__;@ (
20
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From the results it was found that Conservative and Liberal Thinking style higher

secondary school students di

skills in physics. But conservative and Liberal thinking style stud
ocess Skills in Physics. Moreover, Liberal thinking

significant difference in Data processing Pr

ffer significantly in terms of Technical and Integrated process

ents do not show any

style students were found to perform better in Technical and Integrated Process skills in

Physics. Graphical

representation of their means scores are given below for comparison.

35

40-‘ 3
304

25

Technical skills
skills

Data processing

Graphical Representation of Mean Scores Obtained for Technical, Data Processing and
Integrated Process skills in Physics of Conservative and Liberal Thinking Style Groups.

FINDINGS

1. Conservative and Liberal thinking style
students significantly differ in their
attainment of Technical Process Skills
in Physics. It was found that Liberal
thinking style group is significantly
superior to Conservative thinking style
in terms of Technical Process skills in
physics.

2. Conservative and Liberal thinking style
students do not show any significant

Gromtars in Scbuocion nd Ruseardl

3.

21

difference in their attainment of Data
Processing Process Skills in Physics.

Conservative and Liberal thinking style
students significantly differ in their
attainment of Integrated Process Skills.
1t was found that Liberal thinking style
group s significantly superior to
Conservative thinking style group in
terms of Integrated process skills in
physics.
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CO.\'CLUSIO.\'

Thinking styles were found to have

ce on different outcomes of education
- ca. 1997.Ng. 2004 and

this study it

infl
(Zhang. 2009, Rabec
Verma&k \fonika, 2006)- From

found that whether the student 13

was
TPy <
conservative of liberal in thinking sty le doe:
aot affect their performance 10 data
grated

ng skills. In technical and intef
process skills. liberal thinking group
students have shown comparatively better
performance than the conservative glm.!p.
Even though these tWo process skills viz,
technical and integrated process skills are
considered as practised abilities, the
application of these skills in the right and
flexible way to new problem situations is
considered to be important. Thus, liberal
s who are more flexible and

;\'mcﬁi

student
comfortable with ambiguous situations

given in problems, may perform better than
conservative students who stick on to the
usual trained procedures. Conservative
students may have a tendency to solve
scientific problems in a way that he
previously experienced. They will be
reluctant to seek new ways of solving
problems. This may be the reason for low

I-‘--a—n-.lp_ l

performance of high conservatiye Slude

in different process skills. Science “’-ﬁchc:
need to take into ?Ccount the dim"cnce
between conservative and libera] Broup
while giving new leaming eXperiences ¢,
the studenls.. Exposur.c o more ney ang |
various leaming experiences will majq the
conservative student deal with more
ambiguous situation and perform better in
science process skills. ‘
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Emotional Intelligence and Academic Achievement of
High School Students
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ABSTRACT

The present investigation is an
attempt to study Emotional Intelligence and
Academic Achievement of High School
Students. Emotional intelligence deals with
every aspect of human life which in turn
determines the success of an individual. An
emotionally intelligent person is not one
who necessarily has resolved all conditions
that aroused anxiety and hostility but is
continuously in the process of seeing
himself in clear perspective, continually
involved in a struggle to gain healthy
interactions of feeling, thinking and action.
The tool used for this study was Emotional
Intelligence scale by Anukool Hyde, Sanjay
Pethe and Upinder Dhar . The marks secured
by the students in the half yearly
examination were taken for academic
achievement. The study revealed a
significant positive relationship between
emotional intelligence and academic
achievement of high school students.

INTRODUCTION

Mayer and Peter Salovey (1997)
defined emotional intelligence as a social
intelligence that involves the ability to
monitor one’s own and other’s emotions, to
discriminate among them, and to use the
information to guide one’s thinking and
action. The major goal of education at any
level is attainment of academic excellence.
Students’ emotional intelligence is an
important factor which affects the
achievement. Emotional intelligence can be
developed even in adolescence and can
prove beneficial to one’s performance,
physical and mental health and relationships.
Children with high emotional intelligence
are more confident, better learners, have
higher self-esteem, have fewer behavioral
problems and are more optimistic and
happier.

*Asst. Professor of Biological Science, Bethlahem College of Education, Karungal.

** Asst. Professor of Physical Science, St. Xavier’s College of Education, Palayamkottai.
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‘ ¢ total education
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ir;d",,‘dm] as well as national development.
The primay functon of the school i to
impart academic skills. Interdisciplinary
research clearly indicates the importance of
emotional intelligence in career Success,
personal well being and leadership to
improve a student's achievement. The
children of the present generation are more
emotionally troubled than the past.
Students with well developed
emotional skills are more likely to be well
balanced and effective in their lives,
mastering the habits of mind that foster their
own productivity. Emotional intelligence of
an individual can influence academic
achievement. When emotional intelligence
and academic achievement work together,
surely the person can attain success, It can
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and academic achievep,
students.

OBJECTIVES
1. To find out the level of
C|

intelligence and jg dime m_otionul
high school students, "iony “’ﬂong 3

ent of b
igh
oy

N

To find out whether there ;
S an,

Girls and Co- education schools in their
emotional intelligence and its
dimensions.

There is no significant difference among

high school students studying in
government, aided and unaided schools

significant differene
e .
female high sch betwec“ My in their emotional intelligence and its
tional ool Students in o dimensions
emotional intellj gence '
; . and . L
dimensions. fts 4. There is no significant relationship
3. To find out whethe, between emotional intelligence and its
sienifi : " there jg ay | dimensions and academic achievement
ignificant difference among pigy j £ high school student
o school students.
school students studying i Boyi Gy METHOD
and Co- education schoolg ;. .. .
. 00ls in :
intelligence and jtg dimens{o::wuom Method adopted for the present

4. To find out whether there js any
significant difference among high
school students Studying in |
-govcmr-nent, aided and unaigeq schools
1n emotional intelligence and its :
dimensions.

5. To find out whether there is any
significant relationship between
emotional intelligence and its
dimensions and academic achievemen
of high school students.

HYPOTHESES

1. There is no significant difference

between male and female high schoo!

students in their emotional intelligence and

its dimensions.

2. There s no significant difference amorg
high school students studying in Boys
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study was survey method.

TOOLS
The tool used for the study was
Emotional Intelligence scale by Anukool
Hyde, Sanjyot Pethe and Upinder Dhar
(2002). As a measure of academic
achievement marks secured dy the students
in the half yearly examination were taken.
POPULATION AND SAMPLE

The population of the present study
consisted of students studying in standard
X and X of Kanyakumari and Tirunelveli
districts. The sample consisted of 900 IX
and X standard students of Kanyakumari
and Tirunelveli districts.

RESULTS AND DISCUSSION
Table 1
Level of Emotional Intelligence and its Dimensions
Dimensions Low Moderate High
N % N % N Y%
Self awareness 144 | 16.0 | 649 72.1 107 | 119
Empathy 121 134 | 655 728 | 124 | 13.8
Self-motivation 110 | 122 | 669 743 | 121 | 134
Emotional stability 169 | 188 | 569 632 | 162 | 18.0
Managing relations 150 16.7 | 631 70.1 119 | 132
Integrity 172 | 19.1 | 556 61.8 | 172 | 19.1
Self development 160 | 17.8 | 549 61.0 | 191 | 212
Value orientation 69 1.7 827 91.9 4 0.4
Commitment 123 | 13.7 | 680 75.6 97 10.8
Altruistic behaviour 79 8.8 695 77.2 126 | 140
Emotional Intelligence 152 169 | 611 67.9 137 | 152

1t is inferred from the above table that the level of Emotional Intelligence and its

dimensions is moderate.

Gronkirs in Edbction and Puseareh.
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Table 2

¢ and Female High School Students jp Em
Intelligence and its Dimensions ot

7.14 1.855

1.755 | |

1091 | 7.10 | 2.025

1748 | 749 | 1.672
jtruistc behaviowr | 762 | 3.132 [ 7.00 [12.052

[Emotonal Itelligence | 127.24 [ 17.366 [ 12342

14.558 |

It is inferred from the above table  dimensions empathy, emotiona] Stabi
’ abili

that there is significant difference between

male and female high school students in
emotional intelligence and its dimensions
empathy, emotional stability, managing
relations, altruistic behaviour. But there is
0o significant difference between the male

ufxd female high school students in the

f!xmcx?sions self awareness, self motivation,
integrity, self development, value orfentation
and commitment.

- From the mean value, it is inferred

: e male high schog] Students have
”gher value (127.24,7.62 15.69, 14.7]
o : »12.09, 14.7],

) for €motiona| imel]igcnce and its

Tt e Bl 1]

26

s!ude

longy

Nty in

|
|

managing relations and altruistic behavioy |
than female high school studens

(123.42,17.11, 14.18,14.82,7.00).
HYPOTHESIS 2

There is no significant difference
among high school students studying in
Boys, Girls and Co- education schools in
their emotional intelligence and its

dimensions.
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Table 3

Difference Among Hig

Co- Education Schools |

h School Students Studying in Boys,

n Emotional Intelligence and its Dimensions

Girls and

. Remark
Sum of Squares Mean Squure Calculated | p-value | Rema
Dienasilers b Variance F-value
B ——— e
Between | Within :_B_e'@ Within | |
Sclf nwarencss 11.085 7511.075 5.543 8.474 0.662 0.516 NS
Emputhy 7134705 | 14705255 | 567352 | 16394 33608 | 0.000 S
‘ 4555 20.095 0.227 0.797 NS
Self motivation 9.110 18025.000 .55 . . .
Emotional stability 88.068 9877.322 44.034 11.012 3.999 0.019 S
Managing relations 421.452 7390.187 210.726 8.239 25577 0.000 S
Integrity 26.610 4897.500 13.305 5.460 2.437 0.088 NS
Self Development 4.329 2930.483 2.165 3.267 0.663 0.516 NS
I S— I SE—
Value orientation 96.557 9080.175 48.278 | 10123 4.769 0.009 S
Commitment 0.699 2625.180 0.350 2.927 0.119 0.887 NS
“Altruistic behaviour 73008 | 6217.187 | 36.504 | 6.931 5267 0.005 S
Emotional intelligence [7452.600 | 224961.030 | 3726.305 | 250.793 14.858 0.000
It is inferred from the above table  HYPOTHESIS 3

that there is significant difference among
high school students studying in Boys, Girls
and Co-education schools in their emotional
intelligence and its dimensions empathy,
emotional stability, managing relations,
value orientation and altruistic behaviour.

Forors in Ebuocton and Rusacrk

There is no significant difference

among high school students studying in
government, aided and unaided schools in
their emotional intelligence and its

dimensions.
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awareness, empathy, imegrity "
. (
commitment.

HYPOTHESIS 4
There is no significant relationship betye,

emotional intelligence and its dimensioy
and academic achievement of high schy

fference among high school students
ravine m 2 id i
stadving [ gOVernIment, aided and unaided students.
kigh schools in the dimensions self-
Table §

Relationship Between Emotional Intelligence and its Dimensions and Academic
Achievement of High School Students.

' &
3 s |5
Dunessions : | 5 3 E -§
- 23
i A & |t g
Pr |E 5. |E -~ |3 |E |E |23
< |3 b4 = - = a 2 E E
s |f |5 |33 (¢ £ (o |2 |g |E:
£ |z |Es |3 E |2 | |85 |28
0550 015" o 357" g e | 1771 2> < &
0069 10172 [0.029 [0.065 [ 0.058 | 0.003

*Significant 210,05 Jeye)
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**Significant at 0.01 Jevel

It is inferred from the above table
that there is significant positive relationship

between academic achievement and

emotional intelligence in total and its

dimensions. The corrclation may be

described as negligible.

FINDINGS

o The level of emotional intelligence and
its dimensions of high school students are
moderate.

« Significant difference is revealed
between male and female high school
students in emotional intelligence and its
dimensions empathy, emotional stability,
managing relations and altruistic behaviour.
o Significant difference is revealed among
high school students studying in Boys, Girls
and Co-education schools in emotional
intelligence and its dimensions empathy,
emotional stability, managing relations,
value orientations and altruistic behaviour.
o There was no significant difference
among high school students studying in
government, aided and unaided high schools
in their emotional intelligence.

o Emotional intelligence and academic
achievement are positively and significantly
correlated with each other.

CONCLUSION

Emotional Intelligence is the prime
factor that greatly influences the character,
action and academic achievement of
students. It can lead students to success and

Frertire ta Elcticn cnd Pk,

accomplishments both in their academic and
personal life. The study revealed a
significant positive relationship between
emotional intelligence and academic
achievement. However in the present study
the level of emotional intelligence of high
school students was moderate. So effective
guidance programmes should be provided
to the students for increasing the level of
emotional intelligence. This will help the
students to play their role effectively in all
academic activities.
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Perception To¥
Technology Among

*Dx X Thivagu

ABNTRACT

Information and Communication
Technology s the st hope for doveloping
counmies to acvelenate their development
provess. I s the mast powertul engine of
growth The maor objective of the study
was 1o find out the level of Perception
towands Information and Communivcation
Technolog among the high schooleachers.
The investigator has employed the *sunvey
method” for this study. The investigstor
schected the guestonnaire as the tool for data
coliecton. In this study, all the teachers
teaching in high school level at various
schoels irrespective of the nature of
management and other criteria but located
i Tuticorin district, Tamil Nadu were taken
asthe population for the study. For this study
2 sample of 250 teachers were selectad using
rndom sampling technique. The findings
of the study are: There is no significant
difference (3) in the Perception towards
Information and Communications
T@Wk’g" of male and female, (b) Arts and
Science subject High School Teachers in

T,\mm Professor, Department of Education, School
aminady, Thiryvang -~ 610004. thiyagusyri

NI 5 ;
3o

Fronteds in

NVKsp
Eaxadon and Research

Education, E::;h o

vards Information and Communicatiop,
The High School Teachers

their Perveption towands Informatigy,
Communications Technology ofhigh schoy |
teachers from (1) Boys, Girlg and voﬁ
oducation schools, (B) Governmeng ‘
and self financing schools.
INTRODUCTION .
UNESCO considered Informaty,
and Communication Technology (ICT) o |

Qdey |

“Scientific Technological and Engineerip,
SO T] 1]
disciplines and the management technique

used in information handling and
processing, their application, computers and
their interaction with men and machines, and
associated social, economical and cultury)
matters™. The advancements taking place in
science and technology, especially
and  Communication
Technology (ICT) have already started
creating considerable impact on the
instructional situation (Hemalatha Talesra et
al,, 2005). Preparation of teachers for this
changing trend and thereby to retain their
identity isa serious concern today. A teacher
is required to implement his/her plan of
action towards the learners in a classroom

of Education & Training, Central University of

Information

@ email.com

Qs Gt Jmeyors

situation and use proper instructional
strategy employing suitable newer
technologies and methodologies using
learner-centered practices (Mishra &
Sharma, 2005).
Continuous updating of content
knowledge alone may not be suflicient for
teacher effectiveness. Coping with changing
trends in terms of exploiting the
technological development to formulate new
strategies for instructional delivery alone
would ensure learner satisfaction. This
meticulous attempt by the teacher creates his
professional identity (Singh & Sudharashan,
1996). Hence, computer knowledge for a
teacher is inevitable to impart proper training
and guidance to the student at each level.
The degree of computer education may vary
but cannot be neglected at any level to meet
the present and future requirements (Thiyagu
& Arul sekar, 2007). A computer literate
teacher is a boon to the student in the true
sense. To maintain standard or quality in
education, one should make use of computer
technology inteaching-leaming process. The
application of ICT for teaching and learning
in real classroom depends very much on the
ICT skills that the teacher possesses. Hence,
the present study has been undertaken to
assess the perception of high school teachers
towards Information and Communication
Technology in Tuticorin district.

L€ SEPS . NP g Y4

OBJECTIVES OF THE STUDY

1. To find out whether there exists any
significant difference between male and
female High Schoolteachers in their
Perception towards Information and
Communication Technology and its
dimensions.

2. To find out whether there exists any
significant difference between Arts and
Science Subject High Schoolteachers in
their Perception towards Information and
Communication Technology and its
dimensions.

3. To find out whether there exists any
significant difference among Boys, Girls and
Co-education High Schoolteachers in their
Perception towards Information and
Communication Technology and its
dimensions.

4. To find out whether there exists any
significant difference among Government,
Aided and Self-Financeing High School
Teachers in their Perception towards
Information and Communication
Technology and its dimensions.

5. To find out whether there exists any
significant association between level of
Perception towards the Information and
Communication Technology among High
Schoolteachers and their family income.

HYPOTHESES

The hypotheses of the present study were
formulated as follows:

3 qu:ﬂ—:gnqmu
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2 There is po sign
bhetween At and Science
School Teachers in their Percep

towards Information and .
cations Technology and its

tion

Communi
dimensions.

wa

Boys, Girls and Co-education High
Scl;ooluncbers in their Perception
towards Information and
Communications Technology and its
dimensions.

4. There is no significant difference among
Government, Aided and Self-Financeing
High Schooltzachers in their Perception
towards [nformation and
Communications Technology and its
dimensions.

5. There is no significant association

between level of Perception towards the

[nformation and Communications

Technology among High School

Teachers and their family income,

METHOD

In the present study, the investigator
bas employed the ‘survey method’,

Tl iy,

ant difference

h
n

d

Technology and its

ificant difference
Subject High

There is no significant difference among
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TOOLS USED
In the present study, inveg;
. ti Igay,
Percep ‘lonl towards !nfwmnr 0'“%4
Communication lCChnology s M apg
. sy C '

tool. The reliability of the Sca'alc
calculated by using pCrSDn': hag
moment correlation coeffic; entf, Odyg,
value obtained was 0.87. ol

POPULATION AND § AMPLE

Inthis study, all the tt:achel-steﬂc s
at high school level in Varioys Sch,
irrespective of the nature of Manag, "

ey

and other criteria but located in Tyg
cor

district, Tamil Nadu were takep 4 N
population for the study. For thig Smdytb:
3

sample of 250 high school teachers Wy
collected using random sampling techniqg
STATISTICAL TECHNIQUES

The following statistical technique
were used in the study: Percentage Analysis
Arithmetic Mean, Standard Deviation, ‘¢
test, Chi-square; and ANOVA.

RESULT AND DISCUSSION

IS745

Table 1

Level of Perception Towards the Information and Communication Technology

Among High School Teachers

[ Information and Low Moderate High
Communication
Technology and its N % N % N %
Di g
____QQE}W_'MY 40 16.0 167 | 66.8 43 17.2
E-mail 36 14.4 177 | 708 37 14.8
Negative Impact - Society 39 15.6 152 60.8 59 23.6
Perception of Compauter 54 21.6 156 62.4 40 16.0
World Wide Web 40 16.0 169 | 67.6 41 16.4
In Total 25 10.0 173 | 69.2 52 20.8

It is inferred from the above table
that 16.0% of High Schoolteachers have
low, 66.8% of them have moderate and
17.2% of them have high level of Computer
Anxiety. It is inferred from the above table
that 14.4% of High Schoolteachers have
low, 70.8% of them have moderate and
14.8% of them have high level of E-mail. It
is inferred from the above table that 15.6%
of High Schoolteachers have low, 60.8% of
them have moderate and 23.6% of them
have high level of Negative Impact of
Society. It is inferred from the above table
that 21.6% of High Schoolteachers have
low, 62.4% of them have moderate and
16.0% of them have high level of Perception
of Computer. It is inferred from the above
table that 16.0% of High Schoolteachers
have low, 67.6% of them have moderate and

16.4% of them have high level of World
Wide Web. It is inferred from the above table
that 10.0% of High Schoolteachers have low,
69.2% of them have moderate and 20.8%
of them have high level of Perception
towards Information and Communications

Technology in total.
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Table 6

Association Between the Level of p
Communication Technology of High Sc

df

uter 1abs and special

erception Towargs Infoy ses have to be

and Communications

Information and
Communication
Technology and its
Dimensions
Computer Anxie
E-mail
| Negative Impact of Society
Perception of Computer 6
b World Wide Web %
In Total ]
(At 5% level of significance for
It is inferred from the above table
that there is significant association between
the level of Perception towards the
Information
Technology among high schoolteachers and
their family income.
CONCLUSION
Computers  have  become
indispensable in any educational system
today and they are influencing the education
system in all aspects. The use of computers
in the field of education is increasing day
by day (Rachna Rathore. 2008). It makes
teaching-learning process more enjoyable.
They can be used for different modes of
instruction like drill and practice; It can be
used to give practice in certain basic skills
(Vanaja. M and S. Rajasekar. 2006).
Computers can also be used for evaluation
procedures. It can be used for publishing
results. Multi-media presentations could be
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widely used application software (Morice, '

Jenny. 2002). In this study an attempt has |

been made to find out the level of Computer ’

Knowledge and Skills among the higher |

secondary school teachers and it was found

to be very low due to poor computer ’
facilities and lack of proper training . Itis |
recommended in the study that the |
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Pro Social Behaviour of Adolescents in Kanyakuma
ri Distyi
ct

*SreclekshmiM.A
**Dr. S.Sreelatha

ABSTRACT

The present investigation is an
attempt to study the pro social behaviourin
adolescents. The major objective of the
study was to find out the significant
difference if any in pro social behaviour and
its dimensions with respect to the
background variables. The normative survey
method was employed in this study. The
findings of the study revealed that
adolescents in Kanyakumari district have
moderate level of prosocial behaviour. It
was found that male adolescents have lower
level of pro social behaviour compared to
their counterparts. Adolescents belonging to
FC possess higher level of pro social

behaviour than the BC and SC/ST

adolescents and Government school

adolescents exhibits lower pro social
behaviour.
INTRODUCTION

Adolescents form two-third of our

population. The term prosocial behaviour
means positive actions that benefit others,

prompted by empathy, moral values, and 2

o M_Phil Scholar
s# pssociate Profes
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sense of personal responsibility ry
a desire for personal gain, sayinlhcr
B a

word to a friend, acknowledg; King
ng

people’s feeling, sharing books ang by
materials, defending a victim of buuﬁ.th "
these are just a few of the pro :’;ng\
behaviour that can enhance adoles‘;ecm!
social and academic lives, Pro 30:5
behaviour in adolescents occurs Wh::
someone acts to help another pergop
particularly when they have no goal Olhe;
than to help a fellow human. Research on
adolescent development suggests that one
of the most effective ways in which schools
can encourage prosocial behaviour is
through schoolwide programmes designed
to teach and model social skills.

NEED AND SIGNIFICANCE OF THE

STUDY

Pro social behaviour in adolescents

is characterized by a concern about the

rights, feelings and welfare of other people.
Neglecting the need of initiating pro

bility will eventually lead t the

socia
generation

emergence Of younger :
completely depleted of such pro social

vK.S.D.College of Education, Attoor
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s from

¢ development and

on
. 1 hehaviours has been

correlates © p

active field © y
decades (Eis® d Fabes, 1998.). Pro
ocial behiaviowr Jated citizenshipan
cwcengagement i rgandFabes.an
behaviour 1S of

adolescent behaviour
rate of pro ocia] behavi
developmentof behavio
adolescents. BY revie
studies, it s observed
studies have been conducted in India

ural development in
wing the related

that only limited
inthis
area.

Promoting pro social behaviour is
ot yeta priority of national public policies.
During the last decades, probably due to the
urgency to protect societal life, much more
attention has been given to programmes
aimed at climinating different kinds of anti-
social and deviant behaviour. The aim of

i gwhi&.-h,.}@,_,,{

study the
adolcscems.
OBJECTIVES

j) Tostdy the level of

of adolescents- ‘
are the pro social pehaviour of

pased on the packground

prosocial behaviour

ii) To comp
adolescents
variables namely,

i) Gender (Male/ female)

ji) Locale of school (Rural/ urban)

iif) Class of study (Middle school /
high school/ higher secondary)

iv) Type of school
(BoyslGirls/Co education)

v) Type of management

(Govemmem/Aided/self financing)

HYPOTHESIS
{: There exists 0o signifi

the mean SCO
of adolescents with respect to

cant difference in

i) Gender

ii) Locale of school

jif) Class of study

iv) Type of school

v) Type of management
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res of pro social behaviour
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. - Arithmetic Mean difference is noted
€ Study wqq [ | oe is rejected. Significant di er
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Percentage ise Distrs Table 1 pehaviour of male and female adolescents”  to their counterparts.
istribution of Table 3
Locale Wise Comparison of Pro Social Behaviour Adolescents

| From table 1, itis clear that majority of adolescent students in Kanyakumari district
ess moderate level of pro social behaviour, Regarding the dimensions of pro social

e Elcion and Praecrd, 40 Qs Gt Gy 2015

Laocale of N t P
school Mean S

Level of
significance

54.83 10.65

Rural

NS

9.05

5597

245

Urban

From the table it is clear that the
calculated £ value (t-1.10; P > 0.05) is not
significant at any level. Therefore the null
hypothesis “There exists no significant
difference in the mean scores of pro social
behaviour of adolescents based on their

locality” is accepted. No Significant
difference was noted in the pro social
behaviour of adolescents based on their
locale ie. Pro social behaviour of
adolescents does not statistically differ with

their locale.

Table 4

Class Wise Comparison of Pro Social Behaviour of Adolescents

Sum of

M
;: ;: Mean | S.D BSource square | .. sq::;; F P si;'r;‘lrie:a.:zfce
shoal_| $474 | 813 ;“::;“ 3089 | 2 | 1544
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sc’:;i’;?ry 5565 102 | Towl | 3756570 | 399
[ S P« 41
Dl Tt oy




signj lue (F-0, 16, o i
dxf’t‘m»:ncsls “There s no o t.hc null - behayj N
behav; ©¢ In the meyy sco Significang of st our adolescent bas
ourofadolesmnrsba:s °f pro soca] ado] udy. ie. pro social b
edon their clagg lh:i::lc'-‘nls o
ass
Colnpa Fison of p, Table s Orsmdy

w From table S,
alculated F. vy
: = value (F-12.4
. 2.48;P 0.01) ;
h}gm 1lclant at 0.01 leve], Therefore the ‘ lIs
I3 o 3 “ n
di; thesis “There is no signifi -
°rence in the mean scores of p, i
ro

behavio social i
of sch ur of adolescents based on their type multiple comparison is useq f,
001" is rejected. significant differe bt
nce
Table 6

» 1t is clear that the

1t is clear that the

which differ signifi

R
esult of Schffee Procedure of the Three Groups

Type of
et Mean S.D N Pai
ol it air Scheffee’s P
Bo 06 | 979
Boys 79 | 123
(B) | 5658 | 931 | 153 ll S {000
s BvsC | 0.628
ed jon 57.68 9.23 I 124 AvsC 0.000

. Level of
Significance
0.01

o Comparisons show that there exists
ignificant difference between adolescents
tudying in boys school and girls school, and
oys and co-education school in their pro
cial behaviour. The other pair of

bors i1 Cdnaion ond Phsecrol.
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adolescents who are

ctly the pairs of groy
cantly. Hence SChefst
e

or fur[},er

0.01

in girls apg

co-education schools do not differ in the;
. » lr

pro social behaviour. So it can be concludeq

that Type of schools influences the pro socig]

behaviour of adolescents.

Qs Groset grm-,mu

Y1
T

Type ol
management

cial behaviour

Aided — -
e T
it i mean scores Of P .
Dok culated F-value (F-9.73 inthe e on o pe of

”wic"';zum at 0.01 level. Hence of adole e it o oo b} bl 16
PO B s ® , xists no management- irs of groups which

hypothesis there € f ! ey the I '

s [;u” td):;cmcc i . ld?nfyg:i(ﬁca:ﬂy Hence Scheffee Multiple
significan! o on g . i

ial behavior of adolescents O ed for i
pm'sot(;rme of management” i rejected. It Comparison furth
their typ! ‘

1 sjenificant difference
shows that there exists signt ks
nt.
rocedure For the Type of Manageme!

The results shows that there exists
significant difference between adolescents
belonging to Government and aided schools

and Government and unaided schools in

their pro social behaviour. The other pair of
adolescents belonging to aided and unaided
schools do not differ in their pro social
behaviour. Hence, Type of management of
the school influences the pro social

behaviour of adolescents.

Level of
m
Signiﬁcant at
0.01 level

1000 | Significant at
0.01 level

CONCLUSION
The study revealed that a

considerable proportion of the adolescents
have moderate level of pro social behaviour.
Gender, type of school, and type of
management have influence on the pro
social behaviour of adolescents. Female
adolescents have better prosocial behaviour
compared to male adolescents. Class of
study and locale of school have no influence
on the pro social behaviour of adolescents.
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The study rev
B S revealed that pro social
viour of adolescents in K
it $ in Kanyakumari
1stnct is moderate. Henee,
he \ . Hence, measures should
taken to improve the ;
) ¢ pro social behaviour
of adolescents. For that g
operative | BTop ok, o
‘¢ learni stratepi
aducatio ming strategies and value
- Q l‘\\pmgmmme should be organized
n the schoo :
s hls. The teacher should be the
¢ > s
et o the students. In the home also,
nts can create i
N, eate a.n environment for
proving the pro social behaviour.

N 'Govcmmcm school adolescents
exhibit lower pro social behaviour.
Measures should be taken to improve the
pro social behaviour of Government school
adolescents by using consistent positive
disciplinary practices that include clear
expectations, discussions, and meodelling.
Parents, teachers, peers, community etc.
should join hands together to provide a
favourable climate for pro social behaviour
of adolescents. Encouraging cooperative
behavior by assigning academic tasks in the
classroom to pairs or small groups of
students may promote the students” ability
to work together towards common goals.
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ABSTRACT -
Intelligence is a strong detcnmri

- Mathematics: High
and active

dents is an im|

ninstu
and for achlevement

motivatio
for their active learning j
in Mathematics- Hence the present StU y

investigated the relationship among
Intelligences Achievement Motivation and
achievement in Mathematics- The sample
for the study consisted of 400 Higher
Secondary Students in Kanyakumari
District. Results show that positive
erate correlation existed among

mod
achievement motivation and

intelligence,
achievement in Mathematics.
INTRODUCTION

In the present era, greater emphasis
is being placed on industrial and

jevement M
hic' o0 l ig

Jopment of a country-
fic and

rds scienti
we need g
all levels of

In our march towa
technological advancement,
performance in Mathematics at .
schooling. The higher secondary level is
crucial period of students’ life. This period
es students’ abstract thinking,
competition, social
for self-assessment.

emphasiz
logical reasoning,
comparison, and ability
SIGNIFICANCE OF THE STUDY
Unfortunately most of the students
show poor performance in Mathematics at
the end of higher secondary education. The
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;;:or performance of students
; alhftmatics is due to lack of interest om
mte?llgencc. lack of motivation, poor‘:t) :; r
:mbns a‘nd ineffective method of teach;‘n .
.n a;: effort to improve students’ pcrfonnanfc.
;r; ; fathematics educational psychologists
‘Malhcmatics educators have continued
;0 se.arch for variables and found that
hmelhgcncc and Achievement motivation
ave strong impact on Achievement i
Mathematics. )

N Intelligence means intellectual
ability of an individual to solve problems
and take wise decisions. According to
Wechsler (1944), “intelligence is the
aggregate or global capacity of an individual,
to think rationally, to act purposefully and
to deal effectively”. Blackwell, etal. (2007),
found that intelligence became a significant
predictor of Mathematics achievement.
Intelligence plays a major role in
determining not only achievement in
Mathematics but achievement motivation
also.
achievement
achievement

The need for

commonly known as
motivation is the striving force to increase
or keep as high as possible one’s own
capability in all the activities in which
standard of excellence is taught to apply and
where the execution of such activities can
succeed to or fail. People differ in their
notivation to achieve. Singh (2011) found

hat there existed significant positive high
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lncn
t

Motivati
Motivation and Academic Achieven
€]

Students. Nt op

. Tella, (2007) found
Achievement motivation was the j o
factor influencing students® achi o
: achievemeny j
Mathematics. According to Aire and Tclln
(2003), subjects who refer to achicvcmu::
goails are often rated high in achievement
motivation; those who rarely or never refer
to achievement goals are rated low.
Achievement motivation is alwa s
positively correlated with acndem)ilc
achievement. Schiefele (1995) showed that
achievement motivation was a strong
predictor of achievement in Mathematics.

OBJECTIVES

i. To study if there is any significant
difference in the mean scores of intelligence
of higher secondary students on the basis
of a)Gender, b)Locale, and c) Type of
school.

ii.To study if there is any significant
difference in the mean scores of
achievement motivation of higher secondary
students on the basis ofa) Gender, b) Locale,
and c) Type of school.

iii. To study if there is any significant

difference in the mean scores of

achievement in Mathematics of higher
secondary students on the basis of a) Gender,
b) Locale, and c) Type of school.

iv. To study the correlation between

a) intelligence and achievement motivation,

Q. Gosuat ga--v?ﬂ"

:;c mean SCore
of higher secon
of 8) Genders
school.

iii, There exists

dary stude

p)Locale, and ¢) TyPe of

no significant difference 10

f achievement in
higher secondary students

Mat.hematics of
) Gender, b)Loca]c, and

on the basis of a
¢) Type of school.
v, There exists 00 significant corre
between 2) intelligence and achievement
motivation, b)achievement motivation and
achievement in Mathematics, c)intelligence
and achievement in Mathematics.

lation

METHOD
This research isa descriptive §
re examined the

tudy.

The investigator therefo

correlation of intelligence and achievement

motivation (independent variables) on

higher secondary school students’

achievement in Mathematics (dependent
variable) using Normative Survey method.

Fbrsn O i nd P,

comprised all plus 7
ighe

VariouS 18
Kanyakumar!
MaLhematics as 0
studys Pmscri

e
syllabus- Samp schoo

400 higher s€¢®”

Mathematics group studen

schools in Kaﬂ)’akuman

higher secon
district.

TOOLS

The tools employe
gS test of Inte
gam Sananda

d fordata collection were

|ligence, (validated by

Raj 1995)-

otivation Scale
tigators(2005)

i

Achievement M

(validated by the inves
t in Mathematics

g the marks obtained by
amination.

is
jii. Acievemen i

measuared by takin
ats in the half yearly €X:

AL TECHNIQUES

ta were analyzed using
ean,

the stude
STATISTIC

The da
statistical techniques such as M
Standard deviation, t test and Pearson

product moment correlation coefficient.

RESULTS AND DISCUSSION

HYPOTHESIS 1

There exists no
difference in the mean scores of intelligence,
Achievement Motivation and Achievement
in Mathematics of higher secondary
students on the basis of Gender

Qg Guosat Forary 2013

significant
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Tablel

Results t test of Intelligence, Achicvement Motivation and Achicvement in
Mathematics of Higher Secondary Students on The Basis of Gender

’—\
SL ) Male Female
No Variable N=160 N=240 t Level of
M e——— Mean | SD [ Mecan | sp | Yalue | significance
—-Intelligence 13,63 | 329 [ 1493 142 [ 291 0.01

2 Achievement
_|__motivation | 171 ] 228 [ 1267 | 342 | 3,08 0.01

L~ | _motivation |
3. Achicvementin | ]
3| Mathemanies | 6355 [ 1584] 5953 1382] 241 | 005

From the above table it is clear the
calculated t-valyes for intelligence,
achievement motivation are greater than the
table value 2.58 and are significant at 0.01
level. Also the calculated t value for
achievement in Mathematics is greater than
the table value1.98 and s significant at 0.05
level. It means that there is a significant
difference in mean scores of intelligence,
achievement motivation and achievement in
Mathematics of male and female students.
Therefore the null hypothesis that there is
no significant difference in the mean scores
of intelligence, achievement motivation and
achievement in Mathematics of male and
female higher secondary students is rejected.
Further the mean scores of intelligence and
achievement motivation of female students
are 14.92 and 12.67 respectively which are
significantly higher than that of male
students whose mean scores arel3.64
and11.71. It may, therefore, be said that the

HYPOTHESIS 2

on the basis of locale.

g-"-&d._}:\a {

female students were found to have
significantly more intelligence ang
achievement motivation than that of the
male students. But from mean scores of
achievement in Mathematics, it may be
inferred that, male students achieved more
in Mathematics than that of female students,

There exists no significant
difference in the mean scores of: intelligence,
Achievement Motivation and Achi evement
in Mathematics of higher secondary students
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ntelligenc®
qult t-15 of 1 [igher Se€0

Res
Mnlhcmntic! o

Achievement It
H MathematicS

the above table it is cle
gence and

ar the

From o
ulated t values for intelll

on are greater than the
ficant at 0.01
t value for

calc e
achievement motivatl reg
1able value2.58 and are signl

lculated
level. Also the ca ed
schievement in Mathematics 18 greater than

the table value1.98 and is significant f'lt 0.05
level. Therefore the null hypothesis that
there is no significant difference inthe mean

scores of intelligence, achievement

motivation and achievement 10

Mathematics of urban and rural higher
secondary students is rejected. Further the
mean scores of intelligence and
achievement motivation and achievement
inMathematics of urban students are13.95,
12.43 and 63.56 respectively which are
significantly higher than that of rural
students whose mean scores are, 12.89,

g"’"&-‘"m’@,‘_‘{

Achicvemem m
motivation Mm

pe inferred
11.31and 59.92. It may, memfzm;nd e
: ere fo
urban students wi : o
ﬂ'];:i;;lceanﬂy more intelligence alchlevemﬁcs
i a
:oﬁvation and achievement 10 Mathem
than that of the rural students.

HYPOTHESISS o
There exists no significant

g d
correlation between a) intelligence an
motivation, b)achievement

achievement :
achievement 10

motivation
Mathematics, c)intelligence
achievement in Mathematics.

and
and
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Table 3

C(“ |flﬂt|0ll BC‘ ween l“‘(‘l“g( nece ﬂ“d

Motivati
ion a Achicv
nd Achievement in Malhe{ chicvement Motivation, Achi
matics, ¥

lntcl
"[:('“cc l"“l .‘\chl(‘\‘(‘l“(‘l“ i
n

SLNo
\'
l _ ariables Cocfficient of | Level of
) clhgene i :
- nl:c u.nd P p—— correlation r | significance
otivation
’ — 43
2. ":}}:;C\ ement motivation and —
achievement i
: e '\‘cltu nt in Mathematics 41
) gence and achievement in —
Mathematics 59 0
" .01

. Co-l::;i::::tab(?\'c table it is clear that
he : of correlation for the
\arlflbles intelligence and achievement
motivation, achievement motivation and
in Mathematics, and
achievement

achievement
Intelligence and
Mathematics is 0.43, 0.47 and 0.59
respectively. Hence there exists positive
moderate correlation between the variables
intelligence and achievement motivation,
achievement motivation and achievement in
Mathematics, and Intelligence and
achievement in Mathematics. Therefore the
null hypothesis *there exists no significant
on between intelligence and
achievement
in

in

correlati

achievement motivation,

motivation ind achievement

Mathematics,
in Mathematics” is rejected.
FINDINGS

1. The femal
antly more intelligence,

intelligence and achievement

e students were found to have
and

signific

50

achievement ivati
motivation thar
1 tha
students. ror mal
.
2. Male students achieved more |
In

Mathematics than that of female students

3. Urban students were found to have
significantly more intelligence, achievement

motivation and achievement ip

Mathematics than that of the rural students,
4. There existed significant positive
moderate correlation between intelligence
and achievement motivation, achievement
motivation and achievement in
Mathematics, intelligence and achievement

in Mathematics of higher secondary

students.

CONCLUSION

This study has brought to light 8
role of intelligence
on

gher

vivid picture about the

achievement
nt in Mathematics of hi

and motivation
achieveme

secondary students. Hence the p

QZ/.-: guu'l g""””"

arents and |

hould motivate

gles teachers S

the l\lmluumllcs . ot
roperly 10 achieve more in Mathematics:
J from the study indicated

The results obtaine '
gence an uchlcvcmenl
nt motivation and

intelligence

that intelli
mnlivmiun. achieveme
nchicvcmcm in Mathematics,

. Mathematic$ are

ievement 10
fated. Therefore the teaching

ties could be designed 10
ellectual abilities of the
jum could be planncd
lop achievement
dents. Identify the
gent students, and provide

and proper guidance and
more in Mathematics.
parents and teachers should avoid using
certain methods o practices inthe home and
school environment that extenuate their
achievement motivation. The Mathematics
teachers should try as much as they could to
motivate their students during the cours of
instruction. The parents as well as the school
should engage the students in programmes
that can motivate the students to improve
their Mathematics achievement. It s
therefore, hoped that these
serve asaresource material for Mathema

teachers, school authorities, psychologists,
vernment, parents and others

posilivcly corre!
—Jearning activi
develop the int
students: The currict
jn such a way to deve
motivation among the stu
low intelli
remedial teaching,
counseling 10 achieve

findings will
tics

counselors, g0
who are concerned with the academic

progress of the students.
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Attitude of Higher Secondary School T
Inclusive Education

*Dr. S. Praveen Kumar
**Swapna R.J.

ABSTRACT

The pre: s i
investigatc ul:e :::::J;tcu:t{ h:::c:-nst: ndc: o
schoolteachers towards inclusive ed:;’:ﬁ:ry

n.
The study was conducted onarepresentatjve
sample of 300 higher secondary
schoolteachers drawn from different
schools. The tool used in the present study
was Attitude Scale prepared by the
investigators. The data were analysed using
ttest. The findings of the study revealed that
the background variables such as gender,
type of management and number of years
of teaching experience had significant
difference with regard to attitude of higher
secondary schoolteachers towards inclusive
education, but the background variable
location of school had no significant
difference with regard to attitude of higher
secondary schoolteachers towards inclusive
education. The investigators conclude that
schoolteachers need to vary their teaching

nvksdcollege@redifiman com

eachers Towards

styles to meet the diverse learning styles of
diverse population of students.

INTRODUCTION

- Every child in the classroom is
unique and therefore deserves individual
attention. There are some children who lear
quickly while others may struggle even to
master the basic academic skills such ag
reading, writing or arithmetic, They may
have learning disability which hinders the
abilities in their performance in academics,
Also there may be children with visua] and
hearing impairments, emotional angd
behavioural disorders, mental healt
problems and multiple disabilities. So these
children who become victims of exclusion
on account of their disabilities, learning
handicaps, social-economic deprivation et
needto be treated on equal terms along with
their more fortunate peers. This can be done
through creation of inclusive settings in the
school.

*Assistant Professor of Mathematics, N.V.K.S.D. College of Education, Attoor, Kanyakumari District, TamilNadu.
**PG Assistant in Chemistry, Sarojini Memorial Higher Secondary School, Orapanavilai, Kanyakumari District, TamilNad
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weaknesses in learn

motto. wChildren
to live logelhcr” (
The philosophy o
n has its roots in t
overning equity a.: o
it | without di
opp‘;?::r;;:;;:i:. It refers to the extent t0
ﬂn:ich a school or community welcome:
. | as full members of the group an
e the contributions they make.

values them for : -
This implies that for inclusion to be seen

all pupils must actively belong
participate ina

vij, 2011)-

f integration ©F
he ideals and
d equality of
ntiation

inclusiol
PrinciplCS 8

be effective, p

welcomed by an
Z;iz:n-eam school and community (Farrell
& Ainscow, 2002).

In India, while inclusive education
is a worthy goal that we can work towards,
it is not a concept that can be successfully
implemented until the resources are
improved sufficiently. Due to the failure of
effective leamning in inclusive schools, those
disabled children either go back to special
schools or drop out of school ending up in
illiteracy and hence unemployment and
poverty. Disabled children need more of
academic skills than social skills to live a
decent life in an inclusive society. Hence it
is worthwhile to promote that education

Fonbrsin E Lo nd Pvecreh,

SPeciH:th:‘:t;:l education
ch, it is 2 part
. gx'aled aplf:;\axsive education
of the general educaDOIf— which the i
goes one SP ﬁfﬂhﬂ . of the general
education is an integral part 1z, 2006).
education system (Vijayan & Gee
NEED AND SIGNIFICANCE OF THE
STUDY
Individuals differ from one other a.nd
no two individuals can be completely alike
if they are brought up in the same
environment. Teachers should have a clear
picture of each and every child in his/her
classroom with varying abilities or
disabilitics. Children with various kinds of
disabilities can be found in most schools.
They need to be specially helped to confront
their difficulties through different attitudes
and teaching methods.

This study will be of relevance to
teachers in different educational
environments dealing with children having

® D4 et Gy 2015
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special educational needs. If schoolteachers
gain the insight into the difficulties the
children with special needs face and help
them bring out their best, these children can
be enabled to integrate into the rest of society
and achieve positions of eminence.

The school gives admission to all
students. In an inclusive set-up, the teachers
need to have the skills to teach all students
who differ from each other in different ways,
The school should have enough resources
or provision of resources to support the
learning of all students in the classroom.

The teacher must have a positive
attitude towards students with special needs
and must have the skills to meet variety of
instructional needs of the students. The

investigators felt that it would be necessary
to study the attitude of teachers regarding
the promotion of inclusive educational
practices. Therefore a study on attitude of
higher secondary schoolteachers towards
inclusive education is found to be
significant.

OBJECTIVE OF THE STUDY

To study the significant difference,
if any, in the attitude of higher secondary
schoolteachers towards inclusive education
with regard to the background variables —
gender, locality, type of management and
teaching experience.

Tt in O Liscion and Prcecroh

HYPOTHESES OF THE STUDY

1) There exists no significant differgy,
in the mean scores of ntli(u:i
towards inclusive education of mq),
and female higher secondary schog)
teachers.

2

-

There exists no significant difference
in the mean scores of attitude
towards inclusive education of
higher secondary schoolteachers of
aided and self-financing schools.

3) There exists no significant difference
in the mean scores of attitude
towards inclusive education of
higher secondary schoolteachers of
rural and urban schools.

4) There exists no significant difference
in the mean scores of higher
secondary schoolteachers with
experience below ten years and tep
years and above.

METHOD

The investigators adopted the survey
method of research for conducting the study,
TOOL USED '

The tool used in the present study
was Attitude Scale prepared by the
investigators.

SAMPLE

The study was conducted on a
representative sample of 300 higher
secondary schoolteachers drawn from
different schools of Kanyakumari district.
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Table 3

Difference Between Higher Secondary Schoolteachers of Rural and Urban Schools
in Their Attitude Towards Inclusive Education

Location of Calculated
school Mean S.D \ N \ ‘' valne Remark
[ Rual | 5275 | 17.05 181 | 5 43 Not
[ Uban | 5798 | 1924 | 119 | ’ Significant
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Itis infermed from the above table

inclusive education,

b e 8 that the caleulated tvalue is less than the
clolsigniticance. 1t shows that there js no significant difference § .
scores of higher secondan < . S NO sig f Crence in the
< condary schoolteachers of rural and urban schools in their attitude
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Table 4

(‘ 3¢ : Q
omparison of Higher Secondary Schoolteachers With

‘n\l'(ll(“\(‘ “t‘l\)“ Ten Years and F pericnce T cars and Above in
LXpe icnee nyce ADbQ

Their Attitude Tow ands Inclusive Education

Below 10
l yeans s

Calculated
‘t’ value

Remark

I8

10 years and
above

I 53.19 l 19.09 I

7
2.83
1 37 0.01

It is inferred from the above table

3) There exists no significan;

that the calculated t value is greater than the
table value at 1% level of significance. It
shows that there is significant difference in
the mean scores of artitude towards inclusive
education of higher secondary school
teachers with experience below ten years
and experience ten years and above.
FINDINGS
1) There exists significant difference in
the mean scores of attitude towards
inclusive education of male and
female higher secondary school

difference in  the mean scores of
attitude towards inclusive educatiop
of higher secondary schoolteachery
of rural and urban locality.

4) Thereexists significant difference i,
the
towards inclusive education of

mean scores of attitude

higher secondary schoolteachers
with experience below ten years ang
with experience ten years and above.

CONCLUSION

The findings of the study revealed

teachers.

2) There exists significant difference in
the mean scores of attitude towards
inclusive education of higher
secondary schoolteachers of aided

and self financing schools.

E oniors n Gl ocion and Rusoark

that the background variables such as
gender, type of management and number of
years of teaching experience had significant
difference with regard to attitude of higher
secondary schoolteachers towards inclusive
education, but the background variable
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Acquisition of English Vocabulary: Diverse Sorts

*Dr B. William Dharma Raja
**Thanka Leela p,

' Acquiring an extensive vocabulary
18 0ae of the largest challenges in learning a
second language. Vocabulary is vital to
communicate with others and understand
what one is reading. English, a foreign
language. is important for students to master
vocabulary. Knowing more words helps the
students to communicate easily and translate
the correct meaning of English words.
Unless a student knows the meaning of the
words, he/she won't be able to translate,
speak or write in English ingeniously. To
organise certain grqgrgmg:ék, the compiler
must have lots of vocab’ﬁfary at hand to
make the programme a splendid one. When
one has plenty of vocabulary at hand,
communication will be easy. Vocabulary
helps to speak fluently. It makes one’s
speech and writing more interesting vivid
exact and effective. It enables one to adopt
the correct tone to suit audience. Good
vocabulary gives confidence to converse. A
person’s English language skill is indicated

by the vocabulary he/she uses a the
interviews, Good vocabulary enhances oney
personality. Vocabulary allows people 1,
speak and write easily and fluently
-Vocabulary can give pleasure to audience,
Vocabulary is important to create new ideag
and thoughts in one’s career, Googq|
vocabulary gives good impression to the
reader. Job hunters can use paramount word
to amaze the interviewers.

TRADITIONAL WAY or |
VOCABULARY ACQUISITION ’

Traditionally, vocabulary has not
been a particular subject for students to learn,
but has been taught within lessons of |
speaking, listening, reading and Writing,
During the lesson, students use their own
vocabulary and are introduced to newy words |
provided by the teacher and classmates
which they apply to classroom dctivitics. For
many learners of English, whenever they
think of vocabulary, they think of learninga

*Assistant Professor (Stage 111), Department of Education, Manonmaniam Sundaranar University, Tirunelveli.
**Research Scholar, Department of Education, Manonmaniam Sundaranar University, Tirunclveli.
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| understandin,

pad memorization: o I8 arnt
WordsbShOl:morization without
sepnrately or by m ’ -
g. Moreover, carrf g i
s is a cumulative process, with words
ablished as they are me:
again. Therefore, the “lo.ok and ren:er;brel; t
wayofvocabulary learning seems 10 o
very effective for learners of the E.ng :h
language.Even though students realize ! e
importance of vocabulary when learning
language, most students learn vocabulary
passively due to several factors. First, they
consider the teacher’s explanation for
meaning or definition, pronunciation,
spelling and grammatical functions boring.
At this juncture, language learners have
nothing to do with vocabulary learning but
to listen to their teacher. Second, students
only think of vocabulary learning as

word
enriched and est

knowing the primary meaning of new

Fanbirsin Elicion and Prseereh

unfamili
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cquisition In order to |earn an
a

icipate in
d paﬂlclp
ers shoul
words, learn

ffelent taSk'baSCd acthlthS mn h
di their

. ; k'a
m whether it i 2 guessing 1as

classroo! rsation making.

describing exercise or conve ey
Such activities also include vO

games which especially focus fm l‘u:lpmgt
Jearners develop and use words in cflﬂ‘ere]n
contexts by making the lessons enjoyable.
It is necessary to explore whether students
learn vocabulary effectively through games
and how they leam it. As technology plays a
major role, students can effectively acquire
more vocabulary than through the ancient
methods and outdated approaches.

MEANINGFUL MODES
VOCABULARY ACQUISITION
Effective vocabulary instruction is
characterized by deliberate selection of
words to be taught and frequent

OF
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Opportunities for students to intergt with
the wordg in meaning ful contexts

Interacting with words in multiple Ways nnd'
contexts results in durable worg leamning

.Bolh teachers ang Students shoylg bb‘l
Involved in the selection of words for s(ud"
(Ruddell & Shearer, 2002), '

cognitive s.kills instm:l?nsh:um elve
todraw on thejr back 'rnu:;.l\'~ e e
have to be metaco, s e nowledgeand
cognitive as they encounter
New words, notice things about words,
predict and infer meanings, question the use
of specific words, analyze words and parts
of words, make judgments about the
selection and use of certain words, and
evaluate their use of words and how words
are used by others. Instruction should
include opportunities for students to work
with words in multiple ways, including
identifying synonyms and antonyms,
looking for roots and using cognates, and
connecting new words to known words.
Vocabulary knowledge is multi-
faceted, “a disarmingly simple term for a
complex multidimensional phenomenon™
(Harley, 1996). Due to this complexity,
classroom teachers must take a more
comprehensive approach to vocabulary
development for students in order to reach
a higher quality and quantity of L2 output
(Swain, 1996; Sanaoui, 1996). There are
three facets of this complexity: a) receptive

i in oo and Pl
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versus productive Vocabularics, b) b d on hool-wide
versus depth of Vocabularics, g ¢ chldQ Tective Whe? o csscwd hconsistc.ﬂl
teaching versys contextua| inrcrc) .r‘“' pasis and then imp,c.mc:.;ubjcc[snnd ithi

Receptive w)cabulur)'mfcrstolhc wur:clnk |nlc|wilyucmssgmiurso(; r;”' By reating
cxpr\jssions students can understang :/l grode lc‘{c']?,:,:;ingcnvimn ments, v'vherv]:.
reading or hearing them, P"’ducrl lung“"i"f'mh ;u,ual, el cmotIO'Mdv
vocnhulnry refers to the words ul;'r '"'m“_m::, l:mddimcunwordsarenohz‘:e
expressions that the students can u\‘ cnmmv:.:- ;Cd' s - m'

A ¢ and accuslomcd to using

col‘l‘cclly
lnngu“gc‘

when producing oral or Wrillg
Both capacitics need to p,
developed to communicate effectively, 4
St‘co:.wd dimensional facet to vocubulary[
acquisition, which jg a key to qualj;,/
langunge development, is depth or‘
knowledge. Depth of vocabulary deals noy
only with meaning, but with morphology
phonology, syntax, sociolinguistic aspects‘
differences between written and spoken uSes‘
and strategies for approaching U"-kHOWn’
words. Research on vocabulary instructio,
states that there is no one best method fy,
vocabulary instruction, which should p,
taught both directly and indirectly, Direc
instruction means teaching specific words
such as pre-teaching vocabulary prior m’
reading a selection. It is estimated that
students can be taught explicitly some 409
words per year in school (Beck, McKeown
& McCaslin, 2002). Indirect instruction also
includes helping students develop an ;
appreciation for words and experience I
enjoyment and satisfaction in their use.

Effective vocabulary instruction is |
multidimensional and intentional. It is most ‘
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VOCABULARY THROUGH CBI
Students acquire new vocabulary
faster using traditional methods of teaching.
But leaming through CBI, the retention of
vocabulary will be in a greater degree.
Computer games, flash card software for
learning vocabulary, computer based word
for word, picture representing words, video
clips, video camera point task, use of skype,
learning new words while reading or
listening through computer, video story
books, digital story books, visual text and
added graphics which illustrate the meaning
of vocabulary. All these methods help to

gﬂhi&. b -JQ

part of a r€:

that Jow-ab .
the meaning ofan
rd was Pr

fically designe
aning. Jenkins and

esented in

deriving
d to

the fact that the wo :
multiple contexts Specl

i d’s me
Jucidate the wor! s
:Vysocki (1984) found unexpectedly

intermcdiate—grade subjects learr;::i1 :‘::
meanings of relatively few words V\:j e
experimental task created 'co.n 1wmd
especially favourable to deriving

meaning contextually.
REVEALATIONS FROM REVIEWED
STUDIES
The reviewed studies imply that the
acquisition of vocabulary was successfully
made with computer based word for word
(Kang, 1995), computer based diglot method
(Christensen, 2007), word lists and word
cards supported with computer (Nakata,
2008), computer assisted pronunciation
(Neri et al., 2008), and computer assisted
language learning (Lee, 2009; Lin 2014).
The acquisition of vocabulary was
also effective with pictures (Al-Seghayer,
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o ¢ ma, 2014), visible and
invisible links (Ofelia, 2004), online
(Cm_mm & Michael, 2010), linear
g:t"}"";;z;a :}: r:::xrn & Plass, 2011),
5008} \-isu;[.(,;w " ¢ km (Ff.rhan& Seileek,
(Kim ctal., 2008) ,\)'(i)df" sout e graphics
Macintvm & Ga;dn cu7C¢zmera point task

Y er, 2008), word game
(Fredrick & Patricia, 2010), hypertext (Yun
& Jeehwan, 2011), use of skype (Yanguas,
2012), and web-site games (Bataineh, 2014).
The acquisition of vocabulary was admirable
using mobile technologies too viz., SMS
(Song & Fox, 2005; Lu, 2008), dictionary
use (Song & Fox, 2008), and video caption
(Hsuetal, 2012).

The acquisition of vocabulary was
also effective with the interventions namely,
textual word meaning (Maxim, 1999),
reading style treatments (Greene et al.,
2002), synonymy, polysemy, and collocation
(Qian,2002), written exercises of fill in the
blanks (Hashemzadeh, 2012), meaning of
words (Folse, 2006), reading plus
vocabulary enhancement activity (Min &

Hui-Tzu, 2008), multiple choice (Nakata,
2011), matching, paraphrasing and glossing
(Hashemzadeh, 2012), and crossword puzzle
(Orawiwatnakul, 2013).

The acquisition of vocabulary was
much effectual with the word knowledge
(Schmitt, 1997), identification of high

Tt in Edrchion cand Psocrch
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(Matsuoka & Hirsh, 2010) ang

JSrequency words (May, 2003), bloh
narratives  (Pulido, 2004), ”e
concreteness, word imagabiliry,

Wo,

0 3 ‘vor
Jamiliarity (Scott et al., 2010), words req
d

aloud curriculum (Puhalla & Eve, 20“)
reading comprehension (Taboada &

Rutherford, 2011), glossary type (Chen & ;

Yen, 2013), and story translation metho,,‘
(Ulanoffa & Sandra, 2014).

In addition to the above, vocabulan
acquisition was made effective with:
phonological and  morphologicy

awareness, word span, rhyme, and memory

span (Avonsa et al., 2008), advanced woy,
recognition and spelling (Rispens et al,|
2008); novel compounding (Liu, 2010)|
word reading (Liu et al., 2013), oral gy
alphabetic knowledge (Ouellecta & Halgy, }
2013), and multiple meaning of the newl
words (Carlo et al., 2004).

CONCLUSION

Acquiring an extensive vocabulary, |

one of the largest challenges in learning a
second language, is indispensable to|
communicate, and gives confidence to:
converse and enhances personality. Teachers |
should focus on high frequency and lowi
frequency words for effective vocabulary |
acquisition, The reviewed studies show that l
the acquisition of vocabulary was |
successfully made with computer based;
instruction and with other technological;

advancements. Teachers can create an
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money rather than providing quality education to students. They
view education as an attractive money business. The private
investors have made education into a business from which they
can easily eam pots and pots of money. These private institutions
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are not guided by educational motive, but by profit motive.
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With the increasing need of higher

education in the country the private institutions
have grabbed the opportunity of making money
through this. They offer high level of education
and more valuable degrees to students at a very
highcost. The quality of education is measured
with the amount of money we invest. If we pay
more fees, we will get better education. This is
the present scenario in India. But due to lack
of sufficient funds to provide education
govemment is not able to put a restriction on
these malpractices.

Today education has become an object
of business which has serious and negative
effects on our society. The more one can pay,
the higher education he can get. The number of
students going for higher professional education
is necessary every year. Hence the private
institutions get opportunity to make money by
offering such courses. This is really a shameful

situation for our country where our great
leaders have stressed quality and free education.

tevs ta Education and e ’

There are many people, who living stily
poor conditions find it hard 1o afforg
education. There is no doubt thay Priva
institutions have helped millions of: snth.“h)
are not able to get admission into E'-""cmmn.
colleges or schools.

In commercialized learning tp,
traditional educational subjects are downgrady
in the name of occupationally sound degre,
options. Since the commercialization s relatively
new, it makes predicting the direction of
education less predictable. Commen:ializtd
education hurt the academic future of studen |
Hence there is a strong need to change ¢, |

basics of the education system, not its pattery :
in order to revive education’s real importancg, |
|
|
I
T
\
|
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A Study on the Communicative Competence in English amond
Teacher Educands

s Ruby Prakash
se]r. Joseph Kacharayil

.\l!STR;\(.' T

Acquiring competence in English language
is gaining greater importance in the present

- nal and occupational seenario, the budding

need to be competent in the language. The
objective ofthe present investigationis to study the
Jevelof communicative competence in English of
eacher educands. The study reveals that majority
ofthe teacher educands have assessed themselves
f’;s Independent Users. The sample of the study
consisted of 88 teacher educands from B.Ed course
selected by using random sampling technique from
' wo Teacher Education Colleges of Kannur district.
The tool used for the study was Self Assessment
r Scale on Communicative Competence in English.
 The study has put forward some suggestions for
' improving communicative competence in English of
' the teacher educands.
'INTRODUCTION

English language is gaining more and more
| impetus at the national and intemational level during
' the last few decades. In the present age, the
' knowledge and command of English has become
 one of the effective primary tools for advancement.
' Adhieving communicative competence in English has
' become an essential pre-requisite for success and
| advancementinall fields of employmentand teachers
' arenot exceptional. The failure of individuals to
| communicate effectively inthe language often hinders
their onward progress towards excellence.

The ability tocommunicate competently has
a fourfold connotation, This includes Linguistic
competence, Sociolinguistic competence, Pragmatic
competence and Strategic competence. Linguistic
competence is the knowledge of the structure and
form of a language; some of which include its
morphologic, syntactic, phonemic and graphemic
features. Sociolinguistic competence focuses on the
recognition and accordance of the rules of
interaction; taking turns, appropriate greetings,
proper use of formal/informal register, naturalness
or overall native-like language. Pragmatic
competence is concerned with the functional use of
linguistic resources like concern for the mastery of
discourse, cohesionand coherence, the identification
of text types and forms, irony. Strategic
competence is characterized by the ability to make
the most of the language, particularly when
compensating for language deficiencies (Common
European Framework of Reference for Languages:
Learning, Teaching and Assessment, 2001).
NEED AND SIGNIFICANCE OF THE
STUDY

Recently lots of discussions are taking place
on teacher quality and professional development of
teachers. It is the quality of the teacher that
determines the quality of the students. So National
Curriculum Framework for Teacher Education has

laid down certain competencies, skills and
proficiencies to be attained by a teacher through

pre-service teacher education courses.
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Developing communication skill is one of
the specific objectives of teacher education from
primary to secondary level. (Curriculum Framework
for Quality Teacher Education, 1998).

Gaining pood communication skills is always
considered one of the most important factors for
the teacher educands in the teaching leaming
process. National Curriculum Framework for
Teacher Education (2009) lays stress on the role of
language as a medium and tool of communication.

A teacher wlks, explains, illustrates, translates,
guides, instructs cautions, motivates, encourages,
and plays various other roles. All of these imply an
appropriate and context-specific use of language
This makes the teacher’s language competency and
his/ her proticiency in communication skills a critical
factor in his'her effective performance whether
inside the classroom or elsewhere. So NCFTE
(2009) recommends that all teacher education
programmes must focus on and accord high priority

10 the development of student teacher’s language

competence and communication skills. Considering
.. ~— e growing importance of English language in the
‘- academic context, it has become the need of the
hour for the teachers to be equipped with
communicative competence in the language. So
attention has to be paid on teacher educands’
communicative competence in English.

Assessing the level of communicative
competence in English of teacher educands is the
first step towards building a set of professionally
competent teachers. In the present study self
monitoring is done to assess the student teacher’s
communicative competence in English. As the
i prospective teachers are a matured group of

learners, self-assessment gives them a chance to
introspect and monitor their level of communicative
competence tnuthfully and objectively. Through self
assessment one can receive a clearer or indepth
perspective on the strengths and weaknesses of a
student’s learning experience and can then hone in
on the problem areas. Self assessment can assist in

-,
7

el R

deepening the student’s own, Peree
competencies and eXpericnce,
amelioration ( Pecrand Sclfns:ws.(,.mcnl I‘b‘
Leaming Futures). So sel f monitori ngis u’[
present study to assess the teacher dq Y
communicative competence in English, The W
of teacher educands regarding their own g,
communicative competence on the fo,
components namely, grammatical, socioling,
pragmatic, and strategic com petencie,
ascertained by means of a scale.
OBJECTIVE OF THE STUDY

To study the level of COMMunjy

Plio ot
racir

competence in English of teacher educands,
METHOD

Survey method was adopted for condugy
the study.

SAMPLE

The sample for the study consisted of
teacher educands from B.Ed course selectegf
using random sampling technique from two Teag)
Education Colleges of Kannur district.
TOOL USED

The tool used for the study was §
Assessment Scale on Communicative Competen
in English prepared by the investigators.

This selfmonitoring scale aims at givings

accurate description of one’s level of communicati{
competence with regard to the acquisitiond
linguistic, socio-linguistic, pragmatic and strategt
competences. The scale measures the fou
subcomponents of communicative competence wi
six levels- Al, A2 (Basic User), Bl, B
(Independent User), C1, C2 (Proficient User).Al
corresponds to the lowest level and C2 correspon
to the highest level of communicative compemtJ
inEnglish.

Here Proficient User implies that (¥
students have the ability to communicate with e
and fluency, Independent User means that “’
students are in a level to usc the language Wit
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g]'lCI\L for Table 1.
5TAT|  ical teC
.« statistic
ﬂ:'l.:s“ analy = Table 1 etence
it . ch Levelof ComE h level
Int rpremnon of Ea ac
nte //

Basic user

Tadependent
user

Pmﬁcienl user

% ofscol'e

20% - 35% verag

- —
Goo
Above 85%

The investigators have computed the scor®

of Communicative compelence
ﬁ‘w:l;.:: ap.::stased on the score the student
in En

t
Jassified into groups- Assessmen

Poor

i ification of
t wise classl
n componen | e
basedu(:ﬁcative competence 11 English
gfl[!zfeducands is shown inTable 2.

teachers are € Table2 o apetencein
twise Classification of Communicative Comp
(4
sesment Bascd 0 Coml;;):glish among Teacher Educands
No. of B.Ed students in%
—— | oficient user
r_’jfm;:] Independent user Pr
Cl o)
A2 Bl B2
Componentsof | A1 (Very <celleii)
Communicative | (poor) S:::;) (Average) | (Good) Good) E
competence
eol?:gtenl:e NIL 227 34.09 40.91 21.59 1.14
Socio-linguistic
bmpetence NL | 68 3.5 3523 | 18.18 227
Pragmatic
competence | NIL | 114 4545 35.23 18.8 1.14
114 50 28.41 17.05 3.41
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Users, even though o

ol 5

yeventh gh only a few have achieved the

The rating

e ral‘mb' on the self-assessment scale
t majority of the student teachers have

assessed themselves as belonging to the class of

e 2

la Edacation aad R v
4

Table 2 clucidates that th :
. !m\_hmmh\k[‘“’ﬂ“ly: m:mnl) of  Fortunately there are just o ;
lolerenlenstives. susten ers. Among the —— students who could be ¢ay, lluzlwlmc ."".,".quril)‘ st
) . students are categonzed as onany aleporize n Jans ich indicote
o y of the y o ) wlpldt |, which
(;““! () and Average (31) Tcan be deduced — competen © is;ul uun;\-nun,"lm"\ll,_‘\ aont M Lo aver H.’Nf'“i ale with adepree
the anie the - . chee. i ‘ My 1 unie
\lMl\Jmt:\L the Independent User, most of the  competenci \lll AL thay lllnn,lm"’\‘ . :.v.-ﬁlfi"‘"" ‘.mml‘m pat makes regula?
wdents helong wo the Avera s level R . s the number of [ ! puane! Yy N
e -\I:-x‘“n‘lll\l:i‘\;nu‘l\l in  Average (A1) group is |Nvl";|u.||\"'t}. { ,{nwh." = ~|"||.- withon! strain lh‘)‘h:‘:l"
| ong the lndependent  competence * Mgher iy ot 0% omplex fex1on
lh““' a greater number of students have fallen in e . M,\ wﬂ:wﬂ o mt i “"'"w']c‘["”m,ducc cleas,
the A re leve : The s¢ . i jon
o verage level in the case of strategic s .”u score of communicatjyy | onerete ™ parct 7 Le lnuhjccuulﬂﬂ"l"”‘"
;‘TM:‘ Unly afew students are qualified to inEnglishis calculated by ndling the n: . 'f: i "
¢ termmad as o p . com . [ " . 'O \ '
e ““\ excellent among the Proficient Users ll]\'\ntnuulmmlmuuuuluc‘.w"'x_k"“’lm‘ vicwrl'"ll "m.,fquxlcnl'iWh"hd”"“
A 1 S 1 ! 3, () g -
ponent of communicative competence. ultis summarizedin Tuble 3, ey, There s h:":l‘ury most coming under ¢
Al.,luwru'c- ' - himsc ersell
X ’nt“_ jing e ..hililymaxprn.-t.-u hum.«.lf/h.L ,
Assessment B eled il l1 h]]uunllymnd Pﬂwiwly. differentiating
AN smen e -
ased on the Level of Communicative Competence in Engli ld):"uyrIm.,,"ink'."vcn in ,-«uncwhﬂwumplc.x
cin En I o ic ¢
among Teacher Educands s ‘vlu qhuumln“[':ff“""““d proficicnt 4% hige
r guations PV €2 level €an use language
| Level of 2 level- Ihe few at e
| ¢ ol ectivel rorsocial,acadcmlw"
| Communicative . — ﬂ,xiblyu"J‘"““W y = ”
| competence % of score Interpretation of No. of B.Ed i rﬂ,ioml purposcs with easc anditcan be sal
English each level Students ’:‘?j .0fq,54 | pro eyhave attained pcrfw[jon inEnglish lzmgl{ﬂsﬁ
students jny Lo However there 8¢ stilla
Basic user Al Below 20% Poor use forcommunlCd“U"- o .
— A2 | 20%-35% | Bel NIL | NIL ) owstudents with A2 level needs much altentions
| Independent | BI T o :\V average 2 T 227 mauscdwyw' communicate only in simple and
PRLL_“ B2 55% - 70% éi::ge ol 45. 45 poutinetasks rcquiringnsimplcand direct exchange
Lr:;cm Cl | 70°%-85% Very good 32 36.36 ofinformation on familiar and routine matters. AS
c2 : p 14 : i esi
*N= 38§ Above §3% Excellent 2 im\. wChcrcducamIs.AZlcvelxsnotdcsuablc foreven
227 7 asinglestudent. ”
" The table reveals that more than 80% of  Ind IMPLICATIONSAND SUGGESTIONS
e st ° e . < i
s udcmlj have assessed themselves as inalicv:‘::tn‘ User. This shows that the studen; The study throws light on the teacher
h‘“"?““» sers of English language. Butamong  regul o use the language with confiden educands’ ability to communicate in English. The
m, majority belong to the Average levi gular contexts even though th | dy hel, desi i
el prambor eragelevel. Onlya  perfection. O ! gh they lack expe result of the study helps to design and integrate
l5~8-b|c e ;f slud:nls'(mn be categorized  of Smden;s :rIOf this group, a higher percens yarious tasks and programmes in the B.Ed Course
i ;j: that oo in the A2 (Below  Communicati e Average (B1) in the leve| © PPV the communicative competence of
g none of the stud: ve competence in Engli .} teachereducands. De icati
the Al (Poor) level. Hopefull entsbelongto  that the students can unde rglish, Thisuig i Ofc(fmmumcauve
of stixdéiits Who could be ythereareahandful  clear standard i lerstand the main poini competence of the teacher educand is an efficient
; ¢ in i
qualified as Proficient  encountered in Wit::ogc‘;mn”‘ﬂfl matters regul, PP
, school, leisure, etc, ande From the study it can be concluded that the

deal with most situati
ituations likel i ¢ jori
i ——. y to arise wh‘:fﬂ% :::Jonly of student teachers are found to be
connguaemd chiciial y can produce sim ependent users of English which shows that they
oo e opics, which are familiar, g areconfidentenough to deal with communicativ
P restand can describe experiencesi contexts in the language. H ;
et cesdy ge. However as they are the
and reasons and explanations’ ureteachers who will encounter various academi
= ; emic
Situations to use English language authentically and
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developing allthe
The study show?

teacher cducands

com municﬂ!ivc
prc-scn/icc teac
should give attention 0
. Create aspirati
competence in communical
partin activil

2. Induce perso
resultof communication,
mistakes and correct them

3. Focus on learners’ sociolinguis!ic
nvolvedin cultural norms inorderto’
assist them inimproving their English communicative
performance by making them more flexible toward
and tolerant of cross-cul tural variations

4. Provide conducive environment for
strengthening specific language competencies like
collaboration, cohesiveness, decision-making and
other deliberations for language process ing.

5. Instill confidence in using English, having
the courage to communicate and express oneselfin
English by engaging in cooperative leaming, willing
to share resources with others

. 6 Foster the ability to overcome
:Jfﬁcullfes confronted in communicating in Eng]ti:;
ai zeekmg help from others, and understanding
mml;:;;e;;ng feelings of others during

her education €

the following

ons in students loimpﬂ_m

tion and take an acive

ties that help to enhance English
nsibility for the
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willingness o analyze
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7. Provide updated materials that can be
used to enhance conversational English among
teacher educands. :

3. Organise programme

i \ s for developing
Communicative competence in ne

English

. Progrunnes foe developing communication
u\mp\“lcncc could be conducted in teach
education colleges, integrating into he
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audio visual aids » electronic journals and sampling technique mple 0 This may be
s aids. The dey clopment in comput students rand ql ;m dselected 350 ﬁrs::w ( gigital erd netcafé has been mushroomed
Jlogy has resulted in Vi ute om « vt adiginl e o "
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RESULTS AND {powledge related with €- , e-resources and e-
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e towards Virtual Learning of First Degree Stu yaifandwellequipped computer laboratories. So
Variabl Background Variables dents in terms of | ey cen use their technological knowledge in
es Categories N Mean sSD Calculated | Table Vopeﬂling electronic equipment like computer and
A | ptfuclites. Onthe other hand i
Gender Male 122 | 141 value | value | REMatks o vinemuchi inrural aeas students
F A7 | 5424 mwl u@g much interest in using computers
_ emale 228 | 141.08 | 5629 | M 196 | NS s, They are very much interested in
Locality of Rural 11 | 14036 | 5 = phyS!cflacnv1ues. They hardly use net compared
students Urbon ™ A 472 27 o their counterpart and they are very much
Narn sl 141.46 | 5.563 . 1.96 S dcplendentonme'u teacher, books and library for
coUe:: f - cducation | 176 | 141.04 | 5617 c“:[:mlgnment works rather than net when
2 Unisex 174 | 141 0.25 pared to their counterpart. This may be the
Optional o .19 | 5.498 1.96 N.S - || msmforthesignificant difference between rural
ional s een
Subject . 200 | 140.60 | 5.325 ad whan first degree students in their attitud
Science | 150 | 141.81 | 5783 | 203 1.96 s [ imal Leaning, R
Frsatiors ls .
Edacation asd Ressanch 8 e 4 4';” |
o -y ! s 2 M 7%
— # i

ficant difference between arts

Thereis signi tweer
ee students in their attitude

and science first degr
{owards Virtual Learning:
[n this study the mean of atti
Virtual Learning scale value of science students
(141.81)isbetter than that of arts students (140.?0).
This may be due to the fact that laband Pfaftlcal
sessions are part of science subjects. So science
students acquire the basic computer skill asa part
of their course. And to have clear understanding
concept inscience, frequently they use €- resources
and e - library. Science students were more likely
to use internet to watch online education classes
and blog more frequently. They usé e-books for
their assignment works and projects. Whereas for
arts students the curriculum isnot as rigid as science
students. They do not have tight practical schedule
as that of science students. So they do not get
opportunity to use internet often for their subject
related search. Thus science students are very good
attheir utilization of technological advancements like
teleconferencingand video conferencing. This may
be the reason for the significant difference between
arts and science first degree studentsin theirattitude
towards Virtual Learning.
CONCLUSION
Technology has a great deal of influence
overeducation. Virtual learning is one of the most
important methods emerged in the globalization
process after coming into world Wide Web
Services. Human history has reached the peak of
learning where education is time-less, space-less
and sp?nmneous. Inrecent years Virtual learning is
fEcogmzed asone of the methods of learning. Many
internet-based resources can serve to facilitate class-
) . Teachers could use online
journals, portals and classroom management tools
to enhance the learning environment.
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pe transformed to the younger
gencrations. Thus. by realizing the importance of
N adustment andits relationship with life, the
decided to conducta study to find
ent of Student Teachers.

throggh them it may

INNEH
imvestigator has
out the Svial Adjustm
ORJECTIVES

1. To find outthe level of social adjustment
of student teachers.

3 To find whether there is any significant
difference in social adjustment of student teachers
with respect to their 8) Gender, b) Subject,
) Educational Qualificaionand d) Marital Status.
HYPOTHESES

1. The level of social adjustment of student
teachers s average.

2 There is po significant difference in the social
adjustment of student teachers with respect to their

) Gender, b)Sub;

» 22 Subjec
and d) Marita] S‘ﬂluz‘ <
METHOD )

The inVCS
the present study,
SAMPLE

The sam

ple for

0f 300 student tmchmﬂ;e Presey
education in Kangag om vy tugy
TOOL USED o

The invest;

8ator

Inventory by Roma pay ( ll;sgg)swi” Aj
STATISTICALTECHN gy i
USED

tigatoy

Pementagc
t-test. ’mean'mndafddeﬁm :
|

Dl 4]

RESULTS AND DISCUSSION
Table 1
Level of Social Adjustment of Student Teachers
Variabie Low Moderate High f
N % N % N i
| Social Adjustment 76 253 138 46.0 86 2:‘,? v
Tk

From table 1 itis seen that the level of social adjustment of most of the student teachersis mogea|

Comparison of Social Adjustment Scores of Various Groups
Table2.,a
Diff
erence between Male and Female Student teachers in their Social Adjustment

; Male Female
Variable (N=20) (N=280 Calculated | Remarksd |
M ) “t* value 5% level
W ean | SD | Mean | S.D |
Social Adjustment | 99.50 | 8.17 | 100.08 | 6.11 040

(At5% level of significance the table value of *t’ is 1.96)

= (AtS%levclofsi

Table2.b
roup Student

o and Scicnce G

o ween Art

teachers in their Social Adjustment

Remarks at

Calculated
5% level

“t" value

l’/
W Table2.c
fference petween Graduate and Postgraduate Student teachers in their
ol Social Adjustment
Undergraduate Pﬂi’i’fgga'e Calculated | Remarksat
(N=170) ) wvalue | 5%level
2.22
ance the table value of ‘t’ is 1.96)
Table2.d
o cebetween Married and Unmarried Student teachers in their Social Adjustment
| pifere?
Married Unmarried
§ WN=153) (N=147) Ca}cu]ated Remarks at
| Variable ‘t* value 5% level
: Mean | SD | Mean | SD
ralAdquement_| 100.16 | 595 99.92 | 6.58 0.33 NS. |

~The ‘t’ test revealed that there is no
gpifcat diference between male and female
aibntzachers in their social adjustment. There is
wsigificantdifference between arts and science
| upstudent teachers in the social adjustment.
i esultsare in agreement with the findings of
immeedand Thahira (2010), which revealed that
widwjusiment does not differ significantly by
pukrand subject.

There is significant difference between
mlﬂdposlgmdm(e student teachers in their
wilafisment There is no significant difference

__ ::‘mm’:;’:d and unmarried student teachers
Yjustment.

e e D ® F'J&““E%uazm..d

enificance the table value of °t’ is 1.96)

CONCLUSION

The study revealed that student teachers
have moderate level of social adjustment. For
improving the social adjustment of student teachers
college authorities should develop a conducive
environment within the college campus. Co-
curricular activities such as NSS, NCC, Sports,
Scout, citizenship training camps, special camps and
educational tours, intra collegiate and inter collegiate
cultural competitions should be organized along with
their studies. Workshop and awareness programme
may be conducted in colleges to make the student
teachers aware of the importance of social
adjustment and the ways to develop it. Team works
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should be encouraged in teacher education
ngmnmcx'lhesc recommendations may help to
improve the Social Adjustment of student teachers
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sl alysisitwas found hat male

- theirattitude and fathers

o s differ in
o E favourable attitude towards sex
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NRODUCTION
1 The supreme aim of education is the
hisone developmentofan individual. Butinour
mprrysocietya lotof ncidents have been
éﬁugplaoefonhesakeofselﬁsh interests of people
il walks of ife at an increasing rate. The
fotnenta ntention of education to make the
abitulcivilized becomes fiuitless. Though we
dined that  we are 100% literate state, the
‘monland criminal activities in length and breadth
dorsacety reflects the deteroration of values of
dhraton.

Theeducation system has been undergoing
lbzpfimpananl changes recently. But due to
Ifmllimilau'uns the new changes turn to be
lclie instudents and thereby in the society.

“fulaocites against women and children

wards Sex Education in Ker
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ala

are one of the major issues that consume more

space in the dailies of now a days. When we go
into the details, it is leamnt that the lack of real
education is the reason for this ever increasing social
evil. The ignorance and shyness of parents prevent
them to give proper and timely sex related
awareness to their children. The sex education must
certainly bea part of the curriculum to create sound
awareness to students in this regard.

Sex education simply refers to the
systematic attempt to promote the healthy
awareness in the individual on matters of one’s
sexual development, functioning, behaviour and
attitudes through direct teaching. Sex is a topic,
which most people like to talk about. An inquisitive
child who tries to ask questions about sex is often
branded as “bad child’. Many societies consider
discussions about sex as taboo. Most parents find
it difficult, to discuss sex related issues with their
children. Due to this the children of our country leam
about sex in a variety of ways which are forbidden.
In a population survey report of 2011, 75% of
students preferred to discuss bodily changes that
occur during adolescence with peers of same sex,
none of them wanted it to be with parents.

NEED AND SIGNIFICANCE OF THE
STUDY

Today our youth are facing alot of problems
due to the lack of awareness of sex education. To
satisfy their curiosity many would like to experiment

e,
ofessor, Farook Training College, Kozhicode
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these things and this leads to dangerous
consequences. In many situations they receive
wrong information and this is camied throughout their
life. Theretore there is a need to provide the children
with information so as to enable them to adjust
better with these changes.

Sexeducation imparted through schools can
prove to be a signiticant and eflective method of
bettering the youngster's sex related knowledge. It
is importnt because many parents are pot interested
in shanng their ideas with them. Youngsters usually
collectintormation on sex related subjects from
sources hike thends, books, media including internet.
The problem is that these sources may or may not
really provide them comect and sccurate information
as such. Sex education will help in transferring
authentic information from reliable sources so that
their misconceptions can be eliminated.

Sex education will provide opportunities to
Youngsters t0 imbibe hlmanv:xlm;sommthey will
develop with healthy emotional, social, and spiritual
values. It also helps them to respect oneself and
others. Sexual health education will enable young
boys and girls to become proud of their own sex
while appreciating the attributes and capacities of
opposite sex. It should aim at providing factual,
complete and honest information about sex and

Inmany of the foreign countries like United
States of America, China, Arabia, Cuba efc sex
education is imparted in schools to the students
according 10 their age and stage of development.
Children first learn about sex and morals by
observing the attitude and behaviour of their parents
and family members. The importance ofa caring
and loving relationship is often understood by the
behaviour pattems of children manifested at different
stages of emotional and sexual development.
Because during childhood most of the learning is
acquired by imitation, it is important for the parents
1o be aware of their roles and to impart positive sex
education 10 the children. If only parents become

Fesations ts Education asd Tiscanch

o beingimparted
cducation$ Bl
comfortable la]kingnbnutsux.lhcy ; b ifseX ictio
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hanges . ca
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- Misbetertogive thechilg basic g ':mul"l‘v ucmwﬂc‘ym ex education to
ina simple manner as the chilg Brows u""""\ W ol rumnoimpﬂns
also happen that children may uskqu“lh; i o I“,.»:n‘hn
are in conflict with morat values. An erg luu‘ / W
andposili\-ccxphuuuinncmcringlotheimcltﬁ ¥ U"VES wcanwmﬁmdeofpart'nts
satisfying their curiosity will reduce hy n'ak:' wt o findout
consequences of sexual ignorance, Evenipp, ) ;mducul"’"' hether there exists any
o - I E whe!
occasionally respond a lttle more than thg gy § #*° . ind out he attitude of parents
capacity or level of understanding, ; n

it will onyy, |

A "ldimwnceon pased on (2) Gender

the door open for further communicatjop, Ttig 4 y - educati ) ualification of the
parent’s attitude that is important, Sometimg, 'y (C)Eduwuonal q
child’s curiosity and concerns may seem iryy; wﬁl

but they may also be real to them and should oty
dismissed or discarded by parents. This may g,
close and snap off the healthy comm unication ingy
parent child relationship. Only if the child Canfyy
that their parents are not rigid or hostile, to gy
curiosities they will be able to look upon themz,
source of wisdom and guidance, Reid 201y
undertook a study on Sex education and pareny

L &

responsibility and found that more than governma §
it is the responsibility of parents to impart sy |

education to their children.

AstudyconductedbyAlmanafandAlqmjz
(2009) in Arabian public and private schoo

revealed that the students are discussing sex relatsf |

things to their friends and a negligible percent wart
to discuss it with parents. In India it is pot
implemented yet, and the problem felt by the
govemment and policy makers s the opposition fron
parents. As they are the most related category it
very important to know their attitude towards
implementation of sex education in schools. W
know the enrolment ratio in the schools of Keralas
very high compared to other Indian states. Almost
90% of children are at school going age, soitwil

’aﬁ

g
| e
Jkofpar
e

i1l be significant difference in the

w:stowards sex education based on
{1l

ndBducations quaificaion of the

oo Attitude scale onsex education (Bindhu &
Decpa, 2013).
SAMPLE

The sample selected for the
of 500 pal:cn ts o:')sccondary .school sludc:::] i r]?:lg
different parts of a}fjcmld.d‘ngui ﬁ:}:::f:: ; km[’vm3
technique was adopted. Duc ,

i ale, Female) Locale (Rural,
%}:;a:;‘;r?dcgzrc;:f:r:il : ualifications (Pri mz:yr
Secondary, Higher Secondary and Highe
Education) of parents.

STATISTICALTECH NIQUES USED

Test of significance of difference bctwcc:
means (t-test) and One way ANOVA were usc
for statistical analysis.
RESULTS AND DISCUSSION

Extent of Attitude of parents towards
sex education in secondary schools

The extent of attitude towards sex education
in secondary schools for the total sample was
established by calculating the mean scores.

The mean score of parental attitude
towards sex education is 166.29, which is greater
than the neutral value (144) which means that the
parents have high positive attitude towards sex

education.

study consisted

; (omparison of the Mean Scores of Parental Attitude towards Sex Education in
P Secondary Schools Based on Gender and Locale.
: Table2

Tutaand Result of the t-test of Parental Attitude towards Sex Education on the Basis of
Gender and Locale of Parents

Vol 1 & Yuswe 8 fuly E5

| Variable Gender Number M SD t-Value
g g | Mak 246 169.56 12.85 s 0oae
Eiggg Female 254 163.12 15.27
[4
\éﬁ_ Rural 335 165.82 13.92 1.039
M"E““”"“l?uoml 17 Wi d  Tuse?  futy 205



The Bl ows that there exists sgruficant
£ e Netwvpen ke andd female parents inthetr
smade towands sex adueation. The high scores

ohad by male pasents show thatthey have more

Comparison of the Mean Scores of Parental Attitude
Secondary Schools Based on the Educationy) Qu
Table3

Results of ANOVA of Parental Attitude towards Sex Educyg;
Qualification of Parengs o1 Baseq on gy
ucu““n
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Total 104622.95 \\\ p -mvallSt)'Peso expe L
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I b 510 provide students a significant
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CONCLUSION

The school has important role tg play inthe
character development and personality of the child,
Th: teacher can provide sex related knowledge and
information 1o students, School should arange
classes of expents like doctors and counsellors for
students 1o provide knowledge and to clarify their

doubts. School authorities should join hands with
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parents and Adolescents Towards Sex Education
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© The lives of children today are much
eentfom previous times. Today children and
Inlisofienhave limited opportunities to connect
whie atural environment. Louv(2008) called
ﬁphmmtnnnas‘Nature Deficit Disorder” in
ok Thelastchild in the woods”, Nowa days
Seaspend more time viewing television and

Frontiers in N VKS D.College of
Education and Research Education, Attoor.

nvksdcollege@rediffmail.com

Learning Strategies on Biology Achievement
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playing video games and play stations on computers
and television than exploring or going to nature.
Research shows that children’s social, psychological,
physical and academic results are positively
impacted when they have daily contact with nature.
But learners today have few opportunities for
outdoor activities with the natural world.

With children’s access to the outdoors and
the natural world becoming increasingly limited
schools where children spend most of their active
hours per week, is the only opportunity to reconnect
children with the natural world and creates a future
generation that values, conserves and preserves
nature and natural resources. The outdoor natural
environment is a rich, dynamic and natural space
for leaming and development in children of all ages.
Here comes the importance of experiential learning
strategies in learning. It is Kolb (1983) popularised
the idea of experiential learning by drawing heavily
on the work of Dewey and Piaget. Experiential
leaming is leaming through reflection ondoing which
is often contrasted with rote leaming, It focuses on
the learning process for the individual. Experiential
learning can be a highly effective educational
method. It engages the learner in a more personal
level by addressing the needs and wants of the
individual. Experiential learning requires qualities
such as self-initiative and self-evaluation. For this
to be truly effective, it should employ the whole

,
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‘ \s effectne expencntal facilitator is one
who 1s pasoonste shout his of her work and is able
mere partipants totally in the leaming
cazom iy Hem 0 g new knowledge from
et neens 1! evronment created. Expeniential
earmamg when wsed for student Jearmung, can help in
srowaing 1 posstive emobenal platform which wall
sospund puosstrvety and oonfidently o future learning.
Sructured expenential learning strategies can be
pven o scamdary level students.

Corsdenng the mmportance of experiential
ey, e etz conducted this study to find
ot the effect of expenennial leamning strategies on
Swology schoeyement of secondary level learners.
OBJECTIVES

1.To prepare an experiential learning
pacizz m bology 2t secondary level

2To find out the effect of experiential
k=g on schievement in biology at secondary
el

HYPOTHESIS

Experiential leamning enhances the
actmvement i biclogy of secondary level students
METHODOLOGY

Experimenta] method was used for
:kzz:;tz:&::ﬁmafaq:ahniallmﬁng
:v_?.—s:.m:gsdmmpks&m@mm

S-S, post-test design,
TOOLS USED

Experiential peciage was developed by the
Ssizton based onthe seect experientia] learmi

M“M“(M

.\tlucvcmcnl le

ance of Difference Between Means of Pr

e-test and Post test

; in,
SAMPLE tn ’(llq,k anific

Thee ’ (ﬂu1 a!:ii:" of Achlevement of Secondary Learners

xpcrimcnhl ¢ ' T
Al '
-(;O. secondary Jeyg “tu dc,:dy "-'amm guatistical [ndices Pre-test Post-test C.R
nvandrum distriey, Yof Sy, "N\ 5
'

PROCEDURE; , e il B8 (pf})zgn

The purmuyse o 5 6.24 i .
to study the cflr:: :::.::':_Pm:ﬂu invey sD

i Clientigy), b xpricrti
on achievemeny i, biotogy ':’ ln.mni,,ru:: fthe pre-test and post Therefore it was concluded thit Experiential
students. The inves; pia of P77 ' . .

. 1s. The Investigator Prepg cc""dw“\ m!y!imfd‘“or;sigrﬂﬁwmdifrmm leaming strategies applicd "’lh'fl A o
leaming package COllsislingor,c ME)(M‘ o hatther® Lres The critical ratio hccfﬁ:cu'vcincnhamingthcachxcvanarnmbmlnﬂ)’
sclcclicxpcricnlial learning uc[ivs;s'on i ":mi oot w;l]zwwhich shows thatthere  of sccondary level students.
expeniential strategjeg Were sf, lil:g, % # 352607 0-cc bawccnmep“"'m“‘d

i Cf ifferent
They Wereagricultur, fieldbgeg . ety ”ﬂf;;ﬂwm“bi"w

. e m' 20 4
based activities. The €Xperientjy) lr:a:ul'l luun ’d
n

I

was administered 10 the select exper;
of 60 secondary leve] students of N
Before and after administcring the :ﬂdard
]&m.m'g package, achievement tegy i, bio

administered as pre and Ppost tests, ﬂgyl"

STATISTICALTECHNIQUES ysg

Mean, Standard deviation andcn'w,; A

were used for the analysis of data,
RESULTS AND DISCUSSION

The achievement of secondary studens
biology using experiential learning packagmi'
analyzed o find out the effect of experientia iy

on the achievement of students. The detalid}

analysis are given below.

Frequancy
ocBEBEB

-

Histogram

LPJJ"IJ“_'-' u Frequency

R

Sare

m:cnphs*wiﬂ@“"’"’mm of leamners in achicvement in Biology

i <

£ -k

Histogram

0
E s
5 10
£ 5
E P ® Frequency
-
“l8389L8R838 5
=
Score

. From the analysis of the pre-test and

":ﬂx?mof achievement scores of biology
- | enmental group it was found that there is
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Sexteemenscore s dueto the effect of the

P
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Fig 2. Graph showing the post-test scores of leamers in achievement in Biology

experiential activities provided to leamers though the
experiential leamning package. Agriculture, Field
based activities and ICT (Information and
Communication Technology) based activitics are the
strategies given to them, From thisit is concluded
Tosue 2
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/gt we can raise the achievement in biology of

earmers By providing autdoor activities based on
field work and fiehd visits Information and
communnation technology can also raise the
aherernent of keameny, as ky hiology isapowertul

o 1 o classooms

CONCLUSION

I kel of achicvementof the expenmental
g ke i increasad due to the administration
of the epenentaal leamung puchage withexperiential
learmung strateyies. Henve we can foster the biology
schievement of learners by incorporating
appeoprate amd adeguate experiential leaming
stratepes in the cumeulum. For that structured and
carefully planned expenentiad leaming packages can
be prepared based on select topics in the syllabus,
depending upon the nature and availability of the
outdoor resourves. Expeniential leaming, when used
for student leaming, can helpin providing a positive
emotonl platfom which will respond positivelyand
confidently to future learning. Unstructured
Expenenual leaming activities can be given from the
paman stage. Such experience playsa crucial role
0 shapung ife long attitudes, values and patterns of
behaviour towards natural environment, Structured
expenential leaming strategies can be given at the
sccondary level teaching to make the process of

leaming more meaningfil.
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inschool libraries of Higher Secondary
guobof Kannur district. The study also presents
ot suggestions made by the stakeholders for
guiutlization of school library facilities. For
’upmemstudy the investigator adopted survey

. ,Mmsumpleconsislcd of 150teachers, 300

phasof XUXII standard, 30 Librarians, and 30

| spdsseketed from 30 govemment/aided higher

rontayschools, The investigator prepared four
psiomnaires §) for the Librarians, ii) for the
Mivipls, i) For the Teachers and iv) for the
ik, The data obtained from the respondents
¥eualjzedusing percentage analysis. The study
M.!d heabsence of well equipped libraries and
Ml moms with a variety of journals and
Wg}ﬂight the pathetic condition

A.,allabi tlerﬂ'V Facilities in

N.VK.S D. College of

Frontiers In
Education, Attoor.

Education and Research

nvksdcollege@rediffmail com

Higher Secondary School
Kannur District

of the Higher Secondary Education in the state of
Kenala.
INTRODUCTION
School is a miniature form of society, where
children are trained to become good citizens.
Availability of good reading materials inschoolisa
prerequisite for promoting and enriching academic
growth and instiling reading habit. Library is a
valuable source where different varieties of reading
materials are found. Reading books enablea person
to acquire knowledge independently. Libraries have
played a vital role in the human development. A
library is repository of wisdom of great thinkers of
the past and present. It makes available to the
readers in the form of books. Now a days modem
libraries provide opportunities for e-learing and e-
reading. Awell equipped and well managed library
is the backbone of modemn educational structure.
NEED AND SIGNIFICANCE OF THE
STUDY
Books are the most reliable and easiest
means to access the treasury of wisdom. Therefore
pupils must have a library system where information
is systematically arranged and made easily available
s asto ensure their growth and development. The
government has enacted RTE (Right to Education)
and likewise the right to access information (RTI)
which are considered to be the basic rights of an
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Theroleof the school library isto provide
e students withavast Kknowledge of necessary
(hings and bring about such an all round
davelopment of the « students so that they are able to
fead a suocessfl life. Library isaninevitable partof
+ school and sulficient attention should be directed
towards its proper organization, management and
development. The experiences of ourancestors are
gathered inthe form ofbooks whichmay not perish
at all. Hence collection of books and good
management of libraries has become important.
Whatever is leamed according to our taste and self
efforts will be everlasting. Since the whole
amosphere of the school is related with education,
alibrary creates such a suitable atmosphere for the
acquisition ofknowledge. Reading of various books
enahles the children to become good citizen.
As per 7 All India School Education
Survey (AISES), *70,090 (77.24%) secondary
schools and 39,301 (89.59%) higher secondary
schools are having library facility whereas in 6th
Survey out of 65564 secondary schools the
percentages for secondary and higher secondary
schools were 80.65% and 90.21% respectively.
73.99% of rural secondary schools are having
library facility, whereas 84.85% of urban secondary
schools have library facility. Similarly, 87.21% of
rural higher secondary schools have library facility
as against 92.17% of urban higher secondary
schools. Insecondary and higher secondary schools
having library facility a proportion of 14.98%
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itof reading ue that 27% (8) Higher
General aware g‘hWhlld;‘ The study revealed g
ness of students and th
are increasing day b Tadinghyy iy schools in Kannur district have the
 Cay by day. Bt mlfommatel b ate room for library. 73% (22)
seen that there is the scarcity of it i ified sep

the lack of encouragement from the

this study.

1. To find out the nature and eyeny
facilities in school libraries of Higher Seconty

schools in Kannur district.

2. To estimate the extent ofavailzbliyal
utilization of library resources by the studesat
teachers of the Higher Secondary schoolsinkas

district.

3. To find out major suggestions et R e i
fide ve separate reading rooms. Majority of

the stakeholders foreffective utilizationof
Secondary schools library facilities.

quses £ M

w4

authori
the proper utilization of libraries, This necus::

dnsdorot have separate room for the library.
Wmdcovemmentschoolsarealmostsxmﬂa:

ecaseof specified rooms. Physical facilities
qhawmhlﬂnonfasdm&c shelves, benches, desks,
:dttnusmadequatemalmostaﬂmeGovemment
alAidedschools, Electricity facilities are available
1% (25)and Electric connection is not there for
[M(5)schools.

The study found that 57% (17) of the
thooshave separate seating arrangement for the
raian and 43% (13) schools have separate
wlgamngerent for thelibrarian, Only 30% (9)

te Higher Secondary schools 70% (21) have
;mmemdmg rooms. 14 Govt. schools out of
m?lhave Separate reading rooms. It is found
maory of the schools 83% (25) maintain
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General stock register in the library, while only 17%
(5) schools do not maintain General stock register
in the library. At the same time only a few number
of schools 30% (9) have maintained subject wise
register. Almost all the schools 90% (27) have
maintained issue register for students. Likewise
majority of the schools have maintained 83% (25)
issue register for the teachers. Only a few number
of schools 20% (6) have maintained Author wise
register.

Regarding the number of books, 70% (21)
of the schools have books less than 1200. Only
30%(9) of the schools have books more than 1200.
Tt indicates that the books are out of reach for many
students. Hence the number of books in the Higher
Secondary School libraries isnot satisfactory. The
largest collection of books are in English language
97% (29) . Other language books in libraries are
Malayalam 93% (28) and Hindi 90% (27). Butas
far as other languages books such as Sanskrit,
Arabic and Urdu are concerned, only a very few
schools 20% (5) have such language books.
Normally most of the students are in need of
Malayalam, English and Hindi. So the result is
satisfactory. The study found that all Higher
Secondary schools do not have enough books for
reference. 90% (90) schools have dictionaries. But
only 27% (8) schools have Encyclopedia for
reference and only 23 % (7) schools have Year book
and Quizbooks. The study reveals that collection
of reference books in the Higher Secondary schools
in Kannur district is not satisfactory and has to be
improved.The study also found that collection of
English-Malayalam, Hindi-Malayalam dictionaries
are available in 90% (27) of the schools. But as far
as other dictionaries such as Sanskirt-Malayalam,
Urdu-Malayalam, English-English and Malayalam-
English are concerned their collection is very poor
3% (1). The collection of dictionaries other than
English-Malayalam and Hindi-Malayalam are not
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| the Higher Secondary
-47%(14)schoo]s

and Aided sector have the

e availability of periodicals
csisupto40%(12)
and aided Higher Secondary
that majority of the Higher
have adequate number

in both the Govt
or facilities. T :
e i :mdbi\u\‘kh

in both the Govt.
schools. It is found
Secondary schoolsdo mf
of newspapers and periodicals.

The study rev caled that 60% (18) of the

Jibranians were appointed as perthe decision of the
i1e

caiTcouncil. 30% (9) librarians were appointed
hecause of the selfinterest. Only 10° 4(3)libranans
were appointed due to the compulsion of. the
Principal Itis found that 13% (4 of the librarians
teach more than 22 periods in 8 week. 20% (6) of
the librarians teach in between 16-22 periods.
Azjority of the teachers-in<charge of the library
teach less than 15 periods ina week. When teaching
~eriods become less than 15 they will be able to
namee the library affairs without much difficulty. In
nost of the schools 67% (20) Junior Higher
econdary School Teachers are given the charge
fthe library.
Itis found that majority of the students 62%
187) inthe Higher Secondary schools are not at
[l unilizing the school library. 38% (113) of the
udents make use of the library facilities. Subject
ise books used by the students are comparatively
ss. 37 (110) of the students use Science books.
{alzvalom, English and Hindi books are used by
+ %6 102),27% (81) and 25% (76) respectively.
e subject books like Commerce and Humanities
¢ used by a very less number of students.
mmerce subject books are used by 14 % 43)
~ents and Humanities subject books are used
9‘4 (26) students. The study found that the
L;*f’“ of pon-subject books is very poor among
gt secondary school students. 33% (98) of
students use story books, while 29% (87) of

. “ 26

from their Teachers. 40% 121 of the

the students use bg ived
P00ks ily, receive . bject books are
Novels are read by 250, 7n CNerg) k pools jssue b""ks_iailn); students complain that adeq;ati:l;)ffme sty
areread by 5% (14 ofstug of s"‘dcn%“‘t‘ n o ::,Ols josu ksh“:ce ina  notavailable inthe hbn.ny. 47kt; c() 2d adversely affect
read by 6% (19) of Cnts, . 8, (7 es e books t fain that academic wor
d tude iog, o! 5suc comp! i . students
are read by 3% (9) oru:;'; ang Au&?”%\ ﬁ:"‘:i:‘ o (})h‘;()h issue 2 bookS ;’i;:‘ he effective utilization of library. 25;"2, 0(;2 o
Cntg op, 81 et he 5€ |s issue on - that shortage of genera
The study rey, ) W‘ A0 fihe schoo . _o.for complainthd }
. cal 4o .+ .cyed at time 10 e hool library.
school library uilizaio ».T: g T sy o ksaissued  them fom il o ous
school teachers is Compam:?ng I “ghk‘r 8 bq\ "“.ﬁ X )ﬂibﬁw"m]css SUGGESTlONS OF VARI
. : ion
(64) ofthe teachers g, tvuyl h 'Jr"ﬂ! % (210) STAKEHOLDERS eom
while majority of (e e SCOf (g ‘ “lyq\ # ¢ 1he rudents 70 ° po The study has collected Suggestno-ns :
ake Cacherg g | m\ Bty 0 ¢ a fixed perio o whichincludes the principals,
make usc of the schog] libmxy 1 (8) " e ey 00 pot hav! ¢ the students different stakeholders, : he condition of
thatdaily utiliz:uionofschOol lil; he .\ludy,“ L BT ion 47% (140) © dofthemare  teachers and student to improve o el of
. n Jation ¢ . e
isonly 13% (19) and weekly e, luuongh:‘ o uullllﬂwkswmch n DLQ% ) ofthe  the school library. Table 1 shows
ers i Rence by, i ibrary- . ts.
teachers is 30 %( 45). Tp, sludn“hdb“"n"{ ’“ur ::‘in ﬂlc“hwl: b'l:l;yhc school library  suggestions proposed by studen
o jlal I
students are of the opinign that ;rwcultdh ‘“‘ﬂcomplain [bo.o Sassistance orhelpis
proper support from theijr teacher Ly do y 'wiawdﬂ“ 40 pecific
utilization of school library, Ty, § relateg W P Table 1.
substantiates this vi 2, follo : by Students
: Sview. 32% (96) Ofthe Suggestions put forward by
opine that leaChelSﬂSkﬂ'lemtOUﬁﬁznlibmw% _____’m
23%(70) ot.‘ the students opine thy teacher Number of | ¢coidents
them to maintain records of the library s : Suggestions sudents |~ oy |
8% (24 ; Ul | |8 20
s o (di:::f‘the students OPIne that teacher g, | [ Tor uilizing ibrary is needed 122 T
em tlous.rclated with library, 339, (tog | [7] Separate N an s required for the library. _I'Od_—ﬁ_—‘
the students opine that teachers give assignyy 1] A il um‘: books are to be purchased in the librar 113 L
which needs library reference. a (‘:‘]gdmgl:,a:tgzted books in the library shou 1d be replaced 2% 17
] 0ld an ,
Thy with new one. _
N e StUdy found that the steps takenb, :L - Torwell equipped room for the library to 92 31
e teachers to initiate the students for the utiizzin | There is nee ¢ 3 ilization.
. § ensure its effective utt ! _
ofthe library are not up to the mark. Only 8%y f L— There must be system for issuance of available books in 122 41
of the teachers give assistance in selecting valut | | the library i T &
books while 25% (38) of the teachers compelte | [7] Separate reading r.oom. is required T
students to utilize the library facilities. 47% (10)of T Teachers should give proper directions and help for ry 18 8
the teachers ask the students to take notes oflibray usage:
reference, while 50% (75) of the teachersgic | 3300
homework based on library reference. Thestd N
revealed that in 97% (29) of the schools stid® | sugsesiion given by the teachers in charge of the library to improve the present condition of the
select the books themselves from the shelves 0@‘ By aregiven Table 2
library, while in 3% (1) of the schools teachers g#‘f
the books to the students on class basisor so.N ;i
. . o
50% (15) of the schools, issue library bo(;l;s 5
ina week, while no schools issué books 442
o
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meod s ‘ 7 Vet : @ Tosue 2 futy 2015



Wble )

Nuggertions put furnanthy Teacheny.¢ Wy
we

“‘“‘."“I ‘Iable 4
) ‘*"ull"‘““'" plven forward by Teachers
Nln A ' e —————

\ \ W, =
Y Nuggestng R T Percentage
N Ry h““'“‘r ;“I . Suggestions Number %

’ Chige (y , B !

(l_““l\l‘:'l&\‘ “lr I::S A full tinee ibrarian should be appointed in 150 100
Pamiag nbiral o e Libeary Management shoyly be 'im\“ (l“'( ¥ ‘u\ml‘nl\c«l igher Secondary H.CIIU()I.'?_.” I <
gaen ) ™ \r\ ' o should b made available in lhf: l,l'brury 121
. \ xoparale i R managing the hibwary ‘mm";i—; — R[{} ~Y e New ln;:..lmnl“ llC’[’.iVC_" separate period for library 93 62
< nendal : ‘\ } f ~ guent* reference Tomihe subi
e o — R 1 be o based on the subject
Adoguate rambiy ot new Noks R0 sSmonth tunning of 0 \ M Ty should be m'rnngc_(l 72 48
: By attiues ahouhl e ensured, 8ol * Iy M .\'\‘h‘“‘l fib ﬂgunrilﬂlmn of books.
1 Adogeate furmiture abouki e providad w e libiry : \ o li in the school 134 89
! 1 X —~nuy s separate reading room ir .
o hore st v et provisons e utilizing the feg Q& w’!/ ere shoutd be 8¢1
: solkactad tiom the students, : e
[ N \m: (NS runang the wlh\\\l\l brat T — 30 % (] -
p, || NSRRI W hEsvhoat iy ave requied, [——_[ Iy 'ﬁ
Rt S 2 \\ } N Aggarwal. J.C (2004), Education in Emerging
N=R % NcLusto o Jthatno qualified India, New Delhi; Doaba House.
| " studys . . P
\ pun pointed 50 farinthe Higher  Bavakkutty. M (1981) School Libraries in Kerala

I ondkr o eliminate the K7 problens related to the wtilization “ml‘mry :
s Prineipyglg
Oflhe

schouls have propasad a fow siggestions which are given in table 3

Vi
%

ave been ! ‘ .
Rﬂ‘“\slsd\mﬂﬂ eventhoughl ligher Sccondary

in Keralt ¢ year 1990. It is
" red in Kerald in the year
ﬁ i 1 find has been allocated for the

’ 3 joug
] l\lh'lt RN lllr:ll‘l‘l::‘ o? ibrary in Higher “S;ccond.ary
S Puomalby e Principaly 4 llm fur, In the nbsence of basic physical
St MT R Sugiet Wmmmc teachers in charge ol: the li?mry
No | Sugaxstions Number of pc\mm,# NM‘,mcmuomniumin the books avmlablc' inthe
Principals of Pringiy o, Theabscnee of n well equipped library
1. | A permancnt full time Libearian is needed., 30 % | rading oom with o varicty of journals and
p. l Adequate fund fh\‘n\§l be made available for the smooth 10 'Fi«ﬁcalshigmighls {he pathetic condition of the
| !ul\cln\}\lxxg of the library 27 % imemnduryEducmion inthe state of Kerala.
I3 l Adequate furniture for the functioning of the school —| hesringquulity input among the learners and
3] separate ,:m:;:\:f qulimll. 25 B ! wingqunlilycducmion.immcd.iat.c ntlcfntion
S | Sepanate perod sh "““ A “n shou d l_\c lhcrc.‘ I 21 01| duldbe given to improve the existing library
N=30 s allotted for library utilization 13 43| hlies in Higher Secondary Schools. The

In addi soestions ot e g
have also m. Mlm e suggestions given by students, librarian and principals, the teachers oftheshd
s ¢ some suggestions to improve the utilization of school library. They are presaeld

Table 4

Frastions ia Edacation aed Tnseared %

ot 4

Qraue 8 H'

aduiesshould consider this deplorable situation
nlfwsonthe development and implementation
Aiplieyon ibraries in Higher Secondary schools.
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of the study was to
ficant differcnce in
o K.g of /\chicvcmcnl Motivation of
g 50 Lvimrcﬂwd o Gender, Localc,'[:ypc
ot cctund Educutionnl qualification.
ke s“bjtigwd of 1000 B.E4. students from
gt cwnsfgdwuu‘on in Tirunclveli, Tuticorin
: L:;zri districts. The investigator used

j vcmcnlMolivmion scale, developed by
“W\iohm (2002). The findings of the study
! gnificant difference in the

patthere s 1O si : :
e anentof BEd: students with regard to their

W““d variables.
moDUCr [ON

The ter achievement motivation refers to
ginlmsemming ffoma desire to perform well
agiingfor success. tis evidenced by effort
i esistence in the face of difficulties. It is
mdcdasnccmml human motivationand is a
byktenninant ofaspiration and persistence when
wididual cxpects that his or her performance
lieevaluated on the basis of some standard of
ucelence. Such behaviour is called being
thivement-oriented, Motivation to achieve is
:nﬁigalcd whenan individual knows that he or she
'rfs'])onsible for the outcome of a venture and
riesexplicit knowledge of results that will
! Helatventure s success or failure.
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Study among B.Ed. Students

NEED AND SIGNIFICANCE OF THE

STUDY

Indian Education Commission (Kothari
Commission) 1964.-1966, rightly remarks in the
initial paragraph of the report that “the destiny of
the nation is being shaped in her class rooms.” This
shows the importance of the teachers as a moulder.
The wider meaning of a teacher includes not only
persons who teach but also equipped with
diversified skills and personality traits. The definitions
of education are not limited with mere instruction,
rather it is an activity which helps to acquire varied
life skills.

Fulfilling the needs and demands of the
education programme has become a major task for
the teacher training institutions. The teachers are not
only trained with new methodology and pedagogy,
but they are also well trained and leamed the modem
education theories and the psychology of the present
new generation leamers. The curriculum designed for
the student teachers in India at present fulfills these
requirements.

From the experience the investigator found
that the present day student teacher are poorly
motivated. Lack of achievement motivation is a
threat. Future generation will be badly affected unless
right strategies and measures are taken to improve
the situation. The present study is an attemnpt to find
out the achievement motivation among the B.Ed.
students.
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OBRJECTIVE . N
To find out whether there is any SIgnt ficant

n the mean SCOMTS of Achievement

difference 1
difier '
students \\'llhl"(.f\‘d to

\ogvaton of BEd
1 Gender
i Locake
m r'\y\‘\‘f(\‘fk‘g:
i Opoom! Subjectand
v. Educztonal Qualification
HYPOTHESIS
There is no significant difference in the mean
scores of Achievement Motivation of B.Ed.
students with respect 0
1 Gender
a Locake
o Typeof College
. Opoonz Subject and
v. Educanonal Qualification

Table1

Mean and Standard Deviation of Achievement Motivation Scores of Male and F
B. Ed. students and calculated ‘t’ value b

METHOD

“)C in\'cs H
ligato
method to conduct the ’

SAMPLE

in
Study, uN'""“uv.

The sam, Ple wag

cores of Ruraland Urban B. Ed. Students in their

]
cinthe mean '
o achievement motivation.

Table2
jon of Achievement Motivation Scores of Rural and Urban College
0

Jard peviat §.Ed. students and calculated ‘t’ value

sixteen Collegeg (o 1. - Mo 'JS"" -
Tuticorinang K'u,):;;(f l"ducﬂlion (Y) rsqc },\ ¢ Rural ;‘er:; Cf:!cul?ted Remarks
: o ARUMgg e OF T (N =457) ‘t’ value
Tamilnady Teach "d'Slnc My (N =543
L ers Byen,: Wl ' s.D Mean S.D
investigator m”ccl‘d Ucnn(,n Uni ll""‘ﬁd:‘ v eme Mcan 5183 180.66 | 21.26 0.97 NS
students from varj,, ¢da Samp}q b ""nh”: ,'M.;wﬂ 181.99 . .
us ¢ Hepae | 3 6r e
orﬁnmclvcli,'lmicgﬁno n::jmncmw?% g, vl of significance, the table value of ‘t’ is 1.98)
< roent 1€
TOOL USED Ynkunm,,?:;\ tls peabove table thatthe  difference between Rural and Urban BEd. students
Tomeasure the Achi . l‘.lsiﬂ[cm:d ff:g‘n is less than the table in their achievement motivation is accepted at 5%
) y L.71) )
the B.Ed. Trainees, the i;’:‘:mf‘m ol }wfl value flcvelofSig"jﬁW' Hence, level of significance.
Azh;:;vcmcm Motivation scale Z‘;‘L:ﬂ'tor Useg : ’W;l';:::m! there is no significant
and Mohan (2002 »Tevelg by .
RI':SULTS( ). Mbﬂ). e {he mean SCores ofaided and unaided colleges B. Ed. Students in their
AND DIs CUSSSION pifrence i Achievement Motivation.

Difference in me;
female B. Ed. students
Motivation.

an scoreg of
in thejr Achi o
evemq

Male Female Cal
A:hxc\'cz?icm (N =369) (N=631) ‘t’cv:]?l:zd R
Motivation Mean S.D Mean S.D
182.43 20.84 | 180.77 | 21.98 1.19 NS |

(A3 percent level of significance, the table value of *t* is 1 .98)

Itis inferred from the above table that the
clcumed 1 value (1.19), is less than the table value
1.98 21 5 percent level of significance. Hence, the
m.ﬂh)podrsisﬂmthatismsigmﬁmmdiﬁ‘mm

Fuastions lo Edecatioe sed Riscarch

between male and female B.Ed. studentsinthéi
achievement motivation is accepted at 5 percett
level of significance.

Table3
d Deviation of Achievement Motivation Scores of Aided and Unaided

dar
’wﬂdsm ’ Colleges B.Ed. students and calculated ‘t’ value
Aided (N=246) | Unaided (N =754 Calculated | Remarks
‘t’ value
ievement Mean S.D Mean S.D
mci::?on 181.83 | 20.86 | 181.24 | 21.81 0.38 NS

(A5 pemenl]CVlCl of significance, the table value of t” is 1.98)

Hisinferred from the above table that the  between aided and unaided college B.Ed. students

izt vilue 038), isless than the table value  in their achievement motivation is accepted at 5

4 level of significance. Hence, thenull  percentlevel of significance.

pilisisthat there is no significant difference
Dillrence in the mean scores of Arts and Science B. Ed. Students in their Achievement
Motivation.
Table 4
YuudStandard Deviation of Achievement Motivation Scores of Arts and Science B.Ed.
students and calculated ‘t’ value

e Arts (N=478) | Science (N =522) | Calculated ‘t’ | Remarks
MOI'Vcrflcnl Mean S.D Mean S.D value
ivation 18044 | 21.19 | 182.25 | 21.91 1.33 NS
(A5 Percent Jeve] of. significance, the table value of ‘t” is 1.98)
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the ahne bk thatthe

difference h"““t‘cn i
N

nis inferred from - )
o egaed T VR (1 131 s ess than the @able S “‘““'"lhcirn . A
.1;\’—‘,3‘:5 . ‘ et kel of S RANE Henve,  atS%level of .q.““\"“t‘nt g
‘e | gt S perce 12nifie Moy, iy
e pedl Bypoehes that there 1 WO significant Aneg, \hu‘h{:ﬁhl‘
Differcece iamean scores of graduate and postgradunte B. kg q .\ Relations
Achievement Motivatj *Stug on i
Tuble s o iy th AS‘"dydAchleveme"t in Bio
& ¥
. l an Stu
\lsa aad Standand Deviation of Achievement Motivation Se
Postgraduate B.Ed. students and calculageq .t‘({' Is 0 "
alue Ale ap
- = l M.
g UG(N-39%) | PG (N=305) !
\chivement | Mean | SD Mean
Monaton 18041 21.62 182.82 . .
R ! N ’ﬂ;\ﬂ' i Jetermines the relationship
s signifh 3 st  ationand Achievement
(AL S percent kevel of significance, the table value of *t” is (1.98 . oment MotVe .
(1.98) p ;i'wfs coni Students in Kannur
g mvcsu.gm,uscd survey meth(?d for
R is mferne "::; theabovensble thatthe  Hence High Achie‘?mema] ;iid The data W8S collected using a
otz ke (L ¥l iskesthinde nblevalue framework of Achieve, WS takeg Placg; ya for Higher Secondary Students. The
82t pereent level of significance. Henee, the. REFERENCES ment MoﬁVation O f o0 odof170Higher Secondary Students
] B pothesss that there s no significant difference A et schools of Kannur District. The
e gt adpossadaie BEL studeats anian val, 1.C. (2004). p, Sycholog, ? riquesused for the study are mean,
i their schisvement motivation is accepted at 5 Development. New Delp;. Shira :{l:l: b de\i;xiomonelaﬁonandt tcst.T::study
peot kvl of genificence. Best, J. W,, & Khan, J, v Catiy ~gniﬁcamconelaﬁonoccurs tween
. = . i s Jy V., 1995 ﬂk’d[h‘“sl . o .
CONCLUSION Education. New Delhj: PI-(II Le). 1.?exea,¢;,i. L.mem Motivation and .A.chlevement in
s e A Limited. aIming Privy, wwmeconelaﬁonisneghglble.
The Endines of the study revealed that there
{RODUCTION

& 0o sizmificant difference in the Achievement
motvznon of BEQ stwdenss with respect to gender,
22, optional subject and

ViR oo Acheverment Modvation as “] have failed
dover mmy [ife and thatis why [ succeed™,

-

o
o=

-

Ty o Elacatiog cod

Dandapani, S. (2004). Advanceq Educationg |

psychology. New Delhi:
publications Pvt. Ltd.

J.L. Kumar Anmg|

Gulab, C. (2000).Teacher education ad
professional organizations. Delhi: Authors Press

Modemcyber era s full of competition.
isageevery one has developed a competitive
compete with others to achieve life goals.
yxakmicachievement seems to be one of the
isosofpeople’s success in general and pupil’s
msintheircarcer in particular. Hence it is noted
ixademic achievement is an outcome of the
utonprovided to the children in school which

Yinleexamination. Achievement s an end
Rlstoflevel and s level of performance are
lfdby various factors. Over the years
ol stientists have observed that some

Vemined by grades or marks secured by -

Frontiers in
and F h

nvksdcollege@rediffmail.com

N.V.K.S.D. College of
ion, Attoor.

hip between Achievement Motivation

logy of Higher Secondary

dents in Kannur District

people have an intense need to achieve, others
perhaps the majority do not seem to be as
concerned about achievement. This phenomenon
has fascinated David Mc Clelland (1953).
NEED AND SIGNIFICANCE OF THE
STUDY

Academic Achievement is the prime
concern of psychologists , educators, learners as
well as parents. Achievement in biology is ofkey
importance at the higher secondary level since it
providesa base for higher studies which s inevitable
for admissions of various medical profession. So
achievement in biology at this stage has to be
scrutinized. Almost all recently generated science
teaching strategies insist on the importance of
developing the creative talents of the learner
concerned. Review of related literature shows that
achievement in science depends upon the
motivational variable achievement motivation. Some
of the great scientists had no remarkable records
even though they were intelligent and creative. The
accomplishments of such renowned scientists were
generated from their self motivation. Thus
achievement motivation provides an explanation for
the resourceful nature of an individual and the way
he uses these resources to achieve higher level of
excellence. But it rarely manifests itself uniformly
across different achievement domains. Students

ﬂjk&u

a £¢e
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ppically show ekt motvaron o ;\-rﬂ\n‘t? wellin
\w\* &;‘:.‘-iw thanothers (Schunk 1996).8 }xnx- the
_‘.-‘.»:\ ement MOUVe VaNes with the doman, ho‘\\'
u:l cocha global trut prodicts achievement in
hobgy B questonable Thus on the strmgt{\ of the
; jted literature on the topic, the
ieator doerded o study the relationship
hetw a‘i‘ schicyement motivation and achievement

o hieher sevondary students in Kannur

theorics and el

Vet

n Aok N
&t
ORIECTIVES
1. To find out the Achievement Motivation
of Higher Secondary Students.
2 To find out the relationship between
\chievement Motivation and Achievement in
Riology of Higher Sevondary Students for the total
sampie.
HYPOTHESES
1. The Achievement Motvation of majority
of higher secondary students is low.

2 There exists no significant difference in

Achievement Motivation of higher secondary
students with respect to gender.

3. There is no significant correlation
benasen Achievement Mothvation and A chievement
o Biology of Higher Secondary Students.
METHOD

SAMPLE
The pievement Motivation of Higher Secondary Students
C sa AC
secondary Sludc:: fi c(‘nsi“ \nal."“ pi with respect to Gender.
s " S Steq A
DlSt‘T.hc '""CStigmo:O“ Wo schnr b Table 2
sampling techniqye, ted g, 0:‘_& in kkt\ s of Achievement Motivation of Higher Secondary Students
s
TooLs USED lnw'l:: pate J Rest with respect to Gender
Achieve
Secondary § ‘ment Mo, . T
ATy Sllldcnls‘ men ?Ca]
\ %
Achicve, x r“t No ()
STATIST ICvVemeny test i bio, | 5 . =
CALTECHN ) 51.5 a4 61.9
Arithmetic ey, ES sy, 15.2 19 26.8
Standand Deyjq,;
Correlat s, toutof 99 boys 273%  Motivation, 61.9% were withAverage Achievement
t-t on coelicien Tble 251" «ent Motivation, 57.5% Motivationand 26.8% were with Low Achievement
RESU o Latigh Chw;?:vement Motivationand ~ Motivation. Amongthe high.er secondary studer.ns
LTSAND DISCUSSION :“ilh '-J{;Avi\cmcvement Motivation.In  majority of the boys and girls were found with
i \ . . . .
The data in the followiy, &m:f";‘:‘l 305 were with HighAchievement Average Achievement Motivation.
p! . .
ement Motivation and Academic Achievement of Higher

relationshi
" a .onshxp b?mfenAchieVemem .legi"“}t
chievement in Biology amo .Mohvaﬁm
Students " nghers X
ANALYSIS OF
ACH
MOTIVATION OF HIGHER SECo
STUDENTS FOR THE TOTAL SAMI;DL:R !
_ In this section an attempt wag
categonze the students as high, average mzdeh
Achievement Motivation, This was d“::lml(“v ]
calculating the scores of: achievement motivazionll;y

The investigator adopted normative surv: i
i, ey  working out the mean and standard deviation,
Table 1
D g
ata and Results of Achievement Motivation of Higher Secondary Students
for the total sample.
% |
20.5 '
59.5 ¢
20 o

Itisevident from Table I thatout of 170

Higher secondary snude
7y students, 20.5% were withhigh ~ achievement motivation and 20%of studeats were

7 “M‘dfw

36

achievement motivation, 59.5% were withaver® '

uship betweert Achiev

Relsio

Therelafonship between the achievement
mic achievement of higher

o and acadel
:f:;;:t:ndmswasamlyzzdbycalcmmngthe

Relat
Higher Secondary students

Secondary Students for the total sample.

correlation co-efficient of these two variables for
the total sample and the sub samples.

Table3
ionship between Achievement motivation and Achievement in Biology of

with respect to total sample

Number

r

Variables
Achievement

motivation
Achievement in

170

0.004

Biology
 Significant at 0.05 level

Table 3 shows that correlation between
’fiiwtment Motivation and Achievement in
.:%yof Higher Secondary Students is 0.004.
q‘o’]‘Nfco.nelation for 168 degrees of freedom
| "™ vhichis significant at 0.05 level. The

ot 1 4 Tus £ Mwiim“f"muzm

relationship between Achievement Motivation and
Achievement in Biology can be verbally described
as indifferent or negligible. and is positive. Hence
an increase in Achievement Motivation results in
corresponding increase in Achievement in Biology.
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eI i depived and Noanal
#ﬁ@d 5. Personality inventory and
, wercused to collect data ﬁ‘t?m a
¢ &fﬁg school students from va.ﬂous.
~ute homes in Kanyakumari
o desiute anyek
&-‘5 Tre persouality and social skills of
S ] deprived students Were found to be
3 mnimismaybebecausetheyare
Sﬂdiﬁhmthologicalneeds suchaslove
Destitute homes should take proper

3 fe eprived students.
NRODUCTION

Socdprychologists strongly emphasise that
= ¢itnodexperience especially those within
gi-lymould the personality of the individual.
‘infenvionment plays an important role in the
e children. Nobody can deny the role of
Esndaelopment of personality of children.
¥rzimmtely because of parental deprivation
Rechldren are reared in destitute homes or

‘ M'ﬂns group of children is termed as

wdﬂpivedchum
——

Frontiers in N.V.K.SD. College of
Education and Research Education, Attoor.
nvksdcollege@rediftmail.com

And Social Skills of Institutionalized
rmal Family - Reared Students

Deprivation is commonly used to denote
three different condition: first, the child who s living
in residential care either for long period or
permanently deprived from normal family life;
second, if a child is unloved or rejected by his
parents, especially mother, the child is emotionally
deprived; third, the child who is growingupina
home which is not culturally and educationally
stimulating will be handicapped by environmental
deprivation.

In the present study the phrase
Institutionalized deprived childrenis used to describe
achild who, for one reason or another is unable to
live with his own family and brought up in an
institution. Their social skills and personality patterns
may differ from normal family- reared children. So
care of children in destitute homes becomes a matter
of prime importance.

NEED AND SIGNIFICANCE OF THE
STUDY

Adolescence is the most important period
of human life. Adolescence is a phase of dynamic
and rapid changes like changes in personality
characteristics, changes in nature of relationships,
social skills, emerging planning for future educational
and vocational goals, mounting concern with social,
personal values and developing sense of personal
identity in life. Thus at this stage all these changes
resultin many problems . Human beings by nature
tend to seek advice and assistance from others
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vt confootad wihia problem. When
Al h his famil). whatever problem
e § Q . |

5 r\—'ﬁ: s dance is supposed 10 be provided by
Y idnl i instnutonlized

whenxy
& ol ATS WY

e fmi Rewhoman : .
derrnvad he S faoes Efferent GroumsLanoes every
:‘,: Surprisingly. these circumstances may 'bc
problemstic 1 o indivadual and may be nothing
10 anodxT
pxinsion! fife dos ot provide the quality
the children, ¢ the expenences they need
hy, happy. fully functioning adults. In

eroun care, the chuld s needs are secondary due to

the requrements of the group routine. Relationships

herwoen acalts and children are uswally superficial

and bricf. with litle warmth and affection. An

imstirutionalized authority does not connect
emotonally or physically with the children in quite
he seme way tht Exmilies cornect with the children.
Similardy, in institutional life the children do not get
chance to perform some of the personality and
soczzl skill functions that are indispensable for
normal life Thus some basic questions which call
for sensfactory empirical answers in the present day
socxety are, Does the substinute environment of the
desttuze home take the place of warm family
environment? Doss institutional care make any
ifFerence 1 the personality and social skills of the
chzldren who are deprived of emotional rearing of
parenes?. The present study has been conducted to
find answers o these quastions.

OBJECTIVES

1. To compare the mean scores of
persorizy peniers of instingionalized deprived and
norm] Emily-reared high school students

2. To compare the mean scores of social
sl of nstnsioralized deprived and normal family-
rezred hish school students

;\“qul‘a‘“u““(z (

3 Tog
comelation begy, the,
- . © . '-htrt USSION
“mﬁfm j 'z’fm;ly S . pIsC Table1
e : : :
' high Schog) t denj:\’bd% n:‘:’\ fi‘ arison of Mean Scores of Personality Patterns of
POTHESEg C e CO'I”FP ily-reared and Institutionalized Deprived Students.
There CXis . Norm3 .
1S no h P
mean sco ms'gniﬁ ”—T Level of T
s res of & n Mean SD N t P iomifi
nstitutionalizey Person,, T ( significance ‘
students Prived hol 'y Pay, W s L —
N ¢,
Therec: "l gy Y | iy | 12681 13.72] 150
XIS N g N are ——
MEAN SCOres of iy o ey ‘ ref 228| 0.023 0.05
s m.l Sk' dlIT i ed 0
deprived ang hormg] f&mi;“s orimu:?_“‘g\ w 131.29| 19.77) 15
. \l
a)METHOD ¥ g '1 dept
Normatiy,
inthis sty € Survey Methoy way Table2
b) SAMPLE m%'l Comparison of Mean Scores of Social Skills of
The samp} ol Family-reared and Institutionalized Deprived Students.
students from K:ne Consisteq o 3001,@1 " Level of
IRy 1 distriy o S SD| N| t P ieni
are institutj . CLof e ficance
normal famci)lmhzcd deprive Vi S
yrearedstudenss, o a 822 150.
¢)TOOLS 053] 150] 134 0.180 NS
~ Personality Inventory (py, .
Rajendran and Bright-201 1) Paredy
Social skills (Prepared
Sobha) = R Table3
d) S’I‘ATISTICALTECHNIQUFS Jars's Correlation between Personality Patterns and Social Skills of Institutionalized
' .c:lor an‘:i]yz'mg the data, the follwiy Deprived Students and Normal Family-reared Students
statistical techniques were employed. Pearson Remark \
Arithmetic Mean, Category correlation P
Standard deviation. Deprived Students -0.104 0.205 NS
t-test, 3 \izmily-reared Students 0033 0.688 NS \
Pearson’s Product moment coefficiete
correlati .
Teaen. tisinferred from the above table | thatthe  inferred from table 2 that the calculated ‘t’ value
g valye (1-2.28,p<0.05) issignificantat  (t-1.34, p>0.05) is not significant at any level.

) “‘Shﬂ Therefore the null hypothesis, “There

Therefore the null hypothesis, “There exists no
significant difference in the mean scores of social
skills of institutionalized deprived and normal family-
reared students * is accepted. The correlation

Rudgifican difference inthe mean scores of
hz’!ymormsﬁnjﬁouanmddeprivedm
Bl eared students.” is refected. Itis

“
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CONCLUSION _
The personality and social skills of
e poradized deprived students were found highly
;: ot Thay possessed more pegative personality
o socaal skill characteristies. The mean seores of
menmonalizd deprived students were more than
the normal subjects. The destitute students are less
interpersonal skill, less independent and less
dominant than the nomal subjects. This may be
hecase they are deprived of their Psychological
peeds such as love and affection. There is an
imbelancad comedation between personality patterns
and ooy slalls of instiniomalized deprived children.
Hence there is an imperative need to enhanee their
social skalls. The destitute homes concerned should
take proper steps to develop personality patterns
and social skills among the deprived students.
Psychologically these children need love, security,
praise 2nd recognition. Being deprived of family
prowction. these children are compelled to live under
suppressed conditions. For wholesome healthy
persorniy and social skills development they need

Tuelions lo Ede, s cad 2, "

ality patterns and social
- oalized deprived student is
tHATN UL

l‘n(‘um.-‘\gu“cm -
custodians, Per Ring ‘ Frontiers in @ NVK.SD. College of
REFE[{ENCF“ ““(‘%\l Education and Research Education, Attoor.

BryanKarl, (29}, .

personality g,

: : le ;
s ang cthy Mpag,

\ nvksdcollege @rediffmail.com

blowing intentipy. ool ,,()'n;% jine in Classrooms: An Alternative to Sparing
i \‘. ' i ; I i i TH -

Intcnmlmnal.ﬂ (4), 94, lsserl‘“{""o:“\ m isC! Rod and not Spoiling the Child
Copelaraliaig I, MUigy l\;h\ fod the - G

dldee, e A
Pmmoli,,&. “"('i(:[\‘ (20]])‘ . 'lx\! (, K \Q
ASP("sx‘xSmdmm ‘""'lmonc;""nl.,h" m“‘h‘“mm \w JS2ype

AT - [\ ) 3 1 W : .
HSE4™), Disscn‘uio(:f\’l')'&'hﬁ,,,C:;' 'vr,,,,l? &“‘wkm,\mum ~_ A
M Qi
(10 736. e l“lc:::%'uu: o In every place where the children are meant to be
Mmdmmm‘R‘& (2013) “ “W (! « chools are so safe and protected they are subjected to gruesome
Home environpme - Year iy nishments in Sc1 unishments in the name of discipline. Punishing
'ent ang pe ool ? thechildonwhom P

among secondq, Schogy M (o jeythateven

analysis "Edutrack

; children s regarded as normal and acceptable inall
Y Schogp ., tvin, dﬂ*‘“wo:s e itas the only method of

32) 111y ey 1 |f et

i . settings-whetherinthe family or in institutions. It is
Monika Saroj. & Am" ‘BW j -““ﬂcc‘sme.Chﬂdsn'{enml-smm, oﬂengcsonsidcredasnecessaryforckﬁldrentogrow
ot ol I h"“ flcisaVersion sonlRiuey | tent and responsible individuals. Itis so
role of parent in g, Formar, uly 0yy), wnﬂy jiefle ! emaivesreavailablein into competent an potha o Chndr.enwm
needs of hearing imp, a‘_r'::ho'f 9 e”‘;ﬂalm ’u{n\\“ﬂ: . qudents likeidentificationof infused into the system that even
Joumnal of Educationg] Res Childpgy, "l shing

Partikh, J.K. (197g),

4 : beinginflicted with these punishments consider
: AP lissues, providing social 2 IS
€arch, |5 (loyy ‘gcs gmﬂ‘ ud behff:'i:’e nforcementtechniques, themas most acceptable form of disciplining. They
“A sty O g post

i unaware of the fact that it is against the rights of
chiklen in relation to o T oy | dis;l’m methodsand counselmg ond z::::ildrv:n and soalso does not feel the importance to
special care "€ Enviromgy . |8 e variousaliematives available ¢ el e
“Survey of Programme”, Abstractinpgp o [gstA0E bolsareconsideredasmost  Teporttheincident toauthorites. Iis widely used

o Educational Rese rebpe e dless of its evident
arch in fngi wdsphl = c——— by teachers and parents regardless of its evi
78). n Indig (197, ?;‘ﬁ\‘t Ouihebasisof psychological principles

famous psychologists viz, Adler, lack of effectiveness, and potentially deleterious side
jof by f2moUS L

i::um and Glenn developed positive effects.

s il'u;e methods in classroom which when MEANING OF CORPORAL

a;Jimcm«l properly can avoid usingofcoproal  PUNISHMENTS IN SCHOOLS

s in schools to a great extent. They The UN Committee on the Rights of the
;gmdthree perceptions and four skills which  Child defines corporal punishments as follows : the
neded significant seven which creates 2 Committee defines “corporal” or ‘physical’
wfiknce within the child, combined with punishment as any punishment in which physical

| Emonnecingstermed aseight buildingblocks  force i used and intended to cause some degree

tihbelp 1o overcome many problems in  of pain or discomfort, however light. Most involves
o

hitting (‘smacking’. ‘Slapping’ ‘spanking’) children,

with the hand or with an implement -a whip, stick,

Compord purishments againstchildrenhave  belt, shoe,wooden spoon, ete. But it can also

{®edsumpont for thousands of yearsfromnow,  involve, for example, kicking, shaking or throwing
\\
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hilden, sorarchad pinching. hiting, pulling hair or
hildren to stay in

Noning €ars, forcing ¢
incomortabie R DS Nmning, Sakfingor foreed
ingegva (R example, washing children’s m\.\ulhq
x with e v hem & swallow hot spices),
I the view of the Comumi T, orponal punishment
deerading Inaddigon, there are other
oochvsical foems of pnishent thatare also enxel
and degrading and thus incompuatible with the
Conversion. Thexe inchade, forexample, punishment

s imvanably

which hehires, humiisat

thecaters, e x s the chiliKeeping with
e provison of e RTE Act componal punishment
cod e classifed as physical punishment, mental
harsssment and dionminaton.

Prysicel punsshment isany ction thit causes

nein hurt/ imury and diomfoet oa child, however
| %
R

\fenzal harassment is any non-physical
mesmment that is detrimental to the academic and
povchological wellheing efachild
iscrimination is prejudiced views and

Sehaviour towards any child because of herhis
ceste gender, occupetion of his parents or region.
WHATARE THE ALTERNATIVESTO
CORPORAL PUNISHMENTSIN
SCHOQLS?

Owing to the negative effects of corporal
punshments many people advocate against using
corporz] pumshmenss inschools. They suggest some
dmmves o sing corporal punishments ike:

Help sndents achieve academic success
rrgserh 3t s . .
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s or chellens : .
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EsTactonal mterventions and supports.
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are primarily social pejg, - gy b0 ain | CAN DEVELOP WISDOMAND
humans make most of g gy Mlingge T L WAYS JUDGMENT SKILLS THROUGH DAILY
necd o belong inref g " Ningg |l MEANIN " PRACTICE (JUDGMENTALSKILL)
family, classroom ship ang g | INELYNEEDED . .
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are discussed ard procticed inregularclassmei f Ny achers il to understand that and co operative climate desired in the Positive
They suggest that concemns of students ortext { 4 vl seitinone Discipline in the Classroom. Nelsen, Lot and Glenn
Pe written into a notebook and be made W mm\mrsonal povet ) NS m.o.n suggest that, teachers involve students in classroom
items for class meetings. In these meetings, every. xuolet [fthey are not given opportunities

z ti ften as feasible. They maintain that
attempts to resolve problems in a manner safsf iinproductive ways they will probably useit meetngs asolicnas o ymat

training in eight building blocks for effective class
meetings is the surest route to the kind of classroom

students important life skills. - Fowempowering skills that help children

e R e . . L climate desired by students and teachers. Each of
Positive discipline consistsof melosb Jewliscooland inlife o . .
sedd . the building blocks focuses ona particular skill. It

involve students in focusing on solutionsi 14t
g VEDISCIPLINE AND SELFCONTROL akes about two hours to introduce the eight building

being the recipients of punishments and e
"-’ WERSONAL SKILL) blocks to students. After that, about four additional

The positive disciplinevisionisabomm e
children never expedenoehumiliﬂﬁon“mm psitive discipline classroom is an  class meetings will be needed to give adequate

butinstead feel empo,,,,emi1:,ythe01.3130"!?ml e vhere sudents canname and claim  attention to what they entail.
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FORMACIRCLE
The first sepin implementing class MECngs

is toestablishan atmosphere thatallows cv.cr)-onc
an oqual Aght © speak and be heard. A circular
seating arrangement ¢
PRACTICE COMPLIMENTS  AND
APPRECIATIONS
(lass meetings should be started on a
PRSCITLAA hich can be accompl ished by having
crudents and teacher s3y complimentary things to
exchother Practice helpsin overcoming the difficulty
of saadents in giving and receiving compliments.
CREATEANAGENDA
All class meetings should begin witha
spectfic agenda The class meetings will address only
the concerns that appear in the notebook.
DEVELOP COMMUNICATION SKILLS

Nelsen, Lott and Glenn suggest a number
of sctivities for developing communication skills,
such 2s taking turns speaking, listening attentively
to what others say, learning to use’ I'- statements,
seeking solutions to problems rather than placing
blame on others, showing respect for others by never
humiliating or speaking judgmentally about them,
learning to seek and framing conclusions in the form
of “we decided”, showing it was a group effort and
conclusion.

LEARNABOUT SEPARATE REALITIES

In these building blocks teachers focus on
belping students understand that not everyone is
same or think the same way. Nelsen, Lott and Glenn
é:sm'be an activity that poses problems situations
involving tuniles, lions, eagles and chameleons.
Students discuss how each would probably feel
react, and deal with the problem. This can hel p
m see Uﬂ! dlﬁ'ertnl people perceive situations,

rezctindifferent ways.
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FOCUS ON NON-PUNITIVE SOLUTION

Ask the students things related

ts of the Pmblq,

&~ 5

punishment, how they feel and write theirangyey ™

f)n the board. Then ask how they feel when some
is kind to them also write those on board, U
comparison to draw attention to the valued
encouragement versus punishment.

Nelsen, Lott and Glenn call three Risdl
good solutions to help students, so thatthey beat
more appropriately instead of punishing i
Explain that what you will doto helpWi”alwa)sbf i
related to what they have done wrong respée
of them as persons, and reasonable.
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